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MMoonnrrooee  TToowwnnsshhiipp  SScchhoooollss  
Mission and Goals 

 

 
The mission of the Monroe Township School District, a unique multi-generational community, is to 
collaboratively develop and facilitate programs that pursue educational excellence and foster 
character, responsibility, and life-long learning in a safe, stimulating, and challenging environment to 
empower all individuals to become productive citizens of a dynamic, global society. 
 

Mission 

Goals 
 

To have an environment that is conducive to learning for all individuals. 
 
To have learning opportunities that are challenging and comprehensive in order to stimulate the 
intellectual, physical, social and emotional development of the learner. 
 
To procure and manage a variety of resources to meet the needs of all learners. 
 
To have inviting up-to-date, multifunctional facilities that both accommodate the community and are 
utilized to maximum potential.  
 
To have a system of communication that will effectively connect all facets of the community with the 
Monroe Township School District. 
 
To have a staff that is highly qualified, motivated, and stable and that is held accountable to deliver a 
safe, outstanding, and superior education to all individuals. 
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INTRODUCTION, PHILOSOPHY OF EDUCATION, AND EDUCATIONAL GOALS 

 
Philosophy 

 
 
The goal of the Monroe Township High School Language Arts program is to develop and to enhance students’ ability to communicate 
effectively for varied purposes and audiences. Probably the single most important attribute of academic and career success, effective 
and meaningful communication is based on the interactive components of reading, writing, speaking, listening, and thinking. 
 
A successful high school English program develops these components through an integrated approach to the language arts. This 
includes instruction in and practice of the support skills underlying each of these processes. For example, in the writing component, 
students write regularly, in a variety of modes and for a variety of audiences, using writing activities designed to appeal to students’ 
interests and needs. Students learn strategies for prewriting and revising - in essence, skills for critical thinking such as analysis, 
synthesis, problem-solving and evaluation. They also share their writing with others and keep records of their writing development and 
samples of their writing in a portfolio. Frequent formal and informal assessment of the student’s writing provides the teacher, the 
student and the parents with information about the student’s areas of strength and the areas that need improvement. 
 
Reading and writing about literature become increasingly more important as student develop the sophisticated skills of analysis and 
interpretation. By the time they complete their senior year, students will have read significant works of American, British and World 
literature. They also will have learned to express themselves in all of the rhetorical modes and to conduct independent research.  
 

Educational Goals 
 
Explorations in the Art of Fiction and Non-Fiction: Language Arts IV Honors provides an intensive exploration of how authors develop 
meaning through their characteristic styles of writing.  Multiple genres of literature will be examined, including poetry, essays, short 
stories, plays, and novels.  The cultural and societal impact of literary movements and individual writers will be assessed from both 
historical and contemporary perspectives, as will selected critical approaches to the study of literature.   Students will be expected to 
closely analyze texts and skillfully respond to these works with a high degree of sophistication.  Students’ writing techniques, especially 
in regard to the expository essay, will be enhanced through critical responses to literary selections.  Students will be given the 
opportunity to improve oral, listening, and viewing skills through both formal and informal assessments.  This full-year course satisfies 
the twelfth grade English requirement for graduation. 
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New Jersey State Department of Education  
Core Curriculum Content Standards 

 
A note about Language Arts Literacy Standards and Cumulative Progress Indicators. 
 
The New Jersey Core Curriculum Content Standards for Language Arts Literacy were revised in 2004 to include the five general 
standards of reading, writing, speaking, listening, and viewing and media literacy, along with specific strands and cumulative progress 
indicators for each.  The Cumulative Progress Indicators (CPI's) referenced in this curriculum guide refer to these new standards and 
may be found in the Curriculum folder on the district servers.  A complete copy of the new Core Curriculum Content Standards for 
Language Arts Literacy may also be found at:  
http://www.nj.gov/njded/cccs/s3_lal.htm 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

http://www.nj.gov/njded/cccs/s3_lal.htm�
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Explorations in the Art of Fiction and Non-Fiction: Language Arts IV Honors 
 

Scope and Sequence 
 

Quarter I – Refining the Individual Voice 
I. Renaissance and Seventeenth-Century British Lyric Poetry 
a. Sonnet form 
b. Use of figurative language (e.g., alliteration, assonance, apostrophe) 
c. End rhyme and internal rhyme 
d. Carpe diem and cavalier poetry 
e. Development of conceits 

