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MMoonnrrooee  TToowwnnsshhiipp  SScchhoooollss  
Mission and Goals 

 

 
The mission of the Monroe Township School District, a unique multi-generational community, is to 
collaboratively develop and facilitate programs that pursue educational excellence and foster 
character, responsibility, and life-long learning in a safe, stimulating, and challenging environment to 
empower all individuals to become productive citizens of a dynamic, global society. 
 

Mission 

Goals 
 

To have an environment that is conducive to learning for all individuals. 
 
To have learning opportunities that are challenging and comprehensive in order to stimulate the 
intellectual, physical, social and emotional development of the learner. 
 
To procure and manage a variety of resources to meet the needs of all learners. 
 
To have inviting up-to-date, multifunctional facilities that both accommodate the community and are 
utilized to maximum potential.  
 
To have a system of communication that will effectively connect all facets of the community with the 
Monroe Township School District. 
 
To have a staff that is highly qualified, motivated, and stable and that is held accountable to deliver a 
safe, outstanding, and superior education to all individuals. 



 6 

 
INTRODUCTION, PHILOSOPHY OF EDUCATION, AND EDUCATIONAL GOALS 

 
Philosophy 

 
The goal of the Monroe Township High School Language Arts program is to develop and to enhance students’ ability to communicate 
effectively for varied purposes and audiences.  Probably the single most important attribute of academic and career success, effective 
communication is based on the components of reading, writing, speaking, listening, and thinking. 
 
A successful high school English program develops these components through an integrated approach to the language arts.  This 
includes instruction in and practice of the support skills underlying each of these processes.  For example, in the writing component, 
students write regularly, in a variety of modes and for a variety of audiences, using writing activities designed to appeal to students’ 
interests and needs.  Students learn strategies for prewriting and revising – in essence, skills for critical thinking such as analysis, 
synthesis, problem-solving and evaluation.  They also share their writing with others and keep records of their writing development and 
samples of their writing in a portfolio.  Frequent formal and informal assessment of the student’s writing provides the teacher, the 
student and the parent with information about the student’s areas of strength and the areas that need improvement. 
 
Reading and writing about literature become increasingly more important as students develop the sophisticated skills of analysis and 
interpretation.  By the time they complete their senior year, students will have read significant works of American, British and World 
literature.  They also will have learned to express themselves in all of the rhetorical modes and to conduct independent research. 
 
 
 

Educational Goals 
 

In this course, students will be exposed to different aspects of the creative writing world and engage in the daily practice of writing.  
Students will be asked to write in different genres including short story, dialogue, drama, poetry, memoir, and essay.  The practice of 
creative writing is aligned with an opening of the senses to paying attention to the world around one.  This course subscribes to the 
thought that the most effective creative writing stems from avid reading and frequent observation.  Students will train themselves to 
listen, see, and feel with a writer’s sensibilities.  The focus of this course is creation and revision, not perfection.  The course goals seek 
the progression and improvement of student writing with two culminating activities of submitting to a literary magazine publication and 
develop a creative writing portfolio.  This course is a Language Arts elective course.   
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New Jersey State Department of Education  
Core Curriculum Content Standards 

 
 
 
A note about the Language Arts Literacy Standards and Cumulative Progress Indicators. 
 
The New Jersey Core Curriculum Content Standards for Language Arts Literacy were revised in 2004 to include the five general 
standards of reading, writing, speaking, listening, and viewing and media literacy, along with specific strands and cumulative progress 
indicators for each.  The Cumulative Progress Indicators (CPI's) referenced in this curriculum guide refer to these new standards and 
may be found in the Curriculum folder on the district servers.  A complete copy of the new Core Curriculum Content Standards for 
Language Arts Literacy may also be found at:  
http://www.nj.gov/njded/cccs/s3_lal.htm 
 

http://www.nj.gov/njded/cccs/s3_lal.htm�
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Creative Writing 
 

Scope and Sequence 
 

Expression (Quarter I) 
I. Building an Awareness of Words 
a. Evaluate pieces of creative writing, such as fiction, poetry, and drama, for 

their use of descriptive words. 
b. Engage in daily journal writing that requires the use of descriptive words 

and awareness. 
c. Define the literary terms: style, catharsis, diction, imagery, genre, and voice. 
d. Judge the use of diction in other authors’ writing and their own. 
e. Practice the ability to engage their awareness of the five senses. 
f. Explore the use of descriptive words in observing the world around them. 
 

