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MMoonnrrooee  TToowwnnsshhiipp  SScchhoooollss  
Mission and Goals 

 

 
The mission of the Monroe Township School District, a unique multi-generational community, is to 
collaboratively develop and facilitate programs that pursue educational excellence and foster 
character, responsibility, and life-long learning in a safe, stimulating, and challenging environment to 
empower all individuals to become productive citizens of a dynamic, global society. 
 

Mission 

Goals 
 

To have an environment that is conducive to learning for all individuals. 
 
To have learning opportunities that are challenging and comprehensive in order to stimulate the 
intellectual, physical, social and emotional development of the learner. 
 
To procure and manage a variety of resources to meet the needs of all learners. 
 
To have inviting up-to-date, multifunctional facilities that both accommodate the community and are 
utilized to maximum potential.  
 
To have a system of communication that will effectively connect all facets of the community with the 
Monroe Township School District. 
 
To have a staff that is highly qualified, motivated, and stable and that is held accountable to deliver a 
safe, outstanding, and superior education to all individuals. 
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INTRODUCTION, PHILOSOPHY OF EDUCATION, AND EDUCATIONAL GOALS 

Philosophy 
 
Our philosophy is to provide students with a multitude of opportunities in which they can experience a quality education.  While 

our educational programs take into account the physical, social, and emotional needs of our students, the primary educational focus 
continues to be largely academic in nature. We believe that students learn best when they are able to actively construct meaning.  We 
believe that learning is best experienced when it is student-centered and fosters the capacity to hypothesize, theorize and clearly 
articulate thought. We recognize that students come to school with prior knowledge and pre-existing assumptions about the world 
around them. We believe that the Social Studies curriculum should be problem and/or scenario based and allow students to interact 
with the content.  

 
The curriculum represents the expression of educational ideas in practice. Our curriculum is guided by the use of Essential 

Questions and Big Ideas that help facilitate student-thought and content integration. As our students continue to grow in an ever 
shrinking and changing world, it is our belief that they must become equipped to be global citizens by learning the skills of effective 
cooperation and collaboration for global problem solving.   

 
 

 
Educational Goals 

 
 AP ® European History is intended for qualified students who wish to complete a class in secondary school equivalent to a college 
introductory course in European history. This class corresponds to the most recent developments in history curricula at the 
undergraduate level. European history is seen in a broad perspective reflecting an awareness of other disciplines and diverse 
techniques of presentation, including visual and statistical materials. They study will encompass European history since 1450 and 
introduce students to cultural, economic, political, and social developments that played a fundamental role in shaping the world in which 
we live. In addition to providing a basic narrative of events and movements, the goals of AP ® European History are to develop (a) an 
understanding of the principle themes in modern European history, (b) an ability to analyze historical evidence and historical 
interpretation, and (c) an ability to express historical understanding in writing.  
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New Jersey State Department of Education  
Core Curriculum Content Standards 

 
 
A note about Social Studies Standards and Cumulative Progress Indicators. 
 
The New Jersey Core Curriculum Content Standards for Social Studies were revised in 2004.  The Cumulative Progress Indicators 
(CPI's) referenced in this curriculum guide refer to these new standards for grades 9-12 and may be found in the Curriculum folder on 
the district servers.  A complete copy of the new Core Curriculum Content Standards for Social Studies may also be found at:  
http://www.nj.gov/njded/cccs/s6_ss.htm 
 
The New Jersey Commission on Holocaust Education mandates that every board of education shall include instruction on the 
Holocaust and genocides in an appropriate place in the curriculum of all elementary and secondary school pupils. 
http://www.state.nj.us/education/holocaust/about_us/mandate.html 
 
 
The Amistad Bill (A1301), calls on “New Jersey schools to incorporate African-American history into their social studies curriculum.” 
Passed by the New Jersey legislature in 2002, “The Amistad Bill” created the Amistad Commission, a 22- member body charged with 
ensuring that the rich heritage and lessons of black America are fully represented and taught throughout the state’s classrooms.   
http://www.theamistadcommission.com/ 
 

http://www.nj.gov/njded/cccs/s6_ss.htm�
http://www.state.nj.us/education/holocaust/about_us/mandate.html�
http://www.theamistadcommission.com/�
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Advanced Placement European History 
 

Scope and Sequence 
 

Quarter I 
Big Idea:  Renaissance and Humanism 
I. Renaissance and the Expansion of Europe 
a.  Political and Diplomatic History- Describe the evolution of Medieval 
Kingdoms into early modern nation states; Compare the methods western 
European rulers used to eliminate rivals and consolidate power in the era 
between 1350-1500; Determine the extent to which the writings of Machiavelli, 
Castiglione, Pisan, and More represent new trends in political thought; Identify 
the political circumstances and institutions needed to be in place before a 
country could launch into maritime exploration; Explain and analyze the 
different types of empires set up by the Portuguese, Spanish, and Dutch. 
b.  Economic History-  Trace the economic growth of Italy as the basis of the 
Renaissance; Evaluate the involvement of merchants and bankers in the 
political, economic, and social trends of the Renaissance period; Explain the 
economic incentives to begin maritime exploration by European businessmen, 
political leaders, and conquistadors; Describe the effects of the flow of silver 
form Spanish America on the global economic system; Discuss and analyze the 
reasons for and the effects of the so-called Commercial Revolution in western 
Europe. 
c.  Social History- Describe the role of women, men, and slaves during the 
Renaissance; Determine if women underwent a Renaissance; Analyze western 
European attitudes towards non-Christians in ca 1350-1500; Determine which 
European social groups or occupational groups benefited from the European 
encounters  with the Indian Ocean Basin and the Americas; Explain how 
Europeans chose and then justified the use of African slave labor in the 
Americas. 
d.  Intellectual and Cultural History- 

Big Idea:  Protest, Formation, and Reform 

 Explain the concepts of humanism, 
secularism, and individualism; Determine to what extent were Renaissance 
ideas and values continuities from the Middle Ages; Analyze the respective 
benefits of the relationship between patrons and artists in the Renaissance; 
Examine the impact of the printing press and clocks; Describe the attributes of 
the Renaissance that fed the enthusiasm for maritime exploration in western 
Europe; Identify the intellectual debts that the western Europeans owe to 
maritime technologies developed in other regions of the world; Analyze the 
religious motivations on the part of rulers, explorers, and the Church in 
participating in the maritime explorations and subsequent conquests; Justify 
why Montaigne and Shakespeare are considered to be Renaissance authors. 

II. Reformation and Religious Wars 
a.  Political and Diplomatic History- Determine to what extent were conversions 
to Protestantism directly related to either domestic or international political 
situations at the time; Explain what circumstances existed within the Holy 
Roman Empire that made it the seedbed of the Reformation, rather than any 
other European country; Analyze the causes and consequences of religious 
violence, including riots, wars, and witch-hunts. 
b.  Economic History- Analyze and explain the economic causes of the 
Protestant Reformation.  
c.  Social History- Evaluate the religious, economic, political, and social 
motivation(s) that the following social groups might have had in converting to 
one of the Protestant faiths: working classes, middle-class members, aristocrats 
and rulers, and women; Determine to what extent did the conversion to a 
Protestant faith affect the opportunities of women to participate in Christian 
religious life; Analyze the social , intellectual, religious, and economic causes of 
the witchcraft trial outbreaks of the seventeenth century. 
d.  Intellectual and Cultural History- Discuss and analyze the long-term, 
medium-term, and short-term causes of the Protestant Reformation; Examine 
why the Reformation happened at the beginning of the sixteenth century, rather 
than before; Compare and contrast Protestant theologies and the Roman 
Catholic theology; Determine to what extent the decisions at the Council of 
Trent represent a counter-Reformation, and to what extent they represent a 
Catholic Reformation. 
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Big Idea: Parliamentary Monarchy and Political Absolutism 
III. Absolutism and Constitutionalism in Western and Eastern Europe 
a.  Political and Diplomatic History- Discuss the extent of absolute monarchy in 
both Spain and France; Trace the emergence of constitutionalism in England 
and the Dutch Republic; Describe and analyze the requirements for becoming 
an absolute ruler; Explain how the rulers of Austria and Prussia managed to 
build powerful absolute monarchies and why they worked; Determine to what 
extent was the Thirty Years’ War a religious war or a political war; Describe the 
distinctive features of the Russian and Ottoman absolutism in this period. 
b.  Economic History- Explain and analyze the economic concept of 
mercantilism and its function within the seventeenth-century political landscape; 
Examine the causes of the economic difficulties of Spain, France, Holy Roman 
Empire, and England, and how they were compounded by other events of the 
mid-seventeenth century; Explain and analyze the rise of the Dutch to a world 
power between approximately 1648 and 1713; Explain and analyze the 
connection between Dutch commercial prosperity and its religious toleration. 
c.  Social History- Evaluate whether the successes of both constitutional and 
absolutist forms of government in the seventeenth century were based on the 
power of the middle classes; Analyze the reasons for the high numbers of 
popular revolts and civil unrest in the seventeenth century in terms of political, 
economic, and social causes; Compare the “domestication of the nobility” under 
Louis XIV in France to the ways in which Russian tsars dealt with their nobility 
as they tried to assert absolutist rule; Explain and analyze the increasing 
number and use of serfs as a form of unfree labor in Russia; Identify what 
effects did all the wars of the seventeenth century have on lower classes in 
central and eastern Europe. 
d.  Intellectual and Cultural History- 

 

Describe the cultural forms that flourished 
under absolutist governments; Compare the baroque art of the absolutist and 
Catholic countries with the seventeenth-century art of the constitutionalist 
countries and explain how these artistic styles mirror the values of the societies 
for which they were produced; Examine the political, social, and economic 
functions of the great palaces and royal complexes built in the seventeenth 
century; Compare the political theories of Hobbes and Locke, taking into 
account their positions toward the English Civil War, as well as their theories of 
human nature; Evaluate the extent to which enforcing religious uniformity was a 
building block of absolutism in the period between 1589 and 1715, considering 
domestic and international policies; Explain and analyze the role that religious 
disputes played in the English Civil War; Examine the intellectual and cultural 
policies Peter I of Russia employed to achieve his goal of westernizing his 
country. 
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Quarter II 
Big Idea:  Enlightenment and Progress 
IV. Toward A New World View 
a.  Political and Diplomatic History- Discuss the impact the new way of thinking 
had on political developments and monarchical absolutism; Discuss and 
analyze the Enlightenment political theories of Montesquieu, Voltaire, Diderot, 
Rousseau, and Kant; Discuss and analyze the philosophes’ admiration for the 
English system of government; Assess the validity of the term “enlightened 
absolutist” by discussing Frederick the Great, Catherine the Great, and Maria 
Theresa and Joseph II. 
b.  Economic History- Analyze the influence of increased globalization on the 
Scientific Revolution and Enlightenment thought; Evaluate the extent to which 
the forced labor systems (slavery and serfdom) financed the Enlightenment 
society and influenced Enlightenment ideas and policies. 
c.  Social History- Analyze how the new worldview known as the Enlightenment 
affected the way people thought about society and human relations; Discuss 
and analyze the role of women in the Enlightenment as participants and as 
subjects; Discuss and analyze the role of women in the Scientific Revolution as 
participants and as subjects; Discuss and analyze the conflicting views of 
women and women’s abilities, as demonstrated in the work of Mary 
Wollstonecraft and her argument with Rousseau over his book, Emile. 
d.  Intellectual and Cultural History- 

Big Idea:  Industrious Revolution, Economic Liberalism and 
Popular Culture 

Critique the changing attitudes toward the 
natural world that constituted the scientific revolution and what made those 
attitudes revolutionary; Determine in what ways or to what extent did 
Enlightenment philosophes build on or make use of the ideas of Newton and 
Locke; Discuss and analyze the principal religious and social components of 
Enlightenment thought; Discuss and analyze the role of eighteenth-century 
salons whose existence helped to spread and popularize Enlightenment ideas 
and philosophies; Discuss the intellectual relationship between the 
Renaissance, the Scientific Revolution, and the Enlightenment. 
 
 

V. The Expansion of Europe in the Eighteenth Century 
a.  Political and Diplomatic History- Discuss the cause and effects of the 
Agricultural Revolution and identify the nations that led the way in these 
developments; Determine to what extent were political policies like the 
Navigation Acts and the establishment of joint-stock companies based on 
beliefs in mercantilist economic theories; Evaluate to what extent were the War 
of the Spanish Succession and the Seven Years’ War world wars, in terms of 
both motivations and results; Explain why and to what extent were the asiento 
and colonial possessions considered valuable prizes in treaty settlements of the 
eighteenth century. 
b.  Economic History- Analyze how colonial markets boosted Europe’s 
economic and social development, including the costs and conflicts entailed by 
world trade; Analyze the extent to which the use of slave labor financed the 
economic boom of the eighteenth century in western Europe; Evaluate to what 
extent were the effects of the Columbian Exchange responsible for eighteenth- 
century economic trends in Europe; Consider why weren’t eastern Europeans 
countries taking part in the so-called Agricultural Revolution or the Industrious 
revolution; Explain and analyze the extent in which urban and rural economies 
were intertwined in the eighteenth century. 
c.  Social History- Account for the dramatic population increase in Europe 
during the eighteenth century; Discuss the development of cottage industry and 
its impact on rural life and economy; Evaluate to what extent did demographic, 
agricultural, and proto-industrialism change women’s positions in the familial, 
local, or national economies; Identify the social impacts or consequences of the 
Spanish conquests and settlement patterns and policies on later colonial 
American societies by the eighteenth century; Compare the Spanish, French, 
and English in terms of the development of colonial economies, social 
structures, and labor forces; Evaluate and explain the causes of the eighteenth-
century rise in illegitimate birth rates; Evaluate and explain the changes and 
continuities in the patterns of childbirth and childrearing in the eighteenth 
century. 
d.  Intellectual and Cultural History- Explain the ways in which the theories of 
Adam Smith fit into the Enlightenment intellectual, political, and social trends; 
Discuss the patterns of popular religion and culture, including how these 
patterns interacted with the worldview of the educated public and the 
Enlightenment; Analyze the development of the smallpox vaccination in terms 
of its relationship to Enlightenment trends.  
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Big Idea:  Revolution and Republic of Virtue 
VI. The Revolution in Politics, 1775-1815 
a.  Political and Diplomatic History-  Identify the short term (1-2 years), medium-
term (2-10 years), and long-term (10 years +) causes of the French Revolution; 
Evaluate how radical was the America Revolution, French Revolution, and 
Haitian Revolution, considering the following factors: social, political, economic, 
and religious; Assess why didn’t France self-destruct in the years 1789-1815, 
considering that it was enduring both internal crises and external invasions; 
Evaluate to what extent were the original liberal political reforms of the French 
Revolution preserved by 1815; Analyze why Napoleon Bonaparte was able to 
assume control of France and the factors that led to his downfall; Determine to 
what extent was the French Revolution responsible for the creation of 
nationalism in Europe. 
b.  Economic History- Discuss the fundamental nature of economic causes of 
the American, French, and Haitian Revolutions. 
c.  Social History- Explain why the traditional organization of the French 
population into three estates no longer fit the realities of late eighteenth-century 
France; Determine to what extent were the early years of the French Revolution 
(1789-1791) an attempt to reassert the power of the nobility over the monarchy; 
Describe and analyze the motives of the various social groups in San 
Dominigue at the beginning of the revolution: planters, white bourgeoisie, gens 
de couleur, free blacks, and slaves; Describe and analyze the roles of Parisians 
and women in the French Revolution; Compare the writings of Olympe de 
Gouges, Mary Wollstonecraft, and Abigail Adams on the issue of the rights of 
women. 
d.  Intellectual and Cultural History- 

Big Idea:  Revolution, Utopian and Marxism 

Compare and contrast the Haitian 
Declaration of Independence, the Declaration of Independence of the United 
States, and the Declaration of the Rights of Man and Citizen; Analyze the 
documents above as a statement of Enlightenment philosophy; Determine to 
what extent were Robespierre’s reforms the very embodiment of Enlightenment 
philosophy; Examine how or in what ways did the abolition of the Catholic 
Church serve as a rallying point for counter-revolutionaries in France; Discuss 
and analyze the role of the Catholic Church and its supporters played in the 
various stages of the French Revolution. 
 

