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MMoonnrrooee  TToowwnnsshhiipp  SScchhoooollss  
Mission and Goals 

 

 
The mission of the Monroe Township School District, a unique multi-generational community, is to 
collaboratively develop and facilitate programs that pursue educational excellence and foster 
character, responsibility, and life-long learning in a safe, stimulating, and challenging environment to 
empower all individuals to become productive citizens of a dynamic, global society. 
 

Mission 

Goals 
 

To have an environment that is conducive to learning for all individuals. 
 
To have learning opportunities that are challenging and comprehensive in order to stimulate the 
intellectual, physical, social and emotional development of the learner. 
 
To procure and manage a variety of resources to meet the needs of all learners. 
 
To have inviting up-to-date, multifunctional facilities that both accommodate the community and are 
utilized to maximum potential.  
 
To have a system of communication that will effectively connect all facets of the community with the 
Monroe Township School District. 
 
To have a staff that is highly qualified, motivated, and stable and that is held accountable to deliver a 
safe, outstanding, and superior education to all individuals. 
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INTRODUCTION, PHILOSOPHY OF EDUCATION, AND EDUCATIONAL GOALS 

 
Philosophy 

The goal of the Monroe Township High School Language Arts program is to develop and to enhance students’ ability to communicate 
effectively for varied purposes and audiences.  Probably the single most important attribute of academic and career success, effective 
communication is based on the components of reading, writing, speaking, listening, and thinking. 
 
A successful high school English program develops these components through an integrated approach to the language arts.  This 
includes instruction in and practice of the support skills underlying each of these processes.  For example, in the writing component, 
students write regularly, in a variety of modes and for a variety of audiences, using writing activities designed to appeal to students’ 
interests and needs.  Students learn strategies for prewriting and revising – in essence, skills for critical thinking such as analysis, 
synthesis, problem-solving and evaluation.  They also share their writing with others and keep records of their writing development and 
samples of their writing in a portfolio.  Frequent formal and informal assessment of the student’s writing provides the teacher, the 
student and the parent with information about the student’s areas of strength and the areas that need improvement. 
 
Reading and writing about literature become increasingly more important as students develop the sophisticated skills of analysis and 
interpretation.  By the time they complete their senior year, students will have read significant works of American, British and World 
literature.  They also will have learned to express themselves in all of the rhetorical modes and to conduct independent research. 
 
 
 
 

Educational Goals 
 

American Studies I is an interdisciplinary course designed to expose students to various forms of literature within their respective 
historical contexts. The historical component of the course spans from 1776-1920 and will serve as a framework that will enable the 
students to investigate the influential events that inspired writers, explorers, artists, philosophers, politicians, and poets from across the 
country to contribute to their society.  Through both print and electronic texts, students will explore, analyze, and synthesize primary 
and secondary sources, as well as read and respond to fictional works. In order to enhance writing skills, students will be composing 
both critical essays and creative pieces. Through oral and multimedia presentations, classroom debates, and cooperative learning 
strategies, the students will foster their speaking, listening, and media literacy skills. 
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New Jersey State Department of Education  
Core Curriculum Content Standards 

 
 
 
A note about Language Arts Standards and Cumulative Progress Indicators. 
 
The revised standards for language arts literacy, along with the vision statement, offer a framework for classroom instruction and 
curriculum development in our schools. While this is a powerful challenge to students, teachers, principals, and parents, it can be met 
through a united commitment. The singular goal of increasing student achievement through effective instruction in the skills required to 
live and work in a 21st century global community is the driving force of this challenge and these standards. The primary grades are 
building blocks that lay the foundation for learning and skill development so that each succeeding grade builds on the foundation 
achieved by all students in their efforts to become fluent readers, writers, speakers, listeners, and viewers. As language arts skills spiral 
and become increasingly sophisticated, students progress through the grades with increased confidence and proficiency in oral and 
written language, comprehension, and critical thinking skills. Language skills are essential to furthering learning, communication, career 
development, and the human spirit.  
 
A complete copy of the new Core Curriculum Content Standards for Language Arts may also be found at: 
http://www.state.nj.us/education/cccs/s3_lal.htm  
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Language Arts Benchmarks 
 

Reading                                                    Writing 
Form  Form 

Recognize central idea or theme  Communicate message to intended 
audience 

Recognize supporting detail 
  Develop topic / central idea 

Connect with prior knowledge  Develop thesis 
Determine author or reader’s 

purpose  Provide supporting details 

Using appropriate reading strategies  Create opening /closing 

Identify and analyze: 
Text type, Literary forms, Elements, 

Devices, Patterns of organization 
 Use variety of lead sentences 

 
Form opinions and conclusions 

 
 Logical progression of ideas 

Self-assess one’s own reading 
strategies and responses to text  Varied sentence structure 

 
Make inferences and predict 

 
 Engage in writing process 

Understand new vocabulary  Self-assess using standard criteria 

Recognize persuasion  Develop conclusions 

Use context clues to enhance 
comprehension  Convey point of view 

Extrapolate information  Elaborate 

Ask relevant questions to enhance 
comprehension  Select and research a topic 

Distinguish information as 
relevant/irrelevant/fact/opinion 

 
 Use models or examples 

Interpret literary devices   
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American Studies I 
 

Scope and Sequence 
 

Growth of Democracy at Home  
I. Motivation for a new country 
a.  Analyze the reasons for creating a personal and public constitution. 
b.  Create a class constitution modeling the US Constitution. (cross-curriculum) 
c.  Evaluate inspiration for autobiographical writing and rationale for personal 
perfection. 
d.  Define and create an aphorism. 
e.  Survey existing knowledge of poetry. 
f.   Develop recognition and usage of descriptive language. 
 