II. Drama and Dialogue 
a. Develop dialogue that accurately contributes to the growth of a character 

within a dramatic work. 
b. Define the literary terms: anti-hero, character, dialect, epilogue, flashback, 

and hero. 
c. Write a dialogue between two characters speaking different dialects. 
d. Investigate and create narrative and setting for the development of a piece 

of drama.  

III. Fiction & Short Stories 
a. Judge the various purposes of short story writing and evaluate personal 

goals for short story writing. 
b. Define the literary terms: allusion, cliché, cliff-hanger, epiphany, episode, 

fable, fairy tale, grotesque, interior monologue, irony, motif, narrative, plot, 
point of view, satire, and suspense. 

c. Write various exemplary short story pieces that explore character 
development, setting, fairy tale, and building suspense. 

d. Explore different shapes of fiction such as facade, iceberg, trauma, a day in 
the life, onion, visitation, and snapshot. 

 

IV. Escaping Into the Poem 
a. Identify interwoven forms such as villanelle, pantoum, and sestina. 
b. Write a poem following prescriptive forms such as sonnet, elegy, ode, 

villanelle, pantoum, and sestina. 
c. Define the literary terms: personification, alliteration, assonance, 

consonance, blank verse, and free verse. 
d. Compose poems that are responses to other poems. 
e. Write a dramatic monologue that explores the inner most thoughts of a well-

known character. 
 

Relevance (Quarter II) 
V. Creative Writing in the “Real World” 
a. Investigate professions that utilize creative writing on a daily basis. 
b. Construct a PowerPoint presentation for the class about a certain 

profession involving creative writing. 
c. Explore the career resources relating to creative writing in the media center 

and online. 

VI. The Publishing World 
a. Investigate and research publishing opportunities for high school, college, 

and adult persons. 
b. Compile a student-created class resource list for local and national 

publishing opportunities. 
c. Evaluate the effectiveness and audience response to online internet “zines.” 
d. Create a polished collection of creative pieces from the class. 
e. Submit pieces of writing to a school, district, county, and/or state writing 

contest. 
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VII. Portfolio Development 
a. Evaluate examples of their own writing for style and appeal to an audience. 
b. Utilize the revision process to refine pieces of creative writing. 
c. Sequence pieces of creative writing into a collection and create a title for 

the collection. 
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Curriculum Management System 
Grade Level/Subject

Topic: Building an Awareness of Words  

:  
Grades 11-12/ Creative 
Writing 

Goal 1: The students will be able to evaluate their attentiveness to the five senses and practice the use 
of descriptive language to communicate to a reader. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

 1.1. Evaluate pieces of creative 
writing, such as fiction, 
poetry, and drama, for their 
use of descriptive words.  
(3.1.G.7, 3.1.G.8, 3.1.G.11, 
3.2.D.3)          

 
1.2. Engage in daily journal 

writing that requires the use 
of descriptive words and five 
senses awareness. (3.2.A.1, 
3.2.A.3, 3.2.A.7, 3.2.D.2, 
3.2.D.7)  

 
1.3. Define the literary terms: 

style, catharsis, diction, 
imagery, genre, and voice. 
(3.1.D.3, 3.1.G.1, 3.1.G.6) 

 
1.4. Judge the use of diction in 

other authors’ writing and 
their own. (3.1.G.8,3.1.G.11)  

 
1.5. Practice the ability to 

engage their awareness of 
the five senses. (3.2.D.1) 

 
1.6. Explore the use of 

descriptive words in 
observing the world around 

• Why are descriptive words an important aspect of 
creative writing? 

 
• How do writers interact with the world around them on 

a daily basis? 
 
• Do writers see the world differently than non-writers? 
 
• Why is writing a continuous commitment to words? 
 
 
 
See CPIs and assessment models for sample 
conceptual understandings. 