VII. The Revolution in Energy, Industry, and Urbanization 
a.  Political and Diplomatic History- Analyze and describe the contributions of 
England’s colonies to the Industrial Revolution; Analyze and explain the ways in 
which workers could protest against the owners or the industrial economic 
structure in general; Evaluate in what ways did the creation of public health and 
urban planning programs undermine the eighteenth-century, classical liberal 
view of the proper role of government and the functioning of the economy. 
b.  Economic History- Describe the conditions present in western Europe, and 
England at first, which allowed for an industrial revolution; Explain how the 
continental European countries and the United States caught up with British 
industrial progress; Evaluate the advantages for the consumers of the Industrial 
Revolution; Determine to what extent was income the defining characteristic for 
one’s place in the urban social structure of the late nineteenth century. 
c.  Social History- Analyze and discuss the standard of living of British factory 
workers in 1790, in 1815, and in 1850; Analyze and discuss the positive and 
negative effects of the passage of the Factory Act of 1833 and the Mines Act of 
1842 fro British working-class families; Determine to what extent did the 
conditions of the Industrial Revolution change the gendering of work; Evaluate 
the extent to which separate social classes benefited from the processes of the 
Industrial Revolution; Compare the effects of improvements in urban 
infrastructures on the working and middle classes; Determine to what extent did 
industrialization improve the standards of living of working-, middle-, and upper-
class western Europeans across the nineteenth century; Consider why Marx’s 
predictions of an imminent workers’ revolution in the most industrialized 
countries did not come true in the late nineteenth century; Compare the leisure 
activities of the urban working and middle classes in the late nineteenth century; 
Explain to what extent did legal, social, economic, and political changes in the 
late nineteenth century change women’s positions in western European society.  
d.  Intellectual and Cultural History- Explain the liberal economic policies of 
Smith, Malthus, and Ricardo and how they contributed to the economic and 
social policies of the British government in the nineteenth century; Analyze and 
discuss the various forms of protest against the Industrial Revolution and 
working conditions; Trace the early history and struggles of the labor movement 
in the late eighteenth and early nineteenth centuries; Describe the discoveries 
in the medical fields in the nineteenth century, and evaluate their benefits as 
well as their drawbacks; Describe the role of schools and increased male and 
female literacy in the urban industrial world of the nineteenth century; 
Determine to what extent did the ideas of Charles Darwin and Sigmund Freud 
challenge fundamental Enlightenment beliefs; Examine the works of the 
Impressionists and analyze their works as reactions to urbanization, 
industrialization, and the new scientific discoveries; Describe in what ways was 
the art form of the novel a particularly well-suited vehicle for social commentary 
in the mid- to late-nineteenth century.  
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Quarter III 
Big Idea:  Nationalism, Liberalism and Conservatism 
VIII.  Ideologies and Upheavals, 1815-1850 and The Age of Nationalism, 

1850-1914 
a.  Political and Diplomatic History- Explain how the victorious allies fashioned a 
general peace settlement and how Metternich upheld a conservative European 
order; Analyze how liberal, national, and socialist forces challenged 
conservatism in Greece, Britain, and France after 1815; Explain why 
revolutionaries triumphed briefly throughout most of Europe in 1848, only to fail 
almost completely; Evaluate by 1848, how much had liberalism or liberal 
philosophies been established in the governments of Europe; Determine to 
what extent were liberal philosophies threatening to multiethnic empires like the 
Holy Roman Empire, the Austrian Empire, and the Russian Empire; Explain 
how Napoleon III sought to reconcile popular and conservative forces in the 
authoritarian nation-state of France; Describe how the unifications of both 
Germany and Italy created conservative nation-states; Discuss the ways in 
which the United States experienced the full drama of nation building; Compare 
the nationalistic policies of the Second and Third Republics of France to those 
employed by the Russians, Ottomans, or Austro-Hungarian empires. 
b.  Economic History- Evaluate to what extent do the doctrines and philosophies 
of classical economic liberalism fit with the ideas of the Romantic Movement; 
Determine to what extent were the revolts of the first half of the nineteenth 
century caused by economic issues; Identify the social, economic, and political 
obstacles for those countries that were not industrialized by 1850; Describe 
what steps Russia and the Ottoman Empire take towards industrialization (or 
westernization) and evaluate their success.  
c.  Social History- 

d.  

Explain in what ways did the French Revolution and the 
Industrial Revolution contribute to popular demand for liberal reforms; Explain 
the role of social classes in Marx’s view of history; Analyze and describe the 
different attitudes and approaches of nineteenth-century liberals, radicals, and 
conservatives to the political, social, and economic equality of women; Explain 
and discuss the role of centuries of political, social, economic, and religious 
issues that led to the Irish potato famine and the corresponding lack of 
response; Discuss and analyze the causes of nineteenth-century anti-Semitism 
in Europe; Discuss and analyze the opinions of those who supported and those 
who opposed the women’s suffrage movement in the late nineteenth century; 
Explain and analyze the reasons for the Great Reforms of Alexander II in 
Russia; Evaluate the extent in which improving conditions for the urban working 
classes undercut the appeal of socialism in the late nineteenth century.  

Intellectual and Cultural History- 

Big Idea:  New Imperialism and Total War 

Discuss the basic tenets of liberalism, 
nationalism, and socialism, and identify the groups that were most attracted by 
these ideologies; Identify the major characteristics of the Romantic Movement, 
including some of the great romantic artists; Compare the ideas or philosophies 
of the Utopian Socialists and Marx and Engels; Determine to what extent was 
Nationalism a product of the French Revolution; Discuss the roles that trade 

IX. Imperialism, War, and Revolution 
a.  Political and Diplomatic History- Explain and analyze the political reasons 
the industrialized European governments and societies had for acquiring 
colonies; Compare the reasons for acquiring colonies in the fifteenth through 
seventeenth centuries to the reasons presented in the nineteenth century; 
Describe how the peoples of colonized lands resist the Europeans, and  
evaluate to what extent they were successful, ie. India, China, and South Africa; 
Discuss and analyze the element of nationalistic competition in the scramble for 
Africa; List and discuss the causes of World War I, explaining why it had such 
revolutionary consequences; Evaluate to what extent was 1917 the turning 
point in the Great War; Explain why the Bolsheviks were able to take power in 
Russia and consider the political, social, intellectual, and economic reasons; 
Analyze and evaluate the Arab argument and the European motives for the 
differing treatment of former Ottoman Imperial territories; Determine to what 
extent the ideals of the Fourteen Points were the bases for the negotiations 
after the war; Discuss how the Allies fashioned a peace settlement, and why it 
was unsuccessful.  
b.  Economic History- Explain and analyze the ways in which industrialization 
was the key to nineteenth-century imperialism; Explain and analyze the ways in 
which improved transportation technologies were responsible for increased 
acquisition of colonies; Determine to what extent was the possession of an 
industrialized military the key to acquisition of colonies (direct or indirect 
imperialism); Explain the economies behind the British taking control of both 
Egypt and India; Compare the processes of industrialization in western Europe 
and Japan; Explain why the phenomenon of total war is only seen in the 
twentieth century and afterward. 
c.  Social History- Identify the push and pull factors of European migration in the 
nineteenth century; Discuss the impact of World War I on civilian populations; 
Discuss and analyze how and to what extent women were encouraged to 
participate in the war; Discuss and analyze how and to what extent colonial 
populations were encouraged to participate in the war; Explain and analyze the 
spread of the so-called Spanish Flu pandemic, and evaluate the extent to which 
the pandemic exacerbated postwar problems in Europe and her colonies. 
d.  Intellectual and Cultural History- Explain the philosophical and cultural 
reasons the Europeans used to justify acquiring colonies in the nineteenth 
century, and the arguments to rebut them; Compare motivations and results of 
the sixteenth-and seventeenth-century Christian missionaries to the motives 
and results of the nineteenth-century missionaries; Describe in what ways did 
Lenin’s philosophies and actions differ from Marx’s prescriptions (or predictions) 
of a communist revolution; Identify the causes for the many socialist and 
communist revolts during and after the Great War. 
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unions; socialist political parties, and the communist internationals had on late 
nineteenth-century politics; Evaluate to what extent was Zionism a nationalistic 
movement; and to what extent was it an antinationalistic movement; Discuss 
and analyze Pope Pius IX’s attitudes toward the liberal, nationalistic trends 
existing during his papacy (r. 1848-1878).  
 

Big Idea:  Totalitarianism, Fascism and Appeasement 
X. Interwar Era and World War II 
a.  Political and Diplomatic History- Analyze how the democratic leaders of the 
1920s dealt with deep-seated instability to try to establish real peace and 
prosperity; Discuss and analyze the death of liberal England in the interwar 
years; Consider how the Great War helped to destroy the colonial mystique and 
give impetus to independence movements; Trace how Stalin and the 
Communist Party built a modern totalitarian state in the Soviet Union; Discuss 
how Mussolini was able to come to power and govern as a dictator in Italy; 
Trace how Hitler gained power, and discuss the totalitarian policies of Nazi 
Germany pursued and how they led to World War II; Explain how Germany and 
Japan created enormous empires that were defeated by the Allies—Britain, 
Soviet Russia, and the United States; Assess the validity of the interpretation 
that World Wars I and II are really the same war. 
b.  Economic History- Discuss the causes of the Great Depression and how the 
Western democracies responded to this challenge; Describe the effects of the 
economic policies in the Versailles Treaty; Evaluate to what extent the Dawes 
Plan was a double-edged sword; Compare the ways in which Britain, Germany, 
and the Scandinavian countries dealt with the economic and social effects of 
the depression; Discuss and analyze the successes of Stalin’s economic 
policies between 1925-1941; Asses the role of the Great Depression in causing 
the outbreak of World War II; Assess the importance of the U.S. entry into the 
war. 
c.  Social History-

d.  

 Identify the domestic social effects of the depression and 
assess if there was a significant difference in how different social classes were 
affected; Analyze and discuss the way women’s roles changed in the interwar 
era, and what conflicts these changes caused in European societies; Analyze 
and discuss the generation gap that developed in European societies as a 
result of the Great War and its aftermath; Identify who voted for Hitler and the 
Nazis and why; Describe how the adult Fascists made their party so attractive 
to youth and why they did so; Analyze and compare the legal and social 
positions of women in the USSR, Italy, Germany, and France in the 1930s; 
Analyze the roots of the Nazi categorization of certain types of peoples as 
undesirables: Jews, Slavic peoples, homosexuals, criminals, the mentally and 
physically handicapped, gypsies, and Jehovah’s Witnesses; Evaluate the role of 
women in both the home fronts and on the battlefronts in Great Britain and the 
USSR during World War II. 

Intellectual and Cultural History- 

 

Analyze the ways in which new and 
disturbing ideas in philosophy, physics, psychology, and literature reflected the 
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general crisis in Western thought; Discuss how modernism revolutionized 
architecture, painting, and music; Discuss how movies and radio became 
mainstays of popular culture; Determine to what extent the works of Freud 
challenged the Enlightenment worldview; Analyze and explain the use of anti-
Semitic reasons for the Depression as part of a long history of anti-Semitism in 
Europe; Explain and analyze why the ideologies of fascism and communism 
would have been so attractive to Europeans in the 1920s and 1930s; Describe 
and analyze the Jewish resistance to the Nazi regimes. 
 

Quarter IV 
Big Idea:  Cold War, Containment and  Decolonization 
XI. Cold War Conflicts and Social Transformations, 1945-1985 
a.  Political and Diplomatic History- Discuss the causes of the cold war; Explain 
and analyze the reasons Stalin distrusted the capitalist Western countries, from 
1917 to 1953; Evaluate the relative strengths of the two sides of the cold war; 
Discuss and analyze the changes in Stalinist policies in the eastern European 
countries, 1945-1985; Compare the establishment of the welfare states in the 
West and the communist/socialist states in the East during the postwar period. 
b.  Economic History- Evaluate the changes and continuities in the role of 
government regulation of the economy in western and eastern Europe in the 
postwar period; Analyze the economic benefits to western Europeans of 
divesting themselves of their colonies, as well as the economic benefits of 
maintaining a neocolonialist policy; Discuss and compare the access to 
technology and consumer goods in western and eastern Europe in the postwar 
period.  
c.  Social History- Explain how the changing patterns of technology, class 
relations, women’s work, and youth culture brought major social 
transformations; Explain and analyze the political, social, economic, and 
intellectual roots of the postwar feminist movement in western Europe; Consider 
the political, social, and economic status of women in the eastern European 
nation-states; Explain and analyze the political, social, and economic effects of 
postwar dislocation and immigration throughout European countries, 1945-
1985; Explain and analyze why western European countries saw a significant 
rise of social protest movements in the 1960s and 1970s. 
d.  Intellectual and Cultural History- 

Big Idea:  Terrorism, Welfare State, Interdependence 

Evaluate how the experiences of World War 
II reflected in the arts of the postwar western and eastern European world; 
Explain and analyze the motivations of those who participated in the youth 
movements of the 1960s; Discuss and analyze the changes in the fields of 
science in the postwar period; Define existentialism and explain how was it 
reacting to postwar European realities; Describe the roles of religions in western 
and eastern European societies in the postwar period. 
 

