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MMoonnrrooee  TToowwnnsshhiipp  SScchhoooollss  
Mission and Goals 

 
Mission 

 
The mission of the Monroe Township School District, a unique multi-generational community, is to 
collaboratively develop and facilitate programs that pursue educational excellence and foster 
character, responsibility, and life-long learning in a safe, stimulating, and challenging environment to 
empower all individuals to become productive citizens of a dynamic, global society. 
 

Goals 
 

To have an environment that is conducive to learning for all individuals. 
 
To have learning opportunities that are challenging and comprehensive in order to stimulate the 
intellectual, physical, social and emotional development of the learner. 
 
To procure and manage a variety of resources to meet the needs of all learners. 
 
To have inviting up-to-date, multifunctional facilities that both accommodate the community and are 
utilized to maximum potential.  
 
To have a system of communication that will effectively connect all facets of the community with the 
Monroe Township School District. 
 
To have a staff that is highly qualified, motivated, and stable and that is held accountable to deliver a 
safe, outstanding, and superior education to all individuals. 
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INTRODUCTION, PHILOSOPHY OF EDUCATION, AND EDUCATIONAL GOALS 

 
Philosophy 

 
The goal of the Monroe Township High School Language Arts program is to develop and to enhance students’ ability to communicate 
effectively for varied purposes and audiences. Probably the single most important attribute of academic and career success, effective 
communication is based on the components of reading, writing, speaking, listening, and thinking. 
 
A successful high school English program develops these components through an integrated approach to the language arts. This 
includes instruction in and practice of the support skills underlying each of these processes. For example, in the writing component, 
students write regularly, in a variety of modes and for a variety of audiences, using writing activities designed to appeal to students’ 
interests and needs. Students learn strategies for prewriting and revising - in essence, skills for critical thinking such as analysis, 
synthesis, problem-solving and evaluation. They also share their writing with others and keep records of their writing development and 
samples of their writing in a portfolio. Frequent formal and informal assessment of the student’s writing provides the teacher, the 
student and the parents with information about the student’s areas of strength and the areas that need improvement. 
 
Reading and writing about literature become increasingly more important as student develop the sophisticated skills of analysis and 
interpretation. By the time they complete their senior year, students will have read significant works of American, British and World 
literature. They also will have learned to express themselves in all of the rhetorical modes and to conduct independent research.  
 
 

Educational Goals 
 

This class was created as a supplemental course for eleventh grade students who have been identified from their Terra Nova 
standardized test results as needing additional assistance in the language arts discipline.   In order to adequately prepare them for the 
reading and writing portions of the HSPA, the students will be engaged in frequent and different writing tasks, as well as being exposed 
to a variety of reading strategies.  They will examine short stories from a British/World genre, which is their course of study in the 
regular language arts classroom, and apply their knowledge in the context of the specific parts of the HSPA exam: Reading and 
Responding to a Narrative Passage, Reading and Responding to a Persuasive Passage, the Persuasive Writing Task, and the 
Speculative Writing Task. 
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New Jersey State Department of Education  
Core Curriculum Content Standards 

 
 
A note about Language Arts Literacy Standards and Cumulative Progress Indicators. 
 
The New Jersey Core Curriculum Content Standards for Language Arts Literacy were revised in 2004 to include the five general 
standards of reading, writing, speaking, listening, and viewing and media literacy, along with specific strands and cumulative progress 
indicators for each.  The Cumulative Progress Indicators (CPI's) referenced in this curriculum guide refer to these new standards and 
may be found in the Curriculum folder on the district servers.  A complete copy of the new Core Curriculum Content Standards for 
Language Arts Literacy may also be found at:  
http://www.nj.gov/njded/cccs/s3_lal.htm
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 Fundamentals of Literacy 11 Outcomes 
 

Reading Benchmarks  Writing Benchmarks 
Form  Form 

Recognize central idea or theme  Communicate message to intended 
audience 

Recognize supporting detail 
  Develop topic / central idea 

Connect with prior knowledge  Develop thesis 
Determine author or reader’s 

purpose  Provide supporting details 

Using appropriate reading strategies  Create opening /closing 

Identify and analyze: 
Text type, Literary forms, Elements, 

Devices, Patterns of organization 
 Use variety of lead sentences 

 
Form opinions and conclusions 

 
 Logical progression of ideas 

Self-assess one’s own reading 
strategies and responses to text  Varied sentence structure 