NOTE:  The assessment models provided in this 
document are suggestions for the teacher. If the 
teacher chooses to develop his/her own model, 
it must be of equal or better quality and at the 
same or higher cognitive levels (as noted in 
parentheses).  
Depending upon the needs of the class, the 
assessment questions may be answered in the 
form of essays, quizzes, mobiles, PowerPoint, 
oral reports, booklets, or other formats of 
measurement used by the teacher. 
 
• The instructor should establish the environment 

of the class to involve a daily writing component 
during class time.  This may be in the form of 
free-writes or using prompts.  Have students 
use the class notebook in a double-entry 
fashion, using one side of the page for class 
notes and the other side of the page for free-
writes, responses to prompts, and/or nuggets of 
ideas that they may write down. (Synthesis) 

• Disseminate a variety of genres of pieces to the 
students to read for homework (ie: a poem, a 
short story, a news article, etc).  Have them 
note why they were engaged with each piece 
and why it is a piece of creative writing.  The 
following day, split students into groups and 
assign each group with one of the pieces 
students were to have read for homework.  
Each group will be responsible for charting the 
descriptive language in each piece.  Student 
groups will present their findings to the class 
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Curriculum Management System 
Grade Level/Subject

Topic: Building an Awareness of Words  

:  
Grades 11-12/ Creative 
Writing 

Goal 1: The students will be able to evaluate their attentiveness to the five senses and practice the use 
of descriptive language to communicate to a reader. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

them. (3.2.D.1, 3.2.D.7) 
 

and the instructor will provide the definition of 
descriptive language for the class. 

• The instructor will bring in five different brown 
paper bags with one scented candle in each 
bag.  Students will be split into groups and each 
group given a brown bag with a scented candle.  
Student groups must smell the candle they are 
given, write down descriptive words about the 
scent, and then create a name for the scent of 
the candle.  Groups will present their findings, 
as well as the original name of the scented 
candles revealed. Assessment: Presentation 
Rubric. 

• The instructor will post prints of five or six 
different paintings around the room.  Students 
will have twenty minutes to circulate the room 
and write down descriptive words about each of 
the paintings.  Students will pair-share their 
descriptive word lists.  The instructor will 
facilitate a large class discussion about the 
importance of descriptive language to both 
writer and audience. 

• The instructor will play different kinds of music 
in the background while students free-write.  
The music may vary from jazz to classical to 
rock to electronica.  In pairs, students will 
discuss how the music affected their mood 
while writing.  In a large class discussion, 
students will explore the aspect of individual 
process as a writer. 
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Curriculum Management System 
Grade Level/Subject

Topic: Drama and Dialogue 

:  
Grades 11-12/ Creative 
Writing 

Goal 2: The students will be able to develop their dialogue writing and writing for describing a setting 
in order to create a successful short dramatic piece. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

 2.1. Develop dialogue that 
accurately contributes to the 
growth of a character with in 
a dramatic work. (3.2.B.1, 
3.2.C.2, 3.2.D.2, 3.3.D.1) 

 
2.2. Define the literary terms: 

anti-hero, character, dialect, 
epilogue, flashback, and 
hero. (3.1.D.3, 3.1.G.1, 
3.1.G.6) 

 
2.3. Write a dialogue between 

two characters using 
different dialects. (3.1.F.1, 
3.1.G.4, 3.1.G.11, 3.2.D.1, 
3.2.D.2, 3.3.D.1) 

 
2.4. Investigate and create 

narrative and setting for the 
development of a piece of 
drama. (3.1.G.7, 3.1.G.11, 
3.2.D.2) 
 

• Is the setting of the play (both in print and performance) 
as equally important as character development? 

 
• How does dialogue contribute to character 

development and the audience’s relationship with a 
character? 

 
• What aspects of drama appeal to actors and audience 

members alike?  Why? 
 
 
 
See CPIs and assessment models for sample 
conceptual understandings. 