 

II. Written and oral language conventions. 
a.  Identify and define the four techniques used to emphasize key points. 
b.  Analyze speeches for ability to shape American identity. 
c.  Create a speech that exhibits one of the four oral language techniques. 
d.  Identify and define emotional, ethical, and logical persuasive appeals. 
(cross-curriculum) 
e.  Debate the concept of independence utilizing persuasive appeals. 

III. Literary analysis of public and private letters 
a.  Distinguish between fact and opinion. 
b.  Identify the difference in purpose between epistles and private letters. 
c.  Create letters that exemplify descriptive writing and argue for public ideas. 
d.  Evaluate advertisements and propaganda for effectiveness. 
e.  Design an advertisement that employs the conventional propaganda 
techniques. 
f.   Write descriptive journal entries that recount an experience. 
 

 

Recognition of Writing Abroad 
IV. Influence of classic fables. 
a.  Identify and analyze the use of direct and indirect characterization.  
b.  Compare the German Faust legends with Hudson Valley writing of the 19th

V. Fireside Poets 

 
century. 
c.  Identify and analyze the use of omniscient narration in communicating 
conflict in a piece of literature. 
d.  Evaluate the contemporary re-workings of old tales. 
e.  Create a modern story based on a classic fable.  

a.  Identify and define conventional poetic terms, such as: form, meter, rhyme, 
stanza, and mood. 
b.  Assess biographical background of writers and predict the influence on 
content and tone. 
c.  Examine the cultural and societal role of Fireside poetry within the time 
period. 
d.  Analyze Fireside poetry for the emotional and domestic appeal. 
e.  Write and recite poems that mimic the tone and style of Fireside poetry. 
(cross-curriculum)   
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VI. New England Renaissance - Prose 
a.  Dissect the philosophy of transcendentalism. 
b.  Debate the advantages and disadvantages of conformity and nonconformity. 
(cross-curriculum) 
c.  Define and differentiate between inductive and deductive reasoning. 
d.  Evaluate the application of transcendentalist philosophy in prose pieces. 
e.  Write an editorial that advocates or rejects the notion of simplicity. 
 

VII. New England Renaissance - Poetry 
a.  Identify and define usage of exact rhyme, slant rhyme, free verse, and elegy. 
b.  Evaluate language and words for positive and negative connotations. 
c.  Assess biographical background of writers and predict the influence on 
content and tone. 
d. Use comparison and contrast to compose an essay that examines the poetry 
of two different poets. 
e. Distinguish the main elements of gothic literature. 

 
 

Influence of Industrialization 
VIII. Slave Narratives 
a.  Identify and define Realism and Naturalism as literary movements that 
reacted to Romanticism. 
b.  Criticize the accuracy and efficacy of primary source documents. (cross-
curriculum) 
c.  Revisit autobiography and speculate about the process a writer might use to 
select specific life experiences on which to focus. 
d.   Research a literary/historical figure and analyze his/her impact on American 
society. (cross-curriculum) 
 

IX. Birth of the American Novel 
a.  Assess biographical background of writers and predict the influence on 
content and tone. 
b.  Identify and define literary devices such as symbolism, characterization, and 
theme. 
c.  Identify and define diction, dialect, and colloquialism. (cross-curriculum) 
d. Isolate and examine examples of satire in a written work. 
e. Judge the rationale for book banning and categorizing literature as 
controversial. 

The Progressive Movement 
X. Poetry of Imagination. 
a.  Evaluate the use of imagery in poetry by different authors. 
b. Extrapolate details that develop a character within a poem that functions as a 
dramatic monologue.  
   
 

XI. Turn of the Century Literature 
a.  Identify and define verbal, dramatic, and situational irony. 
b.  Evaluate the elements of plot, such as exposition, rising action, climax, and 
resolution. 
c.  Make inferences about characterization and plot to anticipate the direction of 
events in a story. 
d. Research and present information about a contemporary female writer and 
reflect upon Cather, Wharton, and Chopin as trailblazers.  
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Curriculum Management System 
Grade Level/Subject

Big Idea:  Growth of Democracy at Home 
:  

Grade 10/American 
Studies I 

Topic: Motivation for a New Country 

Goal 1: The student will be able to examine the characteristics that would have personified America in 
the late 1700s.    

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

 1.1. Analyze the reasons for 
creating a personal and 
public constitution. 
(3.1.12.G.4, 3.1.12.G.25) 

 
 
1.2. Create a class constitution 

modeling the US 
Constitution. (3.2.12.B.4, 
3.2.12.B.9, 3.2.12.B.11, 
3.3.12.A.1) 

 
1.3. Evaluate inspiration for 

autobiographical writing and 
rationale for personal 
perfection. (3.1.12.G.13) 

 
1.4. Define and create an 

aphorism.(3.1.12.G.10, 
3.2.12.B.13) 

 
1.5. Survey existing knowledge 

of poetry. (3.1.12.G.7) 
 
1.6. Develop recognition and 

usage of descriptive 
language. (3.1.12.G.7) 

 
 

• What were the founding motivations for this country? 
(ex.  freedom) 

• How does inspiration play a role in an author’s life? 
(ex. using writing as an expression of your feelings) 

• Why is descriptive language the backbone of literature? 
(ex. paints a picture for the reader) 

NOTE:  The assessment models provided in this 
document are suggestions for the teacher. If the 
teacher chooses to develop his/her own model, 
it must be of equal or better quality and at the 
same or higher cognitive levels (as noted in 
parentheses).  
Depending upon the needs of the class, the 
assessment questions may be answered in the 
form of essays, quizzes, mobiles, PowerPoint, 
oral reports, booklets, or other formats of 
measurement used by the teacher. 
 

