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MMoonnrrooee  TToowwnnsshhiipp  SScchhoooollss  
Mission and Goals 

 

Mission 

 
The mission of the Monroe Township School District, a unique multi-generational community, is to 
collaboratively develop and facilitate programs that pursue educational excellence and foster 
character, responsibility, and life-long learning in a safe, stimulating, and challenging environment to 
empower all individuals to become productive citizens of a dynamic, global society. 
 

Goals 
 

To have an environment that is conducive to learning for all individuals. 
 
To have learning opportunities that are challenging and comprehensive in order to stimulate the 
intellectual, physical, social and emotional development of the learner. 
 
To procure and manage a variety of resources to meet the needs of all learners. 
 
To have inviting up-to-date, multifunctional facilities that both accommodate the community and are 
utilized to maximum potential.  
 
To have a system of communication that will effectively connect all facets of the community with the 
Monroe Township School District. 
 
To have a staff that is highly qualified, motivated, and stable and that is held accountable to deliver a 
safe, outstanding, and superior education to all individuals. 
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INTRODUCTION, PHILOSOPHY OF EDUCATION, AND EDUCATIONAL GOALS 

 
 
 

Philosophy 
 

AP United States Government and Politics is a survey course of American government and politics that analyzes the function 
and impact of the Constitutional foundations of American government, the effects of public opinion and political organizations, 
government institutions, civil rights, and public policy. This course also devotes focus to the conceptual understandings and 
interpretations of American politics. Students will become familiar with the various institutions, groups, beliefs, and ideas that constitute 
American politics and will provide a variety of explanations for various political behaviors and outcomes.  A high degree of emphasis is 
placed on critical and evaluative thinking skills, essay writing, document interpretation, and historiography. AP United States 
Government and Politics provides students with a learning experience equivalent to that of an introductory college level course. 

 
 
 
 
 

Educational Goals 
 

 Students will gain an understanding of the concepts, facts, and theories that apply to the study of American government and 
political systems. 

 Students will explain, evaluate and analyze the impact of political processes, political behavior, and their consequences. 

 Students will analyze and evaluate government institutions and will be able to identify their functions. 

 Students will differentiate and effectively communicate historical interpretations. 

 Students will be able to accurately interpret historical data and support a position. 

 Students will successfully prepare for the AP Government and Politics examination.  
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Core Curriculum Content Standards 

 
 
The New Jersey Core Curriculum Content Standards for Social Studies were revised in 2004.  The Cumulative Progress Indicators 
(CPI's) referenced in this curriculum guide refer to these new standards for grades 9-12 and may be found in the Curriculum folder on 
the district servers.  A complete copy of the new Core Curriculum Content Standards for Social Studies may also be found at:  

http://www.nj.gov/njded/cccs/s6_ss.htm 
 
The New Jersey Commission on Holocaust Education mandates that every board of education shall include instruction on the 
Holocaust and genocides in an appropriate place in the curriculum of all elementary and secondary school pupils. 

http://www.state.nj.us/education/holocaust/about_us/mandate.html 
 
 
The Amistad Bill (A1301) calls on “New Jersey schools to incorporate African-American history into their social studies curriculum.” 
Passed by the New Jersey legislature in 2002, “The Amistad Bill” created the Amistad Commission, a 22- member body charged with 
ensuring that the rich heritage and lessons of black America are fully represented and taught throughout the state’s classrooms.   

http://www.theamistadcommission.com/ 
 
 
The Assistant Deputy Secretary for Innovation and Improvement, Department of Education, announces that, pursuant to legislation 
passed by Congress, educational institutions receiving Federal funding are required to hold an educational program pertaining to the 
United States Constitution on September 17 of each year. 

http://www.ed.gov/legislation/FedRegister/other/2005-2/052405b.pdf 
 

http://www.nj.gov/njded/cccs/s6_ss.htm
http://www.state.nj.us/education/holocaust/about_us/mandate.html
http://www.theamistadcommission.com/
http://www.ed.gov/legislation/FedRegister/other/2005-2/052405b.pdf
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AP United States Government and Politics 
 

Scope and Sequence 
 

Quarter I 
Introduction to American Government   
I. The United States is a federal republic. 

Political Theory, Beliefs and Behavior: Define “political power” and 
“democracy”. Explain how political power relates to the concepts of 
“authority” and “legitimacy”. Distinguish between direct and representative 
democracy, and identify elements of both in America’s political tradition. 
Identify and explain the requirements for a stable republican government. 
Explain the differences between “majoritarian” and “elitist” politics in a 
republican system of government. Explain the four theories of “who 
governs” a republic.  
Historical Development of the American Political System: Explain why the 
Framers chose to make the United States a republic. Explain how the 
constraints on the growth of the federal government have changed since 
the founding. 

The Constitution 
II. The Federal Constitution struck a balance between the interests of 

individual and states’ rights, and the need for political stability. 

Political Theory, Beliefs and Behavior: Explain the concept of natural rights.  

Historical Development of the American Political System: Explain why the 
Framers initially adopted a Confederation form of government. Explain how 
the Confederation’s failure led the Framers to re-evaluate their suspicions 
of centralized power. Compare and contrast the New Jersey and Virginia 
Plans and explain the significance of the Great Compromise. Show how 
James Madison’s ideas for curbing tyranny played an important role in 
framing the Constitution. Explain why the Constitution did not initially 
contain a Bill of Rights and why one was added later. Explain why the 
Framers compromised over the issue of slavery. Summarize and evaluate 
Charles Beard’s An Economic Interpretation of the Constitution. List and 
explain the two types of constitutional reform advocated today. 

Federalism 
III. The Federal system is a layered system of government that protects 

against tyranny. 

Political Theory, Beliefs and Behavior: Explain the difference between a 
federal and centralized system of government. 

Historical Development of the American Political System: Explain how the 
desire to protect states’ interests led to the adoption of a federal system. 
Outline the evolutionary stages of federalism (i.e. dual, cooperative and 
competitive federalism). Explain how and why the federal government has 
been allowed to exercise greater power over the states over the course of 
time. 
Institutions: Distinguish between categorical and block grants, as well as 
between mandates and conditions of aid in fiscal federalism. 

The Bill of Rights and Civil Liberties 
IV. Defining civil liberties and their limits has been one of the most 

contentious aspects of American political culture. 

Political Theory, Beliefs and Behavior: Define civil liberties and distinguish 
them from civil rights. Explain how issues of free speech and expression 
generally weigh the interests of maintaining an open society with the 
government’s interest in maintaining public safety. Identify the reasons why 
civil liberties are often at the center of political debate. Explain why the First 
Amendment is considered sacrosanct. Identify and explain the issues 
surrounding the curbing of civil liberties during wartime (with special 
emphasis on the current “War on Terror”). Identify the major issues 
pertaining to the right to privacy. Explain why the right to procedural due 
process as embodied in the Fifth, Sixth, and Seventh Amendments are 
often criticized as overprotection of criminals. 

Historical Development of the American Political System: Trace the 
historical development of the Bill of Rights through the Doctrine of 
Incorporation. Explain why the Supreme Court has failed to establish clear 
standard rules regarding church-state relations. Explain the origins and 
importance of criminal due process. 
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Quarter II 
American Political Culture 
V. In addition to our system of government, it is America’s political culture that 

has accounted for the success of our republic.   

Political Theory, Beliefs and Behavior: Define “political culture” and identify the 
dominant characteristics of American political culture. Explain the importance of 
political tolerance for a democracy, and how increasing political polarization may 
threaten it. Explain why “public opinion” is an ambiguous term and why our 
government doesn’t always do what the “public” wants. Define political ideology. 
Distinguish between the dominant political and economic values of Americans. 
Identify the foundations of American political culture and those institutions that are 
most responsible for political socialization in the United States. Explain the concern 
over mistrust of government and why many Americans have come to regard this as 
normal and good. Summarize “liberal” and “conservative” views on contemporary 
issues. Explain why cleavages between liberals and conservatives are 
“crosscutting” and why this is significant. Generalize about the ideology of particular 
demographic groups. 

Historical Development of the American Political System: Explain how changing 
demographics has affected our political culture and system 

American vs. Foreign Political Systems: Explain the major differences between our 
political culture and those of other nations. 
 

Political Participation   
VI. Despite criticisms of low voter turnout, Americans participate in politics more 

than citizens of any other nation. 

Political Theory, Beliefs and Behavior: Identify those factors that hold down voter 
turnout. Explain Verba and Nie’s six categories of political participation. Identify and 
explain the factors that correlate with high or low levels of political participation. 

American vs. Foreign Political Systems: Explain how statistical data comparing voter 
turnout in the United States to other countries is often skewed.  

Historical Development of the American Political System: Trace the historical 
expansion of the American electorate. 

  

 

Political Parties   
VII. American political parties are relatively weak when compared to those of 

other democratic nations, and have weakened over time. 

American vs. Foreign Political Systems: Contrast the strengths and structures of 
European and American parties. 

Historical Development of the American Political System: Trace the development of 
the two-party system and suggest reasons why the party system has weakened 
over the course of the twentieth century. Explain the effects that the primary system 
and intraparty democracy have had on party unity and leadership. Explain why 
minor parties form, and why they are rarely successful. 

Institutions: Describe the structure of the two major parties today. Identify the major 
organizational differences between the Democrats and Republicans at the national 

Elections and Campaigns   
VIII. While a presidential candidate must build broad support in order to get 

elected to office, congressmen ignore their “home base” at their peril. 

Institutions: Identify the differences between presidential and congressional 
elections. Explain the presidential and congressional election processes. Explain 
why the differences between the primary and general election campaigns in 
presidential elections are significant.  

Political Theory, Beliefs and Behavior: Explain the significance of money to election 
outcomes. Identify those factors that have the greatest effect on determining 
election results. Generalize about the impact of elections on policy. 

Historical Development of the American Political System: Distinguish between the 
party-oriented elections of the nineteenth century and the individual-oriented 
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level today. Describe the organization of parties at the state and local levels. Give 
an overview of the presidential nominating process, and explain the difficulties that 
the primary system presents candidates.  