• Students will read an excerpt from Waiting for 
Godot by Samuel Becket and Rosencrantz and 
Guildenstern Are Dead by Tom Stoppard.  
Students will then, in pairs, choose two well-
known characters from literature or pop-culture 
and write a copycat dialogue.  This dialogue 
should mimic the witty game of repartee as 
seen in the two excerpts.  This assignment 
must be typed.  Each pair will perform their 
dialogue for the class. Assessment: 
Presentation Rubric & Writing Rubric. 
(Application, Synthesis) 

• Students will read an excerpt from Their Eyes 
Were Watching God by Zora Neale Hurston 
and “Wherever I Hang” by Grace Nichols and 
note the use of colloquial diction.  Instructor will 
facilitate a large class discussion about 
colloquial diction and dialects.  Students will 
choose a dialect/colloquialism and write a 
dialogue between two characters.  This 
assignment must be typed. (Application, 
Synthesis) 

• In groups of three, students will co-write a 
scene for a play.  The scene must include 
character descriptions, setting description, 
some kind of build to an action, and closure.  
This assignment must be typed.  Student 
groups will perform their short scenes for the 
class. Assessment: Presentation Rubric & 
Writing Rubric. (Synthesis) 
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Curriculum Management System 
Grade Level/Subject

Topic: Fiction and Short Stories  

:  
Grades 11-12/ Creative 
Writing 

Goal 3: The student will be able to explore different aspects of characterization and structure of short 
fiction in order to develop short story writing skills. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

 3.1. Judge the various purposes 
of short story writing and 
evaluate personal goals for 
short story writing. 
(3.1.G.11, 3.1.H.4, 3.2.A.7) 

 
3.2. Define the literary terms: 

allusion, cliché, cliff-hanger, 
epiphany, episode, fable, 
fairytale, grotesque, interior 
monologue, irony, motif, 
narrative, plot, point of view, 
satire, and suspense. 
(3.1.D.3, 3.1.G.1, 3.1.G.6) 

 
3.3. Write various exemplary 

short story pieces that 
explore character 
development, setting, 
fairytale, and building 
suspense. (3.2.B.1, 3.2.D.1, 
3.2.D.2, 3.2.D.7) 
 

• How is the development of short fiction different than 
longer pieces of fiction? 

 
• What kinds of different “shapes” can short stories take 

on? 
 
• What is the relationship between the writer, the 

story/characters, and the audience? 
 
 
 
See CPIs and assessment models for sample 
conceptual understandings. 

• Students will choose a short character 
description out of a hat (ie: description should 
only include age and gender).  Students must 
create a persona for that character and focus 
on the minutest details of the character, 
including physical description as well as ethical 
and emotional description.  Students will peer 
edit and provide feedback for these character 
sketches. (Application, Synthesis) 

• Students will read an excerpt from a memoir.  
Students will choose a family member or close 
friend to write a memoir about.  The memoir 
must include a description of the person as well 
as an anecdotal that illustrates the epitome of 
his/her character.  Students must also include a 
separate explanatory paragraph that states 
their reasons for choosing this person. 

• Students will choose a geographic location out 
of a hat (ie: these locations should include well-
known and researchable places).  Students will 
use the media center resources to research the 
landscape, socioeconomic atmosphere, and 
cultural aspects about their geographic 
locations.  Students will then write a beginning 
of a short story that concentrates only on 
setting the scene and introducing a character, 
using the research they have gathered. 

• Students will read and annotate the beginning 
of “The Fall of the House of Usher” by Edgar 
Allen Poe, focusing on his creation of mood and 
the use of descriptive language.  Students will 
then, using Poe’s story as an example, create 
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Curriculum Management System 
Grade Level/Subject

Topic: Fiction and Short Stories  

:  
Grades 11-12/ Creative 
Writing 

Goal 3: The student will be able to explore different aspects of characterization and structure of short 
fiction in order to develop short story writing skills. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

an eerie and spooky story, concentrating on 
establishing the spooky mood at the beginning 
of the story.  This assignment must be typed. 

• Students will be split into groups of three and 
given three names to be used as character 
names.  One student in the group will be 
responsible for writing the beginning of the story 
(ie: setting the scene and introducing the 
characters), one student in the group will be 
responsible for writing the middle of the story 
(ie: concentrating on dialogue and creating a 
climax), and one student in the group will be 
responsible for writing the end of the story (ie: 
providing some kind of resolution to the conflict 
and providing closure for the reader).  Student 
groups may self-govern and decide who would 
be best for which part of the story writing.  A 
typed, neat copy must be turned into the 
instructor. 