• After reading excerpts of the US 
Constitution, pair students to complete a t-
chart examining the advantages and 
disadvantages of having a constitution. 
(comprehension, analysis) 

 
• In groups, students will create a list of 

important “governing” points for a 
classroom and class community.  Together 
as a class, instructor will guide students to 
make a collaborative class constitution to 
be posted in the room. (analysis, synthesis) 

 
• Have students read an excerpt from The 

Autobiography of Benjamin Franklin.  In 
pairs, have students chart details of 
Franklin’s life, personal attitude, and a 
portrait of the time period.  Instructor will 
then lead a large class discussion that asks 
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Curriculum Management System 
Grade Level/Subject

Big Idea:  Growth of Democracy at Home 
:  

Grade 10/American 
Studies I 

Topic: Motivation for a New Country 

Goal 1: The student will be able to examine the characteristics that would have personified America in 
the late 1700s.    

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

students to speculate about Franklin’s 
motivation for his writing. (comprehension, 
analysis) 

 
• Upon entering the room, students will be 

given a fortune cookie and asked to write a 
journal entry analyzing the significance of 
the fortune.  In pairs, students will read 
through Benjamin Franklin’s aphorisms 
from Poor Richard’s Almanack and create 
aphorisms of their own.  Instructor will 
provide materials for students to record and 
post aphorisms around the classroom. 
(analysis, synthesis) 

 
• Students will respond to a journal entry that 

asks them to recall all poetry terms and 
definitions from their prior knowledge.  
Instructor will lead a large class discussion 
and poetry terms will be recorded on the 
board by students. (knowledge, 
comprehension) 

 
• Have students read “A Hymn to the 

Evening” and “To His Excellency, General 
Washington” by Phyllis Wheatley.  In pairs, 
students will diagram the two poems for 
descriptive language and use of poetic 
devise. (application) 

 
• Have students take notes from a 

PowerPoint presentation about using 
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Curriculum Management System 
Grade Level/Subject

Big Idea:  Growth of Democracy at Home 
:  

Grade 10/American 
Studies I 

Topic: Motivation for a New Country 

Goal 1: The student will be able to examine the characteristics that would have personified America in 
the late 1700s.    

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

research sources.  Take students to the 
media center and have them complete a 
“scavenger hunt” where they practice 
accessing data-bases and resources. 
(knowledge, application) 
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Curriculum Management System 
Grade Level/Subject

Big Idea:  Growth of Democracy at Home 
:  

Grade 10/American 
Studies I 

Topic: Written and Oral Language Conventions 

Goal 2: The student will be able to read and mimic examples of oral and written persuasion. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

  
2.1. Identify and define the four 

techniques used to 
emphasize key points. 
(3.1.12.6.5) 

 
 
 
2.2. Analyze speeches for ability 

to shape American identity. 
(3.1.12.6.2, 3.1.12.6.4) 

 
 
 
2.3. Create a speech that 

exhibits one of the four oral 
language techniques. 
(3.2.12.B.5, 3.3.12.D.1, 
3.3.12.D.3) 

 
 
2.4. Identify and define 

emotional, ethical, and 
logical persuasive appeals. 
(3.1.12.E.1, 3.1.12.G.6, 
3.1.12.G.9) 

 
 
2.5. Debate the concept of 

independence utilizing 

• How is persuasion best achieved? 
(ex. appealing to different emotions, etc) 

• Why is emotion a key element of oral presentation? 
(ex. acts as a connection for audience)  

 
• Students will view and take notes from a 

PowerPoint presentation that explains the 
variety of techniques used to emphasize 
key points in speeches, specifically 
restatement, repetition, parallelism, and 
rhetorical question. (knowledge, 
comprehension)  

 
• Students will read Speech in the Virginia 

Convention by Patrick Henry and Speech in 
the Convention by Benjamin Franklin and 
identify examples of orator techniques.  
Instructor will lead a discussion asking 
students to survey the kind of persuasive 
appeal (emotional, ethical, and logical).  
Instructor will also provide a formal 
definition for each term. (comprehension, 
analysis) 

 
• In pairs, have students brainstorm five 

characteristics of what it means to be an 
American.  Next, have students revisit the 
two speeches and extrapolate major 
founding ideas of American identity.  
Instructor will lead a large class discussion 
connecting the foundation of American 
identity and its evolution since.   (analysis, 
evaluation)  

 
• Assign each student one amendment from 
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Curriculum Management System 
Grade Level/Subject

Big Idea:  Growth of Democracy at Home 
:  

Grade 10/American 
Studies I 

Topic: Written and Oral Language Conventions 

Goal 2: The student will be able to read and mimic examples of oral and written persuasion. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

persuasive appeals. 
(3.3.12.A.1, 3.3.12.B.7) 
 

The Bill of Rights.  Students must take a 
stance and decide whether the amendment 
is justified or gives too much freedom.  
Students will create a three minute speech 
utilizing one of the four oral language 
techniques and present it to the class. 
(application, synthesis, evaluation) 

 
• In student groups, students will prepare a 

debate about the value of independence or 
the ratification of the Constitution.  Students 
will be required to provide evidence that 
supports their persuasive purpose, and 
must utilize logical, ethical, and emotional 
appeals. (synthesis, evaluation) 
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Curriculum Management System 
Grade Level/Subject

Big Idea:  Growth of Democracy at Home 
:  

Grade 10/American 
Studies I 

Topic: Literary Analysis of Public and Private Letters 

Goal 3: The student will be able to evaluate and employ descriptive language for various audiences. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

  
3.1. Distinguish between fact 

and opinion. (3.1.12.G.18)  
 
3.2. Identify the difference in 

purpose between epistles 
and private letters. 
(3.1.12.G.4, 3.1.12.G.9)  

 
3.3. Create letters that exemplify 

descriptive writing and 
argue for public ideas. 
(3.2.12.A.4, 3.2.12.B.4) 