Political Theory, Beliefs and Behavior: Explain how our two-party system has a 
moderating effect on politics. 
 

elections of today. Trace the history of campaign finance reform and evaluate its 
effectiveness. 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

Quarter III 
Interest Groups   
IX. Interest groups are an inevitable consequence of our federal system of 

government and our political culture. 

Institutions: Explain why American government and society encourages the 
proliferation of interest groups. Describe the various types of interest groups. 
Describe the methods employed by interest groups. 

Historical Development of the American Political System: Describe the conditions 
under which, historically speaking, people have joined interest groups. Identify and 
evaluate the laws regulating interest groups. 

Politcal Theory, Beliefs and Behavior: Analyze the extent to which, as critics argue, 
interest groups threaten our democracy.  
 

The Media   
X. The media has influence over the outcome of elections, the setting of the 

political agenda, and the framing of political debate. 

Historical Development of the American Political System: Trace the evolution of 
journalism in the United States. 

Institutions: Describe the structure of the media today, and how in particular, the 
electronic media has changed politics. Evaluate the rules that govern the media for 
their effectiveness in balancing the need to regulate the media while allowing for 
freedom of the press. Describe the relationship between the government and the 
press today. 

Political Theory, Beliefs and Behaviors: Examine the research on the effects of the 
media on politics. Examine the issues of increasing liberal bias in the mainstream 
media, narrowcasting, the adversarial press, and sensationalism.  
 

Congress   
XI. The United States Congress is a decentralized institution that was created as 

a vehicle for political compromise. 

American vs. Foreign Political Systems: Explain the differences between a congress 
and a parliament. 

Historical Development of the American Political System: Explain the role that the 
Framers intended Congress to play. Trace the historical evolution of Congress.  

Institutions: Identify the reasons why Congress is such a decentralized institution 
today. Describe the make-up of Congress and the characteristics of its members. 
Describe the organization of Congress by party, committees, staffs and special 
offices. Explain how the growth of Congress has made it less efficient. Outline the 
process by which a bill becomes law. 

Political Theory, Beliefs and Behaviors: Summarize the findings of the studies on 

The Presidency   
XII. Despite the strict limitations imposed by the Constitution, presidential power 

has grown as a result of congressional delegation, the increased importance 
of foreign policy, and public expectations. 

Historical Development of the Political System: Explain the concerns of the Framers 
regarding executive power. Trace the evolution of the presidency. 

Institutions: Identify and explain those factors that account for the power of the 
modern President. List and describe the various offices that comprise the Office of 
the President. Enumerate and explain the powers that the President has at his 
disposal. Explain how the impeachment process works. Explain Presidential 
succession. 

Political Theory, Beliefs and Behaviors: Explain the considerations of the President 
in making appointments. Explain the considerations of the President in putting his 
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how congressmen behave. Evaluate the ethics issues and reforms that have been 
attempted to eliminate perks, abuses and other ethics violations. 
 

program together. 
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Quarter IV 
The Bureaucracy   
XIII. The growth of the federal bureaucracy and its apparent inefficiency are 

symptomatic of the increased, and often competing, demands placed upon 
the federal government. 

Institutions: Identify the distinctive features of the American bureaucracy. Describe 
the scope of bureaucratic authority today. Explain how bureaucrats are recruited. 
Describe the means by which Congress exercises oversight of the bureaucracy. 

Historical Development of the Political System: Trace the evolution of the federal 
bureaucracy. Evaluate the efforts to reform the federal bureaucracy. 

Political Theory, Beliefs and Behaviors: Describe the characteristics of modern 
bureaucrats, and explain how they behave. Identify the five major bureaucratic 
pathologies and their causes. 

 

 

The Judiciary   
XIV. has brought this into question, and has led to a debate over what the 

legitimate method of judicial review is.Although in theory the federal judiciary 
is supposed to be an impartial arbiter, “judicial activism”  

Political Theory, Beliefs, and Behaviors: Explain the theory of an independent 
judiciary. Explain the arguments in the debate over “judicial activism”, and the 
significance of the debate itself. 

Historical Development of the Political System: Explain the role the Framers saw for 
the federal courts. Define the terms “strict constructionism”, “originalism”, “the living 
Constitution”, and “judicial activism” and explain the history behind why these terms 
have come into the poltical vernacular. 

Institutions: Describe the structure of the federal courts today. Explain the 
appointment process for federal judges and explain why the appointment of 
Supreme Court Justices has become so poltiicized. Explain the extent to which, and 
ways by which, one can gain access to the federal courts. Describe how the 
Supreme Court operates. Assess the power of the federal courts. Identify the 
checks on the courts. 

. 
 

Economic Policy   
XV. Economic policy is arguably the most important facet of domestic policy, but 

it is also the most difficult to formulate and implement.  

Political Theory, Beliefs and Behaviors: Identify the factors that determine what 
issues get on the political agenda. Explain how perceptions, beliefs, interests and 
values affect policy-making in general. Explain why economic health is critical to the 
success of politicians come election time, and how the importance of economic 
health affects the way politicians behave. Explain the politics of taxing and 
spending. Analyze the four theories of economic policy. 

Institutions: Identify the “players” in the formation of economic policy and explain 
how the implementation of successful economic policy requires the cooperation of 
all. Explain the issues surrounding the federal budget and its formulation. 
 

Foreign Policy   
XVI. American foreign policy is largely formulated by those political “elites” who 

champion the prevailing worldview at a given moment in our history. 

Political Theory, Beliefs and behaviors: Explain the essential dilemma in American 
foreign policy; how to pursue national interest, morally. Identify the types of foreign 
policy. Explain how the Constitution defines presidential and congressional authority 
over foreign policy. Explain the extent to which foreign policy reflects public opinion 
vs. elite opinion. Explain when military policy is majoritarian in nature and when it is 
best explained as “client politics”. Examine the structure of defense decision-
making. 

Institutions: Describe the machinery of foreign policy – the various agencies and 
players that participate in its development and implementation. 

Historical Development of the American Political System: Explain how historically 
foreign policy has been determined through debate among foreign policy elites. 
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Curriculum Management System 

Grade Level/Subject: 

A.P. Gov. and Politics 

Big Idea:  The United States is a federal republic. 

Topic: Introduction to American Government 

Goal 1: The student will be able to explain why the United States is a republic, as opposed to a direct 
democracy. 

Objectives / Cluster Concepts / 

Cumulative Progress Indicators 
(CPI's) 

The student will be able to: 

Essential Questions 

Enduring Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

1 -1 ½  
blocks 

I. The United States is a federal 
republic. 

Political Theory, Beliefs and 
Behavior (6.1; 6.2 A 3-5; B 4-
6; C 3-4; D 1): Define “political 
power” and “democracy”. 
Explain how political power 
relates to the concepts of 
“authority” and “legitimacy”. 
Distinguish between direct and 
representative democracy, and 
identify elements of both in 
America’s political tradition. 
Identify and explain the 
requirements for a stable 
republican government. 
Explain the differences 
between “majoritarian” and 
“elitist” politics in a republican 
system of government. Explain 
the four theories of “who 
governs” a republic.  

Historical Development of the 
American Political System 
(6.1; 6.2 A 3; B 1, 4; C 6): 
Explain why the Framers 
chose to make the United 
States a republic. Explain how 
the constraints on the growth 
of the federal government 
have changed since the 
founding. 

 What is political power? 

 What is democracy? 

 Which is best: a direct or representative democracy? 

 How is power distributed in a democracy? 

 Why is the United States a republic? 

 What are the forces behind political change? 

 How and why has the scope of federal power 
expanded over the course of our history? 

 

NOTE:  The assessment models provided in this 
document are suggestions for the teacher. If the 
teacher chooses to develop his/her own model, 
it must be of equal or better quality and at the 
same or higher cognitive levels (as noted in 
parentheses).  

Depending upon the needs of the class, the 
assessment questions may be answered in the 
form of essays, quizzes, mobiles, PowerPoint, 
oral reports, booklets, or other formats of 
measurement used by the teacher.  

 
ASSESSMENTS 

 Objective test (AP multiple choice) 

 Sample Topics for Free Response Questions: 
- the extent to which America is a democracy 
- the change that occurred in American 

politics in the twentieth century 
(Analysis, Synthesis, Evaluation) 

 

MATERIALS/RESOURCES 

 Primary Text: Wilson, James Q., and John J. 
DiLulio Jr. American Government: Institutions 
and Policies. Ninth Edition. Boston: Houghton 
Mifflin, 2004. (chapters 1 and 22) 

 Max Weber, Essays in Sociology, edited and 
translated by H.H. Gerth and C. Wright Mills, 
copyright 1946, 1958, 1973 by H.H. Gerth and 
C. Wright Mills. 
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Curriculum Management System 

Grade Level/Subject: 

A.P. Gov. and Politics 

Big Idea:  The United States is a federal republic. 

Topic: Introduction to American Government 

Goal 1: The student will be able to explain why the United States is a republic, as opposed to a direct 
democracy. 

Objectives / Cluster Concepts / 

Cumulative Progress Indicators 
(CPI's) 

The student will be able to: 

Essential Questions 

Enduring Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

  
SUGGESTED ACTIVITIES   

 Create a visual illustrating the relationship 
between power, authority, and legitimacy. 

 Create a Venn diagram contrasting direct and 
representative democracies. 

 Brainstorm specific examples of direct 
democracy in America today. 

 Determine how events made the Framers 
fearful of tyranny of both the government and of 
popular majorities, and how this along with 
practical logistical considerations, led them to 
create a federal republic. 

 Students will research and analyze failed 
republics and cite the reasons for their failure. 
Connect their findings to the list of requirements 
for a stable republican government. 

 Students will develop lists of current policy 
issues that are “majoritarian” and issues that 
are driven by “elites”. 

 Create a chart highlighting the main 
characteristics of the four theories of “who 
governs” as presented in the text. 