 
Make inferences and predict 

 
 Engage in writing process 

Understand new vocabulary  Self-assess using standard criteria 

Recognize persuasion  Develop conclusions 

Use context clues to enhance 
comprehension  Convey point of view 

Extrapolate information  Elaborate 

Ask relevant questions to enhance 
comprehension  Select and research a topic 

Distinguish information as 
relevant/irrelevant/fact/opinion 

 
 Use models or examples 

Interpret literary devices   
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Topic: HSPA Test Taking Strategies for a Narrative Passage Curriculum Management System 
Grade Level/Subject:  
11/Fundamentals of Literacy  

Goal 1: The student will be able to apply test-taking strategies when responding to open-     
                   ended and multiple-choice questions about narrative passages on the HSPA. 
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Objectives / Cluster Concepts / 
Cumulative Progress Indicators (CPI's) 
 
The student will be able to: 

Essential Questions 
Summative Assessment 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment 
Model 

 1.1 Apply the following strategies to test 
taking: (3.1.11.E.1-3)  
 
• Become familiar with how the response 

is graded. 
• Address each part of an open-ended 

question in your response. 
• Read the questions carefully and take 

note of key words or phrases. 
• Use the process of elimination. 
• Attempt to answer the question before 

reading through the answers. 
• Use the text to help select an answer. 
• Work at a constant and focused pace. 
• Mark the passage to remember 

important facts and details. 
 

• How will the open-ended scoring rubric aid 
me when writing short responses? 

• Why is it important to learn test- taking tips 
instead of just focusing on the content of the 
test? 

 
 
 
Summative Assessment 
• At the beginning of the course, students will 

complete a sample timed HSPA test on 
reading narrative and persuasive passages.  
The format will be comprised of both multiple 
choice and open-ended questions.  At the 
end of the course, they will take a similar 
post-test and compare their scores in order 
to determine in which areas they have made 
improvements. 

 

• After circling a correct answer in multiple- 
choice portion, have the students star the 
part of the passage that supports their 
answer.  Assessment:  Teacher evaluation 
of the correctness of answer choice and 
passage identification.   

• Read an excerpt from Leo Tolstoy’s “How 
Much Land Does a Man Need?” and mark 
the passage.  Circle the names of the 
characters, draw a box around details that 
tell where and when the story takes place, 
and underline sentences that tell the conflict 
the main character faces and what he or she 
does to try to solve it.  Assessment:  Class 
participation and discussion of using 
indicators to identify the various elements of 
the short story. 

• Write a journal prompt on how open-ended 
items differ from multiple-choice items and 
discuss.  Then, provide the students with an 
example of an open-ended item.  Have 
students circle the statement, put a check 
next to each direction, and underline the 
reminder to support their answer with 
information from the passage.  Assessment:  
Teacher evaluation of student participation.  

• After reading an excerpt from Guy de 
Maupassant’s “The Necklace,” the student 
will use numbers to highlight the sequence 
of events.  Then, list the events in 
chronological order.  The student will trade 
their list with another student and check for 
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Topic: HSPA Test Taking Strategies for a Narrative Passage Curriculum Management System 
Grade Level/Subject:  
11/Fundamentals of Literacy  

Goal 1: The student will be able to apply test-taking strategies when responding to open-     
                   ended and multiple-choice questions about narrative passages on the HSPA. 
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Objectives / Cluster Concepts / 
Cumulative Progress Indicators (CPI's) 
 
The student will be able to: 

Essential Questions 
Summative Assessment 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment 
Model 

accuracy.  Assessment:  Peer evaluation of 
sequence of events in plot structure.   

• Distribute a copy of the open-ended rubric.  
Provide the students with sample open- 
ended questions from previous HSPA tests 
and sample responses that were given.  On 
an overhead projector, model how the 
response was scored by a grader, using the 
4-point rubric.  Each student will then score 
a different open-ended response and the 
class, as a whole, will discuss the accuracy 
of the scores. Assessment:  Teacher 
evaluation of student’s participation in the 
activity. 
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Topic: Reading Comprehension and Analysis of Narrative and Persuasive Texts Curriculum Management System 

Grade Level/Subject:  
11/Fundamentals of Literacy  

Goal 2: The student will be able to use reading comprehension and analyzing skills to  
                  read and respond to both narrative and persuasive texts on the HSPA. 
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Objectives / Cluster Concepts / 
Cumulative Progress Indicators (CPI's) 
 