II. Tragedy and Comedy in Shakespeare 
a. Use of meter and rhyme 
b. Dramatic conventions (asides, concealment, etc.) 
c. Methods of characterization 
d. Personification and allusions as components of style 
e. Development of universal themes 

III. Eighteenth and Nineteenth Century British Non-Fiction 
a. Techniques of exposition 
b. Selection of detail and diction as a part of style 
c. Use of imagery and figurative language (e.g., metaphors, similes) 
d. Use of satire in journals and diaries 
e. Point of view/perspective in developing themes 

IV. The Nineteenth-Century British Novel 
a. Methods of characterization – direct and indirect 
b. Use of setting and mood 
c. Use of irony 
d. Reflections on society and culture 
e. Development of universal themes 

Quarter II – New Perspectives on Man and Society 
V. The Nineteenth-Century American Short Story and Essay 
a. Use of local color in settings 
b. Portrayal of nature 
c. Structural techniques 
d. Diction as an element of style 
e. Use of understatement and hyperbole 

VI. Late Nineteenth-Century & Early Twentieth-Century American Poetry 
a. Use of symbolism 
b. Significance of choice of allusions 
c. Development of mood 
d. Form as a part of style (e.g., free verse) 
e. Development of regional themes 

VII. Victorian English/Irish Poetry 
a. Narrative/lyric forms 
b. Use of meter and rhythm 
c. Allusions and symbols 
d. Development of mood and tone 
e. Reflections upon societal changes 

VIII.  The Victorian British Novel 
a.  Methods of characterization 
b.  Use of imagery and figurative language (e.g., metaphors, personification) 
c.  Narrative and persuasive techniques 
d.  Thematic use of symbolism 
e.  Reflections upon the human condition 
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Quarter III – The World in Flux 

IX.  The Early Twentieth-Century British Short Story 
a. Emergence of stream-of-consciousness technique 
b. Determination of the author’s tone 
c. Use of dialects in dialogue 
d. Use of imagery and symbolism 
e. Perspectives on the effects of technological advances 

X.  British and Russian Theatre – 1890-1930 
a. Methods of characterization 
b. Importance of technical advances to realism (e.g., sets, lighting) 
c. Use of irony and dramatic irony 
d. Employment of comedy in characterizations, dialogue, and style 
e. Themes dealing with common humanity 

XI.  The American and British Essay 
a. Autobiogaphical writing 
b. Informal/formal approaches 
c. Narrative structures 
d. Importance of diction to style 
e. Use of perspective in development of themes 

XII.  The Twentieth-Century British and American Novel 
a. Experimental prose 
b. Use of symbolism and irony 
c. Use of mythology and other allusions 
d. Use of the stream-of-consciousness technique 
e. Social and political realism 

Quarter IV – Experimentation in Form and Theme 
XIII.  British and American Contemporary Essays 
a. Descriptive and narrative essays 
b. The argumentative structure 
c. Development of tone – formal/conversational 
d. Use of anecdotes as a part of style 
e. Perspectives on modern culture 

XIV.  The Contemporary World Novel 
a. Techniques of exposition 
b. Development of mood 
c. Incorporation of symbols and allusions 
d. Experiments with characterizations and narration 
e. Fresh perspectives on traditional themes 

XV.  British, American, and World Contemporary Poetry 
a. Innovations in form 
b. Language – denotative and connotative 
c. Use of rhythm 
d. Determination of the author’s voice 
e. Themes of mortality and transient experiences 

XVI.  British, American, and World Contemporary Short Stories 
a. Depiction of setting to evoke mood 
b. Use of irony and satire 
c. Use of imagery and symbolism 
d. Employment of the narrative hook 
e. Development of universal characters and themes 
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Curriculum Management System 
Grade Level/Subject:  
12th

Topic:  Structure and Meaning 

 Grade – Explorations in the Art 
of Fiction and Non-Fiction 

Goal 1: The student will be able to analyze the structure of literary works and comprehend how form 
builds and contributes to meaning 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

18 1.1 Read and recognize various 
literary structures, including 
the following, and analyze how 
form builds and affects 
meaning: (3.1.12.G.3-5, 9-11) 
(3.2.12.B.1-5) (3.3.12.A.1-2) 
(3.3.12.C.1-2) (3.3.12.D.1-2) 
(3.4.12.B.1-2) 

• Lyric Poetry 
• Cavalier Poetry 
• Pastoral Poetry/Idyll 
• Metaphysical Poetry 
• Sonnet Form (Italian and 

English) 
• Ode 
• Elegy 
• Dramatic Monologue 
• Soliloquy 
• Allegory 
• Biography/Autobiography 
• Journal/Diary 
• Argumentative/Descriptive/ 
       Narrative Essays 
• Science Fiction/Fantasy 
• Shakespearean Tragedy 
• Satire 
• Parody 

• Why do authors choose to write in particular forms? 
• How do literary forms aid authors in the expression and 

development of their themes? 
• How do narrative techniques help the reader to grasp 

the author’s perspective on life? 
• How do literary forms reflect society and culture? 
• How do writers reinvent and adapt traditional forms for 

their own aesthetic purposes? 
 