 Create an annotated timeline illustrating the 
historical expansion of the federal government’s 
power.  
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Curriculum Management System 

Grade Level/Subject:  

A.P. Gov. and Politics 

Big Idea:  The Federal Constitution struck a balance between the interests of individuals and states’ 

rights, and the need for political stability. 

Topic: The Constitution 

Goal 2: The student will be able to explain the historical context within which the United States 
Constitution was written. 

Objectives / Cluster Concepts / 

Cumulative Progress Indicators 
(CPI's) 

The student will be able to: 

Essential Questions 

Enduring Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

4-5 
Blocks 

II. The Federal Constitution 
struck a balance between the 
interests of individual and 
states’ rights, and the need for 
political stability. 

Political Theory, Beliefs and 
Behavior (6.1; 6.2 A 4-5; B 4; 
C 1; D 2): Explain the concept 
of natural rights.  

Historical Development of the 
American Political System 
(6.1; 6.2 A 1, 3-4, B 1, 4, C 2-
5, D 2-3, 5): Explain why the 
Framers initially adopted a 
Confederation form of 
government. Explain how the 
Confederation’s failure led the 
Framers to re-evaluate their 
suspicions of centralized 
power. Compare and contrast 
the New Jersey and Virginia 
Plans and explain the 
significance of the Great 
Compromise. Show how 
James Madison’s ideas for 
curbing tyranny played an 
important role in framing the 
Constitution. Explain why the 
Constitution did not initially 
contain a bill of rights and why 
one was added later. Explain 
why the Framers compromised 

 Do people have natural rights? 

 What is the proper role of government? 

 What view of human nature is embodied in the 
Constitution? 

 Why is compromise essential to a democracy? 

 How did the Constitution strengthen the central 
government yet preserve liberty? 

 

NOTE:  The assessment models provided in this 
document are suggestions for the teacher. If the 
teacher chooses to develop his/her own model, 
it must be of equal or better quality and at the 
same or higher cognitive levels (as noted in 
parentheses).  

Depending upon the needs of the class, the 
assessment questions may be answered in the 
form of essays, quizzes, mobiles, PowerPoint, 
oral reports, booklets, or other formats of 
measurement used by the teacher. 

 
ASSESSMENTS 

 Objective test (AP multiple choice) 

 Sample Topics for Free Response Questions: 
- ideological foundations of the Revolution 
- the history of the Revolution era and 

confederation and how that influenced the 
structure of the Constitution 

- motives of the Framers 
- the Constitution and change 

(Analysis, Synthesis, Evaluation) 

 

MATERIALS/RESOURCES 

 Primary Text: Wilson, James Q., and John J. 
DiLulio Jr. American Government: Institutions 
and Policies. Ninth Edition. Boston: Houghton 
Mifflin, 2004. (chapter 2) 

 The Federalist Nos. 10, 47, 48, 51, 55, 57, 68, 
70, 78 

 “The Address and Reasons of Dissent of the 
Minority of the Convention of Pennsylvania to 
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Curriculum Management System 

Grade Level/Subject:  

A.P. Gov. and Politics 

Big Idea:  The Federal Constitution struck a balance between the interests of individuals and states’ 

rights, and the need for political stability. 

Topic: The Constitution 

Goal 2: The student will be able to explain the historical context within which the United States 
Constitution was written. 

Objectives / Cluster Concepts / 

Cumulative Progress Indicators 
(CPI's) 

The student will be able to: 

Essential Questions 

Enduring Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

over the issue of slavery. 
Summarize and evaluate 
Charles Beard’s An Economic 
Interpretation of the 
Constitution. List and explain 
the two types of constitutional 
reform advocated today. 

Their Constituents (1788)” 

 Herbert Storing, What the Antifederalists Were 
For (Chicago: University of Chicago Press, 
1981), pp. 9-14. 

 
SUGGESTED ACTIVITIES 

 

 Analyze and determine the ideological 
foundations of the American Revolution. 

 Chart the primary features of the Articles of 
Confederation and the Constitution. Show 
how the Constitution addressed specific 
weaknesses of the Articles of 
Confederation.  

 Identify and analyze those issues that were 
controversial at the Constitutional 
Convention and explain how they were 
resolved. 

 Engage students in a  Constitution 
Scavenger Hunt. Pose specific questions 
about what the Constitution actually says. 
Ask students to defend their responses. 

 Analyze and read Federalist Nos. 10 and 
51 and draw schematics illustrating how the 
Constitution would protect against tyranny. 

 Conduct a mock debate between 
Federalists and Antifederalist on the merits 
of the Constitution. 

 Propose amendments to the Constitution 
addressing the more common complaints of 
reformers and critics. 
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Curriculum Management System 

Grade Level/Subject:  

A.P. Gov. and Politics 

Big Idea:  The federal system is a layered system of government that protects against tyranny and 

protects local interests. 

Topic: Federalism 

Goal 3: The student will be able to understand why the United States adopted a federal system of 
government as well as the complexities in the relationship between the federal government and 
state governments that such a system presents. 

Objectives / Cluster Concepts / 

Cumulative Progress Indicators 
(CPI's) 

The student will be able to: 

Essential Questions 

Enduring Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

3 1/2 – 
4 

Blocks 

III. The Federal system is a 
layered system of government 
that protects against tyranny. 

Political Theory, Beliefs and 
Behavior (6.1; 6.2 C 3): 
Explain the difference between 
a federal and centralized 
system of government. 

Historical Development of the 
American Political System 
(6.1; 6.2 A 4; B 2-5; C 1-2; D 
2): Explain how the desire to 
protect states’ interests led to 
the adoption of a federal 
system. Outline the 
evolutionary stages of 
federalism (i.e. dual, 
cooperative and competitive 
federalism). Explain how and 
why the federal government 
has been allowed to exercise 
greater power over the states 
over the course of time. 

Institutions (6.1; 6.2 B 3, 5): 
Distinguish between 
categorical and block grants, 
as well as between mandates 
and conditions of aid in fiscal 
federalism. 

 Why did the Framers adopt a federal system of 
government? 

 Where is sovereignty located in the American political 
system? 

 How is power divided between the federal and state 
governments under the Constitution? 

 How has our federal system changed over the course 
of history? 

 

NOTE:  The assessment models provided in this 
document are suggestions for the teacher. If the 
teacher chooses to develop his/her own model, 
it must be of equal or better quality and at the 
same or higher cognitive levels (as noted in 
parentheses).  

Depending upon the needs of the class, the 
assessment questions may be answered in the 
form of essays, quizzes, mobiles, PowerPoint, 
oral reports, booklets, or other formats of 
measurement used by the teacher. 

 
ASSESSMENTS 

 Objective test (AP multiple choice) 

 Sample Topics for Free Response Questions: 
- the reasons for a federal system 
- history of federalism 
- weaknesses and criticisms of our federal 

system 
- contemporary conservative and liberal 

views of the scope of federal authority 
(Analysis, Synthesis, Evaluation) 

 

MATERIALS/RESOURCES 

 Primary Text: Wilson, James Q., and John J. 
DiLulio Jr. American Government: Institutions 
and Policies. Ninth Edition. Boston: Houghton 
Mifflin, 2004. (chapter 3) 

 Ann O’ M. Bowman, “American Federalism on 
the Horizon,” Publius: The Journal of 
Federalism 32 (Spring 2002): 3-22. 

 Federalist Nos. 28, 45, and 46 
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Curriculum Management System 

Grade Level/Subject:  

A.P. Gov. and Politics 

Big Idea:  The federal system is a layered system of government that protects against tyranny and 

protects local interests. 

Topic: Federalism 

Goal 3: The student will be able to understand why the United States adopted a federal system of 
government as well as the complexities in the relationship between the federal government and 
state governments that such a system presents. 

Objectives / Cluster Concepts / 

Cumulative Progress Indicators 
(CPI's) 

The student will be able to: 

Essential Questions 

Enduring Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

 
SUGGESTED ACTIVITIES 

 Contrast our federal system to a unitary system 
and discuss the relative advantages and 
disadvantages of both. 

 Trace the history of federalism in the United 
States. Have students identify the 
developments that were integral to the 
expansion of the federal government’s power 
over the states. 

 Analyze fiscal federalism. 

 Focus on the power the federal government has 
over the states through grants-in-aid and 
mandates. 

 Analyze and define and give examples of 
project grants, formula grants, and block grants. 

 Explain how federalism is ever-evolving and 
how in recent years the courts and state 
governments have taken steps to reassert 
states’ sovereignty and reign-in federal power. 

 Analyze and prepare Supreme Court case 
briefs highlighting the background, issue, and 
resolution to cases pertaining to federalism and 
the Constitution. 
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Curriculum Management System 

Grade Level/Subject:  

A.P. Gov. and Politics 

Big Idea:  Defining civil liberties and their limits has been one of the most contentious aspects of 

American political culture. 

Topic: The Bill of Rights and civil liberties. 

Goal 4: The student will be able to explain that because our rights are in conflict civil liberties are often 
at the center of political debate.  

Objectives / Cluster Concepts / 

Cumulative Progress Indicators 
(CPI's) 

The student will be able to: 

Essential Questions 

Enduring Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

3-4 
Blocks 

IV. Defining civil liberties and their 
limits has been one of the 
most contentious aspects of 
American political culture. 

Political Theory, Beliefs and 
Behavior (6.1; 6.2 A 3, 5; B 2-
3, 5; C 2; D): Define civil 
liberties and distinguish them 
from civil rights. Explain how 
issues of free speech and 
expression generally weigh the 
interests of maintaining an 
open society with the 
government’s interest in 
maintaining public safety. 
Identify the reasons why civil 
liberties are often at the center 
of political debate. Explain why 
the First Amendment is 
considered sacrosanct. 
Identify and explain the issues 
surrounding the curbing of civil 
liberties during wartime (with 
special emphasis on the 
current “War on Terror”). 
Identify the major issues 
pertaining to the right to 
privacy. Explain why the right 
to procedural due process as 
embodied in the Fifth, Sixth, 
and Seventh Amendments are 
often criticized as 
overprotection of criminals. 