• Students will read examples of fables by Jean 
de LaFontaine.  Students will write a journal 
entry recalling fables/stories from their 
childhood that aimed to teach a lesson about 
morals.  Students will compose a moral that 
they think is important and write a fable that 
teaches that moral.  Students should be 
reminded that fables and children’s stories must 
use characters that children can relate to.  The 
class will have “story time” and the students will 
share their fables with the class (cookies and 
milk may accompany the “story time” at the 
instructor’s discretion). (Comprehension, 
Application, Synthesis) 
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Curriculum Management System 
Grade Level/Subject

Topic: Escaping Into The Poem  

:  
Grades 11-12/ Creative 
Writing 

Goal 4: The students will be able to immerse themselves into the forms and world of poetry and 
emerge with original written pieces of poetry. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

 4.1. Identify interwoven forms 
such as pantoum, villanelle, 
and sestina. (3.2.D.2, 
3.2.D.7) 

 
4.2. Write a poem following 

prescriptive forms such as 
sonnet, elegy, ode, 
villanelle, pantoum, and 
sestina. (3.2.D.2, 3.2.D.7) 

 
4.3. Define the literary terms: 

personification, alliteration, 
assonance, consonance, 
free verse, and blank verse. 
(3.1.D.3, 3.1.G.1, 3.1.G.6) 

 
4.4. Compose poems that are 

responses to other poems. 
(3.1.G.4, 3.1.G.5, 3.2.B.1, 
3.2.D.2, 3.2.D.3, 3.2.D.7) 

 
4.5. Write a dramatic monologue 

that explores the innermost 
thoughts of a well-known 
character. (3.2.D.2, 3.2.D.3, 
3.2.D.7) 
 

• How do poems present different writing challenges 
than short stories or drama? 

 
• How does the poet look at the world? 
 
• What aspects of poetry help the words connect with the 

reader? 
 
 
 
See CPIs and assessment models for sample 
conceptual understandings. 

• The instructor will give each student a 
magazine article.  Students will be instructed to 
scribble out all words like “a,” “the,” “is,” “and,” 
and “of” within two to three paragraphs in the 
article.  With the words left, student must 
construct some semblance of a poem, whether 
it makes complete sense or not.  After this in-
class activity, the instructor will facilitate a 
discussion about the difference between 
fiction/prose and poetry.  The class will develop 
a collaborative definition of poetry to be posted 
in the room. 

• Students will read essays about “being a poet.”  
Suggested titles are “The Poet and the World” 
by Denise Levertov and “Everyday Poetics” by 
Ted Berrigan.  Students will annotate the 
readings, focusing on ideas that correlate to 
their ideas of what it means to be a poet. 
Students will write a one to two page response 
to these essays which also includes a personal 
statement of purpose about writing poetry.  This 
assignment must be typed. (Analysis, 
Synthesis) 

• Each student will be given a Chagall postcard 
with a Chagall painting on it.  As an individual 
free-write activity, students should use the 
Chagall postcard as inspiration for a poem.  
The poem may be as coherent and linear or as 
abstract as the writer feels it should be.  
Students should pay attention to the colors, 
shapes, and incongruent images; the title of the 
poem should be the title of the painting.  This 
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Curriculum Management System 
Grade Level/Subject

Topic: Escaping Into The Poem  

:  
Grades 11-12/ Creative 
Writing 

Goal 4: The students will be able to immerse themselves into the forms and world of poetry and 
emerge with original written pieces of poetry. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

assignment must be typed 
• Write a poem about an ordinary object: a 

stapler, a shoebox, a hand mirror, a paper clip, 
a glove, a spoon, a fork, etc.  The instructor 
may assign objects or let students choose.  
This poem should be a short snapshot and use 
figurative language such as metaphor, simile, 
and/or personification.  This assignment must 
be typed. (Application, Synthesis) 

• Have students read a well-known poem, try to 
choose one from the past curriculums that they 
may have read already or be somewhat 
familiar.  Students must write a response to this 
poem.  The response to the poem must be in 
the form of a poem, but it can be a response to 
the poet, the topic of the poem, or an emotional 
response as a reader.  This assignment must 
be typed.  The instructor may facilitate a 
discussion (as a follow-up activity) that focuses 
on the development of a poetic awareness 
across timelines and/or the importance of a 
literary community for writers. 