 

NOTE:  The assessment models provided in this 
document are suggestions for the teacher. If the 
teacher chooses to develop his/her own model, 
it must be of equal or better quality and at the 
same or higher cognitive levels (as noted in 
parentheses).  
Depending upon the needs of the class, the 
assessment questions may be answered in the 
form of essays, quizzes, mobiles, PowerPoint, 
oral reports, booklets, or other formats of 
measurement used by the teacher. 
 
• After reading Donne’s Holy Sonnet 5 (“I am a 

little world made cunningly”), have students 
determine how the sonnet form enables Donne 
to convey his view of sin and redemption, 
focusing on the poet’s layered use of fire and 
water imagery.  Assessment: Class discussion. 
(Comprehension, Analysis 

• In a formal essay, have students compare and 
contrast Browning’s “My Last Duchess” with 
Tennyson’s “Ulysses.” Have them point out 
what traits these two dramatic monologues 
have in common. Then, have them explain the 
ways in which they differ, both in the 
personalities of the speakers and the ways in 
which these personalities are revealed. After 
teacher evaluation of essays, have students 
revise and edit them. Assessment: Teacher 
evaluation of development of thesis and use of 
supporting detail. (Evaluation, Synthesis) 

• While reading Austen’s Pride and Prejudice, 
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Curriculum Management System 
Grade Level/Subject:  
12th

Topic:  Structure and Meaning 

 Grade – Explorations in the Art 
of Fiction and Non-Fiction 

Goal 1: The student will be able to analyze the structure of literary works and comprehend how form 
builds and contributes to meaning 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

divide students into small groups, allowing each 
group to select an episode from the novel.  
Have each group analyze the levels and types 
of discourse within the narrative and relations 
among story, narrator, and audience. Have 
each group present their conclusions to the 
class.  Assessment: Student evaluation of 
findings using a predetermined rubric. 
(Analysis) 

• While reading E. M. Forster’s essay “The 
Beauty of Life,” have students analyze how 
Forster uses the question-and-answer structure 
to generate an informal tone as he develops his 
perspective on the nature of beauty. Have 
students deliberate on how Forster’s point of 
view is not only indicative of Victorian England, 
but also applicable today. Assessment: Class 
discussion. 

• After completing a study of Warren’s All the 
King’s Men, have students analyze how 
Warren’s narrative structure (Jim Burden as the 
first person narrator) affects the reader’s 
perception of Willie Stark, Burden himself, and 
the corruptive nature of power in the world. 
Assessment: Teacher evaluation of 
development of thesis and use of supporting 
detail. 

• While reading Tim O’Brien’s The Things They 
Carried, divide students into groups to discuss 
the novel’s structure. Assign each group a topic 
it will explore (e.g., switches in point of view, 
multiple narratives of the same incident). Have 
each group discuss with the class the positive 
and negative aspects of these structural 
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Curriculum Management System 
Grade Level/Subject:  
12th

Topic:  Structure and Meaning 

 Grade – Explorations in the Art 
of Fiction and Non-Fiction 

Goal 1: The student will be able to analyze the structure of literary works and comprehend how form 
builds and contributes to meaning 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

elements. Assessment: Teacher evaluation of 
presentations using a predetermined rubric 

 

 



 13 

 
Su

gg
es

te
d 

da
ys

 o
f 

In
st

ru
ct

io
n 

Curriculum Management System 
Grade Level/Subject:  
12th

Topic:  Literary Devices and Language in Thematic Development 

 Grade – Explorations in the Art 
of Fiction and Non-Fiction 

Goal 2: The student will be able to expand his/her knowledge of how an author’s use of diction, 
figurative language, and literary devices creates mood and tone and contributes to thematic 
development. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

18 2.1 Expand his/her knowledge of 
diction, figurative language, and 
literary devices, including the 
following: (3.1.12.G.6-8) 
(3.1.12.A.1,3, 4-6) (3.2.12.B.1-5, 9) 
(3.3.12.D.1-2) (3.3.12.C.1-2) 
(3.5.12.A.1-2) 

• Alliteration 
• Assonance 
• Consonance 
• Simile 
• Metaphor 
• Conceit 
• Personification 
• Hyperbole 
• Understatement 
• Apostrophe 
• Onomatopoeia 
• Oxymoron 
• Synecdoche 
• Metonymy 
• Pun 
• Aphorism 
• Allusion 
• Paradox 
• Imagery 

• How does an author’s style affect the reader’s 
perception of his work? 