The student will be able to: 

Essential Questions 
Summative Evaluation 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment 
Model 

 2.1 recognize and identify the following 
literary elements in a narrative or 
persuasive passage: (3.1.11.D.3) 
(3.1.11.E.1-3) (3.1.11.G.9-11) 

 
• Characters 
• Setting 
• Conflict 
• Plot 
• Cause/Effect 
• Point of View        
• Supporting Details          
• Theme 
• Mood 
• Tone 
• Fact/Opinion 
 
2.2 recognize and identify the following 

literary devices in a narrative or 
persuasive passage:  (3.1.11.D.3) 
(3.1.11.E.1-3) (3.1.11.G.7-9) 

  
• Imagery 
• Foreshadowing 
• Alliteration 
• Metaphor/Extended Metaphor 
• Simile 

• Should the theme of an article be easy to put 
into words? 

• Why is it important to know who is telling a 
story? 

• How do writers use literary devices in order 
to create vivid sensory experiences for 
readers? 

• How do writers utilize plot, setting, 
characterization, and point of view to 
establish mood and tone? 

• Why do authors use persuasive techniques? 
• How can context change vocabulary? 
 
 
  

• Create a chart in order to practice 
recognizing setting.  In the left column, list 
each of the senses (sight, sound, taste, 
smell, and touch).  On the right, give the 
students an example of a setting  
(a hillside picnic on a crisp autumn day or 
lunch at a city café on a hot summer day).  
In partners, have the students describe 
details that align with that setting for each 
sense.  Assessment:  Write, Pair, Share. 

• After reading a passage, the students will 
create a diagram to analyze a character.  
They will list adjectives to describe the 
character’s actions and words in order to 
reveal the type of person the character is.  
Assessment:  Teacher evaluation of 
diagram. 

• Independently read an excerpt from Utopia 
by Thomas More.  As a class, decide the 
method that he is uses in order to organize 
his piece:  order of increasing importance, 
order of decreasing importance, 
chronological order, or comparison and 
contrast.  Then, extract the main idea of the 
piece and list the support that he uses.  
Lastly, determine the tone.  Assessment:  
Teacher evaluation of student participation.  

• In a small group, read and discuss articles 
from a nature magazine, science journal, or 
newspaper, for example.  For each article, 
name the topic and express the central idea 
in a sentence.  Find details in each article 
that support and explain the central idea and 
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Topic: Reading Comprehension and Analysis of Narrative and Persuasive Texts Curriculum Management System 
Grade Level/Subject:  
11/Fundamentals of Literacy  

Goal 2: The student will be able to use reading comprehension and analyzing skills to  
                  read and respond to both narrative and persuasive texts on the HSPA. 
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Objectives / Cluster Concepts / 
Cumulative Progress Indicators (CPI's) 
 
The student will be able to: 

Essential Questions 
Summative Evaluation 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment 
Model 

• Personification 
• Apostrophe 
• Hyperbole 
• Oxymoron 
• Symbolism 
• Allusion 
• Irony/Dramatic Irony 
 
2.3 define a word that appears in a passage 

by using context clues. (3.1.11.F.1-3) 

information about the topic.  Assessment:  
Teacher evaluation of participation in group 
work and ability to identify the theme of the 
article. 

• Listen to a public speaker on C-Span who is 
talking about government.  Take notes about 
what the speaker is saying and write down 
the central idea and supporting details.  
Assessment:  Teacher evaluation of theme 
identification. 

• Students will be placed into small groups.  
Each group will be given a different excerpt  
(“Sonnet 29” by William Shakespeare, 
“Sonnet 39” by Sir Philip Sidney, and various 
excerpts from the Tragedy of Macbeth by 
Shakespeare). Every group will analyze the 
excerpt in order to differentiate fact from 
opinion.  Each group will then teach the rest 
of the class their findings.  Students are to 
provide a visual aid and each must have a 
speaking role.  Assessment:  Teacher 
evaluation of teaching presentations. 

• Students will read an excerpt from “A Child’s 
Christmas in Wales” by Dylan Thomas.  
They will decipher literary language and 
highlight the examples.  Each student will list 
the various devices on chart paper, present 
it, and post it in the classroom as an aid for 
future reference.  Assessment:  Teacher 
evaluation of identification of literary devices.  

