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MMoonnrrooee  TToowwnnsshhiipp  SScchhoooollss  
Mission and Goals 

 

 
The mission of the Monroe Township School District, a unique multi-generational community, is to 
collaboratively develop and facilitate programs that pursue educational excellence and foster 
character, responsibility, and life-long learning in a safe, stimulating, and challenging environment to 
empower all individuals to become productive citizens of a dynamic, global society. 
 

Mission 

Goals 
 

To have an environment that is conducive to learning for all individuals. 
 
To have learning opportunities that are challenging and comprehensive in order to stimulate the 
intellectual, physical, social and emotional development of the learner. 
 
To procure and manage a variety of resources to meet the needs of all learners. 
 
To have inviting up-to-date, multifunctional facilities that both accommodate the community and are 
utilized to maximum potential.  
 
To have a system of communication that will effectively connect all facets of the community with the 
Monroe Township School District. 
 
To have a staff that is highly qualified, motivated, and stable and that is held accountable to deliver a 
safe, outstanding, and superior education to all individuals. 
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INTRODUCTION, PHILOSOPHY OF EDUCATION, AND EDUCATIONAL GOALS 

 
Philosophy 

 
The course in AP Language and Composition is a course in both effective writing and critical reading.  Through emphasis on a 

variety of texts and writing tasks, this course encourages and enables students to develop an awareness of the expressive potential of 
the various rhetorical modes along with an ability to effectively use that potential. 
 

Educational Goals 
  
1. Students will be able to write in several forms (narrative, expository, analytical, argumentative) about a variety of subjects (e.g. 

popular culture, societal issues, personal experiences). 
2. Students will be able to read nonfiction pieces (essays, journalism, political writing, diaries, biographies, etc.) for the purpose of 

identifying and explaining an author’s use of rhetorical strategies. 
3. Students will analyze how graphics and visual images both relate to written texts and serve as alternate forms of texts themselves. 
4. Students will develop research skills.  They will evaluate, use, and cite primary and secondary sources. 
5. Students will learn to present an argument of their own based on analysis and synthesis from a wide array of sources. 
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New Jersey State Department of Education  
Core Curriculum Content Standards 

 
A note about Language Arts Literacy  Standards and Cumulative Progress Indicators. 
 
The New Jersey Core Curriculum Content Standards for Language Arts Literacy were revised in 2004 to include the five general 
standards of reading, writing, speaking, listening, and viewing and media literacy.  The Cumulative Progress Indicators (CPI's) 
referenced in this curriculum guide refer to these new standards and may be found in the Curriculum folder on the district servers.  A 
complete copy of the new Core Curriculum Content Standards for Language Arts Literacy may also be found at:  
http://www.nj.gov/njded/cccs/s3lal.htm 
 

http://www.nj.gov/njded/cccs/s3lal.htm�
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AP Language & Composition 
 

Scope and Sequence 
 

Quarter I 
I. The Writing Process 
a. Purposes for reading and writing 
b. Reading and writing critically 

II. The Research Paper 
a. Using a variety of sources 
b. Using documentation correctly 

III. Using narration in writing 
a. Critically read sample narrative pieces. 
b. Write a narration to explain or enlighten readers 

IV. Using description is writing 
a. Critically read sample pieces using description 
b. Write a piece to help readers understand the subject through the senses—

sight, hearing, touch, smell, taste 

Quarter II 
V. Using example in writing 
a. Critically read sample pieces of writing using example 
b. Write a piece explaining the subject with instances to show readers its 

nature or character 

VI. Using comparison and contrast in writing    
a.  Critically read pieces using comparison and contrast  
b.   Write a piece explaining or evaluating a subject by allowing readers to see 
the similarities and differences between it and another subject. 

VII. Using process analysis in writing 
a. Critically read sample pieces of writing using process analysis 
b. Write an essay to inform readers how something works, how a sequence of 

actions leads to a particular result 
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Quarter III 

VIII.  Using division or analysis in an essay 
a. Critically read pieces demonstrating the use of division or analysis in writing 
b. Write an essay which allows readers to reach a conclusion about a subject 

by showing the subject’s parts or elements.  