• What skills are necessary for the analysis of 
poetry, as oppsed to prose? 

• How does a writer’s use of diction affect the 
mood and tone of a work? 

• How does a writer’s use of imagery and 
figurative language affect the reader’s 
interpretation of a work? 

• Why do authors use allusions? 
 

• Using Hardy’s “The Darkling Thrush” as a 
model, have students create their own poems 
that employ imagery and personification in the 
same manner as did Hardy in his exploration of 
adversity and hope. Have students read their 
poems to the class, accompanied by a power 
point presentation, and answer questions about 
their poems’ meaning. Assessment: Student 
and teacher evaluation of oral presentations 
and written poems. (Application, Synthesis) 

• Have students write an expository essay in 
which they analyze how Anderson develops 
metaphors to delineate characters in 
Winesburg, Ohio. Assessment: Teacher 
evaluation of development of thesis and 
incorporation of appropriate quotations. 

• While reading Keats’ “To Autumn,” have 
students form small groups and create charts 
that trace the poet’s many uses of alliteration, 
assonance, consonance, personification, 
onomatopoeia, and apostrophe.  After the 
charts are completed, have students analyze 
how the uses of figurative language help to 
generate mood and tone in the poem. Have the 
students present their conclusions to the class.  
Assessment: Student evaluation of findings. 
(Analysis) 

• While reading Sijie’s Balzac and the Little 
Chinese Seamstress, have students describe 
how the author uses allusions to nineteenth-
century French literature (e.g., Balzac’s The 
Human Comedy and Rolland’s Jean-
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Curriculum Management System 
Grade Level/Subject:  
12th

Topic:  Literary Devices and Language in Thematic Development 

 Grade – Explorations in the Art 
of Fiction and Non-Fiction 

Goal 2: The student will be able to expand his/her knowledge of how an author’s use of diction, 
figurative language, and literary devices creates mood and tone and contributes to thematic 
development. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

• Symbolism 
• Irony/Dramatic Irony 
• Diction 
 

Christophe) to illuminate the main characters’ 
struggle during the Chinese Cultural Revolution.  
Assessment: Quiz 

• Have students write a short, informal response 
to Robert Herrick’s theme of the transience of 
existence as developed through the images of 
the dew and summer rain in “To Daffodils.”  
Have them explain Herrick’s use of the images 
and how his perspective on life holds true 
today.  Assessment: Teacher evaluation of 
writing using a pre-determined rubric. 

• After reading Joyce’s ”The Sisters” from 
Dubliners, have students discuss how Joyce 
uses the parallelogram as a symbol of paralysis 
and incompleteness, both for Father Flynn and 
the young narrator.  Have them conjecture on 
how a writer could use similar familiar objects to 
develop the same concept.  After some class 
discussion, have students create character 
sketches in which an ordinary object mirrors the 
character’s somewhat fragmented personality.  
Assessment:  Student evaluation and analysis 
of character sketches. 

 

 



 15 

 
Su

gg
es

te
d 

da
ys

 o
f 

In
st

ru
ct

io
n 

Curriculum Management System 
Grade Level/Subject:  
12th

Topic:  Literary Concepts and Rhetorical Devices 

 Grade – Explorations in the Art 
of Fiction and Non-Fiction 

Goal 3: The student will be able to recognize, define, and analyze literary concepts and rhetorical devices 
and their interrelationships 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

16 3.1. Recognize, defne, and 
analyze the following: 
(3.1.12.G.4-8) (3.2.12.A.3-6) 
(3.2.12.B.1-5) (3.2.12.C.-3) 
(3.3.12.B.4-5) (3.3.12.D.1-3) 
(3.4.12.B.1-2) (3.5.12.A.2) 
(3.5.12.C.1) 

• Plot 
• Main Idea/Supporting Details 
• Conflict (Internal & External) 
• Setting (Physical & 

Psychological) 
• Mood 
• Tone 
• Methods of Characterization 
• Dialogue 
• Diction 
• Persona 
• Point of View/Perspective 
• Style 
• Voice 
• Motif 
• Theme 
• Rhyme/Rhyme Scheme 
• Meter 
• Rhythm 
• Jargon 

• Why do some themes transcend time, becoming 
universal? 