• Each student will be assigned a well-known 
character, either from literature or pop-culture.  
Students must write a dramatic monologue for 
this character that captures the “essence” of the 
character’s persona.  This assignment must be 
typed and read aloud to the class (extra points 
awarded for costume and/or props). 

• Students must create a mini-anthology of their 
own.  Students will choose ten of their favorite 
poems (by other authors) and arrange them into 
a collection.  Students will write a two to three 
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Curriculum Management System 
Grade Level/Subject

Topic: Escaping Into The Poem  

:  
Grades 11-12/ Creative 
Writing 

Goal 4: The students will be able to immerse themselves into the forms and world of poetry and 
emerge with original written pieces of poetry. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

page introduction to their mini-anthology.  This 
assignment must be typed. 

• Have students read “Jabberwocky” by Lewis 
Carroll and/or excerpts from Sleeping With The 
Dictionary by Haryette Mullen.  Have students 
note the authors’ use of sound devices.  Using 
these poems as inspiration, students will write a 
poem that utilizes alliteration, assonance, and 
consonance.  This assignment must be typed. 
(Application, Synthesis) 

• Encourage students to keep a dream journal, 
recording anything and everything they can 
remember from their dreams.  After a week of 
recording dreams, have students create a poem 
inspired or sparked by one of the dreams they 
have recorded or students can use a 
combination of dreams as inspiration.  This 
assignment must be typed. 

• Write a class poem.  The instructor should write 
a line of poetry on a sheet of notebook paper, 
and the paper will be passed around the room, 
each student adding a line of poetry.  After 
everyone has added a line, write all of the lines 
(in their original order) on the board.  Edit the 
poem together as a class – moving lines, 
changing words, and eliminating and adding is 
allowed.  Have someone type up the final copy 
of the class poem and distribute it to the 
students.  This should count as class 
participation. 
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Curriculum Management System 
Grade Level/Subject

Topic: Creative Writing In The “Real World”  

:  
Grades 11-12/ Creative 
Writing 

Goal 5: The students will be able to recognize the practical and professional application of creative 
writing in the world around them. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

 5.1. Investigate professions that 
utilize creative writing in a 
daily basis. (3.1.D.3, 
3.1.H.1,3.1.H.2, 3.1.H.4, 
3.1.H.5)   

 
5.2. Construct a PowerPoint 

presentation for the class 
about a certain profession 
involving creative writing. 
(3.1.H.5, 3.2.B.7, 3.2.B.10, 
3.3.D.1, 3.3.D.2, 3.3.D.3)  

 
5.3. Explore the career 

resources relating creative 
writing in the media center 
and online. (3.1.D.3, 
3.1.G.9, 3.1.G.9,3.1.H.2, 
3.1.H.4, 3.1.H.5) 
 

• Can one make a professional career out of creative 
writing? 

 
• What kinds of careers require the use creative writing? 
 
• Is creative writing a hobby, a job, or a necessity in 

one’s life? 
 
 
 
See CPIs and assessment models for sample 
conceptual understandings. 

• Students will be sectioned into groups of three 
and each group will be assigned a profession 
(eg: advertising, magazine publishing, product 
cataloging, etc).  The instructor will take the 
students to the media center to investigate their 
assigned profession and compile information 
about how it uses creative writing.  Student 
groups must construct a presentation 
(PowerPoint or otherwise) and deliver it to the 
class.  Students listening to the presentations 
will take notes on a creative writing career fact 
sheet graphic organizer. Assessment: 
Presentation Rubric. 

• Students will read essays/articles written by 
novelists and poets on the topic of writing.  
Students must annotate the text while reading 
and concentrate on the writers’ commentary on 
the process and practice of writing.  The 
following class, students will be split into groups 
of four or five and given a list of discussion 
questions.  This discussion activity should 
culminate in a large class discussion about 
creative writing as a hobby v. a profession. 