• Give students short passages with unfamiliar 
vocabulary terms.  Have the students reread 
the sentence and substitute choices into the 
sentence to help determine which word 
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Topic: Reading Comprehension and Analysis of Narrative and Persuasive Texts Curriculum Management System 
Grade Level/Subject:  
11/Fundamentals of Literacy  

Goal 2: The student will be able to use reading comprehension and analyzing skills to  
                  read and respond to both narrative and persuasive texts on the HSPA. 
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Objectives / Cluster Concepts / 
Cumulative Progress Indicators (CPI's) 
 
The student will be able to: 

Essential Questions 
Summative Evaluation 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment 
Model 

works best in the sentence context.  They 
will then use a dictionary to define the actual 
definition of the term and check to see if they 
were correct in their answer choice.  
Assessment:  Self-evaluation of use of 
context clues for vocabulary. 

• Create literature circles based on material 
being read in the regular Language Arts 
classroom.  Students will be given role 
sheets, such as connector (associative), 
questioner (analytical), literary 
luminary/passage master (oral/dramatic), 
and illustrator (graphic/artistic), when 
examining specific passages.  (See 
Resources).  If students will be focusing on 
the same text, but different passages, for 
several class meetings, roles will be 
randomly rotated as students progress 
through the literature.  Assessment:  
Teacher evaluation of independent and 
cooperative work. 
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Topic: Modes of Writing: Speculative Curriculum Management System 

Grade Level/Subject:  
11/Fundamentals of Literacy  

Goal 3: The student will be able to organize and express ideas in a written text based on a  
                   picture. 
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Objectives / Cluster Concepts / 
Cumulative Progress Indicators (CPI's) 
 
The student will be able to: 

Essential Questions 
Summative Assessment  

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment 
Model 

  
3.1 become familiar with how to “read” the 

picture by identifying the background, 
foreground, figures and action. (3.2.11.D.1-
3, 5, 7)   

3.2 identify several ways in which to structure  
speculative writing. (3.2.11.A.2-3) 
(3.2.11.C.1-4) 

3.3 create narration and description in 
speculative writing. (3.2.11.B.8-11) 
(3.2.11.D.1-3, 5, 7) 

3.4 demonstrate all stages of the writing 
process, including prewriting, drafting, 
revising, editing, and postwriting. 
(3.2.11.A.1-4, 6-7)  

• How does every picture tell a story? 
• Why are structure and organization as 

important as content in effective writing? 
 
 
 
Summative Assessment 
• Students will maintain a portfolio of their 

speculative and persuasive writing samples.  
They will record their grade for each piece, 
as well as strengths and areas needing 
improvement.  They will continually assess 
their writing skills and, by the end of the 
course, determine in which areas they have 
made improvements.   

• Provide the student with the NJ Registered 
Holistic Scoring Rubric and explain how their 
writing will be assessed.  The student will 
then be given a photograph and must write a 
story about the picture.  They have 30 
minutes in order to do so.  Give them a basic 
framework of how they should organize their 
time:  Thinking and Pre-Writing (5-7 
minutes), Writing (18-20 minutes), and 
Editing (5 minutes).  They will work from this 
construct throughout the course of the class.  
Assessment:  Teacher evaluation of 
speculative writing based on NJ Registered 
Holistic Scoring Rubric.   

• As an introductory activity, look at a picture.  
Cover the objects or people closest to you 
and look specifically at the background.  
Answer the following:  Where do I think this 
is?  What is happening?  This will help you 
establish setting.  Then, look at the figure(s) 
in the foreground.  Answer the following:  
What is there?  What is happening?  If there 
is action, what is the person (people) doing?  
What is the expression on the character’ (s) 
face (s)?  After the student writes several 
sentences on these items ask them how the 
background and foreground go together.  
Assessment:  Self-evaluation of 
brainstorming techniques. 

• Introduce several methods of how the 
students should pre-write in order to 
organize their writing.  They may choose to 
include general statements in paragraph 
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Topic: Modes of Writing: Speculative Curriculum Management System 
Grade Level/Subject:  
11/Fundamentals of Literacy  

Goal 3: The student will be able to organize and express ideas in a written text based on a  
                   picture. 
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Objectives / Cluster Concepts / 
Cumulative Progress Indicators (CPI's) 
 
The student will be able to: 

Essential Questions 
Summative Assessment  

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment 
Model 

one, details to support their conclusions of 
what the picture is about in paragraph 2, 
details from the setting in paragraph 3, and 
what is going to happen after the picture in 
paragraph 4.  Or, they may simply list the 
who, what, where, and when and delineate 
details from the picture in order to support 
their claim.  Or, they may graphically 
organize their ideas according to elements: 
setting, characters, and what is going to 
happen.  Assessment:  Distribute a picture 
prompt.  Teacher’s evaluation of the 
student’s ability to pre-write based on one of 
the methods. 