• How does a writer’s perspective on life modifty the 
reader’s point of view? 

• How can a physical setting generate a psychological 
setting? 

• Why is it often artistically advantageous for a writer to 
adopt a persona? 

• How do experimental narrative techniques  reflect an 
author’s perception of life? 

• How do poetic devices (e.g., meter, rhyme, rhythm) 
contribute to a poem’s mood? 

 
 

• After analyzing Richard Lovelace’s “To Althea, 
from Prison,” have students discuss Lovelace’s 
perspective on freedom.  Have each student 
create a cluster diagram that delineates his/her 
vision of freedom.  Assssment: Student 
evaluation of cluster diagrams. (Knowledge, 
Comprehension, Analysis, Synthesis) 

• After reading Hardy’s Tess of the D’Urbervilles, 
have students form two teams to debate the 
validity of Hardy’s grim, naturalist view of life. 
Using examples from the text and their own 
experiences, have students defend their 
respective positions.  Assessment: Teacher 
evaluation of debate using a predetermined 
rubric. (Knowledge, Comprehension, 
Application, Analysis, Evaluation) 

• After reading Dave Barry’s essay “Lost in the 
Kitchen,” have students engage in a round-
table discussion of the stereotypes presented in 
Barry’s essay.  Have students decide whether 
Barry confirms or refutes the stereotypes about 
men and women, and what effect his humorous 
tone has on the material as well as the reader. 
Have students form small groups and improvise 
dinner party scenes in which students assume 
stereotypical roles.  Have the rest of the class 
conjecture on the nature and validity of the 
stereotypes presented. Assessment: Class 
discussion. 

• After concluding a unit on metaphysical poetry, 
have students analyze a blind read of a sonnet 
by Donne, focusing on how the poet utilizes 
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Curriculum Management System 
Grade Level/Subject:  
12th

Topic:  Literary Concepts and Rhetorical Devices 

 Grade – Explorations in the Art 
of Fiction and Non-Fiction 

Goal 3: The student will be able to recognize, define, and analyze literary concepts and rhetorical devices 
and their interrelationships 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

• Idioms 
• Dialects 

 

metaphysical elements to develop his theme. 
Assessment: Test. (Knowledge, 
Comprehension, Application, Analysis) 

• Have students read John Updike’s “A & P.”  
After a discussion of how the physical setting of 
the supermarket has a profound psychological 
effect on the protagonist, have students write a 
short, informal reflection on the story that 
reveals an instance in which a physical setting 
had a psychological effect on them.  
Assessment: Teacher evaluation of sentence 
structure, mechanics, flow of ideas, and voice. 

• After reading David Sedaris’s essay “Me Talk 
Pretty One Day,” have students discuss how 
Sedaris acheives a satiric tone through his 
presentation of himself and his classmates as 
they attempt to learn French.  Using computer 
graphics, have students create a portrait of 
Sedaris, his classmates, and his teacher that 
captures the writer’s satiric tone.  Have 
students share and discuss their finished 
products with their classmates.  Assessment: 
Student evaluation of graphic portraits. 
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Curriculum Management System 
Grade Level/Subject:  
12th

Topic:  Writing Style 

 Grade – Explorations in the Art 
of Fiction and Non-Fiction 

Goal 4: The student will be able to analyze and utilize writing techniques and devices as he/she refine 
his/her individual style. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

15 4.1. Use various writing 
techniques and devices, 
including the following: 
(3.2.12.A.1-7) (3.2.12.B.1-9) 
(3.2.12.C.1-8) (3.2.12.D.1-3) 

• Dialogue 
• Connotative Diction 
• Imagery 
• Figurative Language, including 

Similes, Metaphors, 
Alliteration, Hyperbole, 
Understatement, and 
Personification 

• Transitional Phrases 
• Selection of Detail 
• Point of View 
• Rhythm 
• Rhyme 
• Symbolism 
 

 

• What technical or stylistic features gleaned from the 
study of great writers can enhance students’ own 
writing? 

• How can a student’s own distinctive voice be 
determined through his/her use of diction and figurative 
language? 

• How does your own style of writing influence other 
people’s perception of your ideas and you yourself? 

• Why and how do writers vary their styles for different 
audiences? 