XII. Revolution, Rebuilding, and New Challenges: 1985 to the Present 
a.  Political and Diplomatic History- Describe the ways Solidarity confronted the 
communist system in Poland, and how Mikhail Gorbachev tried to reverse the 
decline of communism in the Soviet Union; Discuss how anticommunist 
revolutions swept through eastern Europe in 1989 and the immediate 
consequences; Analyze how the different parts of reunifying Europe in the 
1990s met the challenges of post-communist reconstruction, resurgent 
nationalism, and economic union; Discuss how and why relations between the 
West and the Islamic world deteriorated dramatically in the early twenty-first 
century; Evaluate to what extent does the European Union represent a 
repudiation of eighteenth- and nineteenth-century nationalism; Discuss and 
analyze the long-term, medium-term, and short-term causes for the implosion of 
Yugoslavia in the 1990s; Discuss and analyze to what extent genocide is a 
twentieth-century phenomenon.  
b.  Economic History- Determine to what extent European governments have 
abandoned the laissez-faire social and economic policies of the nineteenth 
century; Consider how European countries have responded to the increasing 
intensity of a global economy. 
c.  Social History- Analyze how the prospect of population decline, the reality of 
large-scale immigration, and concern for human rights emerged as critical 
issues in contemporary Europe; Discuss and analyze the responses of 
Europeans to both the perceived Americanization of European culture and to 
the influences of eastern Europeans and former colonial populations into 
predominantly western European culture. 
d.  Intellectual and Cultural History- 

 

Evaluate in what ways is the Worldwide 
Web a continuity of the nineteenth-century development of mass or popular 
culture; Evaluate the role modern communications played as a cause of 1989 
revolutions in eastern Europe; Discuss and analyze the European concerns 
about and responses to the environmental effects of modern economies and 
consumer culture. 
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Curriculum Management System 
Grade Level/Subject

Big Idea:  Renaissance and Humanism 
:  

Grade12/AP European History 
Topic: Renaissance and Expansion of Europe 

Goal 1: The students will be able to describe the politics, culture and art of the Italian and 
northern Renaissance, and the rise of powerful new monarchies of northern Europe. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

9 
blocks 

1.1. Political and Diplomatic History-

- Describe the evolution of 
Medieval Kingdoms into early 
modern nation states;  

 
(6.1, 6.3.D) 

- Compare the methods western 
European rulers used to 
eliminate rivals and consolidate 
power in the era between 1350-
1500;  

- Determine the extent to which 
the writings of Machiavelli, 
Castiglione, Pisan, and More 
represent new trends in political 
thought;  

- Identify the political 
circumstances and institutions 
needed to be in place before a 
country could launch into 
maritime exploration;  

- Explain and analyze the 
different types of empires set 
up by the Portuguese, Spanish, 
and Dutch. 

1.2. Economic History- 

- Trace the economic growth of 
Italy as the basis of the 
Renaissance;  

                  
(6.1, 6.3.D, 6.5) 

- Evaluate the involvement of 
merchants and bankers in the 
political, economic, and social 

• How has the term renaissance been used by 
historians, art historians, journalists, and others? 

• How has the term been misapplied or even 
abused? 

• What is globalization? How does it impact our 
lives today? 

 

NOTE:  The assessment models provided in this 
document are suggestions for the teacher. If the 
teacher chooses to develop his/her own model, 
it must be of equal or better quality and at the 
same or higher cognitive levels (as noted in 
parentheses).  
Depending upon the needs of the class, the 
assessment questions may be answered in the 
form of essays, quizzes, mobiles, PowerPoint, 
oral reports, booklets, or other formats of 
measurement used by the teacher. 
 
 

♦ Objective Test 
Assessment Model: 

 
♦ Free- Response Essays:  
1. The Renaissance was a period during which 
some people began to think and act in different 
ways. Sometimes this is referred to as a “self-
conscious awareness,” a stress on “humanism,” 
and a “secular spirit.” What do these terms mean? 
Answer by making specific references to 
developments in literature, political thought, and art. 
 
♦ Document-Based Question: 
1. Identify and analyze motives, attitudes, and 
consequences of the European age of exploration 
and conquest. 
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Curriculum Management System 
Grade Level/Subject

Big Idea:  Renaissance and Humanism 
:  

Grade12/AP European History 
Topic: Renaissance and Expansion of Europe 

Goal 1: The students will be able to describe the politics, culture and art of the Italian and 
northern Renaissance, and the rise of powerful new monarchies of northern Europe. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

trends of the Renaissance 
period;  

- Explain the economic 
incentives to begin maritime 
exploration by European 
businessmen, political leaders, 
and conquistadors;  

- Describe the effects of the flow 
of silver form Spanish America 
on the global economic system;  

- Discuss and analyze the 
reasons for and the effects of 
the so-called Commercial 
Revolution in western Europe. 

1.3. Social History- 
- Describe the role of women, 

men, and slaves during the 
Renaissance;  

(6.1, 6.3.D, 6.6) 

- Determine if women underwent 
a Renaissance; Analyze 
western European attitudes 
towards non-Christians in ca 
1350-1500;  

- Determine which European 
social groups or occupational 
groups benefited from the 
European encounters  with the 
Indian Ocean Basin and the 
Americas;  

- Explain how Europeans chose 
and then justified the use of 
African slave labor in the 

Materials: 
 
McKay, John P., Bennett D. Hill, and John Buckler. 
A History of Western Society, 9th Edition, Houghton 
Mifflin, 2008.  
 
Sherman, Dennis, ed. Western Civilization: 
Sources, Images, and Interpretations, Renaissance 
to the Present. 4th

♦ Textbook: McKay Ch. 13 &15 

 ed. New York: McGraw- Hill, 
2004. 
 

 
♦ Primary Sources: Sherman Ch. 1 & 3 
 
- Francesco Petrarch, A Letter to Boccaccio 
- Peter Paul Vergerio, On the Liberal Arts 
- Christine de Pizan, The City of Ladies 
- Niccolo Machiavelli, The Prince 
- Baldesar Castiglione, The Book of the Courtier 
- Christmas Columbus, Letter to Lord Sanchez 
- Bernal Diaz del Castillo, Memoirs: The Aztecs 
- Jacob Fugger, Letter to Charles V: Finance and 

Politics 
 
♦ Secondary Sources: Sherman Ch. 1 & 3 
 
- Jacob Burckhardt, The Civilization of the 

Renaissance 
- Federico Chabod, Machiavelli and the 

Renaissance 
- Richard B. Reed, The Expansion of Europe 
- M.L. Bush, The Effects of Expansion on the 
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Curriculum Management System 
Grade Level/Subject

Big Idea:  Renaissance and Humanism 
:  

Grade12/AP European History 
Topic: Renaissance and Expansion of Europe 

Goal 1: The students will be able to describe the politics, culture and art of the Italian and 
northern Renaissance, and the rise of powerful new monarchies of northern Europe. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

Americas. 
1.4. Intellectual and Cultural History- 

- Explain the concepts of 
humanism, secularism, and 
individualism;  

(6.1, 6.3.D, 6.6) 

- Determine to what extent were 
Renaissance ideas and values 
continuities from the Middle 
Ages;  

- Analyze the respective benefits 
of the relationship between 
patrons and artists in the 
Renaissance;  

- Examine the impact of the 
printing press and clocks;  

- Describe the attributes of the 
Renaissance that fed the 
enthusiasm for maritime 
exploration in western Europe;  

- Identify the intellectual debts 
that the western Europeans 
owe to maritime technologies 
developed in other regions of 
the world;  

- Analyze the religious 
motivations on the part of 
rulers, explorers, and the 
Church in participating in the 
maritime explorations and 
subsequent conquests;  

- Justify why Montaigne and 

Non-European World 
- Gary Nash, Red, White, and Black: The 

Peoples of Early America 
 
♦ Visual Sources: Sherman Ch. 1 & 3 
 
- Raphael, The School of Athens: Art of Classical 

Culture 
- Jan van Eyck, Giovanni Arnolfini and His Bride: 

Symbolism and the Northern Renaissance 
- Hans Holbein, Wealth, Culture, and Diplomacy 
- The Conquest of Mexico as Seen by the Aztecs 
 
♦ Maps: 
 
- Europe, c. 1492 
- Early Voyages of World Exploration 
- Spanish and Portuguese Colonies in the 

Americas, 1492-1560 
- The Empire of Philip II, r. 1556-1598 
(Analysis, Synthesis, Evaluation) 
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Curriculum Management System 
Grade Level/Subject

Big Idea:  Renaissance and Humanism 
:  

Grade12/AP European History 
Topic: Renaissance and Expansion of Europe 

Goal 1: The students will be able to describe the politics, culture and art of the Italian and 
northern Renaissance, and the rise of powerful new monarchies of northern Europe. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

Shakespeare are considered to 
be Renaissance authors. 
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Grade Level/Subject

Big Idea:  Protest, Formation, and Reform 
:  

Grade12/AP European History 
Topic: Reformation and Religious Wars 

Goal 2: The student will be able to analyze the causes and effects of the Protestant Reformation. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

5 
blocks 

2.1. Political and Diplomatic History- 

- Determine to what extent were 
conversions to Protestantism 
directly related to either 
domestic or international 
political situations at the time;  

(6.1, 6.3.D) 

- Explain what circumstances 
existed within the Holy Roman 
Empire that made it the 
seedbed of the Reformation, 
rather than any other European 
country;  

- Analyze the causes and 
consequences of religious 
violence, including riots, wars, 
and witch-hunts. 

2.2. Economic History-                        

- Analyze and explain the 
economic causes of the 
Protestant Reformation. 

(6.1, 6.3.D, 6.5) 

2.3. Social History- 
- Evaluate the religious, 

economic, political, and social 
motivation(s) that the following 
social groups might have had in 
converting to one of the 
Protestant faiths: working 
classes, middle-class members, 
aristocrats and rulers, and 
women;  

(6.1, 6.3.D, 6.6) 

• What is the role of religion in the world today?  
• Are there challenges to religious doctrines? 
• Is religious violence ever warranted? 
 
 

NOTE:  The assessment models provided in this 
document are suggestions for the teacher. If the 
teacher chooses to develop his/her own model, 
it must be of equal or better quality and at the 
same or higher cognitive levels (as noted in 
parentheses).  
Depending upon the needs of the class, the 
assessment questions may be answered in the 
form of essays, quizzes, mobiles, PowerPoint, 
oral reports, booklets, or other formats of 
measurement used by the teacher. 
 

♦ Objective Test 
Assessment Model: 

 
♦ Free- Response Essays:  
1. Was the Reformation a blessing or a disaster for 
the people of Europe? Support your argument by 
making specific references to Germany, England, 
and Scotland. What impact id the Reformation have 
on the power of the monarchs, the well-being of the 
common man and woman, and the overall balance 
of European power? 
 
2. The age of European expansion and religious 
wars was a period of both the breakdown and 
reconstruction of society. Describe this process of 
breakdown and reconstruction by discussing civil 
war, international war, and overseas expansion 
from about 1450 to about 1560. What were the 
causes of these events? What country (or 
countries) emerged from this era as the most 
powerful? 
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Grade Level/Subject

Big Idea:  Protest, Formation, and Reform 
:  

Grade12/AP European History 
Topic: Reformation and Religious Wars 

Goal 2: The student will be able to analyze the causes and effects of the Protestant Reformation. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

- Determine to what extent did 
the conversion to a Protestant 
faith affect the opportunities of 
women to participate in 
Christian religious life;  

- Analyze the social , intellectual, 
religious, and economic causes 
of the witchcraft trial outbreaks 
of the seventeenth century. 

2.4. Intellectual and Cultural History- 

- Discuss and analyze the long-
term, medium-term, and short-
term causes of the Protestant 
Reformation;  

(6.1, 6.3.D,) 

- Examine why the Reformation 
happened at the beginning of 
the sixteenth century, rather 
than before;  

- Compare and contrast 
Protestant theologies and the 
Roman Catholic theology;  

- Determine to what extent the 
decisions at the Council of 
Trent represent a counter-
Reformation, and to what extent 
they represent a Catholic 
Reformation.  

 

♦ Textbook: McKay Ch. 14  

Materials: 
 

 
♦ Primary Sources: Sherman Ch. 2 & 4 
 
- Johann Tetzel, The Spark for the Reformation: 

Indulgences 
- Martin Luther, Justification by Faith 
- John Calvin, Institutes of the Christian Religion: 

Predestination 
- Teresa of Avila, The Way of Perfection 
- Heinrich Kramer and Jacob Sprenger, The 

Hammer of Witches 
 
♦ Secondary Sources: Sherman Ch. 2 & 4 
 
- Euan Cameron, What Was the Reformation? 
- John C. Olin, The Catholic Reformation 
- Steven E. Ozment, The Legacy of the 

Reformation 
- William Monter, The Devil’s Handmaid: Women 

in the Age of Reformation 
 
♦ Visual Sources: Sherman Ch. 2  
 
- Luther and the New Testament 
- Sebald Beham, Luther and the Catholic Clergy 
- Peter Paul Rubens, Loyala and Catholic 

Reform 
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Grade Level/Subject

Big Idea:  Protest, Formation, and Reform 
:  

Grade12/AP European History 
Topic: Reformation and Religious Wars 

Goal 2: The student will be able to analyze the causes and effects of the Protestant Reformation. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

♦ Maps:  
- The Peasant’s War of 1525 
- Habsuburg-Vaolis-Ottoman Wars, 1494-1559 
- Reformation Europe, c. 1560 
- Protestant Churches in France, 1562 
(Analysis, Synthesis, Evaluation) 
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Grade Level/Subject

Big Idea:  Parliamentary Monarchy and Political Absolutism 
:  

Grade12/AP European History 
Topic: Absolutism and Constitutionalism in Western and Eastern Europe 

Goal 3: The student will be able to discuss the rise of absolutism and constitutionalism in 
Western and Eastern Europe.  