• Provide the students with a brief narrative 
excerpt.  As they are reading, have them 
enumerate each event that occurs.  After 
reading, have them list the characters and 
setting of the story by finding details from the 
text.  Then, provide them with a picture.  
Have them do the same exact activity, 
except this time using the photograph as the 
story.  They must use their imagination in 
order to create names and events that would 
relate to the action in the picture.  The class 
will then discuss how both writing tasks are 
similar and different.  Assessment:  Class 
participation. 

• After viewing a picture and making general 
notations about the character, setting, and 
events, construct a chart.  On the left side, 
create three boxes from top to bottom: 
beginning, middle, and ending.  On the right 
side, fill in each box according to your story.  
The beginning should focus on events that 
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Topic: Modes of Writing: Speculative Curriculum Management System 
Grade Level/Subject:  
11/Fundamentals of Literacy  

Goal 3: The student will be able to organize and express ideas in a written text based on a  
                   picture. 
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Objectives / Cluster Concepts / 
Cumulative Progress Indicators (CPI's) 
 
The student will be able to: 

Essential Questions 
Summative Assessment  

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment 
Model 

introduce the conflict, the middle should be 
the largest section and should identify ways 
in which the character tries to overcome the 
conflict, and the ending should note the final 
event that resolves the conflict.  
Assessment:  Teacher evaluation of 
completion of narration chart. 

• Revisit a picture prompt writing task.  After 
looking at the picture again, divide the 
blackboard panels into the five senses.  
Students will write down any sensory details 
of sight, sound, smell, touch, and taste that 
the picture suggests.  They will incorporate 
these details into the setting that they have 
already created in their narrative.  Then, 
each student will draw a circle and write their 
character’s name in the center.  On lines 
protruding from the circle, they will write 
down some traits that will give the reader 
clues to the character’s personality, such as 
appearance, feelings, attitudes, actions, and 
reactions to others.  If necessary, they 
should do this for each character.  Next, they 
will incorporate dialogue.  For different 
situations that they have in their stories, they 
are to create dialogue so that the characters 
can “show” themselves, rather than simply 
providing straightforward narration.  
Students should do this for five situations.  
Lastly, students should rewrite their lead 
sentence.  They will experiment in several 
ways such as writing an engaging 
description, writing a statement that hints at 
the story, writing dialogue or a character’s 
thoughts, or writing an exciting action.  
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Topic: Modes of Writing: Speculative Curriculum Management System 
Grade Level/Subject:  
11/Fundamentals of Literacy  

Goal 3: The student will be able to organize and express ideas in a written text based on a  
                   picture. 

S
ge

st
ed

 d
a

In
st

ru
ct

io
n 

18
0-

on
go

in
g 

ug
ys

 o
f 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators (CPI's) 
 
The student will be able to: 

Essential Questions 
Summative Assessment  

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment 
Model 

Assessment:  Teacher evaluation of revised 
writing based on the NJ Registered Holistic 
Scoring Rubric. 

• Provide the students with a postwriting 
checklist that addresses narration, use of 
description, and sentence structure, usage, 
and mechanics.  After each writing activity, 
they will judge their own writing according to 
this checklist.  Occasionally, a peer will 
review their writing and must fill out a similar 
form, but also add three good points about 
the writing, and at least one suggestion for 
revision.  Assessment:  Self and peer-
evaluation of writing. 
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Topic:  Modes of Writing:  Persuasive    Curriculum Management System 

Grade Level/Subject:  
11/Fundamentals of Literacy  

Goal 4: The student will be able to write a persuasive piece in response to a writing   
                   prompt. 
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Objectives / Cluster Concepts / 
Cumulative Progress Indicators (CPI's) 
 
The student will be able to: 

Essential Questions 
Summative Assessment 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment 
Model 

 4.1 focus on content, organization, and 
structure when composing a persuasive 
piece. (3.2.11.B.3-5) 
* write a decisive thesis statement in order    
   to present the writer’s position. 