IX.  Using Cause and effect in writing 
a. Critically read pieces demonstrating the use of cause and effect 
b. Write an essay telling the readers a reason for or consequences of a 

subject, 

X.  Using definition in writing 
a. Critically read pieces demonstrating the use of definition in an essay 
b. Write an essay to show readers the meaning of the subject—its boundaries 

and its distinctions from other subjects   

 

Quarter IV 
XI.  Using classification in writing 
a. Critically read pieces employing in an essay 
b. Write an essay which helps readers see order in your subject by 

understanding the kinds or groups it can be sorted into 

XII.  Using argument and persuasion in writing 
a. Critically read pieces using argument and persuasion 
b. Write an essay to have readers consider your opinion about a subject or 

your proposal for it. 

XIII.  Using a variety of methods in writing 
a. Critically read pieces employing a variety of methods to present the writer’s 

ideas to the reader 
b. Write an essay employing more than one rhetorical mode to clarify the 

ideas for the reader. 
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Curriculum Management System 
Grade Level/Subject

Topic: The Purposes  of Writing  

:  
Grade 11 AP Language & 
Composition 

Goal 1: The student will be able to recognize and emulate the various rhetorical modes employed by 
authors to present their ideas to readers. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

 1.1. Read and identify various 
purposes and structures for 
writing and the authors’ 
reasons for using them. 

1.2. Students understand the 
importance of diction (word 
choice) in creating an effect 
on the reader. 

1.3. Students will write for a 
variety of purposes. 
 
(3.1.12.E.3, G,1-2, 5-9, 11 
H.4-5) 
(3.2.12. A. 3-4, B. 1-9, D. 1-
3) 
(3.3.12. A. 1-2, B. 3-6, D.  1-
2) 
(3.5. 12. B. 1-4) 

• What is the importance of the written word? 
• How do authors structure their essays to establish their 

purpose for writing? 
• How do authors incorporate other sources into their 

writing? 
• How do readers refine critical reading skills? 
• How do writers respond critically and analytically to a 

variety of writing styles and purposes? 
 

• Students are introduced to the dialectical 
journal.  They understand the purpose of 
the journal is a place to converse with 
themselves about their reading and elicit 
ideas from their own minds in response to 
their reading.  Assessment: Students 
submit journal responses based on Nancy 
Mairs’s “Disability” from introductory 
chapter of Bedford text.  Shared responses. 

• Students respond critically to a visual 
image. 
Assessment:  Students analyze a visual 
image (ad, poster, work of art) and create a 
journal entry in response. 

• Students read pieces demonstrating correct 
incorporation of outside sources (MLA 
format). 

• Students read The Awakening by Kate 
Chopin and research the author’s 
background and two specific criticisms of 
the novel. 
Assessment:  Draft, revise, rewrite a 
research paper incorporating MLA format. 

• Students present information from papers, 
seminar style, in class. 

 
Texts: 
Hacker, Diana.  The Bedford Handbook, Fifth  
     Edition.  Boston:  Bedford Books, 1998. 
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Curriculum Management System 
Grade Level/Subject

Topic: The Purposes  of Writing  

:  
Grade 11 AP Language & 
Composition 

Goal 1: The student will be able to recognize and emulate the various rhetorical modes employed by 
authors to present their ideas to readers. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

Kennedy, X. J., et al.  The  Bedford Reader, Ninth  
     Edition.  New York:  Bedford/St.  Martin’s, 2006. 
     *Previous editions used for supplemental 
readings/assignments. 
 
Literature Supplements: 
Chopin, Kate.  The Awakening.  New York:  
     Bantam, 1988. 
Dorris, Michael.  A Yellow Raft in Blur Water.   
     New York:  Warner Books, 1987. 
Hurston, Zora Neale.  Their Eyes Were Watching 
     God.  New York:  Perennial Classics, 1998. 
 