 Should courts err on the side of protecting individual 
rights or with the interests of society at large? 

 Should the display of religious symbols on government 
property be permitted? 

 If a person confesses that he committed a crime, is 
there any reason why the confession should not be 
used in court? 

 Should evidence that is damning, but obtained illegally, 
still be admissible in court? 

 Should the expression of certain beliefs be curtailed 
because they are hostile to our democracy? 

 How far should the government be permitted to curb 
civil liberties in order to effectively wage war? 

 

NOTE:  The assessment models provided in this 
document are suggestions for the teacher. If the 
teacher chooses to develop his/her own model, 
it must be of equal or better quality and at the 
same or higher cognitive levels (as noted in 
parentheses).  

Depending upon the needs of the class, the 
assessment questions may be answered in the 
form of essays, quizzes, mobiles, PowerPoint, 
oral reports, booklets, or other formats of 
measurement used by the teacher. 

 
ASSESSMENTS 

 Objective test (AP multiple choice) 

 Sample Topics for Free Response Questions: 
- civil liberties and political divisiveness 
- the forces that give rise to civil liberties 

cases 
- the Fourteenth Amendment and the 

Doctrine of Incorporation 
- limits on freedom of speech 
- the establishment clause and freedom of 

religion 
- the exclusionary rule 
- search warrants and miranda 
- civil liberties vs. national security 

(Analysis, Synthesis, Evaluation) 

 

MATERIALS/RESOURCES 
 Primary Text: Wilson, James Q., and John J. 

DiLulio Jr. American Government: Institutions 
and Policies. Ninth Edition. Boston: Houghton 
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Curriculum Management System 

Grade Level/Subject:  

A.P. Gov. and Politics 

Big Idea:  Defining civil liberties and their limits has been one of the most contentious aspects of 

American political culture. 

Topic: The Bill of Rights and civil liberties. 

Goal 4: The student will be able to explain that because our rights are in conflict civil liberties are often 
at the center of political debate.  

Objectives / Cluster Concepts / 

Cumulative Progress Indicators 
(CPI's) 

The student will be able to: 

Essential Questions 

Enduring Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

Historical Development of the 
American Political System 
(6.1; 6.2 A 4; B 1, 3-5; C 1-2): 
Trace the historical 
development of the Bill of 
Rights through the Doctrine of 
Incorporation. Explain why the 
Supreme Court has failed to 
establish clear standard rules 
regarding church-state 
relations. Explain the origins 
and importance of criminal due 
process. 

 

Mifflin, 2004. (chapter 18)  
 Michael J. Glennon, “Terrorism and the Limits 

of the Law,” Wilson Quarterly 22, Spring 2002, 
pp. 12-19. 

 
SUGGESTED ACTIVITIES 
 Analyze the historical development of the Bill of 

Rights. 
 Discuss the major issues pertaining to freedom 

of speech and assembly. Highlight major 
Supreme Court cases. Touch upon issue of the 
press with the understanding that you will return 
to this issue when we study the media. 

 With regards to freedom of religion, distinguish 
between the “free expression” and 
“establishment” clauses. 

 Analyze and discuss the major issues relating 
to freedom of religion and highlight the major 
cases. 

 Discuss the major issues relating to the right to 
bear arms, right to privacy, and procedural due 
process and highlight the major cases. 

 Discuss some of the moral issues and 
dilemmas that arise from the Eighth 
Amendment (e.g. death penalty) and the Ninth 
Amendment (undefined rights – e.g. abortion 
and right to die). 

 Examine case studies relating to the Bill of 
Rights and ask students to predict the 
outcomes of the cases with their own rationale. 

 Have students research other cases relating to 
the Bill of Rights and present them to the class. 
(SEE SUPREME COURT CASE BRIEF 
ACTIVITY IN UNIT ON THE JUDICIARY) 
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Curriculum Management System 

Grade Level/Subject:  

A.P. Gov. and Politics 

Big Idea:  Defining civil liberties and their limits has been one of the most contentious aspects of 

American political culture. 

Topic: The Bill of Rights and civil liberties. 

Goal 4: The student will be able to explain that because our rights are in conflict civil liberties are often 
at the center of political debate.  

Objectives / Cluster Concepts / 

Cumulative Progress Indicators 
(CPI's) 

The student will be able to: 

Essential Questions 

Enduring Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

 Debate the recent controversies surrounding 
the “war on terror” and the curbing of civil 
liberties. 
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Curriculum Management System 

Grade Level/Subject:  

A.P. Gov. and Politics 

Big Idea:  In addition to our system of government, it is America’s political culture that has accounted for 

the success of our republic. 

Topic: American Political Culture 

Goal 5: The student will be able to explain the inherent set of beliefs and attitudes that Americans have 
about how the government ought to operate. 

Objectives / Cluster Concepts / 

Cumulative Progress Indicators 
(CPI's) 

The student will be able to: 

Essential Questions 

Enduring Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

8-9 
Blocks 

V. In addition to our system of 
government, it is America’s 
political culture that has 
accounted for the success of 
our republic.   

Political Theory, Beliefs and 
Behavior (6.1; 6.2 A 3-5, 7; D 
1, 5) : Define “political culture” 
and identify the dominant 
characteristics of American 
political culture. Explain the 
importance of political 
tolerance for a democracy, 
and how increasing political 
polarization may threaten it. 
Explain why “public opinion” is 
an ambiguous term and why 
our government doesn’t 
always do what the “public” 
wants. Define political 
ideology. Distinguish between 
the dominant political and 
economic values of 
Americans. Identify the 
foundations of American 
political culture and those 
institutions that are most 
responsible for political 
socialization in the United 
States. Explain the concern 
over mistrust of government 
and why many Americans 
have come to regard this as 
normal and good. Summarize 

 What distinctive set of beliefs is fundamental to how 
Americans think about politics and government? 

 How has our political culture changed over the past 
century? 

 To what extent have Americans come to mistrust 
government, and what difference does it make? 

 Does increasing political polarization threaten our 
democracy?  

 

NOTE:  The assessment models provided in this 
document are suggestions for the teacher. If the 
teacher chooses to develop his/her own model, 
it must be of equal or better quality and at the 
same or higher cognitive levels (as noted in 
parentheses).  

Depending upon the needs of the class, the 
assessment questions may be answered in the 
form of essays, quizzes, mobiles, PowerPoint, 
oral reports, booklets, or other formats of 
measurement used by the teacher. 

 
ASSESSMENTS 

 Objective test (AP multiple choice) 

 Sample Topics for Free Response Questions: 
- liberty vs. equality 
- liberal vs. conservative ideology 
- the culture war 
- the importance of civic duty 
- issues of tolerance 
- increasing political polarization in America  

(analysis, synthesis, evaluation) 

 

MATERIALS/RESOURCES 

 Primary Text: Wilson, James Q., and John J. 
DiLulio Jr. American Government: Institutions 
and Policies. Ninth Edition. Boston: Houghton 
Mifflin, 2004. (chapters 4 and 5) 

 Alexis de Tocqueville, Democracy in America 
(1835) 

 David Brooks, “One Nation Slightly Divisible,” 
Atlantic Monthly 288 (December 2001): pp. 53-
65. 
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Curriculum Management System 

Grade Level/Subject:  

A.P. Gov. and Politics 

Big Idea:  In addition to our system of government, it is America’s political culture that has accounted for 

the success of our republic. 

Topic: American Political Culture 

Goal 5: The student will be able to explain the inherent set of beliefs and attitudes that Americans have 
about how the government ought to operate. 

Objectives / Cluster Concepts / 

Cumulative Progress Indicators 
(CPI's) 

The student will be able to: 

Essential Questions 

Enduring Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

“liberal” and “conservative” 
views on contemporary issues. 
Explain why cleavages 
between liberals and 
conservatives are 
“crosscutting” and why this is 
significant. Generalize about 
the ideology of particular 
demographic groups. 

Historical Development of the 
American Political System 
(6.1; 6.2 B 1) : Explain how 
changing demographics has 
affected our political culture 
and system. 

American vs. Foreign Political 
Systems (6.1; 6.2 C 3): 
Explain the major differences 
between our political culture 
and those of other nations. 

 

 James G. Gimpel and Kimberly A. Karnes, “The 
Rural Side of the Urban-Rural Gap,” APSA 
Symposium: Voting Gaps in the 2004 Election, 
PS: Political Science and Politics (July 2006). 

 Semi-Sovereign People: A Realist’s View of 
Democracy in America, pp. 21-35. First edition 
by E.E. Schattschneider, copyright 1961. 

 Jonathan Chait, “Victim Politics.” The New 
Republic, March 18, 2002, pp. 22-25.  

 John Stuart Mill, On Liberty (London: J. W. 
Parker and Son, 1859). 

 
SUGGESTED ACTIVITIES 
 Identify and define our major political values 

(i.e. liberty, equality, democracy, civic duty, and 
individual responsibility). 

 Examine the findings of major comparative 
studies between American political culture and 
that of other nations. 

 Discuss the labels “liberal” and “conservative”. 
Analyze and relate these terms to political ideas 
and politicians over time. Explain how the 
meaning of these terms has changed over time. 

 Determine and summarize “liberal” and 
“conservative” views on today’s issues. 

 Analyze political cartoons or literature to detect 
the ideological bias. Research the effects that 
religion, the family, social class and our 
economic values have had on our political 
culture. 

 Examine statistical charts on the influence of 
religion, race, gender, education, and income 
on political ideology. 

 Define and create an ideological inventory of 
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Curriculum Management System 

Grade Level/Subject:  

A.P. Gov. and Politics 

Big Idea:  In addition to our system of government, it is America’s political culture that has accounted for 

the success of our republic. 

Topic: American Political Culture 

Goal 5: The student will be able to explain the inherent set of beliefs and attitudes that Americans have 
about how the government ought to operate. 

Objectives / Cluster Concepts / 

Cumulative Progress Indicators 
(CPI's) 

The student will be able to: 

Essential Questions 

Enduring Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

their own beliefs. 
 Discuss how our preoccupation with rights has 

played a central role in the development of an 
adversarial political culture in America. 