 
4.2 establish the writer’s purpose and the 

audience. (3.2.11.D.1-2) 
 
4.3 demonstrate all stages of the writing 

process, including prewriting, drafting, 
revising, editing, and postwriting. 
(3.2.11.A.1-4, 6-7) 
* become familiar with and utilize the  
   Writer’s Checklist. 

• What is meant by “the power of 
persuasion”? 

• Why do people take risks?  How do 
these represent compositional risks in 
writing? 

• Why is it important to know your 
audience? 

 

• Review the NJ Registered Holistic 
Scoring Rubric with students.  Randomly 
distribute examples of pre-scored 
persuasive essays from the HSPA.  
Sample essays will demonstrate scores 
of one through six.  Using the rubric, the 
students will guess the score of an 
essay and write a brief explanation as to 
how they came up with their mark.  They 
will then be given the actual score the 
essay received, as well as the test 
scorer’s written rationale.  Assessment:  
Class participation. 

• Provide the student with the NJ 
Registered Holistic Scoring Rubric and 
explain how their writing will be 
assessed.  The student will then be 
given a writing situation and must write a 
formal expository piece addressing the 
task.  They have 60 minutes in order to 
do so.  Give them a basic framework of 
how they should organize their time:  
Thinking and Pre-Writing (10 minutes), 
Writing (40-42 minutes), and Editing (8-
10 minutes).  They will work from this 
construct throughout the course of the 
class.  Assessment:  Teacher evaluation 
of persuasive writing based on NJ 
Registered Holistic Scoring Rubric.   

• Read a sample persuasive writing 
prompt.  Then, construct a T-chart with 
arguments supporting the cause and 
arguments against the cause.  Address 
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Topic:  Modes of Writing:  Persuasive    Curriculum Management System 
Grade Level/Subject:  
11/Fundamentals of Literacy  

Goal 4: The student will be able to write a persuasive piece in response to a writing   
                   prompt. 
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Objectives / Cluster Concepts / 
Cumulative Progress Indicators (CPI's) 
 
The student will be able to: 

Essential Questions 
Summative Assessment 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment 
Model 

the following techniques that a writer can 
use to enhance his or her position: 
logical arguments, statistics, expert 
opinions, personal observations, and 
quotations. Circle the side that you think 
best represents your stand on the issue 
and then number the arguments from 
strongest to weakest.  Assessment:  
Teacher evaluation of student’s ability to 
pre-write. 

• Introduce the students to the various 
forms in which they may be required to 
write: a letter, an article, an essay, or a 
speech.  Whatever the form, they should 
use the standard five-paragraph format 
to clearly articulate their ideas.  
Emphasize that they may choose to use 
an informal outline, a flowchart, or a web 
for pre-writing organization.  Give them a 
sample writing prompt and ten minutes 
in order to plan their essay with a 
decisive thesis statement.  Collect their 
work and distribute it to another student.  
The student now has 40 minutes in 
order to write an essay based on the 
other student’s pre-writing strategy.  
Assessment:  Self-evaluation of how 
well the pre-writing was organized. 

• Practice writing introductions.  Read a 
sample writing situation and task.  By 
reviewing the prompt, have the students 
answer the following questions:  Who is 
your audience?  What is your purpose?  
What are you arguing for or against?  Is 
there a story you can tell, based on 
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Model 

personal observation, that relates to this 
issue?  Are there facts or statistics that 
can support your point of view?  Then, 
the students should translate their 
answers into a fluid introductory 
paragraph, ending with their thesis 
statement.  Assessment:  Teacher 
evaluation of pre-writing and drafting 
phase of an introduction. 

• After completing a timed persuasive 
writing, the essay will be given to 
another student, along with the Writer’s 
Checklist.  The peer-reviser will critique 
the student’s work based on 
content/organization, sentence 
construction, usage, and mechanics.  
They will also identify three good points 
about the writing and three suggestions 
for revision.  Assessment:  Peer-revision 
of student work. 
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Instructional Resources 

 
How to Prepare for the NJ HSPA in Language Arts Literacy.  Edie Weinthal and Patricia Hade.  2003. 
 
Getting Ready for the NJ Language Arts HSPA:  Review and Practice Book.  Prentice Hall.  2005. 
 
Measuring Up on the NJ HSPA.  The People’s Publishing Group, Inc.  2000. 
 
The Language of Literature:  NJ HSPA in Language Arts Literacy.  McDougal Littell.   
 