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

8 
blocks 

3.1. Political and Diplomatic History- 

- Discuss the extent of absolute 
monarchy in both Spain and 
France;  

(6.1, 6.3.D) 

- Trace the emergence of 
constitutionalism in England 
and the Dutch Republic;  

- Describe and analyze the 
requirements for becoming an 
absolute ruler;  

- Explain how the rulers of 
Austria and Prussia managed 
to build powerful absolute 
monarchies and why they 
worked;  

- Determine to what extent was 
the Thirty Years’ War a 
religious war or a political war;  

- Describe the distinctive features 
of the Russian and Ottoman 
absolutism in this period. 

3.2. Economic History-

- Explain and analyze the 
economic concept of 
mercantilism and its function 
within the seventeenth-century 
political landscape;  

                     
(6.1, 6.3.D, 6.5) 

- Examine the causes of the 
economic difficulties of Spain, 

• Why was the seventeenth century known as the 
“age of crisis”? 

• What are the benefits and drawbacks of 
absolutism? 

• What are the benefits and drawbacks of 
constitutionalism? 

 
 

NOTE:  The assessment models provided in this 
document are suggestions for the teacher. If the 
teacher chooses to develop his/her own model, 
it must be of equal or better quality and at the 
same or higher cognitive levels (as noted in 
parentheses).  
Depending upon the needs of the class, the 
assessment questions may be answered in the 
form of essays, quizzes, mobiles, PowerPoint, 
oral reports, booklets, or other formats of 
measurement used by the teacher. 
 

♦ Objective Test 
Assessment Model: 

 
♦ Free- Response Essays:  
1. The seventeenth century saw great political 
instability and change, during which some modern 
forms of political organization emerged. Why did 
political turmoil exist, what new concepts of politics 
and power emerged, who were the most important 
participants in this process, and how was stability 
achieved? 
 
2. Why did royal absolutism take such root in 
eastern Europe? Why was constitutionalism, such 
as in England and the Netherlands, not 
undertaken? Was economics or geography the key 
difference—or was it something else? 
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Grade Level/Subject

Big Idea:  Parliamentary Monarchy and Political Absolutism 
:  

Grade12/AP European History 
Topic: Absolutism and Constitutionalism in Western and Eastern Europe 

Goal 3: The student will be able to discuss the rise of absolutism and constitutionalism in 
Western and Eastern Europe.  

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

France, Holy Roman Empire, 
and England, and how they 
were compounded by other 
events of the mid-seventeenth 
century;  

- Explain and analyze the rise of 
the Dutch to a world power 
between approximately 1648 
and 1713;  

- Explain and analyze the 
connection between Dutch 
commercial prosperity and its 
religious toleration. 

3.3. Social History- 
- Evaluate whether the 

successes of both constitutional 
and absolutist forms of 
government in the seventeenth 
century were based on the 
power of the middle classes;  

(6.1, 6.3.D) 

- Analyze the reasons for the 
high numbers of popular revolts 
and civil unrest in the 
seventeenth century in terms of 
political, economic, and social 
causes;  

- Compare the “domestication of 
the nobility” under Louis XIV in 
France to the ways in which 
Russian tsars dealt with their 
nobility as they tried to assert 
absolutist rule;  

- Explain and analyze the 

♦ Document Based Essay: 
1. Analyze the extent to which rulers and their 
subjects viewed the proper role of an absolute 
monarch differently. 
  

♦ Textbook: McKay Ch. 16 & 17 

Materials: 
 

 
♦ Primary Sources: Sherman Ch. 4 & 5 
 
- Ogier Ghiselin de Busbecq, Civil War in France 
- Richelieu, Political Will and Testament 
- James I, The Powers of the Monarch in 

England 
- The House of Commons, The Powers of 

Parliament in England 
- Philip W. von Hornick, Austria Over All If She 

Only Will: Mercantilism 
- Frederick William, The Great Elector, A Secret 

Letter: Monarchical Authority in Prussia 
- Saint-Simon, Memoires: The Aristocracy 

Undermined in France 
- John Locke, Second Treastise of Civil 

Government: Legislative Power 
 
♦ Secondary Sources: Sherman Ch. 4 & 5 
 
- Hajo Holborn, A Political Interpretation of the 

Thirty Years’ War 
- Carl J. Friedrich, A Religious Interpretation of 

the Thirty Years’ War 
- M.S. Anderson, War and Peace in the Old 

Regime; 
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Grade Level/Subject

Big Idea:  Parliamentary Monarchy and Political Absolutism 
:  

Grade12/AP European History 
Topic: Absolutism and Constitutionalism in Western and Eastern Europe 

Goal 3: The student will be able to discuss the rise of absolutism and constitutionalism in 
Western and Eastern Europe.  

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

increasing number and use of 
serfs as a form of unfree labor 
in Russia;  

- Identify what effects did all the 
wars of the seventeenth century 
have on lower classes in central 
and eastern Europe. 

3.4. Intellectual and Cultural History-

- Describe the cultural forms that 
flourished under absolutist 
governments;  

 
(6.1, 6.3.D) 

- Compare the baroque art of the 
absolutist and Catholic 
countries with the seventeenth-
century art of the 
constitutionalist countries and 
explain how these artistic styles 
mirror the values of the 
societies for which they were 
produced;  

- Examine the political, social, 
and economic functions of the 
great palaces and royal 
complexes built in the 
seventeenth century;  

- Compare the political theories 
of Hobbes and Locke, taking 
into account their positions 
toward the English Civil War, as 
well as their theories of human 
nature;  

- Evaluate the extent to which 

- Conrad Russell, The Causes of the English 
Civil War 

- G. Durand, Absolutism: Myth and Reality, 
- George Macaulay Trevelyan, The English 

Revolution, 1688-1689 
 
♦ Visual Sources: Sherman Ch. 4 & 5 
 
- Jan Brueghel and Sebastian Vrancx, War and 

Violence 
- Thomas Hobbes, Leviathon: Political Order and 

Political Theory 
- The Early Modern Chateau 
 
♦ Maps: 
 
- The Thirty Years’ War and the Peace of 

Westphalia,  1648 
- European Colonization of the Americas, c. 1640 
- Louis XIV’s Acquisitions, 1668-1697 
- State Building in Central and Eastern Europe, 

1648- 1699 
(Analysis, Synthesis, Evaluation) 
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Grade Level/Subject

Big Idea:  Parliamentary Monarchy and Political Absolutism 
:  

Grade12/AP European History 
Topic: Absolutism and Constitutionalism in Western and Eastern Europe 

Goal 3: The student will be able to discuss the rise of absolutism and constitutionalism in 
Western and Eastern Europe.  

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

enforcing religious uniformity 
was a building block of 
absolutism in the period 
between 1589 and 1715, 
considering domestic and 
international policies;  

- Explain and analyze the role 
that religious disputes played in 
the English Civil War;  

- Examine the intellectual and 
cultural policies Peter I of 
Russia employed to achieve his 
goal of westernizing his 
country. 
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Grade Level/Subject

Big Idea:  Enlightenment and Progress 
:  

Grade12/AP European History 
Topic: Toward a New World View 

Goal 4: The student will be able to analyze events that led Enlightenment thinkers to question old 
ideas and to revolutionize the arts, religion, government, and society. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

4 
blocks 

4.1. Political and Diplomatic History- 

- Discuss the impact the new 
way of thinking had on political 
developments and monarchical 
absolutism;  

(6.1, 6.3.D) 

- Discuss and analyze the 
Enlightenment political theories 
of Montesquieu, Voltaire, 
Diderot, Rousseau, and Kant;  

- Discuss and analyze the 
philosophes’ admiration for the 
English system of government;  

- Assess the validity of the term 
“enlightened absolutist” by 
discussing Frederick the Great, 
Catherine the Great, and Maria 
Theresa and Joseph II. 

4.2. Economic History-

- Analyze the influence of 
increased globalization on the 
Scientific Revolution and 
Enlightenment thought;  

                       
(6.1, 6.3.D, 6.5) 

- Evaluate the extent to which the 
forced labor systems (slavery 
and serfdom) financed the 
Enlightenment society and 
influenced Enlightenment ideas 
and policies. 

4.3. Social History- 
- Analyze how the new worldview 

(6.1, 6.3.D) 

• How did the emergence of modern science 
become a key element of Western identity? 

• How did 18th

 

 century scientific thought foster new 
ideas about racial differences and provide 
justifications for belief in Western superiority? 

NOTE:  The assessment models provided in this 
document are suggestions for the teacher. If the 
teacher chooses to develop his/her own model, 
it must be of equal or better quality and at the 
same or higher cognitive levels (as noted in 
parentheses).  
Depending upon the needs of the class, the 
assessment questions may be answered in the 
form of essays, quizzes, mobiles, PowerPoint, 
oral reports, booklets, or other formats of 
measurement used by the teacher. 
 

♦ Objective Test 
Assessment Model: 

 
♦ Free- Response Essays:  
1. In the course of the eighteenth century the basic 
outlook on life and society held by many men and 
women changed dramatically. In what ways did this 
transformation affect scientific, political, religious, 
social, and economic thought? In working out your 
argument explain how specific new scientific ideas 
and methods of reasoning led directly to new 
political and social ideas. 
 
♦ Document- Based Essay- 
1. Evaluate the political, social, and cultural reforms 
Enlightenment thinkers sought in eighteenth century 
European society. 
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Curriculum Management System 
Grade Level/Subject

Big Idea:  Enlightenment and Progress 
:  

Grade12/AP European History 
Topic: Toward a New World View 

Goal 4: The student will be able to analyze events that led Enlightenment thinkers to question old 
ideas and to revolutionize the arts, religion, government, and society. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

known as the Enlightenment 
affected the way people thought 
about society and human 
relations;  

- Discuss and analyze the role of 
women in the Enlightenment as 
participants and as subjects;  

- Discuss and analyze the role of 
women in the Scientific 
Revolution as participants and 
as subjects;  

- Discuss and analyze the 
conflicting views of women and 
women’s abilities, as 
demonstrated in the work of 
Mary Wollstonecraft and her 
argument with Rousseau over 
his book, Emile. 

4.4. Intellectual and Cultural History- 

- Critique the changing attitudes 
toward the natural world that 
constituted the scientific 
revolution and what made those 
attitudes revolutionary;  

(6.1, 6.3.D) 

- Determine in what ways or to 
what extent did Enlightenment 
philosophes build on or make 
use of the ideas of Newton and 
Locke;  

- Discuss and analyze the 
principal religious and social 
components of Enlightenment 

♦ Textbook: McKay Ch. 18 
Materials: 

 
♦ Primary Sources: Sherman Ch. 6 & 8 
 
- Rene Descartes, The Discourse on Method,  
- Galileo Galilei, Letter to Christina of Tuscany: 

Science and Scripture 
- The Papal Inquisition of  1633: Galileo 

Condemned 
- Sir Isaac Newton, Mathematical Principles of 

Natural Philosophy 
- Immanuel Kant, What is the Enlightenment? 
- Baron d’Holbach, The System of Nature 
- Denis Diderot, Prospectus for the Encyclopedia 

of Arts and Sciences 
- Voltaire, Philosophical Dictionary, The English 

Model 
- Mary Wollstonecraft, A Vindication of the Rights 

of Woman 
- Thomas Paine, The Age of Reason: Deism 
- Jean Jacques Rousseau, The Social Contract 
 
♦ Secondary Sources: Sherman Ch. 6 & 8 
 
- Michael Postan, Why was Science Backward in 

the Middle Ages? 
- Sir George Clark, Early Modern Europe: 

Motives for the Scientific Revolution 
- Bonnie S. Anderson and Judith P. Zinsser, No 

Scientific Revolution for Women 
- Lester G. Crocker, The Age of Enlightenment,  
- Carl L. Becker, The Heavenly City of the 

Eighteenth-Century Philosophers 
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Curriculum Management System 
Grade Level/Subject

Big Idea:  Enlightenment and Progress 
:  

Grade12/AP European History 
Topic: Toward a New World View 

Goal 4: The student will be able to analyze events that led Enlightenment thinkers to question old 
ideas and to revolutionize the arts, religion, government, and society. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

thought;  
- Discuss and analyze the role of 

eighteenth-century salons 
whose existence helped to 
spread and popularize 
Enlightenment ideas and 
philosophies;  

- Discuss the intellectual 
relationship between the 
Renaissance, the Scientific 
Revolution, and the 
Enlightenment. 

- Bonnie S. Anderson and Judith P. Zinsser, 
Women in the Salons 

- H.M. Scott, The Problem of Enlightened 
Absolutism 

 
♦ Visual: Sherman Ch. 6 & 8 
 
- A Vision of the New Science 
- Frontispiece of the Encyclopedie 
- Joseph Wright, Experiment with an Air Pump 
- Joseph II of Austria, Propaganda and the 

Enlightened Monarch 
 
♦ Maps: 
 
- Europe and the World, c. 1780 
(Analysis, Synthesis, Evaluation) 
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Grade Level/Subject

Big Idea:  Industrious Revolution, Economic Liberalism and Popular Culture 
:  

Grade12/AP European History 
Topic: The Expansion of Europe in the Eighteenth Century 

Goal 5: The student will be able to discuss the economic practices, Atlantic colonial plantation 
economies, agricultural revolution, the role of the family, and popular culture of the 
eighteenth century.  

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

6 
blocks 

5.1. Political and Diplomatic History- 

- Discuss the cause and effects of 
the Agricultural Revolution and 
identify the nations that led the way 
in these developments;  

(6.1, 6.3.E) 

- Determine to what extent were 
political policies like the Navigation 
Acts and the establishment of joint-
stock companies based on beliefs 
in mercantilist economic theories;  

- Evaluate to what extent were the 
War of the Spanish Succession and 
the Seven Years’ War world wars, 
in terms of both motivations and 
results;  

- Explain why and to what extent 
were the asiento and colonial 
possessions considered valuable 
prizes in treaty settlements of the 
eighteenth century. 