 Explain how certain historical events have 
made Americans suspicious of government. 
Identify evidence of this mistrust of government 
in the news. 

 Conduct an informal debate over some of the 
more contentious issues in the “culture war”. 
Have students speculate about the strength of 
the political convictions of both sides and how 
that makes political compromise increasingly 
difficult. 

 Review the concept of a republic as a system 
that reconciles the interests of the people with 
that of the state. 

 Examine major polls and graphs (e.g. Gallup, 
Rasmussen) of public opinion on current 
policies and/or politicians. Discuss why “public 
opinion” is an ambiguous term. 

 Explain why it is that political elites have such 
great influence over government policy. 
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Curriculum Management System 

Grade Level/Subject:  

A.P. Gov. and Politics 

Big Idea:  Despite criticisms of low voter turnout, Americans participate in politics more than citizens of 

any other nation. 

Topic: Political Participation 

Goal 6: The student will be able to explain the factors that affect political participation. 

Objectives / Cluster Concepts / 

Cumulative Progress Indicators 
(CPI's) 

The student will be able to: 

Essential Questions 

Enduring Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

2 
Blocks 

VI. Despite criticisms of low voter 
turnout, Americans participate 
in politics more than citizens of 
any other nation. 

Political Theory, Beliefs and 
Behavior (6.1; 6.2 A 3, 5-6; B 
2-3, 5-6; D 1, 3, 5): Identify 
those factors that hold down 
voter turnout. Explain Verba 
and Nie’s six categories of 
political participation. Identify 
and explain the factors that 
correlate with high or low 
levels of political participation. 

American vs. Foreign Political 
Systems (6.1; 6.2 C 3; D 3): 
Explain how statistical data 
comparing voter turnout in the 
United States to other 
countries is often skewed.  

Historical Development of the 
American Political System 
(6.1; 6.2 B 1-5, D 5): Trace the 
historical expansion of the 
American electorate. 

 

 What role did the Framers believe the average citizen 
should play in politics? 

 Who votes and who doesn’t? 

 Why do some individuals participate in politics at higher 
rates than others? 

 

NOTE:  The assessment models provided in this 
document are suggestions for the teacher. If the 
teacher chooses to develop his/her own model, 
it must be of equal or better quality and at the 
same or higher cognitive levels (as noted in 
parentheses).  

Depending upon the needs of the class, the 
assessment questions may be answered in the 
form of essays, quizzes, mobiles, PowerPoint, 
oral reports, booklets, or other formats of 
measurement used by the teacher. 

 
ASSESSMENTS 

 Objective test (AP multiple choice) 

 Sample Topics for Free Response Questions:  
- the historical expansion of the electorate 
- low voter turnout 
- demographics and political participation 
- comparing political participation between 

the U.S and foreign nations 
*It is important when studying aspects of politics 
that are quantifiable (like political participation) 
to incorporate statistical data in FRQs. 

(Analysis, Synthesis, Evaluation) 

 

MATERIALS/RESOURCES 

 Primary Text: Wilson, James Q., and John J. 
DiLulio Jr. American Government: Institutions 
and Policies. Ninth Edition. Boston: Houghton 
Mifflin, 2004. (chapter 6) 
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Curriculum Management System 

Grade Level/Subject:  

A.P. Gov. and Politics 

Big Idea:  Despite criticisms of low voter turnout, Americans participate in politics more than citizens of 

any other nation. 

Topic: Political Participation 

Goal 6: The student will be able to explain the factors that affect political participation. 

Objectives / Cluster Concepts / 

Cumulative Progress Indicators 
(CPI's) 

The student will be able to: 

Essential Questions 

Enduring Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

 
SUGGESTED ACTIVITIES 

 Discuss the explanations for why voter turnout 
in the United States is low. Research findings 
beyond those presented in the text. 

 Analyze the historical expansion of the 
electorate and the history of election law. 

 Provide students with graphs or charts and 
analyze statistical data relating to voting rates 
or other forms of political participation. Students 
will make generalizations based on what the 
research shows. 
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Curriculum Management System 

Grade Level/Subject:  

A.P. Gov. and Politics 

Big Idea:  American political parties are relatively weak when compared to those of other nations, and 

have weakened over time. 

Topic: Political Parties 

Goal 7: The student will be able to explain how the two-party system has evolved in the United States. 

Objectives / Cluster Concepts / 

Cumulative Progress Indicators 
(CPI's) 

The student will be able to: 

Essential Questions 

Enduring Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

3-4 
Blocks 

VII. American political parties are 
relatively weak when 
compared to those of other 
democratic nations, and have 
weakened over time. 

American vs. Foreign Political 
Systems (6.1; 6.2 A 6; C 3): 
Contrast the strengths and 
structures of European and 
American parties. 

Historical Development of the 
American Political System 
(6.1; 6.2 A 6; C 1, 3): Trace 
the development of the two-
party system and suggest 
reasons why the party system 
has weakened over the course 
of the twentieth century. 
Explain the effects that the 
primary system and intraparty 
democracy have had on party 
unity and leadership. Explain 
why minor parties form, and 
why they are rarely successful. 

Institutions (6.1; 6.2 C 5): 
Describe the structure of the 
two major parties today. 
Identify the major 
organizational differences 
between the Democrats and 
Republicans at the national 
level today. Describe the 
organization of parties at the 

 If the Founding Fathers were at first opposed to 
political parties, then why do we have them? 

 How has America’s two-party system changed over the 
past 150 years? 

 Why have fewer Americans had a strong party 
affiliation in recent decades, and how has this affected 
the way Americans vote?  

 

NOTE:  The assessment models provided in this 
document are suggestions for the teacher. If the 
teacher chooses to develop his/her own model, 
it must be of equal or better quality and at the 
same or higher cognitive levels (as noted in 
parentheses).  

Depending upon the needs of the class, the 
assessment questions may be answered in the 
form of essays, quizzes, mobiles, PowerPoint, 
oral reports, booklets, or other formats of 
measurement used by the teacher. 

 
ASSESSMENTS 

 Objective test (AP multiple choice) 

 Sample Topics for Free Response Questions:  
- differences between the Republicans and 

Democrats 
- differences between American and 

European parties 
- the enduring two-party system 
- weaknesses of American political parties 

(analysis, synthesis, evaluation) 

 

MATERIALS/RESOURCES 

 Primary Text: Wilson, James Q., and John J. 
DiLulio Jr. American Government: Institutions 
and Policies. Ninth Edition. Boston: Houghton 
Mifflin, 2004. (chapter 7) 

 “Towards a More Responsible Two-Party 
System” (Report of the APSA Committee on 
Political Parties), American Political Science 
Review 44 (1950), pp. 17-24. 
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Curriculum Management System 

Grade Level/Subject:  

A.P. Gov. and Politics 

Big Idea:  American political parties are relatively weak when compared to those of other nations, and 

have weakened over time. 

Topic: Political Parties 

Goal 7: The student will be able to explain how the two-party system has evolved in the United States. 

Objectives / Cluster Concepts / 

Cumulative Progress Indicators 
(CPI's) 

The student will be able to: 

Essential Questions 

Enduring Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

state and local levels. Give an 
overview of the presidential 
nominating process, and 
explain the difficulties that the 
primary system presents 
candidates.  

Political Theory, Beliefs and 
Behavior (6.1; 6.2 C 5): 
Explain how our two-party 
system has a moderating 
effect on politics. 

 

 
SUGGESTED ACTIVITIES 

 Create a Venn diagram contrasting European 
and American parties. 

 Create an annotated timeline tracing the history 
of political parties in the United States. 

 View the film: “A Third Choice” (history of minor 
parties in the United States). 

 List and analyze the positions of the two parties 
on the major issues of the day. Have students 
generalize about the differences between 
Democrats and Republicans. 

 Explain the indirect correlation between 
intraparty democracy and party weakness. 

 Analyze the last presidential election and show 
how the message of the candidates changed 
from the primary to the general elections. 
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Curriculum Management System 

Grade Level/Subject:  

A.P. Gov. and Politics 

Big Idea:  While presidential candidates must build broad support to get elected, congressmen ignore 

their “home base” at their peril.  

Topic: Elections and Campaigns 

Goal 8: The student will be able to explain the differences between presidential and congressional 
elections, and identify those factors that have an influence on the outcomes of elections. 

Objectives / Cluster Concepts / 

Cumulative Progress Indicators 
(CPI's) 

The student will be able to: 

Essential Questions 

Enduring Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

5-6 
Blocks 

VIII. While a presidential candidate 
must build broad support in 
order to get elected to office, 
congressmen ignore their 
“home base” at their peril. 

Institutions (6.1; 6.2 A 5-7; B 3, 
5; D 4-5): Identify the 
differences between 
presidential and congressional 
elections. Explain the 
presidential and congressional 
election processes. Explain 
why the differences between 
the primary and general 
election campaigns in 
presidential elections are 
significant.  

Political Theory, Beliefs and 
Behavior (6.1; 6.2 A 6; B 2-3; 
C 4-5): Explain the 
significance of money to 
election outcomes. Identify 
those factors that have the 
greatest effect on determining 
election results. Generalize 
about the impact of elections 
on policy. 

Historical Development of the 
American Political System 
(6.1; 6.2 A 4, 6; B 1-3, 5; C 1, 
5-6): Distinguish between the 
party-oriented elections of the 
nineteenth century and the 

 How have primaries and general election campaigns 
changed over the past 150 years? 

 What matters most in deciding who wins presidential 
and congressional elections? 

 Do elections really make a difference in policy? 

 

NOTE:  The assessment models provided in this 
document are suggestions for the teacher. If the 
teacher chooses to develop his/her own model, 
it must be of equal or better quality and at the 
same or higher cognitive levels (as noted in 
parentheses).  

Depending upon the needs of the class, the 
assessment questions may be answered in the 
form of essays, quizzes, mobiles, PowerPoint, 
oral reports, booklets, or other formats of 
measurement used by the teacher. 