 
3.4. Evaluate advertisements 

and propaganda for 
effectiveness. (3.1.12.G.18, 
3.1.12.H.6) 

 
3.5. Design an advertisement 

that employs the 
conventional propaganda 
techniques. (3.1.12.H.7, 
3.2.12.D.1) 

 
3.6. Write descriptive journal 

entries that recount an 
experience. (3.2.12B.8) 

 
 

• Why is correspondence a key record of history? 
       (ex. reveals the private thoughts/feelings of people    
         who lived through the time) 
• How can audience affect an author’s language? 
       (ex. it may change the diction) 
 
 
 
 
 
 
 
 
 
 
Performance Assessment: 

 Students will take on the role of working at an 18th

 
 
 

 
century advertising company.  Students will design 
an advertisement that might have attracted 
immigrants to America.  Have students consider 
who would have been the target group for such ads 
and what messages and images would have 
convinced them to make the journey to a new land.  
Students will present the advertisements to the 
class. (application, synthesis) 

 
• Instructor will present “Fact or Wack” 

PowerPoint presentation that asks students 
to record their judgments of statements as 
fact or opinion.  Instructor will lead a class 
discussion culminating in the formal 
defining of the principles of fact and 
opinion. (evaluation) 

 
• Throughout this section, the instructor may 

revisit the evaluation of fact and opinion 
during Do Now segments of the class. 
(knowledge) 

 
• Before reading Letter to Her Daughter from 

the New White House by Abigail Adams 
and Letters from an American Farmer by 
Michel-Guillaume Jean de Crevecoeur, 
have students hypothesize the difference 
between epistles and private letters. 
(application, synthesis) 

 
• After reading the two examples of letters, 

students will identify and discuss pieces of 
the text, specific lines, that determine 
intended audience. (knowledge, 
comprehension)  

 
• In a personal letter, to either Adams or 

Crevecoeur, provide an update on the 



 17 

Su
gg

es
te

d 
da

ys
 o

f 
In

st
ru

ct
io

n 
7-

8 
Curriculum Management System 
Grade Level/Subject

Big Idea:  Growth of Democracy at Home 
:  

Grade 10/American 
Studies I 

Topic: Literary Analysis of Public and Private Letters 

Goal 3: The student will be able to evaluate and employ descriptive language for various audiences. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

 
 

 
 

political climate or the immigration process 
that has changes since his or her lifetime.  
Students must use descriptive language to 
help the reader understand the modern 
world. (analysis, synthesis) 

 
• Split students into groups of four and assign 

one contemporary advertisement to each 
group.  Have student groups evaluate these 
advertisements for their persuasive 
techniques.  Student groups will present 
their findings to the class. (synthesis, 
evaluation) 

 
• After reading Two Captain’s At Fort 

Mandan by Charles M. Robinson III, 
students will complete a chart noting 
descriptive details of the expedition, 
specifically observations, interactions, and 
setting. (knowledge, comprehension)  

 
• Students will take on the role of a member 

of the Lewis and Clark Corps of Discovery 
expedition. Individually, students will write 
three journal entries describing the events 
and experiences regarding their stay at Fort 
Mandan. (application, synthesis) 
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Curriculum Management System 
Grade Level/Subject

Big Idea:  Recognition of Writing Abroad 
:  

Grade 10/American 
Studies I 

Topic: Influence of Classic Fables 

Goal 4: The student will be able to recognize universal themes of classic pieces. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

  
4.1. Identify and analyze the use 

of direct and indirect 
characterization. 
(3.1.12.G.12) 

 
4.2. Compare the German Faust 

legends with Hudson Valley 
writing of the 19th

 

 century. 
(3.1.12.G.3, 3.1.12.G.4) 

4.3. Identify and analyze the use 
of omniscient narration in 
communicating conflict in a 
piece of literature. 
(3.1.12.G.6, 3.1.12.G.13) 

 
4.4. Evaluate the contemporary 

re-workings of old tales. 
(3.1.12.G.3) 

 
4.5. Create a modern story 

based on a classic fable. 
(3.2.12.B.4, 3.2.12.D.7) 
 

• How can past pieces of literature serve as inspiration 
for new writers? 

        (ex. building on past literature traditions) 
• How do certain styles of narration affect the reader’s 

experience? 
      (ex. allows more insight into characters) 
 
 
 
 
 
 
 
 
 
 
 
 
 
Performance Assessment: 

 Students will take on the role of a free-lance fiction 
writer working in the 21st

 

 century.  Students will 
extract the moral from an assigned Aesop fable 
and create a modern story/tale.  The modern story 
should reflect modern life, but keep the original 
moral from Aesop in tact.  Students must write from 
a third person omniscient point of view. 
(application, synthesis)  

• Have students read The Devil and Tom 
Walker by Washington Irving and provide 
them with the definitions of direct and 
indirect characterization.  In pairs, have 
students cite examples from the story that 
give the reader details about the two main 
characters and their relationship.  Next, 
students will differentiate between direct 
and indirect characterization.  
(comprehension, analysis) 

 
• Students will read an excerpt from the 

original Faust folk legend that inspired the 
Legend of Sleepy Hollow, read the Irving 
version of Legend of Sleepy Hollow, and 
view a clip from the Johnny Depp film 
Legend of Sleepy Hollow.  Students will 
complete a three column graphic organizer, 
paying special attention to continuity 
between the three pieces.  Instructor will 
facilitate a large class discussion about the 
observation. (knowledge, comprehension) 

 
• Instructor will review omniscient narration 

with the students.  Split students into three 
groups and assign each one a character 
from The Devil and Tom Walker.  In groups, 
students will identify three examples in 
which the third person omniscient narrator 
reveals the thoughts and feelings of the 
characters in the story.  Student groups will 
present their findings to the class, while 
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Curriculum Management System 
Grade Level/Subject