• The instructor will present a list of professions 
involving creative writing to the class and each 
student must choose a profession to research.  
Students will utilize the media center resources 
as well as internet resources, follow the 
standard MLA format, and compose a well 
informed, three to four page research essay on 
his/her profession.  This assignment must be 
typed. 
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Curriculum Management System 
Grade Level/Subject

Topic: The Publishing World 

:  
Grades 11-12/ Creative 
Writing 

Goal 6: The student will be able to investigate the process and opportunities for having pieces of 
creative writing published in either local publication and/or state and national publications. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

 6.1. Investigate and research 
publishing opportunities for 
high school, college, and 
adult persons. (3.1.H.1, 
3.1.H.2, 3.1.H.5) 

 
6.2. Compile a student-created 

class resource list for local 
and national publishing 
opportunities. (3.2.A.2, 
3.2.B.10) 

 
6.3. Evaluate the effectiveness 

and audience response to 
online internet “zines.” 
(3.1.G.4, 3.1.G.5, 3.1.H.4) 

 
6.4. Create a polished collection 

of creative pieces from the 
class. (3.2.A.3, 3.2.A.5, 
3.2.B.12, 3.2.D.8) 

 
6.5. Submit pieces of writing to a 

school, district, county, 
and/or state writing contest. 
(3.2.B.12, 3.2.D.8) 

 
 

• What kinds of publications accept submissions from 
high school students and experienced writers? 

 
• What is the standard procedure for submitting to a 

literary magazine or publication? 
 
• How has the internet changed the scope of the literary 

community? 
 
• How is a literary publication constructed and 

disseminated? 
 
 
 
 
See CPIs and assessment models for sample 
conceptual understandings. 

• Students will visit the media center and given a 
name of a literary magazine in the tri-state area.  
Students will be required to research the 
establishment of that literary magazine, the 
kinds of pieces it publishes, and the 
requirements for submissions.  Students will 
make a fact sheet to be distributed to 
classmates.  At the culmination of this activity, 
every student will have a list of publications that 
accept submissions. 

• The instructor will bring in copies of literary 
magazines, including district, county and other 
publications for the students to peruse, borrow, 
and evaluate.  Students will choose their 
favorite literary magazine and write a one page 
explanation as to why that literary magazine 
appealed to them. 

• Students will respond to a journal entry about 
the “power” of the internet.  The instructor, on 
the projection screen, will show the students 
examples of literary magazines only published 
on the internet (“zines”).  Students will break 
into groups of three to discuss points about 
print literary magazines v. internet zines. 

• Students will take notes from a PowerPoint 
presentation that explains the different 
kinds/steps of publishing from handmade 
chapbooks by little known authors to 
countrywide and international publications such 
as The Paris Review. 

• Students will create a one-time class “literary 
magazine” -- Students will choose a piece of 
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Curriculum Management System 
Grade Level/Subject

Topic: The Publishing World 

:  
Grades 11-12/ Creative 
Writing 

Goal 6: The student will be able to investigate the process and opportunities for having pieces of 
creative writing published in either local publication and/or state and national publications. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

creative writing that they have written; it can be 
a short story, poem, dialogue between 
character, etc.  They must turn in a typed, clean 
copy to the instructor and email the instructor 
an electronic copy.  Students, in class 
collaboration, will utilize part of one class period 
to choose or create artwork and a title for the 
cover of the collection and submit it to the 
instructor.  The instructor will copy and 
assemble the collection as a souvenir for the 
students.  This assignment will be graded as 
general class participation. (Analysis, 
Evaluation, Synthesis) 
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Curriculum Management System 
Grade Level/Subject

Topic: Portfolio Development  

:  
Grades 11-12/ Creative 
Writing 

Goal 7: The student will be able to construct a creative writing portfolio that may be used as a sample 
for college or the professional world. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / Interdisciplinary 
Activities / Assessment Model 