 
 

• Have students read Virginia Woolf’s essay “The 
Death of a Moth.”  After an analysis of the 
techniques Woolf utilizes to build a sense of 
immediacy, have students construct a short 
essay in which they reflect on how they once 
felt when they witnessed the death of an animal 
or saw a dead animal.  Have them concentrate 
on imagery, diction, and figurative language to 
build their essay’s tone.  Have the students 
read their essays to the class.  Assessment: 
Student and teacher evaluation of effectiveness 
of the essay and style. (Analysis, Synthesis) 

• After reading Wallace Steven’s poem 
“Disillusionment at Ten O’Clock,” have students 
engage in a round-table discussion of how 
Steven’s voice is revealed through his use of 
diction, imagery, structure, and the symbolic 
white nightgown.  Have them conjecture on how 
other common items can be similarly used to 
develop a theme.  Have students construct a 
short, free verse poem in which an ordinary 
item gains symbolic status, in turn revealing the 
students’ voices.  Assessment: Class 
discussion and student evaluation of poems 
using a predetermined rubric. 

• Have students select a soliloquy from a 
Shakespearean play.  In a persuasive essay, 
have them analyze what devices Shakespeare 
utilizes in the soliloquy to reveal the character’s 
innermost thoughts.  Have them conclude by 
arguing why the soliloquy form is the best way 
to develop the character at this point in the play. 
Assessment:  Teacher evaluation of validity of 
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Curriculum Management System 
Grade Level/Subject:  
12th

Topic:  Writing Style 

 Grade – Explorations in the Art 
of Fiction and Non-Fiction 

Goal 4: The student will be able to analyze and utilize writing techniques and devices as he/she refine 
his/her individual style. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

argument and use of supporting detail. 
(Knowledge, Comprehension, Analysis, 
Evaluation) 

• Have students read Joseph Addison’s essay 
“Addison on Advertisements.”  Have students 
discuss the particular stylistic techniques 
Addison uses, such as diction, facts, examples, 
and opinion to reveal his view of advertising.  
Have students select a target from 
contemporary culture and satirize it in an essay, 
incorporating a variety of writing techniques.  
Assessment: Teacher evaluation of essays 
using a predetermined rubric. (Analysis, 
Synthesis) 

• Have students write an expository essay in 
which they analyze how Allende blends 
elements of journalism, magical realism, and 
political realism in The House of the Spirits to 
create her vision of humanity.  Assessment: 
Teacher evaluation of essay for development of 
thesis and use of supporting details. (Analysis, 
Synthesis) 

• Have students discuss the purpose of editorials 
and how they effectively convey point of view.  
Have students select an issue about which they 
feel strongly and have them write an editorial to 
a fictional newspaper, expressing their point of 
view through their effective use of diction and 
structure.  Assessment: Student evaluation of 
editorials using a predetermined rubric. 

• Have students select a college that they feel 
offers an ideal program of studies as well as 
other educational/social advantages.  Have 
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Curriculum Management System 
Grade Level/Subject:  
12th

Topic:  Writing Style 

 Grade – Explorations in the Art 
of Fiction and Non-Fiction 

Goal 4: The student will be able to analyze and utilize writing techniques and devices as he/she refine 
his/her individual style. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

them construct an essay describing why they 
want to attend this college and what they feel 
they could contribute to the college, both 
academically and socially.   Assessment: 
Teacher evaluation of development of thesis, 
supporting details, and mechanics. (Synthesis) 
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Curriculum Management System 
Grade Level/Subject:  
12th

Topic:  Writing Genres 

 Grade – Explorations in the Art 
of Fiction and Non-Fiction 

Goal 5: The student will be able to express himself/herself through a variety of writing genres and for a 
variety of purposes and audiences 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

17 5.1. Write in a variety of genres, 
including the following: 
(3.2.12.A.1-7) (3.2.12.B.4-9) 
(3.2.12.C.1-8) (3.2.12.D.1-3, 
5) 

• Argumentative Essay 
• Descriptive Essay 
• Expository Essay 
• Personal Narrative 
• Parody 
• Satire 
• Poetry 
• Critique 
• Speech 
• Research Paper 
 

 

• How do structure and selection of detail aid in 
conveying messages to audiences? 

• How can a personal narrative affect the reader’s view 
of himself or herself? 

• How can persuasive writing help to alter popular 
opinion on important issues? 

• How can literature be viewed as a form of art? 
• Why are satire and parody beneficial to society? 
• How can research engender personal connections with 

the world and the past? 
 