5.2. Economic History-

- Analyze how colonial markets 
boosted Europe’s economic and 
social development, including the 
costs and conflicts entailed by world 
trade;  

                        
(6.1, 6.3.E, 6.5) 

- Analyze the extent to which the use 
of slave labor financed the 
economic boom of the eighteenth 

• What is popular life?  
 

NOTE:  The assessment models provided in this 
document are suggestions for the teacher. If the 
teacher chooses to develop his/her own model, 
it must be of equal or better quality and at the 
same or higher cognitive levels (as noted in 
parentheses).  
Depending upon the needs of the class, the 
assessment questions may be answered in the 
form of essays, quizzes, mobiles, PowerPoint, 
oral reports, booklets, or other formats of 
measurement used by the teacher. 
 

♦ Objective Test 
Assessment Model: 

 
♦ Free- Response Essays:  
1. From the late seventeenth century into the 
eighteenth century, western Europe (particularly the 
Netherlands and Britain) experienced an agricultural 
change, population explosion, and a growth of rural 
industry. Explain these changes. Make reference to 
specific events. In what way, if any, are these three 
interrelated? 
 
2. Did the common people of preindustrial Europe 
enjoy a life of simple comfort and natural 
experiences? Or was theirs a life of brutal and cruel 
exploitation? Discuss this in terms of the nature of 
family life, childhood, diet and health, and education 
and religion. 
 
3. In general, was life, by the late eighteenth 
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Curriculum Management System 
Grade Level/Subject

Big Idea:  Industrious Revolution, Economic Liberalism and Popular Culture 
:  

Grade12/AP European History 
Topic: The Expansion of Europe in the Eighteenth Century 

Goal 5: The student will be able to discuss the economic practices, Atlantic colonial plantation 
economies, agricultural revolution, the role of the family, and popular culture of the 
eighteenth century.  

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

century in western Europe;  
- Evaluate to what extent were the 

effects of the Columbian Exchange 
responsible for eighteenth- century 
economic trends in Europe;  

- Consider why weren’t eastern 
Europeans countries taking part in 
the so-called Agricultural Revolution 
or the Industrious revolution;  

- Explain and analyze the extent in 
which urban and rural economies 
were intertwined in the eighteenth 
century. 

5.3. Social History- 
- Account for the dramatic population 

increase in Europe during the 
eighteenth century;  

(6.1, 6.3.E, 6.6) 

- Discuss the development of cottage 
industry and its impact on rural life 
and economy;  

- Evaluate to what extent did 
demographic, agricultural, and 
proto-industrialism change women’s 
positions in the familial, local, or 
national economies;  

- Identify the social impacts or 
consequences of the Spanish 
conquests and settlement patterns 
and policies on later colonial 
American societies by the 
eighteenth century;  

century, getting better or worse? 
♦ Document-Based Question: 
1. Examine the extent to which fundamental 
changes in the European economy during the 
eighteenth and early nineteenth centuries affected 
the standards of living of both the urban and rural 
working classes. 
 

♦ Textbook: McKay Ch. 19 & 20 

Materials: 
 

 
♦ Primary Sources: Sherman Ch. 7 
 
- Daniel Defoe, The Complete English 

Tradesman 
- Anonymous, The Slave Trade 
- Lady Mary Wortley Montagu, Letter to Lady R., 

1716: Women and the Aristocracy 
- Women of the Third Estate 
 
♦ Secondary Sources: Sherman Ch. 5 & 7 
 
- David Brion Davis, Slavery—White, Black, 

Muslim, Christian 
- John Roberts, The Ancien Regime: Ideals and 

Realities 
- Leonard Krieger, The Resurgent Aristocracy 
- Jerome Blum, Lords and Peasants 
- Merry E. Wiesner, Women’s Work in 

Preindustrial Europe  
- Philippe Aries, Centuries of Childhood 
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Curriculum Management System 
Grade Level/Subject

Big Idea:  Industrious Revolution, Economic Liberalism and Popular Culture 
:  

Grade12/AP European History 
Topic: The Expansion of Europe in the Eighteenth Century 

Goal 5: The student will be able to discuss the economic practices, Atlantic colonial plantation 
economies, agricultural revolution, the role of the family, and popular culture of the 
eighteenth century.  

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

- Compare the Spanish, French, and 
English in terms of the development 
of colonial economies, social 
structures, and labor forces;  

- Evaluate and explain the causes of 
the eighteenth-century rise in 
illegitimate birth rates;  

- Evaluate and explain the changes 
and continuities in the patterns of 
childbirth and childrearing in the 
eighteenth century.  

5.4. Intellectual and Cultural History- 

- Explain the ways in which the 
theories of Adam Smith fit into the 
Enlightenment intellectual, political, 
and social trends;  

(6.1, 6.3.E, 6.6) 

- Discuss the patterns of popular 
religion and culture, including how 
these patterns interacted with the 
worldview of the educated public 
and the Enlightenment;  

- Analyze the development of the 
smallpox vaccination in terms of its 
relationship to Enlightenment 
trends.  

 

- Peter Laslett, The World We Have Lost: The 
Early Modern Family 

♦ Visual Sources: Sherman Ch. 5 & 7 
 
- Pieter de Hooch, Maternal Care 
- Jean-Honore Fragonard, Happy Accidents of 

the Swing 
- Jean Defraine, Act of Humanity 
 
♦ Maps: 
(Analysis, Synthesis, Evaluation) 
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Curriculum Management System 
Grade Level/Subject

Big Idea:  Revolution and Republic of Virtue 
:  

Grade12/AP European History 
Topic: The Revolution in Politics, 1775-1815 

Goal 6: The student will be able to analyze the French Revolution, the rise and fall of Napoleon, 
and the Congress of Vienna. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

5 
blocks 

6.1. Political and Diplomatic History- 

- Identify the short term (1-2 
years), medium-term (2-10 
years), and long-term (10 years 
+) causes of the French 
Revolution;  

(6.1, 6.3.E) 

- Evaluate how radical was the 
America Revolution, French 
Revolution, and Haitian 
Revolution, considering the 
following factors: social, 
political, economic, and 
religious;  

- Assess why didn’t France self-
destruct in the years 1789-
1815, considering that it was 
enduring both internal crises 
and external invasions;  

- Evaluate to what extent were 
the original liberal political 
reforms of the French 
Revolution preserved by 1815;  

- Analyze why Napoleon 
Bonaparte was able to assume 
control of France and the 
factors that led to his downfall;  

- Determine to what extent was 
the French Revolution 
responsible for the creation of 
nationalism in Europe. 

• What is class struggle? Give examples of class 
struggle in the modern world. 

• What are the legacies of the French Revolution? 
 

NOTE:  The assessment models provided in this 
document are suggestions for the teacher. If the 
teacher chooses to develop his/her own model, 
it must be of equal or better quality and at the 
same or higher cognitive levels (as noted in 
parentheses).  
Depending upon the needs of the class, the 
assessment questions may be answered in the 
form of essays, quizzes, mobiles, PowerPoint, 
oral reports, booklets, or other formats of 
measurement used by the teacher. 
 

♦ Objective Test 
Assessment Model: 

 
♦ Free- Response Essays:  
1. What were the causes, both immediate and long 
term, of the French Revolution? Was it basically an 
economic event? A social or political struggle? 
Support your argument by making reference to 
specific events and ideas. 
2. Why did the French Revolution become violent? 
Is it inevitable that all revolutions turn into violence 
and dictatorship? 
 
♦ Document-Based Question: 
1. Describe and analyze how the ideas and 
objectives of the men and women who participated 
in the French Revolution changed over time. 
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Curriculum Management System 
Grade Level/Subject

Big Idea:  Revolution and Republic of Virtue 
:  

Grade12/AP European History 
Topic: The Revolution in Politics, 1775-1815 

Goal 6: The student will be able to analyze the French Revolution, the rise and fall of Napoleon, 
and the Congress of Vienna. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

 
6.2. Economic History- 

- Discuss the fundamental nature 
of economic causes of the 
American, French, and Haitian 
Revolutions. 

                 
(6.1, 6.3.E, 6.5) 

6.3. Social History- 
- Explain why the traditional 

organization of the French 
population into three estates no 
longer fit the realities of late 
eighteenth-century France;  

(6.1, 6.3.E, 6.6) 

- Determine to what extent were 
the early years of the French 
Revolution (1789-1791) an 
attempt to reassert the power of 
the nobility over the monarchy;  

- Describe and analyze the 
motives of the various social 
groups in San Dominigue at the 
beginning of the revolution: 
planters, white bourgeoisie, 
gens de couleur, free blacks, 
and slaves;  

- Describe and analyze the roles 
of Parisians and women in the 
French Revolution;  

- Compare the writings of 
Olympe de Gouges, Mary 
Wollstonecraft, and Abigail 
Adams on the issue of the 

 

♦ Textbook: McKay Ch. 21 
Materials: 

 
♦ Primary Sources: Sherman Ch. 9 & 10 
 
- Arthur Young, Travels in France: Signs of 

Revolution 
- The Cahiers: Discontents of the Third Estate,  
- Emmanuel Joseph Sieyes, What is the Third 

Estate? 
- Revolutionary Legislation: Abolition of the 

Feudal System 
- The Declaration of the Rights of Man and 

Citizen 
- Olympe de Gouges, Declaration of the Rights of 

Woman 
- The Declaration of Independence 
- Maximilien Robespierre, Speech to the National 

Convention- February 5, 1794: The Terror 
Justified 

- Francois-Xavier Joliclerc, A Soldier’s Letters to 
His Mother: Revolutionary Nationalism,  

- Madame de Remusat, Memoirs: Napoleon’s 
Appeal 

- Joseph Fouche, Memoirs: Napoleon’s Secret 
Police 

- Napoleon’s Diary 
 
♦ Secondary Sources: Sherman Ch. 9 & 10 
 
- Georges Lefebvre, The Coming of the French 

Revolution 
- Donald M. G. Sutherland, The Revolution of the 
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Curriculum Management System 
Grade Level/Subject

Big Idea:  Revolution and Republic of Virtue 
:  

Grade12/AP European History 
Topic: The Revolution in Politics, 1775-1815 

Goal 6: The student will be able to analyze the French Revolution, the rise and fall of Napoleon, 
and the Congress of Vienna. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

rights of women. 
6.4. Intellectual and Cultural History- 

- Compare and contrast the 
Haitian Declaration of 
Independence, the Declaration 
of Independence of the United 
States, and the Declaration of 
the Rights of Man and Citizen;  

(6.1, 6.3.E) 

- Analyze the documents above 
as a statement of 
Enlightenment philosophy;  

- Determine to what extent were 
Robespierre’s reforms the very 
embodiment of Enlightenment 
philosophy;  

- Examine how or in what ways 
did the abolition of the Catholic 
Church serve as a rallying point 
for counter-revolutionaries in 
France;  

- Discuss and analyze the role of 
the Catholic Church and its 
supporters played in the various 
stages of the French 
Revolution. 

 

Notables 
- Ruth Graham, Loaves and Liberty: Women in 

the French Revolution 
- William Doyle, An Evaluation of the French 

Revolution 
- Louis Bergeron, France Under Napoleon: 

Napoleon as Enlightened Despot, 
- Martyn Lyons, Napoleon Bonaparte and the 

Legacy of the French Revolution 
- Bonnie G. Smith, Women and the Napoleonic 

Code 
 
 
♦ Visual Sources: Sherman Ch. 9 & 10 
 
- Jeaurat de Bertray: Allegory of the Revolution 
- Jacques Loius David, Napoleon Crossing the 

Alps 
- Antoine-Jean Gros, Bonaparte Visiting the 

Plague Victims in Jaffa 
 
♦ Maps: 
 
- Revolutionary Paris, 1789 
- Redrawing the map of France, 1789-1791 
- French Expansion, 1791-1799 
- The Second and Third Partitions of Poland, 

1793 and 1795 
- Europe in 1799 
- Napoleon’s Empire at Its Height, 1812 
(Analysis, Synthesis, Evaluation) 
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Grade Level/Subject

Big Idea:  Revolution, Utopian and Marxism 
:  

Grade12/AP European History 
Topic: The Revolution in Energy, Industry and Urbanization 

Goal 7: The student will be able to trace key events of the Industrial Revolution and analyze how 
these affected economics and politics. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

8 
blocks 

7.1. Political and Diplomatic History- 

- Analyze and describe the 
contributions of England’s colonies 
to the Industrial Revolution;  

(6.1, 6.3.E) 

- Analyze and explain the ways in 
which workers could protest against 
the owners or the industrial 
economic structure in general;  

- Evaluate in what ways did the 
creation of public health and urban 
planning programs undermine the 
eighteenth-century, classical liberal 
view of the proper role of 
government and the functioning of 
the economy. 

7.2. Economic History-

- Describe the conditions present in 
western Europe, and England at 
first, which allowed for an industrial 
revolution;  

                       
(6.1, 6.3.E, 6.5) 

- Explain how the continental 
European countries and the United 
States caught up with British 
industrial progress;  

- Evaluate the advantages for the 
consumers of the Industrial 
Revolution;  

- Determine to what extent was 
income the defining characteristic 
for one’s place in the urban social 

• How did the emergence of urban, industrial 
civilization accelerate the secularization of the 
Western worldview? 

 

NOTE:  The assessment models provided in this 
document are suggestions for the teacher. If the 
teacher chooses to develop his/her own model, 
it must be of equal or better quality and at the 
same or higher cognitive levels (as noted in 
parentheses).  
Depending upon the needs of the class, the 
assessment questions may be answered in the 
form of essays, quizzes, mobiles, PowerPoint, 
oral reports, booklets, or other formats of 
measurement used by the teacher. 
 