Big Idea:  Recognition of Writing Abroad 
:  

Grade 10/American 
Studies I 

Topic: Influence of Classic Fables 

Goal 4: The student will be able to recognize universal themes of classic pieces. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

remaining students record notes of the 
discussion. (knowledge, comprehension) 

 
• Have students brainstorm film or print 

examples of contemporary re-workings of 
older pieces.  In groups, students will 
scrutinize the evolution of one 
contemporary piece and its origin.  
Students will record their discussion on 
large chart paper and then present to the 
class. (comprehension, synthesis, 
evaluation) 
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Curriculum Management System 
Grade Level/Subject

Big Idea:  Recognition of Writing Abroad 
:  

Grade 10/American 
Studies I 

Topic: Fireside Poets 

Goal 5: The student will be able to distinguish the defining characteristics of Fireside poets and 
acknowledge the reasons for their popularity. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

 5.1. Identify and define 
conventional poetic terms, 
such as: form, meter, 
rhyme, stanza, and mood. 
(3.1.12.G.7, 3.1.12.G.9, 
3.1.12.G.10) 

 
5.2. Assess biographical 

background of writers and 
predict the influence on 
content and tone. 
(3.1.12.G.4) 

 
5.3. Examine the cultural and 

societal role of the Fireside 
poetry within the time 
period. (3.1.12.G.3, 
3.1.12.G.4) 

 
5.4. Analyze the Fireside poetry 

for the emotional and 
domestic appeal. 
(3.1.12.G.6, 3.1.12.G.7) 

 
5.5. Write and recite poems that 

mimic the tone and style of 
Fireside poetry.  (3.2.12.D.7, 
3.3.12.D.3) 
 

• What devices do poets use to help them convey 
precise meanings, feelings, and sounds? 

      (ex. descriptive language, alliteration, etc) 
• What were the defining moments in an author’s life that 

dictate content? 
      (ex. trauma, great achievements) 

• Have students bring in song lyrics for a 
contemporary song that has special 
meaning to them.  Discuss how some 
musical artists give voice to the concerns 
and ideals of an entire generation of 
listeners.  Instructor will make a connection 
between the contemporary artist and the 
Fireside poets and the methods they use to 
express the values, emotions, and 
concerns of their generations. 
(comprehension, analysis) 

 
• Students will read short biographies of 

Bryant, Holmes, Lowell, and Whittier and 
make predictions about the focus of their 
poems.  Note: This activity should be done 
prior to reading the poems and should be 
revisited after reading the poems. 
(synthesis, knowledge) 

 
• Students will read Thanatopsis by Bryant, 

“Old Ironsides” by Holmes, “The First 
Snowfall” by Lowell, and Snowbound by 
Whittier.  Jigsaw activity:  For homework, 
students will be assigned one of five poetic 
devices (form, meter, rhyme, stanza, and 
mood) to assess in each of the four poems.  
In the next class, students will group 
according to assigned poetic device and 
review assessments.  Students will then 
move to round two of the jigsaw acting as 
an “expert” in their poetic device to teach 
the rest of the group. (comprehension, 
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Curriculum Management System 
Grade Level/Subject

Big Idea:  Recognition of Writing Abroad 
:  

Grade 10/American 
Studies I 

Topic: Fireside Poets 

Goal 5: The student will be able to distinguish the defining characteristics of Fireside poets and 
acknowledge the reasons for their popularity. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

analysis, synthesis, evaluation) 
 

• After discussing the defining characteristics 
of Fireside poetry, have students think-pair-
share why each poem was selected to 
represent the essence of Fireside poetry.  
Instructor will lead a large class discussion 
in which each student will be responsible 
for sharing a partner’s idea. 
(comprehension, evaluation) 

 
• Each student will write a poem on the 

subject of “The Trail of Tears” that mimics 
the form and style of the Fireside poets.  
The poem must resemble a relic of the 
past; students should be encouraged to be 
as creative as possible.  Students will bring 
their poems to a mock Yule log gathering 
and share them with classmates. 
(application, evaluation, synthesis) 
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Curriculum Management System 
Grade Level/Subject

Big Idea:  Influence of Industrialization 
:  

Grade 10/ American 
Studies I 

Topic: New England Renaissance- Prose 

Goal 6: The student will be able to evaluate the persuasive techniques used in transcendental 
philosophy. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

   
6.1. Dissect the philosophy of 

transcendentalism. 
(3.1.12.E.1, 3.1.12.E.2) 

 
6.2. Debate the advantages and 

disadvantages of conformity 
and nonconformity. 
(3.1.12.E.2, 3.3.12.A.2) 

 
 
6.3. Define and differentiate 

between inductive and 
deductive reasoning. 
(3.2.12.D.8) 

 
6.4. Evaluate the application of 

transcendentalist philosophy 
in prose pieces. (3.1.12.G.4, 
3.1.12.G.14) 

 
 
6.5. Write an editorial that 

advocates or rejects the 
notion of simplicity. 
(3.2.12.B.1, 3.2.12.B.4) 

 
 

• How can philosophy drive an entire literary movement? 
       (ex. it inspires a new direction in writing) 
• Why was transcendentalism such an intriguing school 

of thought? 
       (ex. encouraged independence of thought, broke from            
          the norm) 
• How can political climate affect philosophy? 
       (ex. it affects the outlook that author’s have) 
 
 
 

 
• Split students into two groups and review 

formal debate procedure with them.  
Students will brainstorm either advantages 
or disadvantages of conformity and non-
conformity.  Students will participate in a 
class debate on the topics. (analysis, 
synthesis) 

 
• Instructor will facilitate a listening activity 

that asks students to extract main ideas 
and themes about transcendentalism from 
the two paragraph introduction of Nature by 
Ralph Waldo Emerson. (knowledge, 
comprehension) 