 

• Have students read Barbara Lazear Ascher’s 
essay “On Compassion,” focusing on the 
persuasive techniques Ascher utilizes.  Have 
students write an expository essay exploring 
the narrative techniques the author uses to elicit 
empathy for the homeless from the reader.  
Assessment: Teacher evaluation of essay’s 
structure and concise use of evidence. 
(Knowledge, Comprehension, Analysis) 

• After a discussion of Brontë’s style in Wuthering 
Heights, have students construct an 
argumentative essay in which they examine the 
author’s manipulation of point of view in the 
novel.  Have students argue how the 
manipulation of point of view affects the 
development of the novel’s themes.  After the 
teacher has evaluated the essays, have 
students revise and edit them.  Assessment: 
Teacher evaluation of merits of argument, use 
of quotations and supporting details, and 
students’ own style. (Analysis, Evaluation) 

• Have students read Lawrence’s “Goose Fair,” 
focusing on the central conflicts between 
classes and individuals and nature.  Have 
students write personal narratives that explore 
a time when they experienced a profound 
conflict with someone else or perceived 
themselves as alienated from nature, as 
Lawrence did.  Assessment: Teacher 
evaluation of narratives using a predetermined 
rubric. 

• Before students begin reading Sijie’s Balzac 



 21 

Su
gg

es
te

d 
da

ys
 o

f 
In

st
ru

ct
io

n 
Curriculum Management System 
Grade Level/Subject:  
12th

Topic:  Writing Genres 

 Grade – Explorations in the Art 
of Fiction and Non-Fiction 

Goal 5: The student will be able to express himself/herself through a variety of writing genres and for a 
variety of purposes and audiences 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

and the Little Chinese Seamstress, divide them 
into groups to conduct research on twentieth-
century Chinese history, each group focusing 
on a different period – the Ch’ing dynasty, the 
National Republic, the Communist Revolution, 
and the Cultural Revolution.  Have each group 
conduct and present research on its assigned 
area in an appropriately documented paper as 
well as an oral presentation to the class. As an 
alternate activity, the information can also be 
presented in a jigsaw cooperative learning 
format.  Assessment: Student evaluation of 
presentations and teacher evaluation of papers. 

• Have students discuss the concept of resumes 
and how they are used to obtain professional 
positions.  Have students construct a resume 
for a position they would like to secure that they 
feel highlights their skills and achievements.  
Assessment: Teacher evaluation of resumes 
using a predetermined rubric. 

• Discuss with students the type of business 
letter that is utilized as a request for 
information.  Have students construct an essay 
in which they request admission requirements 
from a college.  Assessment: Teacher 
evaluation of letters using a predetermined 
rubric.  
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Curriculum Management System 
Grade Level/Subject:  
12th

Topic:  Perspective in Analysis 

 Grade – Explorations in the Art 
of Fiction and Non-Fiction 

Goal 6: The student will be able to understand how literature can be viewed from differing perspectives. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

6 6.1. View literature from differing 
perspectives, including the 
following: (3.1.12.G.2-5) 
(3.2.12.B.2) (3.3.12.A.1-2) 

• Historical 
• Structural 
• Psychological 

 

• How can works of literature serve as social criticism? 
• How do literary works reflect the historical periods in 

which they were produced? 
• How can certain works of literature be interpreted in 

multiple ways? 
• Why are some authors viewed favorably during one 

period, but unfavorably in another, and vice versa? 
 

• Following the study of Wilde’s The Importance 
of Being Earnest, have students gather literary 
criticism of the play, circa 1900, and 
contemporary criticism of the play. Have 
students write a formal paper in which they 
compare and contrast the critics’ 
estimation/analysis of the play, drawing 
conclusions on how the criticisms mirror the 
times in which they were produced.  
Assessment: Teacher evaluation of paper, 
including the proper use of the MLA format. 
(Analysis, Evaluation, Synthesis) 

• Using Keats’ sonnet “When I Have Fears,” have 
students formulate two interpretations of the 
poem – one from a structural standpoint, the 
other from a psychological standpoint.  
Assessment: Teacher evaluation of 
interpretations using a predetermined rubric. 
(Comprehension, Synthesis) 
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Suggested Major Works for Language Arts IV Honors 
 