 7.1. Evaluate samples of their 
own writing for style and 
appeal to an audience. 
(3.1.G.7, 3.2.A.3, 3.2.A.4, 
3.2.B.8, 3.2.D.1) 

 
7.2. Utilize the revision process 

to refine pieces of creative 
writing. (3.2.A.3, 3.2.A.4, 
3.2.B.11, 3.2.D.3, 3.2.D.7) 

 
7.3. Sequence pieces of creative 

writing into a collection and 
create a title for the 
collection. (3.2.A.5, 
3.2.B.12, 3.2.D.2, 3.2.D.7, 
3.2.D.8) 
 

• How does the arrangement of pieces of writing 
have an effect on the mood of the entire collection? 

 
• Can presentation of a portfolio have an effect on 

the audience? 
 
• Are the revision process and other people’s 

opinions assets to a writer? 
 
 
 
 
See CPIs and assessment models for sample 
conceptual understandings. 

• Students will view a PowerPoint presentation on the 
many different reasons for portfolio development.  
Students will take notes, paying special attention to 
the arrangement and construction of a portfolio. 

• The instructor will bring in samples of portfolios and 
chapbooks for the students to peruse and evaluate.  
The portfolios and chapbooks should encompass 
many different ways of binding, arrangement, and 
use of artwork and color.  Students will take notes 
on any ideas that they may like or want to use in 
their portfolios. 

• Students must bring in clean copies of all of their 
pieces for the portfolio.  Students, in pairs, will peer 
edit each one of the potential pieces for the 
portfolio.  Students should focus on providing 
honest and constructive feedback to their partners.  
After this activity, the instructor may decide whether 
a large group workshop is beneficial.  If so, students 
may choose one piece of their writing to workshop 
in a large group to gain more feedback for revision. 

• Students must construct a portfolio of 10-15 pieces 
of their creative writing.  The portfolio must include 
an example of each genre studied during the 
semester.  The portfolio must include a table of 
contents, pagination, a title for the collection, and 
an appealing presentation.  Students are 
encouraged to try different binding techniques and 
use of artwork in their collections.  In addition to 
submitting the portfolio for a grade, students must 
include a two paged typed justification of their 
portfolios. Assessment: Portfolio Rubric. 
(Knowledge, Comprehension, Application, Analysis, 
Synthesis) 
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Creative Writing 
 

COURSE BENCHMARKS 
 

 
 
 
 
1. The students will be able to evaluate their attentiveness to the five senses and practice the use of descriptive language to 

communicate to a reader. 
2. The students will be able to develop their dialogue writing and writing for describing a setting in order to create a successful short 

dramatic piece. 
3. The student will be able to explore different aspects of characterization and structure of short fiction in order to develop short story 

writing skills. 
4. The students will be able to immerse themselves into the forms and world of poetry and emerge with original written pieces of 

poetry. 
5. The students will be able to recognize the practical and professional application of creative writing in the world around them. 
6. The student will be able to investigate the process and opportunities for having pieces of creative writing published in local 

publication and/or state and national publications. 
7. The student will be able to construct a creative writing portfolio that may be used as a sample for college or the professional world. 
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Instruction Resources and Materials 
for Creative Writing 

 
Reference 
 
Making Shapely Fiction – Jerome Stern 
 
The Practice of Poetry –eds. Robin Behn & Chase Twichell 
 
The Making of a Poem – eds. Mark Strand & Eavan Boland 
 
 
Titles 
 
Waiting for Godot – by Samuel Becket 
 
Rosencrantz and Guildenstern Are Dead – by Tom Stoppard 
 
Their Eyes Were Watching God – by Zora Neale Hurston 
 
“Wherever I Hang” by Grace Nichols 
 
 
Internet 
 
www.creativewritingprompts.com 
 
www.writesparks.com 
 
www.thewritesource.com 
 
www.webenglishteacher.com/creative.html 
 
www.nytimes.com/learning/teachers/lessons/creawrtg.html 
 

http://www.creativewritingprompts.com/�
http://www.writesparks.com/�
http://www.thewritesource.com/�
http://www.webenglishteacher.com/creative.html�
http://www.nytimes.com/learning/teachers/lessons/creawrtg.html�
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