Suggested authors/novels for independent reading 
projects: 
Allende, Isabel                        Kingsolver, Barbara 
Angelou,  Maya                       Neruda, Pablo 
Cisneros, Sandra                    Twain, Mark 
Collins, Billy                             *Other authors as  
Faulkner, William                     recommended/                                 
Hemingway, Ernest                             approved 
Hemingway, Ernest 
 
Supplementary Material: 
MTHS Style Manual 
Practice (Released) AP Language and Composition 
tests. 
Media Center Materials 
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Curriculum Management System 
Grade Level/Subject

Topic: The Rhetorical Modes:  Narration  

:  
Grade 11 AP Language & 
Composition 

Goal 2: The student will be able to recognize the effect of tone, voice, and person on a narrative piece; 
Students will create narrative pieces, emulating the pieces they have studied. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 

Essential Questions 
 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

 2.1. Read critically and identify 
the elements of a well-
written narrative. 

2.2. Construct a well-written and 
detailed narrative. 

 
(3.1. 12. G. 1-2, 5, 7, 11) 
(3.2. 12. A. 3, 4, 7. B. 1-9,  D. 1-3) 
(3.3. 12. A. 1-2, B. 3-6) 
(3.4. 12. A. 1-3) 

• What are the various ways to tell a story? 
• What is voice? 
• What is tone? 
• What is person? 
• How do tone, voice, person contribute to a narrative? 
 

• Students read “Introduction to Narration”, 
respond in journals, share responses in class 
discussion (emphasize tone).. 

• Students read “Champion of the World” by 
Maya Angelou; respond in journals. 
Assessment:  In groups students work 
cooperatively to respond to “Questions on 
Meaning”, “Questions on Writing Strategy” and 
“Questions on Language”. 
 

• Students read “Fish Cheeks” by Amy Tan,  
Respond to piece in journals. 
Assessment:  Students write, peer edit, and 
submit for evaluation #4 Bedford text, p. 97. 
 

• Students read various other selected narratives, 
respond in journals. 
Assessment:  Students write, peer edit, submit 
for evaluation “Connections” essay, #1 Bedford, 
p. 112. 
 
Materials:  listed under Goal 1. 
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Curriculum Management System 
Grade Level/Subject

Topic:  The Rhetorical Modes:  Description 

:  
Grade 11 AP Language & 
Composition 

Goal 3: The student will be able to understand dominant impression and thesis.   

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

 3.1. Understand a subject 
through the evidence of 
his/her senses. 

3.2. Understand dominant 
impression and thesis. 

3.3. Recognize the importance 
of organization and detail. 

3.4. Write an essay focusing on 
specific and concrete 
language.  

 
(3.1.12. G. 1-2, 5-9, 11) 
(3.2. 12 A. 3, 7, B. 1-9, D 2-6) 
(3.5.12. b. 1-3) 

 

• What is a thesis? 
• What is dominant impression? 
• How does concrete language enhance a writer’s 

message? 
• How does sensory detail create a dominant impression 

for the reader? 
 

• Students will write, using details, a description 
of a place without naming the place.  Students 
will pair-share their descriptions, discuss which 
details contributed to the identification of the 
place. 

• Students will read, write journal responses, 
share responses to introduction to Description 
as a mode. 

• Students will read “Arm Wrestling With My 
Father” by Brad Manning and “Shooting Dad” 
by Sarah Vowell.  They will create journal 
entries; share responses whole class. 
Assessment:  Students will write an essay 
incorporating sensory detail; peer edit, submit 
for evaluation. 

• Students will read Judith Ortiz Cofer’s “Silent 
Dancing”; respond in journals.  .Students will 
share journal responses in class.     
Assessment:  Students will research the current 
status of immigration legislation; share findings 
in class discussion.                           
Assessment:  Students will use research to 
create an essay response to “Connections” p. 
171. 

 
Materials:  Listed in Goal 1. 
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Curriculum Management System 
Grade Level/Subject

Topic:  The Rhetorical Modes:  Example 

:  
Grade 11 AP Language & 
Composition 

Goal 4: The student will be able to understand that examples illustrate a generalization, usually 
expressed in a thesis statement. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

 4.1. Read critically and 
understand how an author 
explains a subject with 
instances that demonstrate 
its nature or character. 