 
• Students will read excerpts from Nature, 

Self-Reliance, Concord Hymn, and The 
Snowstorm by Ralph Waldo Emerson and 
evaluate the application of transcendental 
philosophy. (evaluation, comprehension) 

 
• Students will review definitions for inductive 

and deductive reasoning with the instructor.  
Each pair of students will be given a 
situation in which they must evaluate both 
reasonings to make a decision.  Together 
as a class complete a graphic organizer 
that asks students to analyze the use of 
both reasonings in Self-Reliance by 
Emerson. (application, synthesis, 
evaluation) 
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Curriculum Management System 
Grade Level/Subject

Big Idea:  Influence of Industrialization 
:  

Grade 10/ American 
Studies I 

Topic: New England Renaissance- Prose 

Goal 6: The student will be able to evaluate the persuasive techniques used in transcendental 
philosophy. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

 
• After discussing the Mexican/American War 

in their history class, students will read Civil 
Disobedience. Teacher will lead a large 
class discussion that highlights the use of 
personal rights under the U.S. Constitution.  
In small groups, students will be given a 
piece of Civil Disobedience and must 
diagram which ideas relate to the ideas in 
the U.S. Constitution.  (comprehension, 
analysis) 

 
• Write an editorial for the school newspaper 

about the kinds of things that interfere with 
the concept of simplicity in a high school 
student’s life. (analysis, synthesis) 
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Curriculum Management System 
Grade Level/Subject

Big Idea:  Influence of Industrialization 
:  

Grade 10/ American 
Studies I 

Topic: New England Renaissance- Poetry 

Goal 7: The student will be able to examine the poetic devices of Whitman and Dickson and the relation 
between the authors’ works. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

 7.1. Identify and define usage of 
exact rhyme, slant rhyme, 
free verse, and elegy. 
(3.1.12.G.7) 

 
7.2. Evaluate language and 

words for positive and 
negative connotations. 
(3.1.12.F.1, 3.1.12.F.5) 

 
 
7.3. Assess biographical 

background of writers and 
predict the influence on 
content and tone. 
(3.1.12.G.4, 3.1.12.G.9) 

 
7.4. Use comparison and 

contrast to compose an 
essay that examines the 
poetry of two different poets. 
(3.2.12.B.5, 3.2.12.D.2) 

 
7.5. Distinguish the main 

elements of gothic literature. 
(3.1.12.G.2, 3.1.12.G.3, 
3.1.12.G.6) 
 

• How does one’s personal life influence his/her writing? 
       (ex. trauma, tragedy, great achievements) 
• Why is diction such an important element in poetry? 

(ex. it communicates description in varying degrees) 
• How does writing style affect the reader’s experience? 
       (ex. how the reader connections with characters and 
         plot) 

 
• Students will participate in a peer teaching 

activity.  Peer teaching groups will be 
assigned one poem by Emily Dickinson and 
one poetic device on which to focus.  
Students will chart the use of the poetic 
device within the poem and then present 
their findings to classmates. 
(comprehension, evaluation, synthesis, 
analysis) 

 
• Explain to students they must write down 

the first five words that come to mind when 
the prompt word is written on the board.  
Write “alone” on the board and have 
students record responses.  Upon 
completion, each student will write one 
word from his/her list on the board.  As a 
class, decide if the words have a positive or 
negative connotation.  Instructor will relate 
the word “alone” and its meaning to 
Dickinson’s work. (evaluation, synthesis) 

 
• Building on prior skill of evaluating 

biographical information, students will 
examine Dickinson’s biography and predict 
what life events, behaviors, or interests may 
have influenced the content of her poetry. 
(knowledge, synthesis) 

 
• Have students read and compare two 

versions of Whitman’s “O’ Captain! My 
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Curriculum Management System 
Grade Level/Subject

Big Idea:  Influence of Industrialization 
:  

Grade 10/ American 
Studies I 

Topic: New England Renaissance- Poetry 

Goal 7: The student will be able to examine the poetic devices of Whitman and Dickson and the relation 
between the authors’ works. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

Captain!” and evaluate the process of 
revision as it relates to diction, structure, 
and punctuation. (analysis, evaluation) 

 
• Students will select a stanza or portion of a 

stanza from Whitman’s “Song of Myself.”  
After analyzing the excerpt for emotion, 
meaning, and imagery, students will use 
media center resources to find a piece of 
artwork by a modern artist that pairs 
appropriately with the excerpt. (analysis, 
synthesis) 

 
• In groups, students will generate analysis 

about the use of poetic devices and content 
of Dickinson and Whitman’s poems.  
Students will create an aesthetically 
pleasing poster breaking down the analysis 
and present them to the class. (analysis, 
synthesis)  

 
• Instructor will discuss the four elements of 

gothic literature.  Students will read The Fall 
of the House of Usher and “The Raven” by 
Edgar Allan Poe and examine how both the 
story and poem emphasize different 
elements of the gothic style. 
(comprehension, analysis, application) 
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Curriculum Management System 
Grade Level/Subject

Big Idea:  Influence of Industrialization 
:  

Grade 10/ American 
Studies I 

Topic: Slave Narratives  

Goal 8: The student will be able to comprehend the merit of primary source documents in 
communicating historical events. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

 8.1. Identify and define Realism 
and Naturalism as literary 
movements that reacted to 
Romanticism. (3.1.12.G.2, 
3.1.12.G.4, 3.1.12.G.14) 

 
8.2. Criticize the accuracy and 

efficacy of primary source 
documents. (3.1.12.G.4, 
3.1.12.G.25) 

 
 
8.3. Revisit autobiography and 

speculate about the process 
a writer might use to select 
specific life experiences on 
which to focus. (3.1.12.G.4) 

 
8.4. Research a literary/historical 

figure and analyze his/her 
impact on American society. 
(3.2.12.B.6, 3.2.12.B.7, 
3.2.12.D.7) 
 

• Why are first-hand accounts the most valuable source 
of information? 