 
ASSESSMENTS 

 Objective test (AP multiple choice) 

 Sample Topics for Free Response Questions:  
- individual and personal nature of today’s 

campaigns 
- differences between congressional and 

presidential campaigns 
- effects of campaign finance law 
- how to win an election 
- analyzing data on elections 

(analysis, synthesis, evaluation) 

 

MATERIALS/RESOURCES 

 Primary Text: Wilson, James Q., and John J. 
DiLulio Jr. American Government: Institutions 
and Policies. Ninth Edition. Boston: Houghton 
Mifflin, 2004. (chapter 8)  

 James G. Gimpel and Kimberly A. Karnes, “The 
Rural Side of the Urban-Rural Gap,” APSA 
Symposium: Voting Gaps in the 2004 Election, 
PS: Political Science and Politics (July 2006). 
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Curriculum Management System 

Grade Level/Subject:  

A.P. Gov. and Politics 

Big Idea:  While presidential candidates must build broad support to get elected, congressmen ignore 

their “home base” at their peril.  

Topic: Elections and Campaigns 

Goal 8: The student will be able to explain the differences between presidential and congressional 
elections, and identify those factors that have an influence on the outcomes of elections. 

Objectives / Cluster Concepts / 

Cumulative Progress Indicators 
(CPI's) 

The student will be able to: 

Essential Questions 

Enduring Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

individual-oriented elections of 
today. Trace the history of 
campaign finance reform and 
evaluate its effectiveness. 

 

 
SUGGESTED ACTIVITIES 

 Discuss the differences between presidential 
and congressional elections. 

 Analyze the presidential and congressional 
election processes, and suggest the reasons 
why elections have become more individual-
oriented. 

 Discuss campaign finance and the factors that 
seem to have the greatest effect on election 
outcomes. 

 View the film: “Campaign Finance”. 

 Discuss the significance of elections on policy. 
Highlight those elections dubbed “realigning 
elections” for their impact on policy change. 

 Students will plan a mock presidential election 
campaign in which they are given a particular 
personality sketch of a candidate and must take 
into consideration all of the logistics of running 
a modern presidential campaign (e.g. campaign 
theme, which voting blocs to target, raising 
money, handling the media etc.) 

 Research, collect and post data on elections to 
analyze. 

 Have students chart the major candidates, 
issues/themes, and unique aspects of all the 
presidential elections from 1932-2008. 
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Curriculum Management System 

Grade Level/Subject:  

A.P. Gov. and Politics 

Big Idea:  Interest groups are an inevitable consequence of our federal system of government and our 

political culture. 

Topic: Interest Groups 

Goal 9: The student will be able to describe the wide variety of interest groups and lobbies the operate 
in the United States, explain why we have so many, and assess the effect that they have on the 
political system. 

Objectives / Cluster Concepts / 

Cumulative Progress Indicators 
(CPI's) 

The student will be able to: 

Essential Questions 

Enduring Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

3-4 
Blocks 

IX. Interest groups are an 
inevitable consequence of our 
federal system of government 
and our political culture. 

Institutions (6.1; 6.2 A 5, 7; C 
1, 6; D 3-5): Explain why 
American government and 
society encourages the 
proliferation of interest groups. 
Describe the various types of 
interest groups. Describe the 
methods employed by interest 
groups. 

Historical Development of the 
American Political System 
(6.1; 6.2 B 2-5): Describe the 
conditions under which, 
historically speaking, people 
have joined interest groups. 
Identify and evaluate the laws 
regulating interest groups. 

Politcal Theory, Beliefs and 
Behavior (6.1; 6.2 A 3; B 4; C 
1; D 2): Analyze the extent to 
which, as critics argue, interest 
groups threaten our 
democracy.  

 

 Why do people join interest groups? 

 Does the proliferation of interest groups mean that 
America has failed to “[cure] the mischiefs of faction”? 

 Are there any ways, both feasible and desirable, to 
regulate interest groups? 

 

NOTE:  The assessment models provided in this 
document are suggestions for the teacher. If the 
teacher chooses to develop his/her own model, 
it must be of equal or better quality and at the 
same or higher cognitive levels (as noted in 
parentheses).  

Depending upon the needs of the class, the 
assessment questions may be answered in the 
form of essays, quizzes, mobiles, PowerPoint, 
oral reports, booklets, or other formats of 
measurement used by the teacher. 

 
ASSESSMENTS 

 Objective test (AP multiple choice) 

 Sample Topics for Free Response Questions  
- the proliferation of interest groups 
- activities of interest groups 
- Does a class bias exist in interest groups? 
- criticisms of interest groups 

(Analysis, Synthesis, Evaluation) 

 

MATERIALS/RESOURCES 

 Primary Text: Wilson, James Q., and John J. 
DiLulio Jr. American Government: Institutions 
and Policies. Ninth Edition. Boston: Houghton 
Mifflin, 2004. (chapter9)  

 “Always Involved, Rarely Central; Organized 
Interests in American Politics,” by Allan J. Ciglar 
and Burdett A. Loomis from Ciglar and Loomis, 
Interest Group Politics, pp. 381-391. Copyright 
2002 Congressional Quarterly Inc. 
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Curriculum Management System 

Grade Level/Subject:  

A.P. Gov. and Politics 

Big Idea:  Interest groups are an inevitable consequence of our federal system of government and our 

political culture. 

Topic: Interest Groups 

Goal 9: The student will be able to describe the wide variety of interest groups and lobbies the operate 
in the United States, explain why we have so many, and assess the effect that they have on the 
political system. 

Objectives / Cluster Concepts / 

Cumulative Progress Indicators 
(CPI's) 

The student will be able to: 

Essential Questions 

Enduring Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

 
SUGGESTED ACTIVITIES 

 Discuss the reasons for the proliferations of 
interest groups in the United States and the 
concerns of critics. 

 Trace the history of interest groups in the 
United States. 

 Outline the various types of interest groups and 
the incentives for joining. 

 Examine the methods of interest groups in the 
context of the typical criticisms leveled at them. 
Note that many of the criticisms are fallacious. 

 View the film: “The Unelected” (a documentary 
on interest groups and lobbying that highlights 
the sometimes unethical practices of lobbies). 

 Evaluate the efforts to regulate interest groups. 

 Draft and debate regulatory legislation. Make 
sure that they address the difficulties in 
regulating the activities of interest groups and 
the arguments for the desirability of interest 
groups. 
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Curriculum Management System 

Grade Level/Subject:  

A.P. Gov. and Politics 

Big Idea:  The media has influence over the outcome of elections, the setting of the political agenda, and 

the framing of political debate. 

Topic: The Media 

Goal 10: The student will be able to trace the historical evolution of the relationship between the 
government and the media, and appreciate the power of the media over the political process. 

Objectives / Cluster Concepts / 

Cumulative Progress Indicators 
(CPI's) 

The student will be able to: 

Essential Questions 

Enduring Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

3-4 
Blocks 

X.  The media has influence over 
the outcome of elections, the 
setting of the political agenda, 
and the framing of political 
debate. 

Historical Development of the 
American Political System 
(6.1; 6.2 A 3, 5, 7; B 1; C 3, 5, 
6): Trace the evolution of 
journalism in the United 
States. 

Institutions (6.1; 6.2 A 2-4, 7; B 
3; C 1-2, 6; D 2): Describe the 
structure of the media today, 
and how in particular, the 
electronic media has changed 
politics. Evaluate the rules that 
govern the media for their 
effectiveness in balancing the 
need to regulate the media 
while allowing for freedom of 
the press. Describe the 
relationship between the 
government and the press 
today. 

Political Theory, Beliefs and 
Behaviors (6.1; 6.2 A 7; C 1, 
6): Examine the research on 
the effects of the media on 
politics. Examine the issues of 
increasing liberal bias in the 
mainstream media, 

 Why do politicians worry about the media? 

 Can we trust the media to be fair? What if it isn’t? 

 Should people care more about getting political 
information? 

 

 

NOTE:  The assessment models provided in this 
document are suggestions for the teacher. If the 
teacher chooses to develop his/her own model, 
it must be of equal or better quality and at the 
same or higher cognitive levels (as noted in 
parentheses).  

Depending upon the needs of the class, the 
assessment questions may be answered in the 
form of essays, quizzes, mobiles, PowerPoint, 
oral reports, booklets, or other formats of 
measurement used by the teacher. 

 
ASSESSMENTS 

 Objective test (AP multiple choice) 

 Sample Topics for Free Response Questions:  
- differences between print and broadcast 

media 
- influence of the national media on politics 

and of the government on the media 
- liberal bias 
- sensationalism 

(Analysis, Synthesis, Evaluation) 

 

MATERIALS/RESOURCES 

 Primary Text: Wilson, James Q., and John J. 
DiLulio Jr. American Government: Institutions 
and Policies. Ninth Edition. Boston: Houghton 
Mifflin, 2004. (chapter10) 

  New York Times Co. v. United States, opinion 
of Justice Hugo L. Black, 403 U.S. 713 (1971).  
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Curriculum Management System 

Grade Level/Subject:  

A.P. Gov. and Politics 

Big Idea:  The media has influence over the outcome of elections, the setting of the political agenda, and 

the framing of political debate. 

Topic: The Media 

Goal 10: The student will be able to trace the historical evolution of the relationship between the 
government and the media, and appreciate the power of the media over the political process. 

Objectives / Cluster Concepts / 

Cumulative Progress Indicators 
(CPI's) 

The student will be able to: 

Essential Questions 

Enduring Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

narrowcasting, the adversarial 
press, and sensationalism.  

 

 

 Bernard Goldberg, Bias: A CBS Insider 
Exposes How the Media Distort the News. 
Copyright 2002 by Medium Cool, Inc. 

 
SUGGESTED ACTIVITIES 

 Create an annotated timeline tracing the 
evolution of the press and its influence on 
politics. 

 Discuss the problems inherent in trying to 
balance the need to maintain a free press with 
the rights of the individual and interests of the 
state. 