4.2. Create an essay using 
example to support a clear 
thesis statement. 

 
(3.1.12. G. 1-2, 5-9, 11. H, 3-5) 
(3.2.12. A. 3, 7, B. 1-9, D, 2,3,5,6) 
(3.3.12. A. 1,2) 

• How does a writer support a thesis statement? 
• How does a writer choose examples which support 

his/her thesis? 
• What is an anecdote? 
 

• Students read introduction to Example and 
respond in journals; share responses whole 
class. 

• Students, in small groups, identify and give 
examples of common stereotypes; share 
responses whole class. 

• Students read Barbara Lazear Ascher’s “On 
Compassion” and Anna Quindlen’s “Homeless”; 
respond in journals; share responses whole 
class. 
Assessment:  Students write an essay 
incorporating anecdote as example. 

• Students read “Black Men and Public Space” by 
Brent Staples; respond in journals.  Students 
share journal responses small group. 
Assessment:  Students write, edit, revise and 
essay response to #1 p. 209 Bedford. 

• Students read a variety of pieces of similar 
literary value and respond. 

 
Materials:  Listed in goal 1. 
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Curriculum Management System 
Grade Level/Subject

Topic:  The Rhetorical Modes:  Comparison & Contrast 

:  
Grade 11 AP Language & 
Composition 

Goal 5: The student will be able to understand how authors explain or evaluate a subject by allowing 
readers to see the differences or similarities between it and another subject. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

 5.1. 5.1 Understand the purpose 
of comparison and contrast 
for evaluation. 

5.2. 5.2 Understand the use of 
analogy to create effective 
comparisons. 

5.3. 5.3 Understand a variety of 
effective organizational 
structures to use in creating 
a comparison and contrast 
essay. 

5.4. 5.4 Write an effective 
comparison and contrast 
essay. 

 
(3.1.12. G. 1-2, 5-9, 11, H. 3,4,5) 
(3.2. 12. A. 3, 7. B. 1-9, D. 2,3,5,6) 
(3.5.12. B. 1-4) 

  

• How are comparison and contrast essays organized? 
• What is analogy? 
• Why is analogy effective in writing a comparison and 

contrast essay? 
 

• Students read introduction to chapter on 
Comparison and Contrast; respond in journals, 
share responses.  
Assessment:  In small groups, students create 
lists on a variety of subjects, comparing and 
contrasting them.  Share lists whole class. 

• Students read “Neat People vs. Sloppy People” 
by Suzanne Britt and “Batting Clean-up and 
Striking Out” by Dave Barry.  
Assessment:  In groups, students respond to p. 
247 Bedford “List traits of men or women that 
they find baffling or bewildering.  Share 
responses whole class. 

• Students, in journals, write what they know 
about General US Grant and General Robert E. 
Lee; share responses whole class.  Students 
then read “Grant and Lee:  A Study in 
Contrasts” by Bruce Catton; respond in 
journals. 
Assessment:  Students write an essay 
comparing/contrasting two different elements of 
American society; peer edit, revise, submit. 

• Pre-reading Mernissa’s essay “Size 6” students 
research and bring in fashion magazines, 
advertisements for class discussion on body 
image. 

• Students read Fatema Mernissa’s essay “Size 
6:  The Western Women’s Harem”; create 
journal responses. 
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Curriculum Management System 
Grade Level/Subject

Topic:  The Rhetorical Modes:  Comparison & Contrast 

:  
Grade 11 AP Language & 
Composition 

Goal 5: The student will be able to understand how authors explain or evaluate a subject by allowing 
readers to see the differences or similarities between it and another subject. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

• Students read “Our Barbies, Ourselves” by 
Emily Prager; respond in journals; whole class 
discussion.  
Assessment:  Students write an essay 
comparing and contrasting Mernissa’s and 
Prager’s essays. 

• Students read A Yellow Raft in Blue Water as 
an independent reading project; create journal 
responses; share responses whole class.  
Assessment:  Students write a paper 
comparing/contrasting two of the main 
characters in the novel.  Students use various 
compare/contrast models to organize essay. 