♦ Objective Test 
Assessment Model: 

 
♦ Free- Response Essays:  
1. What were the causes of the Industrial 
Revolution in Britain? Which of the causes, in your 
opinion, were the most important? 
2. What was life like in the new urban society and in 
what ways had it changed from previous centuries? 
Discuss this by describing developments in the area 
of (1) public health and transportation, (2) class 
structure, (3) family life, and (4) science and 
thought. Who were the winners and who were the 
losers in this process—or did all members of society 
gain? 
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Curriculum Management System 
Grade Level/Subject

Big Idea:  Revolution, Utopian and Marxism 
:  

Grade12/AP European History 
Topic: The Revolution in Energy, Industry and Urbanization 

Goal 7: The student will be able to trace key events of the Industrial Revolution and analyze how 
these affected economics and politics. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

structure of the late nineteenth 
century. 

7.3. Social History- 
- Analyze and discuss the standard 

of living of British factory workers in 
1790, in 1815, and in 1850;  

(6.1, 6.3.E, 6.6) 

- Analyze and discuss the positive 
and negative effects of the passage 
of the Factory Act of 1833 and the 
Mines Act of 1842 fro British 
working-class families;  

- Determine to what extent did the 
conditions of the Industrial 
Revolution change the gendering of 
work;  

- Evaluate the extent to which 
separate social classes benefited 
from the processes of the Industrial 
Revolution;  

- Compare the effects of 
improvements in urban 
infrastructures on the working and 
middle classes;  

- Determine to what extent did 
industrialization improve the 
standards of living of working-, 
middle-, and upper-class western 
Europeans across the nineteenth 
century;  

- Consider why Marx’s predictions of 
an imminent workers’ revolution in 
the most industrialized countries did 

♦ Document-Based Question: 
1. Discuss how the profound social changes 
introduced by the Industrial Revolution affected 
women working in the factories. To what extent did 
women’s experiences reflect continuities with 
traditional working-class ways of life? 
 

♦ Textbook: McKay Ch. 22 & 24 

Materials: 
 

 
♦ Primary Sources: Sherman Ch. 11 
 
- Testimony for the Factory Act of 1833: Working 

Conditions in England 
- Benjamin Disraeli, Sybil, or the Two Nations: 

Mining Towns 
- Friedrich Engels, The Condition of the Working 

Class in England 
- Samuel Smiles, Self-Help: Middle Class 

Attitudes 
- Honore de Balzac, Father Goriot: Money and 

the Middle Class 
- Elizabeth Poole Stanford, Woman in Her Social 

and Domestic Character 
- Flora Tristan, Women and the Working 
- Charles Darwin, The Origin of Species and The 

Descent of Man 
 
♦ Secondary Sources: Sherman Ch. 11  
 
- Robert L. Heilbroner, The Making of Economic 

Society: England, the First to Industrialize 



 37 

Su
gg

es
te

d 
da

ys
 o

f 
In

st
ru

ct
io

n 
Curriculum Management System 
Grade Level/Subject

Big Idea:  Revolution, Utopian and Marxism 
:  

Grade12/AP European History 
Topic: The Revolution in Energy, Industry and Urbanization 

Goal 7: The student will be able to trace key events of the Industrial Revolution and analyze how 
these affected economics and politics. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

not come true in the late nineteenth 
century;  

- Compare the leisure activities of the 
urban working and middle classes 
in the late nineteenth century;  

- Explain to what extent did legal, 
social, economic, and political 
changes in the late nineteenth 
century change women’s positions 
in western European society. 

7.4. 
- Explain the liberal economic 

policies of Smith, Malthus, and 
Ricardo and how they contributed to 
the economic and social policies of 
the British government in the 
nineteenth century;  

Intellectual and Cultural History- 

- Analyze and discuss the various 
forms of protest against the 
Industrial Revolution and working 
conditions;  

- Trace the early history and 
struggles of the labor movement in 
the late eighteenth and early 
nineteenth centuries;  

- Describe the discoveries in the 
medical fields in the nineteenth 
century, and evaluate their benefits 
as well as their drawbacks;  

- Describe the role of schools and 
increased male and female literacy 
in the urban industrial world of the 

- Peter Stearns and Herrick Chapman, Early 
Industrial Society: Progress or Decline? 

- Michael Anderson, The Family and 
Industrialization in Western Europe 

 
 
♦ Visual Sources: Sherman Ch. 11 
 
- Claude Monet, Gare Saint Lazare 
- William Bell Scott, Iron and Coal 
- Illustration from Life and Adventures of Michael 

Armstrong 
 
♦ Maps: 
 
- Industrialization in Europe, c. 1850 
(Analysis, Synthesis, Evaluation) 
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Grade Level/Subject

Big Idea:  Revolution, Utopian and Marxism 
:  

Grade12/AP European History 
Topic: The Revolution in Energy, Industry and Urbanization 

Goal 7: The student will be able to trace key events of the Industrial Revolution and analyze how 
these affected economics and politics. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

nineteenth century;  
- Determine to what extent did the 

ideas of Charles Darwin and 
Sigmund Freud challenge 
fundamental Enlightenment beliefs;  

- Examine the works of the 
Impressionists and analyze their 
works as reactions to urbanization, 
industrialization, and the new 
scientific discoveries;  

- Describe in what ways was the art 
form of the novel a particularly well-
suited vehicle for social 
commentary in the mid- to late-
nineteenth century. 
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Curriculum Management System 
Grade Level/Subject

Big Idea:  Nationalism, Liberalism and Conservatism 
:  

Grade12/AP European History  
Topic: Ideologies and Upheavals,  1815-1850 and the Age of Nationalism, 1850-1914 

Goal 8: The student will be able to examine the great shifts in thinking that altered politics during 
the 1800s and early 1900s, including liberalism, socialism, and nationalism.  

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

5 
blocks 

8.1. Political and Diplomatic History- 

- Explain how the victorious allies 
fashioned a general peace 
settlement and how Metternich 
upheld a conservative European 
order;  

(6.1, 6.3.E) 

- Analyze how liberal, national, and 
socialist forces challenged 
conservatism in Greece, Britain, 
and France after 1815;  

- Explain why revolutionaries 
triumphed briefly throughout most of 
Europe in 1848, only to fail almost 
completely;  

- Evaluate by 1848, how much had 
liberalism or liberal philosophies 
been established in the 
governments of Europe;  

- Determine to what extent were 
liberal philosophies threatening to 
multiethnic empires like the Holy 
Roman Empire, the Austrian 
Empire, and the Russian Empire;  

- Explain how Napoleon III sought to 
reconcile popular and conservative 
forces in the authoritarian nation-
state of France;  

- Describe how the unifications of 
both Germany and Italy created 
conservative nation-states;  

- Discuss the ways in which the 

• What is “cultural unity”? 
• What is the impact of liberalism in today’s 

society? 
• What is the impact of conservatism in today’s 

society? 

NOTE:  The assessment models provided in this 
document are suggestions for the teacher. If the 
teacher chooses to develop his/her own model, 
it must be of equal or better quality and at the 
same or higher cognitive levels (as noted in 
parentheses).  
Depending upon the needs of the class, the 
assessment questions may be answered in the 
form of essays, quizzes, mobiles, PowerPoint, 
oral reports, booklets, or other formats of 
measurement used by the teacher. 
 

♦ Objective Test 
Assessment Model: 

 
♦ Free- Response Essays:  
1. The early nineteenth century saw the rise of a 
number of profoundly influential ideologies—
conservatism, liberalism, nationalism, and 
socialism. What are these ideologies and what are 
their origins? Are there any connections between 
them? Which were the most influential? 
2. Between 1850 and 1914, nationalism became 
almost a new religion in Europe and the United 
States. Why? What were the characteristics of 
nationalism that were so appealing? Define the 
goals of nationalism and then compare and contrast 
how nationalism goals were implemented in France, 
Germany, Italy, and Russia. Was nationalism, in 
your opinion, a positive or negative force in history? 
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Curriculum Management System 
Grade Level/Subject

Big Idea:  Nationalism, Liberalism and Conservatism 
:  

Grade12/AP European History  
Topic: Ideologies and Upheavals,  1815-1850 and the Age of Nationalism, 1850-1914 

Goal 8: The student will be able to examine the great shifts in thinking that altered politics during 
the 1800s and early 1900s, including liberalism, socialism, and nationalism.  

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

United States experienced the full 
drama of nation building;  

- Compare the nationalistic policies of 
the Second and Third Republics of 
France to those employed by the 
Russians, Ottomans, or Austro-
Hungarian empires. 

8.2. Economic History- 

- Evaluate to what extent do the 
doctrines and philosophies of 
classical economic liberalism fit with 
the ideas of the Romantic 
Movement;  

                        
(6.1, 6.3.E, 6.5) 

- Determine to what extent were the 
revolts of the first half of the 
nineteenth century caused by 
economic issues;  

- Identify the social, economic, and 
political obstacles for those 
countries that were not 
industrialized by 1850;  

- Describe what steps Russia and the 
Ottoman Empire take towards 
industrialization (or westernization) 
and evaluate their success. 

8.3. Social History- 
- Explain in what ways did the French 

Revolution and the Industrial 
Revolution contribute to popular 
demand for liberal reforms;  

(6.1, 6.3.E, 6.6) 

- Explain the role of social classes in 

♦ Document-Based Question: 
1. Describe and analyze the concepts that became 
the foundations of aggressive nationalism during 
the period 1815-1914. 
 

♦ Textbook: McKay Ch. 23 & 25 

Materials: 
 

 
♦ Primary Sources: Sherman Ch. 12 & 13 & 14 
 
- Prince Klemens von Metternich, Secret 

Memorandum to Tsar Alexander I, 1820: 
Conservative Principles 

- The Carlsbad Decrees, 1819: Conservative 
Repression 

- Jeremy Bentham, English Liberalism; The 
Economist, 1851, Liberalism: Progress and 
Optimism 

- The First Chartist Petition: Demands for 
Change in England 

- Annual Register, 1848, An Eyewitness Account 
of the Revolutions of 1848 in Germany 

- William Wordsworth, The Tables Turned: The 
Glories of Nature 

- Otto von Bismarck, Speeches on Pragmatism 
and State Socialism 

- Giuseppe Mazzini, The Duties of Man 
- Heinrich von Treitschke, Militant Nationalism  
- Karl Marx and Friedrich Engels, The 

Communist Manifesto 
 
♦ Secondary Sources: Sherman Ch. 12, 13 & 14 
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Grade Level/Subject

Big Idea:  Nationalism, Liberalism and Conservatism 
:  

Grade12/AP European History  
Topic: Ideologies and Upheavals,  1815-1850 and the Age of Nationalism, 1850-1914 

Goal 8: The student will be able to examine the great shifts in thinking that altered politics during 
the 1800s and early 1900s, including liberalism, socialism, and nationalism.  

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

Marx’s view of history;  
- Analyze and describe the different 

attitudes and approaches of 
nineteenth-century liberals, radicals, 
and conservatives to the political, 
social, and economic equality of 
women;  

- Explain and discuss the role of 
centuries of political, social, 
economic, and religious issues that 
led to the Irish potato famine and 
the corresponding lack of response;  

- Discuss and analyze the causes of 
nineteenth-century anti-Semitism in 
Europe;  

- Discuss and analyze the opinions of 
those who supported and those 
who opposed the women’s suffrage 
movement in the late nineteenth 
century;  

- Explain and analyze the reasons for 
the Great Reforms of Alexander II in 
Russia;  

- Evaluate the extent in which 
improving conditions for the urban 
working classes undercut the 
appeal of socialism in the late 
nineteenth century.  

8.4. Intellectual and Cultural History- 

- Discuss the basic tenets of 
liberalism, nationalism, and 

(6.1, 6.3.E) 

 
- Hajo Holborn, The Congress of Vienna 
- E.K. Bramsted and K.J. Melluish, Western 

Liberalism 
- Jonathan Sperber, The European Revolutions, 

1848—1851 
- John Weiss, The Revolutions of 1848 
- Raymond Grew, A Sterner Plan for Italian Unity: 

Nationalism, Liberalism, and Conservatism 
- David Blackbourn, German Unification 
- F.H. Hinsley, The Decline of Political Liberalism 
- Adam B. Ulam, The Unfinished Revolution: 

Marxism Interpreted 
 
 
♦ Visual Sources: Sherman Ch. 12 & 13 
 
- Caspar David Friedrich, Abbey Graveyard in 

the Snow 
- Rene de Chateaubrand, The Genius of 

Christianity  
- Eugene Delacroix, Liberty Leading the People: 

Romanticism and Liberalism 
- Honore Daumier, Working Class 

Disappointments: Rue Transnonain 
 
♦ Maps: 
 
- Europe after the Congress of Vienna, 1815 
- Revolutionary Movements of the 1820s 
- Languages of Nineteenth-Century Europe 
- The Revolutions of 1848 
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Curriculum Management System 
Grade Level/Subject

Big Idea:  Nationalism, Liberalism and Conservatism 
:  

Grade12/AP European History  
Topic: Ideologies and Upheavals,  1815-1850 and the Age of Nationalism, 1850-1914 

Goal 8: The student will be able to examine the great shifts in thinking that altered politics during 
the 1800s and early 1900s, including liberalism, socialism, and nationalism.  

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

socialism, and identify the groups 
that were most attracted by these 
ideologies;  

- Identify the major characteristics of 
the Romantic Movement, including 
some of the great romantic artists;  

- Compare the ideas or philosophies 
of the Utopian Socialists and Marx 
and Engels;  

- Determine to what extent was 
Nationalism a product of the French 
Revolution;  

- Discuss the roles that trade unions; 
socialist political parties, and the 
communist internationals had on 
late nineteenth-century politics;  

- Evaluate to what extent was 
Zionism a nationalistic movement; 
and to what extent was it an 
antinationalistic movement;  

- Discuss and analyze Pope Pius IX’s 
attitudes toward the liberal, 
nationalistic trends existing during 
his papacy (r. 1848-1878). 