 View the films: PBS Frontline: “The War Against 
the Press”, and “All the President’s Men”. 
Analyze themes the filmmaker presents with 
regard to power, leadership and the relationship 
between the government and the media. 

 Identify the examples of bias in news reporting. 

 Discuss media bias and other issues of 
journalistic integrity in the context of the media’s 
ability to influence, and what the proper role of 
the media is in a republic. 
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Curriculum Management System 

Grade Level/Subject:  

A.P. Gov. and Politics 

Big Idea:  The United States Congress is a decentralized institution that was created as a vehicle for 

compromise. 

Topic: Congress 

Goal 11: The student will be able to explain how the design, structure, and behavior of its members 
affects the way Congress operates. 

Objectives / Cluster Concepts / 

Cumulative Progress Indicators 
(CPI's) 

The student will be able to: 

Essential Questions 

Enduring Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

6-7 
Blocks 

XI. The United States Congress is 
a decentralized institution that 
was created as a vehicle for 
political compromise. 

American vs. Foreign Political 
Systems (6.1; 6.2 C 3): 
Explain the differences 
between a congress and a 
parliament. 

Historical Development of the 
American Political System (6.2 
A 4, B4): Explain the role that 
the Framers intended 
Congress to play. Trace the 
historical evolution of 
Congress.  

Institutions (6.1; 6.2 A 1, 4, 6; 
C 1): Identify the reasons why 
Congress is such a 
decentralized institution today. 
Describe the make-up of 
Congress and the 
characteristics of its members. 
Describe the organization of 
Congress by party, 
committees, staffs and special 
offices. Explain how the 
growth of Congress has made 
it less efficient. Outline the 
process by which a bill 
becomes law. 

Political Theory, Beliefs and 
Behaviors (6.1; 6.2 A 2-3, 5-6; 

 Are members of Congress representative of the 
American people? 

 Would it be better if Congress operated in a more 
centralized fashion, wherein the leadership is stronger, 
and the legislative process is more efficient? 

 Why is Congress so slow to act? 

 

NOTE:  The assessment models provided in this 
document are suggestions for the teacher. If the 
teacher chooses to develop his/her own model, 
it must be of equal or better quality and at the 
same or higher cognitive levels (as noted in 
parentheses).  

Depending upon the needs of the class, the 
assessment questions may be answered in the 
form of essays, quizzes, mobiles, PowerPoint, 
oral reports, booklets, or other formats of 
measurement used by the teacher. 

 
ASSESSMENTS 

 Objective test (AP multiple choice) 

 Sample Topics for Free Response Questions:  
- the design and structure of Congress 
- the make-up and behavior of Congress 
- the legislative process 
- Congress as a democratic institution 
- criticisms and reforms 

(Analysis, Synthesis, Evaluation) 

 

MATERIALS/RESOURCES 

 Primary Text: Wilson, James Q., and John J. 
DiLulio Jr. American Government: Institutions 
and Policies. Ninth Edition. Boston: Houghton 
Mifflin, 2004. (chapter11) 

 John R. Hibbing and James T. Smith, “What the 
American Public Wants Congress to Be,” in 
Lawrence C. Dodd and Bruce Oppenheimer, 
Congress Reconsidered, 7/e, pp. 45-65. 
Copyright 2001 Congressional Quarterly, Inc. 
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Curriculum Management System 

Grade Level/Subject:  

A.P. Gov. and Politics 

Big Idea:  The United States Congress is a decentralized institution that was created as a vehicle for 

compromise. 

Topic: Congress 

Goal 11: The student will be able to explain how the design, structure, and behavior of its members 
affects the way Congress operates. 

Objectives / Cluster Concepts / 

Cumulative Progress Indicators 
(CPI's) 

The student will be able to: 

Essential Questions 

Enduring Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

B 2-3, 5; C 1, 4-6; D 2): 
Summarize the findings of the 
studies on how congressmen 
behave. Evaluate the ethics 
issues and reforms that have 
been attempted to eliminate 
perks, abuses and other ethics 
violations. 

 

 

  Roger H. Davidson and Walter J. Oleszek, 
Congress and Its Members, 6

th
 Edition 

(Washington DC: Congressional Quarterly 
Press, 1988), pp. 349-356. 

 
SUGGESTED ACTIVITIES 

 Discuss the original intent of the Framers in 
designing Congress. 

 Highlight the major differences between 
Congress and a Parliament. 

 Trace the historical evolution of Congress while 
focusing on the issues relating to the effective 
functioning of both houses. Explain how the 
House of Representatives has gone through 
several revisions of how it is run and led. 

 Examine data on the current demographic 
make-up of Congress. Explain how Congress 
has become more diverse and the extent to 
which this may affect policy. 

 Examine the reasons why congressional seats 
have become safer. 

 Examine the dominance of the Democratic 
Party. 

 Critique the three theories for how 
congressmen behave that are presented in the 
text. 

 Diagram the party organization in the House 
and Senate. 

 Analyze and discuss the reasons why Congress 
has become more polarized. 

 Identify the different types of congressional 
caucuses and explain why they exist. 
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Curriculum Management System 

Grade Level/Subject:  

A.P. Gov. and Politics 

Big Idea:  The United States Congress is a decentralized institution that was created as a vehicle for 

compromise. 

Topic: Congress 

Goal 11: The student will be able to explain how the design, structure, and behavior of its members 
affects the way Congress operates. 

Objectives / Cluster Concepts / 

Cumulative Progress Indicators 
(CPI's) 

The student will be able to: 

Essential Questions 

Enduring Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

 Identify the major committees in both houses 
and explain their role. 

 Discuss the effects of the proliferation of 
congressional staffs on efficiency and the 
collegiality of members of Congress. 

 Identify important congressional agencies and 
explain their role. 

 Create a flow chart outlining the process by 
which a bill becomes law.  

 Access: the Library of Congress’ Thomas site 
and trace pending legislation. 

 Analyze and evaluate the various reforms and 
ethics laws that have been enacted in 
Congress. 
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Curriculum Management System 

Grade Level/Subject:  

A.P. Gov. and Politics 

Big Idea:  Despite the strict limitations imposed by the Constitution, presidential power has grown as a 

result of congressional delegation, the increased role of foreign policy, and public expectations. 

Topic: The Presidency 

Goal 12: The student will be able to explain how and why the executive branch has, in many respects, 
become the dominant of the three branches. 

Objectives / Cluster Concepts / 

Cumulative Progress Indicators 
(CPI's) 

The student will be able to: 

Essential Questions 

Enduring Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

4-5 
Blocks 

XII. Despite the strict limitations 
imposed by the Constitution, 
presidential power has grown 
as a result of congressional 
delegation, the increased 
importance of foreign policy, 
and public expectations. 

Historical Development of the 
Political System (6.1; 6.2 A 1-
4, 6; B 1; C 1, 4): Explain the 
concerns of the Framers 
regarding executive power. 
Trace the evolution of the 
presidency. 

Institutions (6.1; 6.2 A 1-2, 7; B 
1-2; C 4-5): Identify and 
explain those factors that 
account for the power of the 
modern President. List and 
describe the various offices 
that comprise the Office of the 
President. Enumerate and 
explain the powers that the 
President has at his disposal. 
Explain how the impeachment 
process works. Explain 
Presidential succession. 

Political Theory, Beliefs and 
Behaviors (6.1; 6.2 A 1-2, 6-7; 
C 4-6): Explain the 
considerations of the President 
in making appointments. 
Explain the considerations of 

 Did the Framers want the President to be stronger or 
weaker than Congress? 

 Does the actual power of the President of the United 
States today match the prestige accorded to him?  

 

NOTE:  The assessment models provided in this 
document are suggestions for the teacher. If the 
teacher chooses to develop his/her own model, 
it must be of equal or better quality and at the 
same or higher cognitive levels (as noted in 
parentheses).  

Depending upon the needs of the class, the 
assessment questions may be answered in the 
form of essays, quizzes, mobiles, PowerPoint, 
oral reports, booklets, or other formats of 
measurement used by the teacher. 

 
ASSESSMENTS 

 Objective test (AP multiple choice) 

 Sample Topics for Free Response Questions  
- the President powers in domestic and 

foreign policymaking 
- Presidential approval/character (a good 

opportunity to incorporate data) 
- divided government 
- the President vs. Prime Minister 

(analysis, synthesis, evaluation) 

 

MATERIALS/RESOURCES 

 Primary Text: Wilson, James Q., and John J. 
DiLulio Jr. American Government: Institutions 
and Policies. Ninth Edition. Boston: Houghton 
Mifflin, 2004. (chapter12) 

 Joshua Green, “The Other War Room: 
President Bush Doesn’t Believe in Polling – 
Just Ask His Pollsters,” Washington Monthly 34 
(April 2002): pp. 11-16. 
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Curriculum Management System 

Grade Level/Subject:  

A.P. Gov. and Politics 

Big Idea:  Despite the strict limitations imposed by the Constitution, presidential power has grown as a 

result of congressional delegation, the increased role of foreign policy, and public expectations. 

Topic: The Presidency 

Goal 12: The student will be able to explain how and why the executive branch has, in many respects, 
become the dominant of the three branches. 

Objectives / Cluster Concepts / 

Cumulative Progress Indicators 
(CPI's) 

The student will be able to: 

Essential Questions 

Enduring Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

the President in putting his 
program together. 

 

 Richard E. Neustadt, Presidential Power. 
Copyright 1986, Macmillan Publishing Co. 

 Richard Rose, “Presidents and Prime 
Ministers,” Society, March/April 1988, pp. 61-
67. Copyright, Transaction Publishers. 

 Benjamin A. Kleinerman, “Lincoln’s Example: 
Executive Power and the Survival of 
Constitutionalism,” Perspectives (December 
2005). 

 
SUGGESTED ACTIVITIES 

 Students will research and prepare a 
presentation on the historical evolution of the 
Presidency. 

 Construct visuals reflecting the structure of the 
Office of the President and, in particular, the 
White House staff. 