         (ex. less opportunity for exaggeration) 
• What drives a person to record his/her auto-biography? 
         (ex. hope of inspiring others) 

• Students will view and take notes from a 
PowerPoint presentation that outlines the 
main overriding concepts of Realism, 
Naturalism, and Romanticism.  In pairs, 
using a graphic organizer, students will 
evaluate the reciprocity of 
Naturalism/Realism v. Romanticism.  
Instructor will facilitate a large class 
discussion. (knowledge, comprehension, 
evaluation) 

 
• As a journal prompt, students will recall and 

describe, in detail, an event from their lives.  
In round one of pairs, students will verbally 
recount the event to their partners.  In 
round two, partners will write down the 
account of the event told to them by their 
partner in round one.  Pairs will compare 
the two versions of the written story and 
discuss which details were lost.  Instructor 
will transition into a discussion on primary 
source documents and their details and 
insights that they offer.  Students will also 
read slave narratives in their history class. 
(comprehension, analysis, application) 

 
• After reading an excerpt from My Bondage 

and My Freedom by Fredrick Douglass, 
students will speculate about the events the 
author considered most significant when 
writing his autobiography. (analysis) 
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Curriculum Management System 
Grade Level/Subject

Big Idea:  Influence of Industrialization 
:  

Grade 10/ American 
Studies I 

Topic: Slave Narratives  

Goal 8: The student will be able to comprehend the merit of primary source documents in 
communicating historical events. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

• Students will read an excerpt from Uncle 
Tom’s Cabin and examine the use of 
descriptive language to communicate the 
thoughts, attitudes, and actions of both 
enslaved people and slave owners. 
(analysis, synthesis)   

 
• Students will read various slave narratives 

and identify main characteristics of that kind 
of text.  Students will research other 
examples of slave narratives in the media 
center and write a slave narrative modeling 
the examples they have surveyed.  NOTE: 
The assignment will be a combined grade 
with history and language arts.  (analysis, 
synthesis, evaluation) 

 
• Using media center resources, students will 

research a historical and literary figure of 
the 1830s-1860s.  Students will write a 
compare and contrast research essay that 
evaluates the impact each figure had on the 
country during that time.  (analysis, 
synthesis, evaluation) 
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Curriculum Management System 
Grade Level/Subject

Big Idea:  Influence of Industrialization 
:  

Grade 10/ American 
Studies I 

Topic: Birth of the American Novel 

Goal 9: The student will be able to generate a framework for interpreting longer pieces of literature. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

 9.1. Assess biographical 
background of writers and 
predict the influence on 
content and tone. 
(3.1.12.G.4, 3.1.12.G.9) 

 
9.2. Identify and define literary 

devices such as symbolism, 
characterization, and theme. 
(3.1.12.G.6, 3.1.12.G.12) 

 
9.3. Identify and define diction, 

dialect, and colloquialism. 
(3.1.12.F.1, 3.1.12.G.9, 
3.1.12.F.5) 

 
9.4. Isolate and examine 

examples of satire in a 
written work. (3.1.12.G.3. 
3.1.12.G.4, 3.1.12.G.8) 

 
9.5. Judge the rationale for book 

banning and categorizing 
literature as controversial. 
(3.3.12.A.3, 3.4.12.B.1) 

• What kinds of roles can fiction writers have in a political 
venue? 

       (ex. commentators, sympathizers)  
• What makes literature controversial? 
       (ex. reactions of society, individuals, etc) 
• How can language and dialect affect the reader’s 

experience? 
(ex. connections to the character’s experience) 
 
 
 
 
 
 
 
 
 

Performance Assessment: 
 Students will take on the role of a 21st century 

playwright working in the off-Broadway theater 
district in New York City. Students will choose on

 

e 
topic from contemporary society, and in small 
groups they will write and perform a skit that 
satirizes this topic in society.  Students must write 
the script, create a playbill, and organize costumes 
for the performance. (analysis, synthesis) 

 
• Students will view video clips from United 

Streaming video database about Mark 
Twain and the historical events that 
occurred during his lifetime.  In pairs, have 
students predict the possible influences on 
content and tone.  Students should also be 
encouraged to utilize background 
knowledge of this time period from their 
history class. (synthesis, evaluation) 

 
• While reading The Adventure of 

Huckleberry Finn by Mark Twain, students 
will keep a log of symbolism and 
characterization.  Periodically, during the 
novel unit, instructor will facilitate class 
discussions to evaluate the progress and 
insights gathered in these logs. 
(comprehension, analysis) 

 
• Instructor will provide definitions of diction, 

dialect, and colloquialism for students.  
Students will complete close-reading 
activities of exemplary chapter excerpts to 
analyze these writing devices. (knowledge, 
application, analysis) 

 
• Students will complete a satire “scavenger 

hunt” that asks them to find historical 
information and textual examples about 
topics addressed in The Adventures of 
Huckleberry Finn.  Students should gather 



 29 

Su
gg

es
te

d 
da

ys
 o

f 
In

st
ru

ct
io

n 
11

-1
3 

Curriculum Management System 
Grade Level/Subject

Big Idea:  Influence of Industrialization 
:  

Grade 10/ American 
Studies I 

Topic: Birth of the American Novel 

Goal 9: The student will be able to generate a framework for interpreting longer pieces of literature. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

information and resources presented to 
them in their history and language arts 
classes to complete the scavenger hunt.  
As a class, discuss the findings of the 
scavenger hunt. (knowledge, 
comprehension, analysis) 