 

- The Crimean War, 1853-1856 
- Unification of Italy, 1859- 1870 
- Unification of Germany, 1862- 1871 
(Analysis, Synthesis, Evaluation) 
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Grade Level/Subject

Big Idea:  New Imperialism and Total War 
:  

Grade12/AP European History 
Topic: Imperialism, War, and Revolution 

Goal 9: The student will be able to trace the spread of European influence through colonial 
expansion and summarize the causes, events and effects of World War I. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

10 
blocks 

9.1. Political and Diplomatic History- 

- Explain and analyze the political 
reasons the industrialized European 
governments and societies had for 
acquiring colonies;  

(6.1, 6.3.F) 

- Compare the reasons for acquiring 
colonies in the fifteenth through 
seventeenth centuries to the 
reasons presented in the nineteenth 
century;  

- Describe how the peoples of 
colonized lands resist the 
Europeans, and  evaluate to what 
extent they were successful, ie. 
India, China, and South Africa;  

- Discuss and analyze the element of 
nationalistic competition in the 
scramble for Africa;  

- List and discuss the causes of 
World War I, explaining why it had 
such revolutionary consequences;  

- Evaluate to what extent was 1917 
the turning point in the Great War;  

- Explain why the Bolsheviks were 
able to take power in Russia and 
consider the political, social, 
intellectual, and economic reasons;  

- Analyze and evaluate the Arab 
argument and the European 
motives for the differing treatment of 
former Ottoman Imperial territories;  

• What is the relationship between industrialization 
and the “new imperialism”? 

• Could there be a “war to end war”? 
 

NOTE:  The assessment models provided in this 
document are suggestions for the teacher. If the 
teacher chooses to develop his/her own model, 
it must be of equal or better quality and at the 
same or higher cognitive levels (as noted in 
parentheses).  
Depending upon the needs of the class, the 
assessment questions may be answered in the 
form of essays, quizzes, mobiles, PowerPoint, 
oral reports, booklets, or other formats of 
measurement used by the teacher. 
 

♦ Objective Test 
Assessment Model: 

 
♦ Free- Response Essays:  
1. Was Western imperialism “pure selfishness” and 
the product of unregulated capitalism, as its critics 
claimed? Or was it a means by which the non-
Western world was able to undergo beneficial 
change? Provide evidence to back up your 
arguments. 
2.The First World War has been called “the great 
turning point in government and society.” Do you 
agree? Discuss this by making reference to the 
political, social, physical, and psychological impact 
of the war. Which country was most affected by the 
war –Russia, Austria, France, or Britain? Provide 
evidence to support your argument. 
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Curriculum Management System 
Grade Level/Subject

Big Idea:  New Imperialism and Total War 
:  

Grade12/AP European History 
Topic: Imperialism, War, and Revolution 

Goal 9: The student will be able to trace the spread of European influence through colonial 
expansion and summarize the causes, events and effects of World War I. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

- Determine to what extent the ideals 
of the Fourteen Points were the 
bases for the negotiations after the 
war;  

- Discuss how the Allies fashioned a 
peace settlement, and why it was 
unsuccessful. 

9.2. Economic History- 

- Explain and analyze the ways in 
which industrialization was the key 
to nineteenth-century imperialism;  

                      
(6.1, 6.3.F, 6.5)                      

- Explain and analyze the ways in 
which improved transportation 
technologies were responsible for 
increased acquisition of colonies;  

- Determine to what extent was the 
possession of an industrialized 
military the key to acquisition of 
colonies (direct or indirect 
imperialism);  

- Explain the economies behind the 
British taking control of both Egypt 
and India; Compare the processes 
of industrialization in western 
Europe and Japan;  

- Explain why the phenomenon of 
total war is only seen in the 
twentieth century and afterward. 

9.3. Social History- 
- Identify the push and pull factors of 

European migration in the 

(6.1, 6.3.F, 6.6) 

♦ Document-Based Question: 
1. Discuss and analyze the factors that led to the 
European Imperialism of the nineteenth century. 
2. Describe and analyze the effects of the Great 
War on the European home fronts during the course 
of the war. 
 

♦ Textbook: McKay Ch. 26 & 27 

Materials: 
 

 
♦ Primary Sources: Sherman Ch. 13 & 15 
 
- Friedrich Fabri, Does Germany Need Colonies? 
- Rudyard Kipling, The White Man’s Burden  
- Royal Niger Company, Controlling Africa: The 

Standard Treaty 
- Reports from the Front: The Battle of Verdun, 

1916 
- Wilfred Owen, Dulce ed Decorum Est: 

Disillusionment 
- Evelyn Blucher, The Home Front, Program of 

Provisional Government in Russia 
- V.I. Lenin, April Theses: The Bolshevik 

Opposition 
- V.I. Lenin, Speech to the Petrograd Soviet—

November 8, 1917: The Bolsheviks in Power 
- Woodrow Wilson, The Fourteen Points 
 
♦ Secondary Sources: Sherman Ch. 13 & 15 
 
- Eric J. Hobsbawn, The Age of Empire 
- Carlton J. H. Hayes, Imperialism as a 
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Curriculum Management System 
Grade Level/Subject

Big Idea:  New Imperialism and Total War 
:  

Grade12/AP European History 
Topic: Imperialism, War, and Revolution 

Goal 9: The student will be able to trace the spread of European influence through colonial 
expansion and summarize the causes, events and effects of World War I. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

nineteenth century;  
- Discuss the impact of World War I 

on civilian populations;  
- Discuss and analyze how and to 

what extent women were 
encouraged to participate in the 
war;  

- Discuss and analyze how and to 
what extent colonial populations 
were encouraged to participate in 
the war;  

- Explain and analyze the spread of 
the so-called Spanish Flu 
pandemic, and evaluate the extent 
to which the pandemic exacerbated 
postwar problems in Europe and 
her colonies. 

9.4. Intellectual and Cultural History- 

- Explain the philosophical and 
cultural reasons the Europeans 
used to justify acquiring colonies in 
the nineteenth century, and the 
arguments to rebut them;  

(6.1, 6.3.F) 

- Compare motivations and results of 
the sixteenth-and seventeenth-
century Christian missionaries to 
the motives and results of the 
nineteenth-century missionaries;  

- Describe in what ways did Lenin’s 
philosophies and actions differ from 
Marx’s prescriptions (or predictions) 

Nationalistic Phenomenon 
- Daniel R. Headrick, The Tools of Empire,  
- Margaret Strobel, Gender and Empire 
- Roland N. Stromberg, The Origins of World War 

I: Militant Patriotism 
- Hartmut Pogge von Strandmann, Germany and 

the Coming of War 
- Gordon A. Craig, The Revolution in War and 

Diplomacy 
- Bonnie S. Anderson and Judith P. Zinsser, 

Women, Work, and World War I 
- Arthur Walworth, Peace and Diplomacy 
- Robert Service, The Russian Revolution 
 
 
♦ Visual: Sherman Ch. 13 & 15 
 
- George Harcourt, Imperialism Glorified 
- American Imperialism in Asia: Independence 

Day 1899 
- World War I: The Front Lines 
- Revolutionary Propaganda 
 
♦ Maps: 
 
- Africa, c. 1890 
- Expansion of Russia in Asia, 1865- 1895 
- Expansion of Berlin to 1914 
- The Balkans, c. 1878 
- Africa in 1914 
- Imperialism in Asia, 1894-1914 
- The Balkans, 1908-1914 
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Curriculum Management System 
Grade Level/Subject

Big Idea:  New Imperialism and Total War 
:  

Grade12/AP European History 
Topic: Imperialism, War, and Revolution 

Goal 9: The student will be able to trace the spread of European influence through colonial 
expansion and summarize the causes, events and effects of World War I. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

of a communist revolution;  
- Identify the causes for the many 

socialist and communist revolts 
during and after the Great War. 

 

- The Fronts of World War I, 1914-1918 
- The Western Front 
- The Russian Civil War, 1917-1922 
- Europe and the Middle East after the Peace 

Settlements of 1919-1920 
(Analysis, Synthesis, Evaluation) 
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Curriculum Management System 
Grade Level/Subject

Big Idea:  Totalitarianism, Fascism, and Appeasement 
:  

Grade12/AP European History 
Topic: Interwar Era and World War II 

Goal 10: The student will be able to analyze the economic, political, and social changes that 
brought the world to the brink of a second world war and analyze the causes and results of 
World War II. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

5 
blocks 

10.1. Political and Diplomatic History- 

- Analyze how the democratic 
leaders of the 1920s dealt with 
deep-seated instability to try to 
establish real peace and prosperity;  

(6.1, 6.3.F) 

- Discuss and analyze the death of 
liberal England in the interwar 
years;  

- Consider how the Great War helped 
to destroy the colonial mystique and 
give impetus to independence 
movements;  

- Trace how Stalin and the 
Communist Party built a modern 
totalitarian state in the Soviet Union;  

- Discuss how Mussolini was able to 
come to power and govern as a 
dictator in Italy;  

- Trace how Hitler gained power, and 
discuss the totalitarian policies of 
Nazi Germany pursued and how 
they led to World War II;  

- Explain how Germany and Japan 
created enormous empires that 
were defeated by the Allies—
Britain, Soviet Russia, and the 
United States;  

- Assess the validity of the 
interpretation that World Wars I and 
II are really the same war. 

• What are the characteristics of a totalitarian 
regime? 

• What totalitarian regimes are in existence today? 
 
 

NOTE:  The assessment models provided in this 
document are suggestions for the teacher. If the 
teacher chooses to develop his/her own model, 
it must be of equal or better quality and at the 
same or higher cognitive levels (as noted in 
parentheses).  
Depending upon the needs of the class, the 
assessment questions may be answered in the 
form of essays, quizzes, mobiles, PowerPoint, 
oral reports, booklets, or other formats of 
measurement used by the teacher. 
 

♦ Objective Test 
Assessment Model: 

 
♦ Free- Response Essays:  
1. The period from 1919 to 1939 was one of both 
hope and anxiety. Discuss the period by describing 
the events and ideas that pointed to a better world. 
What forces and events pointed in the other 
direction? What, in your view, were the factors that 
pushed Europe in the direction of another war? 
 
2. After about 1919, Western society witnessed an 
unprecedented upheaval in thought and the arts—
very often called “modernism.” What were some of 
these modernist developments and how did they 
reflect postwar society? Make sure you mention 
developments in philosophy, religion, psychology, 
music, architecture, and painting. 
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Curriculum Management System 
Grade Level/Subject

Big Idea:  Totalitarianism, Fascism, and Appeasement 
:  

Grade12/AP European History 
Topic: Interwar Era and World War II 

Goal 10: The student will be able to analyze the economic, political, and social changes that 
brought the world to the brink of a second world war and analyze the causes and results of 
World War II. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

10.2. Economic History- 

- Discuss the causes of the Great 
Depression and how the Western 
democracies responded to this 
challenge;  

                        
(6.1, 6.3.F, 6.5) 

- Describe the effects of the 
economic policies in the Versailles 
Treaty;  

- Evaluate to what extent the Dawes 
Plan was a double-edged sword;  

- Compare the ways in which Britain, 
Germany, and the Scandinavian 
countries dealt with the economic 
and social effects of the depression;  

- Discuss and analyze the successes 
of Stalin’s economic policies 
between 1925-1941;  

- Asses the role of the Great 
Depression in causing the outbreak 
of World War II;  

- Assess the importance of the U.S. 
entry into the war. 

10.3. Social History- 
- Identify the domestic social effects 

of the depression and assess if 
there was a significant difference in 
how different social classes were 
affected;  

(6.1, 6.3.F, 6.6) 

- Analyze and discuss the way 
women’s roles changed in the 

 
3. The 1920s and the 1930s witnessed the rise of 
totalitarian states in Europe. How did they differ 
from authoritarian regimes of the past, and what 
were the goals and motives of the totalitarian state? 
In your answers, refer to the Soviet Union, 
Germany, and Italy. 
 
♦ Document-Based Question: 
1. Discuss how European culture after World War I 
challenged the assumptions of the prewar, 
nineteenth century European culture. 
 

♦ Textbook: McKay Ch. 28 & 29 

Materials: 
 

 
♦ Primary Sources: Sherman Ch. 16 & 17 & 18 
 
- Erich Maria Remarque, The Road Back 
- Lilo Linke, Restless Days 
- Heinrich Hauser, With Germany’s Unemployed, 

Program of the Popular Front –January 11, 
1936 

- Jose Ortega y Gasset, The Revolt of the 
Masses 

- Sigmund Freud, Civilization and Its Discontents 
- Benito Mussolini, The Doctrine of Fascism 
- Adolf Hitler, Mein Kampf 
- Joseph Goebbels, Nazi Propaganda Pamphlet 
- Guida Diehl, The German Woman and National 

Socialism 
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Curriculum Management System 
Grade Level/Subject

Big Idea:  Totalitarianism, Fascism, and Appeasement 
:  

Grade12/AP European History 
Topic: Interwar Era and World War II 

Goal 10: The student will be able to analyze the economic, political, and social changes that 
brought the world to the brink of a second world war and analyze the causes and results of 
World War II. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

interwar era, and what conflicts 
these changes caused in European 
societies;  

- Analyze and discuss the generation 
gap that developed in European 
societies as a result of the Great 
War and its aftermath;  

- Identify who voted for Hitler and the 
Nazis and why;  

- Describe how the adult Fascists 
made their party so attractive to 
youth and why they did so;  

- Analyze and compare the legal and 
social positions of women in the 
USSR, Italy, Germany, and France 
in the 1930s;  

- Analyze the roots of the Nazi 
categorization of certain types of 
peoples as undesirables: Jews, 
Slavic peoples, homosexuals, 
criminals, the mentally and 
physically handicapped, gypsies, 
and Jehovah’s Witnesses;  

- Evaluate the role of women in both 
the home fronts and on the 
battlefronts in Great Britain and the 
USSR during World War II. 