British Titles 
 
1.   Austen Jane – Pride and Prejudice 
2.   Brontë, Emily – Wuthering Heights 
3.   Conrad, Joseph – Heart of Darkness 
4.   Ford, Ford Madox – The Good Soldier 
5.   Greene, Graham – The Power and the Glory 
6.   Hardy, Thomas – Jude the Obscure 
7.   Hardy, Thomas – Tess of the D’Urbervilles 
8.   Joyce, James – Dubliners 
11. Lessing, Doris – The Fifth Child 
12. Lowry, Malcolm – Under the Volcano 
13. Shakespeare, William – Hamlet 
14. Shakespeare, William – Othello 
15. Shakespeare, William – Twelfth Night 
16. Shaw, George Bernard – Major Barbara 
17. Sillitoe, Alan – The Loneliness of the Long-Distance Runner 
18. Wilde, Oscar – The Importance of Being Earnest  
 
American Titles 
 
1.   Anderson, Sherwood – Winesburg, Ohio 
2.   Baldwin, James – Go Tell It on the Mountain 
3.   Cather, Willa – A Lost Lady 
4.   Ellison, Ralph – Invisible Man 
5.   Gaines, Ernest T. – A Lesson Before Dying 
6.   Helprin, Mark – Ellis Island 
7.   James, Henry – The Turn of the Screw 
8.   Kerouac, Jack – On the Road 
9.   Kingsolver, Barbara – The Poisonwood Bible 
10. Lahiri, Jumpa – Interpreter of Maladies 
11. McCarthy, Cormac – All the Pretty Horses 
12. McInerney, Jay – Bright Lights, Big City 
13. Momaday, N. Scott – House Made of Dawn 
14. Morrison, Toni – Song of Solomon 
15. O’Brien, Tim – The Things They Carried 
16. Tyler, Anne – Dinner at the Homesick Restaurant 
17. Vonnegut, Kurt, Jr. – The Sirens of Titan 
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18. Vonnegut, Kurt, Jr. – Slaughterhouse Five 
19. Warren, Robert Penn – All the King’s Men 
20. West, Nathanael – A Cool Million 
21. Wharton, Edith – The Age of Innocence  
 
World Titles 
 
1.   Allende, Isabel – The House of the Spirits 
2.   Atwood, Margaret – Surfacing 
3.   Camus, Albert – The Stranger 
4.   Cisneros, Sandra – Woman Hollering Creek 
5.   Chekhov, Anton – The Cherry Orchard 
6.   Chekhov, Anton – The Three Sisters 
7.   Kafka, Franz – “The Metamorphosis” 
8.   Lagerkvist, Pär – Barabbas 
9.   Munro, Alice – Who Do You Think You Are? 
10. Sijie, Dai – Balzac and the Little Chinese Seamstress 
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Language Arts Department Benchmarks 

 
 

Reading Benchmarks       Writing Benchmarks 
Form  Form 

Recognize central idea or theme  Communicate message to intended audience 

Recognize supporting detail 
  Develop topic/central idea 

Connect with prior knowledge  Develop thesis 
Determine author or reader’s purpose  Provide supporting details 

Use appropriate reading strategies  Create effective opening/closing 

Identify and analyze: 
Text type, Literary forms, Elements, Devices, 

Patterns of organization 
 Use a variety of lead sentences 

 
Form opinions and conclusions 

 
 Demonstrate logical progression of ideas 

Assess one’s own reading strategies and responses 
to text  Utilize varied sentence structure 

 
Make inferences and predict 

 
 Engage in writing process 

Understand new vocabulary  Self-assess using standard criteria 

Recognize persuasion  Develop conclusions 

Use context clues to enhance comprehension  Convey point of view 

Extrapolate information  Elaborate 

Ask relevant questions to enhance comprehension  Select and research a topic 

Distinguish information as 
relevant/irrelevant/fact/opinion 

 
 Use models or examples 

Interpret literary devices   
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Explorations in the Art of Fiction and Non-Fiction: LA IV Honors 
 

COURSE BENCHMARKS 
 
 
 

1. The student will be able to analyze the structure of literary works and comprehend how form builds and 
contributes to meaning. 

 
2. The student will be able to expand his/her knowledge of how an author’s use of diction, figurative language, and 

literary devices creates mood and tone and contributes to thematic development. 
 

3. The student will be able to recognize, define, and analyze literary concepts and rhetorical devices and their 
interrelationships. 

 
4. The student will be able to analyze and utilize writing techniques and devices as he/she refines his/her individual 

style. 
 

5. The student will be able to express himself/herself through a variety of writing genres and for a variety of 
purposes and audiences. 

 
6. The student will be able to understand how literature can be viewed from differing perspectives. 
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