 
• Students will choose once topic from 

contemporary society, and in small groups 
they will write and perform a skit that 
satirizes this topic in society. (analysis, 
synthesis) 

 
• After reading The Minister’s Black Veil by 

Nathaniel Hawthorne and an excerpt of 
Moby Dick by Herman Melville, have 
students correlate the rise in popularity of 
the novel to advances made during the 
Industrial Revolution. (comprehension, 
application, analysis) 

 
• Using the technology laptop cart, students 

will research the history and rationale for 
historically banned books in public schools.  
After gathering research, have student pairs 
speculate and discuss why The Adventures 
of Huckleberry Finn would be warranted as 
a banned book. (analysis, synthesis, 
evaluation) 
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Grade Level/Subject

Big Idea:  The Progressive Movement 
:  

Grade 10/ American 
Studies I 

Topic: Poetry of Imagination 

Goal 10: The student will be able to critique the use of descriptive language to communicate imagery. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

  
10.1. Evaluate the use of imagery 

in poetry by different 
authors. (3.1.12.G.7, 
3.1.12.G.9) 

 
10.2. Extrapolate details that 

develop a character within a 
poem that functions as a 
dramatic monologue. 
(3.1.12.G.11, 3.1.12.G.12) 
 

• How does imagery engage the reader? 
      (ex. transports the reader into the world of the author) 
• How do readers use inferential skills to learn about 

characters? 
       (ex. make observations of subtle details to draw             
           conclusions) 

 
• Instructor will bring in unmarked brown 

bags containing different objects.  In 
groups, students will feel the objects and 
record descriptive words about the objects.  
Instructor will facilitate a discussion about 
descriptive language, leading to the 
definition of imagery. (analysis, 
comprehension, evaluation) 

 
• Split the students into groups and assign 

poems by Ezra Pound, H.D., and William 
Carlos Williams.  Students will analyze the 
use of descriptive language and judge the

 

 
effectiveness of the imagery and present to 
their findings to the class. (analysis, 
evaluation) 

• Together as a class, students will read “The 
Love Song of J. Alfred Prufriock” by T.S. 
Eliot aloud.  In pairs, students will complete 
a chart that records Prufrock’s observations 
about life, details of his personality, and 
internal conflicts.  Instructor will facilitate a 
large class discussion about the pairs’ 
findings. (comprehension, analysis) 
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Curriculum Management System 
Grade Level/Subject

Big Idea:  The Progressive Movement 
:  

Grade 10/ American 
Studies I 

Topic: Turn of the Century Literature 

Goal 11: The student will be able to build an understanding of the elements of the short story. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

 11.1. Identify and define verbal, 
dramatic, and situational 
irony. (3.1.12.G.5, 
3.1.12.G.7) 

 
11.2. Evaluate the elements of 

plot, such as exposition, 
rising action, climax, and 
resolution. (3.1.12.G.12) 

 
11.3. Make inferences about 

characterization and plot to 
anticipate the direction of 
events in a story. 
(3.1.12.G.12) 

 
11.4. Research and present 

information about a 
contemporary female writer 
and reflect upon Cather, 
Wharton, and Chopin as 
trailblazers. (3.1.12.G.4, 
3.1.12.H.4, 3.2.12.B.6, 
3.2.12.B.7, 3.3.12.D.1) 
 

• How do literary devices (irony, plot structure, etc) 
function within a short story? 
(ex. add to complex layers) 

• How did women of the 20th

       (ex. breaking out of domestic ideology) 

 century formulate their 
literary identities? 

 
• Students will survey three video clips that 

demonstrate the three types of irony.  
Students will be asked which type of irony 
was illustrated in each clip and instructor 
will facilitate a class discussion. 
(application, analysis, evaluation) 

 
• Instructor will discuss the elements of plot 

structure with the students.  While reading 
The Story of an Hour by Kate Chopin and 
The Yellow Wallpaper by Charlotte Perkins 
Gilman, students will record the plot 
elements onto a plot-flow chart. 
(comprehension, application) 

 
• While reading April Showers by Edith 

Wharton and A Wagner Matinee by Willa 
Cather, students will keep a double-entry 
journal that cites plot events and character 
development and makes predictions about 
the direction of the story.  At the end of the 
story, students will assess their predictions. 
(application, analysis, synthesis, evaluation) 

 
• Each student will choose a contemporary 

female writer from the 21st or 20th century to 
research.  Students will gather biographical 
and literary information about the authors 
and write an essay that analyzes the 
possible influence of Cather, Wharton and 
Chopin on contemporary female writing.  
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Curriculum Management System 
Grade Level/Subject

Big Idea:  The Progressive Movement 
:  

Grade 10/ American 
Studies I 

Topic: Turn of the Century Literature 

Goal 11: The student will be able to build an understanding of the elements of the short story. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

Students will also give a short oral 
presentation for the class. (analysis, 
synthesis, evaluation) 
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American Studies I 
 

COURSE BENCHMARKS 
 

 
1. The student will be able to examine the characteristics that would have personified America in the late 1700s.    
2. The student will be able to read and mimic examples of oral and written persuasion. 
3. The student will be able to evaluate and employ descriptive language for various audiences. 
4. The student will be able to recognize universal themes of classic pieces. 
5. The student will be able to distinguish the defining characteristics of Fireside poets and acknowledge the reasons for their 

popularity. 
6. The student will be able to evaluate the persuasive techniques used in transcendental philosophy. 
7. The student will be able to examine the poetic devices of Whitman and Dickson and the relation between the authors’ works. 
8. The student will be able to comprehend the merit of primary source documents in communicating historical events. 
9. The student will be able to generate a framework for interpreting longer pieces of literature. 
10. The student will be able to critique the use of descriptive language to communicate imagery. 
11. The student will be able to build an understanding of the elements of the short story. 
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