 
Materials:  Listed in Goal 1. 
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Curriculum Management System 
Grade Level/Subject

Topic :The Rhetorical modes:  Process Analysis  

:  
Grade 11 AP Language & 
Composition 

Goal 6: The student will be able to analyze how a sequence of actions leads to a particular result. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

 6.1. Differentiate between a 
directive process and an 
informative process. 

6.2. Understand the importance 
of thesis, organization, 
definition (of specific terms), 
consistency 

6.3. Students will write a process 
analysis paper based on a 
research topic. 

 
(3.1.12. G. 1-2, 5-9, 11, H. 3-5) 
(3.2. 12. A. 3,7, B. 1-9, D. 2-5, 6) 
(3.3.12. A. 1-2, B. 3-6, D. 1-3) 
(3.4.12. A. 1-2) 
(3.5.12. B. 1-4) 

• What is the difference between an informative process 
and a directive process? 

• How is the material best organized? 
• What is satire? 
• When is satire used most effectively? 
• What is irony?   
• Why is irony an effective literary device? 
 

• Students read introduction of mode of Process 
Analysis; respond in journals; discuss whole 
class. 

• Students read Jessica Mitford’s “Behind the 
Formaldehyde Curtain”; create journal 
responses. 

• Students discuss “muckraking”; give examples. 
• Students read Horace Miner’s “Body Ritual 

Among the Nacirema”; respond in journals. 
• In small groups,  students respond to 

“Questions on Meaning”, “Questions on Writing 
Strategy” ;share responses whole group. 
Assessment:  In groups, students respond to 
essay topic #1 p. 322; share essays whole 
group; submit for evaluation. 

• Students read Linnea Saukko” “How to Poison 
the Earth”; create journal responses. 

• Students, in small groups, analyze the satire 
used by Saukko. 

• Students read Jonathan Swift’s “A Modest 
Proposal”; respond in journals.  

      Assessment: Students write an essay (#1b or 
#5) p. 683 Bedford; peer edit; revise; submit for 
evaluation. 
• Students read a variety of pieces of 

commensurate literary value; analyze, respond. 
• Students work cooperatively to write a position 

paper to defend or argue against a variety of 
elements (nuclear power plants, chemical 
pesticides, genetic engineering or 
commensurate issues).  Students will research 
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Curriculum Management System 
Grade Level/Subject

Topic :The Rhetorical modes:  Process Analysis  

:  
Grade 11 AP Language & 
Composition 

Goal 6: The student will be able to analyze how a sequence of actions leads to a particular result. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

and coordinate information on their topic; 
prepare a presentation of material for debate in 
class; collaborate on creating a paper.  
Assessment:  Students orally present their 
positions; students submit papers for 
evaluation.  

 
Materials:  Listed in Goal 1. 
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Curriculum Management System 
Grade Level/Subject

Topic:  The Rhetorical Modes:  Division or Analysis 

:  
Grade 11 AP Language & 
Composition 

Goal 7: The student will be able to apply critical thinking and analytical skills to divide a subject into its 
elements. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

 7.1. Use synthesis, assumption, 
and inference to reach a 
conclusion. 

7.2. Understand how to support 
a thesis with clear 
examples. 

7.3. Write an essay which 
utilizes division or analysis 
to defend a thesis. 

 
(3.1.12. G. 1-2., 5-9, 11. H. 3-5) 
(3.2.12. A. 3, 7. B. 1-9, D. 2, 3,5, 6) 
(3.4.12. A. 1,3) 

• What is synthesis? 
• How/why do readers make assumptions about the 

writer’s subject? 
• How does the author lead the reader to draw 

inferences about his subject? 
• What are stereotypes? 
• Are stereotypes always negative? 
 
 

• Students read introduction to “Division or 
Analysis” and respond in journals; share 
responses whole class. 

• Students read “I Want a Wife” by Judy Brady 
and “Not All Men Are Sly Foxes” by Armin Brott; 
respond in journal; share responses whole 
class.                                                        
Assessment:  Students, re:  Brott’s essay, 
present children’s books which use 
stereotype/books which eliminate stereotypes.  
Class evaluates and discusses books. 