 
Suggested Titles 
 

1. “How Much Land Does a Man Need?”  by Leo Tolstoy 
 
2. “The Necklace” by Guy de Maupassant 

 
3. Utopia by Thomas More 

 
4. “Sonnet 29” by William Shakespeare 

 
5. The Tragedy of Macbeth by William Shakespeare 

 
6. “Sonnet 39” by Sir Philip Sidney 

 
7. “A Child’s Christmas in Wales” by Dylan Thomas 
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Writing 
New Jersey Registered Holistic Scoring Rubric - GEPA/HSPA 

In Scoring, consider 
the grid of  written 

language 
Inadequate 
Command Limited Command Partial Command 

Adequate 
Command Strong Command 

Superior 
Command 

Score       1 2 3 4 5 6

Content & Organiza- 
tion 
(see below) 

•  May lack opening 
and/or closing  

•  May lack opening 
and/or closing  

•  May lack opening 
and/or closing  

•  Generally has 
opening and/or 
closing  

•  Opening and 
closing  

•  Opening and 
closing  

. •  Minimal response 
to topic; uncertain 
focus  

•  Attempts to focus  
•  May drift or shift 
focus  

•  Usually has single 
focus  

•  Single focus  •  Single focus  
•  Sense of unity and 
coherence  
•  Key ideas 
developed  

•  Single, distinct 
focus  
•  Unified and 
coherent  
•  Well-developed  

. •  No planning 
evident; 
disorganized  

•  Attempts 
organization  
•  Few, if any, 
transitions between 
ideas  

•  Some lapses or 
flaws in organization  
•  May lack some 
transitions between 
ideas  

•  Ideas loosely 
connected  
•  Transition evident  

•  Logical 
progression of ideas  
•  Moderately fluent  
•  Attempts 
compositional risks  

•  Logical progession 
of ideas  
•  Fluent, cohesive  
•  Composi- 
tional risks 
successful  

. •  Details random, 
inappropriate, or 
barely apparent  

•  Details lack 
elaboration, i.e., 
highlight paper  

•  Repetitious details 
•  Several 
unelaborated details  

•  Uneven 
development of 
details  

•  Details 
appropriate and 
varied  

•  Details effective, 
vivid, explicit, 
and/or pertinent  

Usage 
(see below) 

•  No apparent 
control  
•  Severe/ 
numerous errors  

•  Numerous errors  •  Errors/ patterns of 
errors may be 
evident  

•  Some errors that 
do not interfere with 
meaning  

•  Few errors  •  Very few, if any, 
errors  

Sentence Construc- 
tion 
(see below) 

•  Assortment of 
incomplete and/or 
incorrect sentences  

•  Excessive 
monotony/ same 
structure  
•  Numerous errors  

•  Little variety in 
syntax  
•  Some errors  

•  Some errors that 
do not interfere with 
meaning  

•  Few errors  •  Very few, if any, 
errors  

Mechanics 
(see below)  

•  Errors so severe 
they detract from 
meaning  

•  Numerous serious 
errors  

•  Patterns of errors 
evident  

•  No consistent 
pattern of errors  
•  Some errors that 
do not interfere with 
meaning  

•  Few errors  •  Very few, if any, 
errors  
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Content & Organization  Usage  Sentence Construction  Mechanics  

•  Communicates intended message to 
intended audience  
•  Relates to topic  
•  Opening and closing  
•  Focused  
•  Logical progression of ideas  
•  Transitions  
•  Appropriate details and information  

•  Tense formation  
•  Subject-verb agreement  
•  Pronouns usage/agreement  
•  Word choice/meaning  
•  Proper modifiers  

•  Variety of type, structure, and 
length  
•  Correct construction  

• Spelling  

• Capitalization  

• Punctuation  
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NJ Registered Holistic Scoring Rubric for Reading  
  
Points Criteria 

4  A 4-point response clearly demonstrates understanding of the task, completes all requirements, and provides an insightful explanation/opinion 
that links to or extends aspects of the text.   
  

3  A 3-point response demonstrates an understanding of the task, completes all requirements, and provides some explanation/opinion using 
situations or ideas from the text as support.   
  

2  A 2-point response may address all of the requirements, but demonstrates a partial understanding of the task, and uses text incorrectly or with 
limited success resulting in an inconsistent or flawed explanation.   
  

1  A I-point response demonstrates minimal understanding of the task, does not complete the requirements, and provides only a vague reference 
to or no use of the text.   
  

0  A 0-point response is irrelevant or off-topic. 
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