10.4. Intellectual and Cultural History- 

- Analyze the ways in which new and 
disturbing ideas in philosophy, 

(6.1, 6.3.F) 

- Eugene Kogan, The Theory and Practice of 
Hell: The Nazi Elite 

- Bruno Bettelheim, The Informed Heart: Nazi 
Concentration Camps 

- Fred Baron, Witness to the Holocaust 
- Joseph Stalin, Problems of Agrarian Policy in 

the U.S.S.R.: Soviet Collectivization 
- Joseph Stalin, Report to the Congress of 

Soviets, 1936: Soviet Democracy 
 
♦ Secondary Sources: Sherman Ch. 16 & 17 & 18 
 
- Robert Wohl, The Generation of 1914: 

Disillusionment 
- R.H.S. Crossman, Government and the 

Governed: The Interwar Years 
- James M. Laux, The Great Depression in 

Europe 
- H.R. Kedward, Fascism in Western Europe 
- F.L. Carsten, The Rise of Fascism 
- Klaus P. Fischer, Hitler and Nazism 
- Daniel J. Goldhagen, Hitler’s Willing 

Executioners 
- Stephen J. Lee, Dictatorship in Russia: Stalin’s 

Purges 
- George F. Kennan, Appeasement at Munich 

Attacked 
- A. J. P. Taylor, The Origins of the Second 

World War: Appeasement Defended 
- Gerhard L. Weinberg, A World at Arms 
 
 
♦ Visual: Sherman Ch. 16 & 17 & 18 
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Curriculum Management System 
Grade Level/Subject

Big Idea:  Totalitarianism, Fascism, and Appeasement 
:  

Grade12/AP European History 
Topic: Interwar Era and World War II 

Goal 10: The student will be able to analyze the economic, political, and social changes that 
brought the world to the brink of a second world war and analyze the causes and results of 
World War II. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

physics, psychology, and literature 
reflected the general crisis in 
Western thought;  

- Discuss how modernism 
revolutionized architecture, painting, 
and music;  

- Discuss how movies and radio 
became mainstays of popular 
culture;  

- Determine to what extent the works 
of Freud challenged the 
Enlightenment worldview;  

- Analyze and explain the use of anti-
Semitic reasons for the Depression 
as part of a long history of anti-
Semitism in Europe;  

- Explain and analyze why the 
ideologies of fascism and 
communism would have been so 
attractive to Europeans in the 1920s 
and 1930s;  

- Describe and analyze the Jewish 
resistance to the Nazi regimes. 

 

 
- George Grosz, Decadence in the Weimar 

Republic 
- Richard Spitz, Nazi Mythology 
- K.I. Finogenov, Socialist Realism 
 
♦ Maps: 
 
- Europe and the World in 1929 
- The Expansion of Japan, 1931-1941 
- The Spanish Civil War, 1936-1939 
- The Growth of Nazi Germany, 1933-1939 
- Concentration Camps and Extermination Sites 

in Europe 
- World War II in Europe and Africa 
- World War II in the Pacific 
- Europe at War’s End, 1945 
(Analysis, Synthesis, Evaluation) 
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Curriculum Management System 
Grade Level/Subject

Big Idea:  Cold War, Containment and  Decolonization 
:  

Grade12/AP European History 
Topic: Cold War Conflicts and Social Transformations, 1945-1985 

Goal 11: The student will be able to compare and contrast political, economic, and social 
developments in post-World War II eastern and western Europe. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

3 
blocks 

11.1. Political and Diplomatic History- 

- Discuss the causes of the cold war;  
(6.1, 6.3.G) 

- Explain and analyze the reasons 
Stalin distrusted the capitalist 
Western countries, from 1917 to 
1953;  

- Evaluate the relative strengths of 
the two sides of the cold war;  

- Discuss and analyze the changes in 
Stalinist policies in the eastern 
European countries, 1945-1985;  

- Compare the establishment of the 
welfare states in the West and the 
communist/socialist states in the 
East during the postwar period.  

11.2. Economic History- 

- Evaluate the changes and 
continuities in the role of 
government regulation of the 
economy in western and eastern 
Europe in the postwar period;  

                       
(6.1, 6.3.G, 6.5) 

- Analyze the economic benefits to 
western Europeans of divesting 
themselves of their colonies, as well 
as the economic benefits of 
maintaining a neocolonialist policy;  

- Discuss and compare the access to 
technology and consumer goods in 
western and eastern Europe in the 

• What are the ways that a “cold war” can be 
fought? 

 

NOTE:  The assessment models provided in this 
document are suggestions for the teacher. If the 
teacher chooses to develop his/her own model, 
it must be of equal or better quality and at the 
same or higher cognitive levels (as noted in 
parentheses).  
Depending upon the needs of the class, the 
assessment questions may be answered in the 
form of essays, quizzes, mobiles, PowerPoint, 
oral reports, booklets, or other formats of 
measurement used by the teacher. 
 
 

♦ Objective Test 
Assessment Model: 

 
♦ Free- Response Essays:  
1. With the defeat of Germany in 1945 there arose a 
new war, a cold war between the United States and 
the Soviet Union. What were the causes of this 
war? Could the United States have blocked the 
Soviet takeover of eastern Europe? Was the conflict 
a result more of Soviet strength or American 
weakness? 
 
♦ Document-Based Question: 
1. To what extent did criticisms of communism by 
citizens of the Eastern European socialist states 
change over time? 
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Curriculum Management System 
Grade Level/Subject

Big Idea:  Cold War, Containment and  Decolonization 
:  

Grade12/AP European History 
Topic: Cold War Conflicts and Social Transformations, 1945-1985 

Goal 11: The student will be able to compare and contrast political, economic, and social 
developments in post-World War II eastern and western Europe. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

postwar period. 
11.3. Social History- 
- Explain how the changing patterns 

of technology, class relations, 
women’s work, and youth culture 
brought major social 
transformations;  

(6.1, 6.3.G, 6.6) 

- Explain and analyze the political, 
social, economic, and intellectual 
roots of the postwar feminist 
movement in western Europe;  

- Consider the political, social, and 
economic status of women in the 
eastern European nation-states;  

- Explain and analyze the political, 
social, and economic effects of 
postwar dislocation and immigration 
throughout European countries, 
1945-1985;  

- Explain and analyze why western 
European countries saw a 
significant rise of social protest 
movements in the 1960s and 
1970s.  

11.4. Intellectual and Cultural History- 

- Evaluate how the experiences of 
World War II reflected in the arts of 
the postwar western and eastern 
European world;  

(6.1, 6.3.G) 

- Explain and analyze the motivations 
of those who participated in the 

 

♦ Textbook: McKay Ch. 30 

Materials: 
 

 
♦ Primary Sources: Sherman Ch. 18 
 
- The Truman Doctrine and the Marshall Plan 
- B.N. Ponomaryov, The Cold War: A Soviet 

Perspective 
- Jens Reich, The Berlin Wall 
- Harry W. Laidler, British Labor’s Rise to Power 
- The General Assembly of the United Nations, 

Declaration Against Colonialism 
- The Balfour Declaration, U.N. Resolution 242, 

and A Palestinian Memoir: Israel, Palestine, 
and the Middle East 

- Simone de Beauvoir, The Second Sex, 
- Redstockings, A Feminist Manifesto 
 
♦ Secondary Sources: Sherman Ch. 18 
 
- James L. Gormly, Origins of the Cold War 
- Dag Hammarskjold, The Positive Role of the 

United Nations in a Split World 
- Frantz Fanon, The Wretched of the Earth 
 
 
♦ Visual: Sherman Ch. 18 
 
♦ Maps: 
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Curriculum Management System 
Grade Level/Subject

Big Idea:  Cold War, Containment and  Decolonization 
:  

Grade12/AP European History 
Topic: Cold War Conflicts and Social Transformations, 1945-1985 

Goal 11: The student will be able to compare and contrast political, economic, and social 
developments in post-World War II eastern and western Europe. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

youth movements of the 1960s;  
- Discuss and analyze the changes in 

the fields of science in the postwar 
period;  

- Define existentialism and explain 
how was it reacting to postwar 
European realities;  

- Describe the roles of religions in 
western and eastern European 
societies in the postwar period. 

 

- The Impact of World War II on Europe 
- Divided Germany and the Berlin Airlift, 1946-

1949 
- European NATO Members and the Warsaw 

Pact in the 1950s 
- The Partition of Palestine and the Creation of 

Israel, 1947-1948 
- The Decolonization of Africa, 1951-1990 
- The Cuban Missile Crisis, 1962 
- The Cold War, c. 1960 
- The Vietnam War, 1954-1975 
(Analysis, Synthesis, Evaluation) 
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Curriculum Management System 
Grade Level/Subject

Big Idea:  Terrorism, Welfare State, Interdependence 
:  

Grade12/AP European History 
Topic: Revolution, Rebuilding, and New Challenges: 1985- Present 

Goal 12: The student will be able to discuss the end of the Cold War, post-communist 
reconstruction, resurgent nationalism, and the economic union.  

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

4 
blocks 

12.1. Political and Diplomatic History- 

- Describe the ways Solidarity 
confronted the communist system in 
Poland, and how Mikhail Gorbachev 
tried to reverse the decline of 
communism in the Soviet Union;  

(6.1, 6.3.H) 

- Discuss how anticommunist 
revolutions swept through eastern 
Europe in 1989 and the immediate 
consequences;  

- Analyze how the different parts of 
reunifying Europe in the 1990s met 
the challenges of post-communist 
reconstruction, resurgent 
nationalism, and economic union;  

- Discuss how and why relations 
between the West and the Islamic 
world deteriorated dramatically in 
the early twenty-first century;  

- Evaluate to what extent does the 
European Union represent a 
repudiation of eighteenth- and 
nineteenth-century nationalism;  

- Discuss and analyze the long-term, 
medium-term, and short-term 
causes for the implosion of 
Yugoslavia in the 1990s;  

- Discuss and analyze to what extent 
genocide is a twentieth-century 
phenomenon. 

12.2. Economic History- 

• What does the study of history have to tell us 
about the future? 

                      

 

NOTE:  The assessment models provided in this 
document are suggestions for the teacher. If the 
teacher chooses to develop his/her own model, 
it must be of equal or better quality and at the 
same or higher cognitive levels (as noted in 
parentheses).  
Depending upon the needs of the class, the 
assessment questions may be answered in the 
form of essays, quizzes, mobiles, PowerPoint, 
oral reports, booklets, or other formats of 
measurement used by the teacher. 
 
 

♦ Objective Test 
Assessment Model: 

 
♦ Free- Response Essays:  
1. How have European countries (east and west) 
responded to the increasing intensity of a global 
economy? Consider economic, political and social 
policies and their implications in your answer. 
 
♦ Document-Based Question: 
1. Does the movement toward European unification 
represent a fundamental break with Europe’s past? 
What new challenges to unification have emerged 
since 1990? 
 

♦ Textbook: McKay Ch. 31 

Materials: 
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Curriculum Management System 
Grade Level/Subject

Big Idea:  Terrorism, Welfare State, Interdependence 
:  

Grade12/AP European History 
Topic: Revolution, Rebuilding, and New Challenges: 1985- Present 

Goal 12: The student will be able to discuss the end of the Cold War, post-communist 
reconstruction, resurgent nationalism, and the economic union.  

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

(6.1, 6.3.H, 6.5) 
- Determine to what extent European 

governments have abandoned the 
laissez-faire social and economic 
policies of the nineteenth century;  

- Consider how European countries 
have responded to the increasing 
intensity of a global economy. 

12.3. Social History- 
- Analyze how the prospect of 

population decline, the reality of 
large-scale immigration, and 
concern for human rights emerged 
as critical issues in contemporary 
Europe;  

(6.1, 6.3.H, 6.6) 

- Discuss and analyze the responses 
of Europeans to both the perceived 
Americanization of European 
culture and to the influences of 
eastern Europeans and former 
colonial populations into 
predominantly western European 
culture.  

12.4. Intellectual and Cultural History- 

- Evaluate in what ways is the 
Worldwide Web a continuity of the 
nineteenth-century development of 
mass or popular culture;  

(6.1, 6.3.H) 

- Evaluate the role modern 
communications played as a cause 
of 1989 revolutions in eastern 

♦ Primary Sources: Sherman Ch. 19 
 
- John Lukacs, The Short Century—It’s Over  
- Raymond L. Garthoff, The End of the Cold War 
- Robert Heilbroner, After Communism: Causes 

for the Collapse 
- Carol Skalnik Leff, The Collapse of 

Communism in Eastern Europe 
- Robert J. Donia, War in Bosnia and Ethnic 

Cleansing, Modernization, The Western and 
Non-Western Worlds, (photo)  

- Sameul P. Huntington, Terrorism and the Clash 
of Civilizations 

- Niall Ferguson, The Future after 9-11-01 
- Thomas L. Frieman, Globalization 
- J. R. McNeill, Ecological Threats (chart) 
 
 
♦ Visual: Sherman Ch. 19 
 
♦ Maps: 
 
- The Collapse of Communism in Europe, 1989-

1990 
- Eastern Europe in the 1990s 
- The Former Yugoslavia, c. 2000 
- Countries of the Former Soviet Union, c. 2000 
- The European Union in 2007 
- The Middle East in the Twenty-First Century 
(Analysis, Synthesis, Evaluation) 
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Curriculum Management System 
Grade Level/Subject

Big Idea:  Terrorism, Welfare State, Interdependence 
:  

Grade12/AP European History 
Topic: Revolution, Rebuilding, and New Challenges: 1985- Present 

Goal 12: The student will be able to discuss the end of the Cold War, post-communist 
reconstruction, resurgent nationalism, and the economic union.  

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

Europe;  
- Discuss and analyze the European 

concerns about and responses to 
the environmental effects of modern 
economies and consumer culture.  
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AP European History 
 

COURSE BENCHMARKS 
 
1. The students will be able to describe the politics, culture and art of the Italian and northern Renaissance, and the rise of powerful new monarchies of northern 

Europe. 
2. The student will be able to analyze the causes and effects of the Protestant Reformation. 
3. The student will be able to discuss the rise of absolutism and constitutionalism in Western and Eastern Europe. 
4. The student will be able to analyze events that led Enlightenment thinkers to question old ideas and to revolutionize the arts, religion, government, and society. 
5. The student will be able to discuss the economic practices, Atlantic colonial plantation economies, agricultural revolution, the role of the family, and popular 

culture of the eighteenth century. 
6. The student will be able to analyze the French Revolution, the rise and fall of Napoleon, and the Congress of Vienna. 
7. The student will be able to trace key events of the Industrial Revolution and analyze how these affected economics and politics. 
8. The student will be able to examine the great shifts in thinking that altered politics during the 1800s and early 1900s, including liberalism, socialism, and 

nationalism. 
9. The student will be able to trace the spread of European influence through colonial expansion and summarize the causes, events and effects of World War I. 
10.  The student will be able to analyze the economic, political, and social changes that brought the world to the brink of a second world war and analyze the 

causes and results of World War II. 
11.  The student will be able to compare and contrast political, economic, and social developments in post-World War II eastern and western Europe. 
12.  The student will be able to discuss the end of the Cold War, post-communist reconstruction, resurgent nationalism, and the economic union. 
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