• Students read “The Capricious Camera” by  
Laila Ayad; share journal responses.  
Assessment:  Integrating the visual:  Write an 
essay that describes/analyzes a photograph; 
share/present to class.. 

 
Materials:  Listed in Goal 1. 
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Curriculum Management System 
Grade Level/Subject

Topic: Rhetorical Modes:  Cause and Effect  

:  
Grade 11 AP Language & 
Composition 

Goal 8: The student will be able to understand how an author informs readers of the reasons for or the 
consequences of the subject. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

 8.1. Understand the why or what 
if of the author’s purpose. 

8.2. Analyze causal 
relationships,  

8.3. Understand the necessity 
for clarity and conciseness. 

8.4. Understand logical fallacy. 
8.5. Incorporate research 

materials (documents, 
artifacts, etc.) into a 
research paper. 

 
(3.1.12. G. 1-2, 5-9, 11H. 3-6) 
(3.2.12. A. 3,7. H. 3-5) 
(3.5.12. A. 1-3, B. 1-2, C. 1-3) 
 

• What is meant by cause and effect? 
• What is the difference between immediate and remote 

causes? 
• What is logical fallacy? 
 

• Students read and respond to introduction to 
Cause and Effect; share responses in class. 

• Students read “A Web of Brands” by Naomi 
Klein; create journal responses; share 
responses whole class. 

• Assessment:  Students, in small groups, 
examines labels on their clothing, school items, 
electronics; list place of manufacture; discuss. 
Students research items in their homes:  how 
many items are “made in America”?. How do 
students react to their research? 

• Students read Chitra Divakaruni”s “Live Free 
and Starve”; respond in journals; share 
responses. 

• Assessment:  Students respond to #2 or #3 p. 
452 in Bedford.  a. research the photographs of 
David Parker re:  a.  child laborers or b.  
research the history of child labor in the United 
States; write a response to the task using MLA 
format.       

• Students read Their Eyes Were Watching God; 
create journal responses.  
Assessment:  Students do research on a place 
(town, community, etc. in America) founded for 
a specific purpose:  why was the town founded?  
What was the effect of the particular 
community?  Does the community still exist?  
Why?  Why not? 
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Curriculum Management System 
Grade Level/Subject

Topic: Rhetorical Modes:  Definition  

:  
Grade 11 AP Language & 
Composition 

Goal 9: The student will be able to see how authors give clear meaning to their subjects.  

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

 9.1. Determine different types of 
definition (stipulation, 
extended). 

9.2. Understand the importance 
of context. 

9.3. Write an essay 
demonstrating proficiency 
with definition as a mode. 

 
(3.1.12. G. 1-2, 5-9, 11, H. 3-5) 
(3.2.12. A. 3, 7, B. 1-9, D. 2,3, 5, 6) 
(3.3. 12. A. 1-2, B. 3-6, D. 1-2) 
(3.5. 12.  B. 1,4, C. 1-2) 

• How does context affect meaning? 
• What is extended definition? 
• How does definition utilize other modes to create a 

logical essay? 
 

• Students read introduction to mode Definition 
and respond in journals; discuss whole class. 

• Students receive a list of words; work in small 
groups to define the words; share responses 
whole class. 

• Students read Gloria Naylor’s “The Meaning of 
a Word”; respond. 

• Assessment:  students work in small groups to 
assess the efficacy of censorship re:  language 
in the media, in mainstream society. 

• Students read “Being a Chink” by Christine 
Leong; respond in journals; share responses 
whole class. 

• Assessment:  Read Michiko Kakutani’s piece 
“The Word Police” and respond in an essay 
either agreeing or disagreeing with her premise 
on censoring language. 

 
Materials:  Listed under Goal 1 
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Curriculum Management System 
Grade Level/Subject

Topic:  The Rhetorical Modes:  Classification 

:  
Grade 11 AP Language & 
Composition 

Goal 10: The student will be able to appreciate the order in a subject by understanding the categories or 
groups into which it has been placed. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

 10.1. Understand placing subjects 
in logical categories. 

10.2. Understand how to use 
classification for evaluation. 

10.3. Understand the purpose and 
process of classification. 

 
(3.1.12. G. 1-2, 5-9, 11) 
(3.2.12. A. 3, 7, B. 1-9, D. 2,3,5,6) 

• How are classifications devised? 
• Why is classification helpful to an author? 
• Why is classification helpful to a reader? 
 

• Students read and respond in journals to 
introduction to Classification.  Students respond 
in journals; share responses whole class. 

• In small groups, students classify elements of a 
chosen topic (school population, adults, movies, 
other forms of media); justify their classification; 
share results whole class. 

• Students read Russell Baker’s “The Plot 
Against People”; create journal responses; 
share whole class. 

• Students view visual images (charts, tables, 
etc.) to reinforce concept of classification.   

• Assessment:  Students choose a subject and 
create a graphic demonstrating classification. 

• Students read “The Crisis of National Identity” 
by Samuel P. Huntington; respond in journals; 
share responses whole class.  
Assessment:: “Suggestions for Writing” #2  p. 
406 Bedford.   Students write a response, peer-
edit; submit for evaluation. 

• Students read “The Ways We Lie” by Stephanie 
Ericsson; create journal responses; share 
responses whole class 

• Students respond to “Journal Writing” p. 414; 
pair share responses. 
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Curriculum Management System 
Grade Level/Subject

Topic: The Rhetorical modes:  Argument and Persuasion  

:  
Grade 11 AP Language & 
Composition 

Goal 11: The student will be able to understand the methods employed by authors to present an opinion 
about a subject or a proposal for it. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

 11.1. Understand and apply 
inductive reasoning. 

11.2. Understand and apply 
deductive reasoning. 

11.3. Understand and apply 
knowledge of logical 
fallacies  (non sequitur, 
oversimplification, hasty 
generalization, either/or 
reasoning, doubtful or 
unidentified authority, 
begging the question, post 
hoc ergo propter hoc, false 
analogy) in their analyses. 

11.4. Write an essay successfully 
employing argument and 
persuasion. 

 
(3.1.12. G. 1-2, 5-9, 11, H. 3-5) 
(3.2.12. A. 3, 7. B. 1-9, D. 2,3,5,6) 
(3.3. 12. A. 1,2.  . 3-6) 
(3.4.12. A. 1,3) 

• What is inductive reasoning? 
• What is deductive reasoning? 
• What is a logical fallacy? 
• What are the types of logical fallacies? 
 

• Students read introduction to mode Argument 
and persuasion; create journal responses; 
share responses whole class. 

• Students review and discuss logical fallacies; 
generate a list of examples of logical fallacies 
from various sources; share responses whole 
class. 

• Students read Laura Fraser “Why I Stopped 
Being a Vegetarian” and Peter Singer “A 
Vegetarian Philosophy”; create journal 
responses; share responses whole class. 
Assessment:  Students research vegetarianism; 
write a paper arguing for or against the issue. 

• Students read Adna R. Khan’s “Close 
Encounters With US Immigration” and Linda 
Chavez’s “Everything Isn’t Profiling”; respond in 
journal.  In groups, compare/contrast the 
arguments presented by the respective authors.  
Which arguments are most persuasive, why? 
Assessment:  Students write an essay, 
choosing either #4 p. 574 (focusing on Khan’s 
use of ethical appeal) or #4 p. 578 (focusing on 
Chavez’s use of organization).  
 

Materials:  Listed in Goal 1. 
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Curriculum Management System 
Grade Level/Subject

Topic: Rhetorical Modes:  Mixing the Methods  

:  
Grade 11 AP Language & 
Composition 

Goal 12: The student will be able to understand that authors incorporate a variety of modes to develop 
and support their ideas. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

 12.1. Understand that the 
predominant mode of a 
piece is supported by other 
modes. 

12.2. Analyze an essay and 
discern the variety of modes 
employed by the author. 

12.3. Write an essay successfully 
employing a variety of 
modes to support a thesis. 

 
(3.1.12. G. 1-2, 5-9, 11, H. 3-5) 
3.2.12. A. 3,7, B. 1-9, D. 2, 3, 5, 6) 
(3.5. 12. B. 1-4) 

• What mode works best to answer a specific writing 
task? 

• How do authors choose the best mode for their work? 
 

• Students review purposes for writing and 
various modes which support that purpose. 

• Students read “A Biological Homage to Mickey 
Mouse” by Jay Gould; create journal responses; 
share responses whole class. Assessment:  
Students read “A Measure of Restraint “ by 
Chet Raymo (p212) and respond to #4 
Connections” p. 623 in Bedford or “How You 
Became You” by Bill Bryson (p. 299) and 
respond to “Connections” #5.  Submit for 
evaluation. 

• Students read “Aria:  A Memoir of a Bilingual 
Childhood” by Richard Rodriguez; create 
journal responses; share responses whole 
class.  In groups, students work to respond to 
“Questions on Meaning”, “Questions  on Writing 
Strategy”, and “Questions on Language” p. 666. 
Assessment:  Students research the issue of 
bilingualism and write a persuasive essay 
defending their point of view on the issue. 
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Language Arts Department Benchmarks 

 
 

Reading Benchmarks       Writing Benchmarks 
Form  Form 

Recognize central idea or theme  Communicate message to intended audience 

Recognize supporting detail 
  Develop topic/central idea 

Connect with prior knowledge  Develop thesis 
Determine author or reader’s purpose  Provide supporting details 

Use appropriate reading strategies  Create effective opening/closing 

Identify and analyze: 
Text type, Literary forms, Elements, Devices, 

Patterns of organization 
 Use a variety of lead sentences 

 
Form opinions and conclusions 

 
 Demonstrate logical progression of ideas 

Assess one’s own reading strategies and responses 
to text  Utilize varied sentence structure 

 
Make inferences and predict 

 
 Engage in writing process 

Understand new vocabulary  Self-assess using standard criteria 

Recognize persuasion  Develop conclusions 

Use context clues to enhance comprehension  Convey point of view 

Extrapolate information  Elaborate 

Ask relevant questions to enhance comprehension  Select and research a topic 

Distinguish information as 
relevant/irrelevant/fact/opinion 

 
 Use models or examples 

Interpret literary devices   
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AP Language and Composition 
 

COURSE BENCHMARKS 
 
1. The student will be able to recognize and emulate the various rhetorical modes employed by authors to present their ideas to 

readers. 
2. The student will be able to recognize the effect of tone, voice, person on a narrative;   the student will create narrative pieces, 

emulating the pieces studied. 
3. The student will be able to understand dominant impression and thesis; the student will write descriptive pieces emulating the pieces 

studied. 
4. The student will be able to understand that examples illustrate a generalization, usually expressed in a thesis statement; the student 

will write employing examples. 
5. The student will be able to understand how authors explain or evaluate a subject by allowing readers to see the differences and 

similarities between it and another subject; the student will write comparison and contrast pieces emulating the examples read. 
6. The student will be able to analyze how a sequence of actions leads to a particular result; the student will create a process analysis 

essay, emulating the pieces read. 
7. The student will be able to apply critical thinking and analytical skills to divide a subject into its elements; the student will write a 

piece demonstrating use of division or analysis, emulating the pieces read. 
8. The student will be able to understand how an author informs readers of the reasons for or the consequences of a subject; the 

student will write demonstrating cause and effect, emulating the pieces studied. 
9. The student will be able to see how authors give clear meaning to their subjects; the student will write pieces employing definition, 

emulating the pieces studied. 
10. The student will be able to appreciate the order in a subject by understanding the categories or groups into which it has been 

placed; the student will write a classification essay, emulating the examples read. 
11. The student will be able to understand the methods employed by authors to present an opinion about a subject or a proposal for it; 

the student will write an effective persuasive/argumentative essay, emulating the pieces read. 
12. The student will be able to understand that authors use a variety of modes to develop and support their ideas. 
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