 Present students with data to analyze regarding 
Presidential approval and draw inferences on 
the relationship between approval and 
performance. 

 Discuss the constraints on the President and 
the President’s powers of persuasion; 
particularly the powers at his disposal in dealing 
with Congress. 

 Summarize the impeachment process and the 
order of succession. 

 Assess the relative power of the President in 
the context of the prestige accorded him by the 
press and public today. 
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Curriculum Management System 

Grade Level/Subject:  

A.P. Gov. and Politics 

Big Idea:  The growth of the federal bureaucracy and its apparent inefficiency are symptomatic of the 

increased, and often competing, demands placed upon the federal government. 

Topic: The Bureaucracy 

Goal 13: The student will be able to explain why and how the federal bureaucracy has grown, and what 
the consequences of this bureaucratic growth are. 

Objectives / Cluster Concepts / 

Cumulative Progress Indicators 
(CPI's) 

The student will be able to: 

Essential Questions 

Enduring Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

3-4 
Blocks 

XIII. The growth of the federal 
bureaucracy and its apparent 
inefficiency are symptomatic of 
the increased, and often 
competing, demands placed 
upon the federal government. 

Institutions (6.1; 6.2 A 2, 4; C 
4, 6): Identify the distinctive 
features of the American 
bureaucracy. Describe the 
scope of bureaucratic authority 
today. Explain how 
bureaucrats are recruited. 
Describe the means by which 
Congress exercises oversight 
of the bureaucracy. 

Historical Development of the 
Political System (6.1; 6.2 A 1, 
4; B 1-3; C 1-2, 4, 6): Trace 
the evolution of the federal 
bureaucracy. Evaluate the 
efforts to reform the federal 
bureaucracy. 

Political Theory, Beliefs and 
Behaviors (6.1; 6.2 A 1, 4, 6; B 
5; C 1, 4-6): Describe the 
characteristics of modern 
bureaucrats, and explain how 
they behave. Identify the five 
major bureaucratic pathologies 
and their causes. 

 

 

 What has made the bureaucracy a “fourth branch” of 
the federal government? 

 What are the size and scope of the federal 
government? 

 What has been done to try and improve bureaucratic 
efficiency? 

 

NOTE:  The assessment models provided in this 
document are suggestions for the teacher. If the 
teacher chooses to develop his/her own model, 
it must be of equal or better quality and at the 
same or higher cognitive levels (as noted in 
parentheses).  

Depending upon the needs of the class, the 
assessment questions may be answered in the 
form of essays, quizzes, mobiles, PowerPoint, 
oral reports, booklets, or other formats of 
measurement used by the teacher. 

 
ASSESSMENTS 

 Objective test (AP multiple choice) 

 Sample Topics for Free Response Questions:  
- scope of bureaucratic power 
- characteristics of bureaucrats 
- Presidential control of the bureaucracy 
- congressional oversight 
- “iron triangles” 
- pathologies and reform efforts 

(Analysis, Synthesis, Evaluation) 

 

MATERIALS/RESOURCES 

 Primary Text: Wilson, James Q., and John J. 
DiLulio Jr. American Government: Institutions 
and Policies. Ninth Edition. Boston: Houghton 
Mifflin, 2004. (chapter13) 

 James Q. Wilson, Bureaucracy: What 
Government Agencies Do and Why They Do It. 
Copyright 1989, Basic Books, Inc.  

 Gerald E. Caiden, Richard A. Lovard, Thomas 
J. Pavlak, Lynn F. Sipe, and Molly M. Wong, 
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Curriculum Management System 

Grade Level/Subject:  

A.P. Gov. and Politics 

Big Idea:  The growth of the federal bureaucracy and its apparent inefficiency are symptomatic of the 

increased, and often competing, demands placed upon the federal government. 

Topic: The Bureaucracy 

Goal 13: The student will be able to explain why and how the federal bureaucracy has grown, and what 
the consequences of this bureaucratic growth are. 

Objectives / Cluster Concepts / 

Cumulative Progress Indicators 
(CPI's) 

The student will be able to: 

Essential Questions 

Enduring Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

American Public Administration: A 
Bibliographical Guide to Literature (New York: 
Garland Publishing, Inc., 1983), pp. 4-8. 

 
SUGGESTED ACTIVITIES 

 Students will prepare a presentation on the 
distinctive features, and history of the federal 
bureaucracy. 

 Chart and analyze the organization of the 
federal bureaucracy by agency type. 

 Discuss issues pertaining to bureaucratic 
recruitment and retention, and personal 
attributes. 

 Discuss “agency culture” and how a strong 
culture is both good and bad. 

 Describe the major constraints on bureaucratic 
action and the effects of these constraints. 

 Explain the concept of “iron triangles”, and 
discuss the implications of a strong 
bureaucracy for the democratic process. 

 Summarize the goals and achievements of the 
major reform initiatives since the 1930s. 
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Curriculum Management System 

Grade Level/Subject:  

A.P. Gov. and Politics 

Big Idea:  Although in theory the federal judiciary is supposed to be an impartial arbiter, “judicial 

activism” has brought this into question, and has led to debate over what the legitimate method of judicial 
review is. 

Topic: The Judiciary 

Goal 14: The student will be able to explain how the role of the federal courts has evolved, and why the 
role of the courts today is controversial. 

Objectives / Cluster Concepts / 

Cumulative Progress Indicators 
(CPI's) 

The student will be able to: 

Essential Questions 

Enduring Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

3-4 
Blocks 

XIV. Although in theory the 
federal judiciary is supposed to 
be an impartial arbiter, “judicial 
activism” has brought this into 
question, and has led to a 
debate over what the 
legitimate method of judicial 
review is. 

Political Theory, Beliefs, and 
Behaviors (6.1; 6.2 A 1-5; B 2-
5; C 1-2, 4): Explain the theory 
of an independent judiciary. 
Explain the arguments in the 
debate over “judicial activism”, 
and the significance of the 
debate itself. 

Historical Development of the 
Political System (6.1; 6.2 A 1-
5; B 2-5; C 1-2, 4, 6): Explain 
the role the Framers saw for 
the federal courts. Define the 
terms “strict constructionism”, 
“originalism”, “the living 
Constitution”, and “judicial 
activism” and explain the 
history behind why these 
terms have come into the 
poltical vernacular. 

Institutions (6.1; 6.2 A 2, 4, 6-
7; B 3-4; C 5-6): Describe the 
structure of the federal courts 
today. Explain the appointment 

 Why should federal courts have the right to declare an 
act Congress or a state legislature unconstitutional? 

 Should judges be limited to interpreting what the law 
says? 

 

NOTE:  The assessment models provided in this 
document are suggestions for the teacher. If the 
teacher chooses to develop his/her own model, 
it must be of equal or better quality and at the 
same or higher cognitive levels (as noted in 
parentheses).  

Depending upon the needs of the class, the 
assessment questions may be answered in the 
form of essays, quizzes, mobiles, PowerPoint, 
oral reports, booklets, or other formats of 
measurement used by the teacher. 

 
ASSESSMENTS 

 Objective test (AP multiple choice) 
Sample Topics for Free Response Questions: 
- independence of the federal judiciary 
- access to the courts 
- the Supreme Court’s policy-making ability 

(analysis, synthesis, evaluation) 

 

MATERIALS/RESOURCES 

 Primary Text: Wilson, James Q., and John J. 
DiLulio Jr. American Government: Institutions 
and Policies. Ninth Edition. Boston: Houghton 
Mifflin, 2004. (chapter14) 

 Keith E. Whittington, “Interpose Your Friendly 
Hand: Political Support for the Exercise of 
Judicial Review by the United States Supreme 
Court,” American Political Science Review 
(November 2005). 
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Curriculum Management System 

Grade Level/Subject:  

A.P. Gov. and Politics 

Big Idea:  Although in theory the federal judiciary is supposed to be an impartial arbiter, “judicial 

activism” has brought this into question, and has led to debate over what the legitimate method of judicial 
review is. 

Topic: The Judiciary 

Goal 14: The student will be able to explain how the role of the federal courts has evolved, and why the 
role of the courts today is controversial. 

Objectives / Cluster Concepts / 

Cumulative Progress Indicators 
(CPI's) 

The student will be able to: 

Essential Questions 

Enduring Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

process for federal judges and 
explain why the appointment 
of Supreme Court Justices has 
become so poltiicized. Explain 
the extent to which, and ways 
by which, one can gain access 
to the federal courts. Describe 
how the Supreme Court 
operates. Assess the power of 
the federal courts. Identify the 
checks on the courts. 

 

 

 

 

 
SUGGESTED ACTIVITIES 

 Prepare a presentation contrasting the 
intentions of the Framers for the federal courts 
with the policy-making role that the courts have 
assumed today. In so doing the students should 
trace the historical evolution of the Court’s 
influence on policy, and demonstrate an 
appreciation for the power of the federal courts 
today.  

 Conduct a debate between “strict 
constructionists” and “judicial activists”. Follow 
up with a discussion of the partisan nature of 
Supreme Court appointments. Examine some 
of the more contentious senate confirmation 
processes of the last few decades as case 
studies. 

 Analyze and assess the structure of the courts, 
issues of access, and how the Supreme Court 
operates.   

 SUPREME COURT CASE BRIEFS: Students 
will prepare briefs on landmark Supreme Court 
cases (other than those that have been 
previously covered). The briefs should include 
the background, issue, decision, and rationale 
behind the decision. This activity can also be 
completed each marking period with specific 
cases assigned based upon the topics that 
have been introduced. 
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Curriculum Management System 

Grade Level/Subject:  

A.P. Gov. and Politics 

Big Idea:  Economic policy is arguably the most important facet of domestic policy, but it is also the 

most difficult to formulate and implement. 

Topic: Economic Policy 

Goal 15: The student will be able to explain how economic health influences elections and how that 
makes economic policy the primary focus of the federal government.  

Objectives / Cluster Concepts / 

Cumulative Progress Indicators 
(CPI's) 

The student will be able to: 

Essential Questions 

Enduring Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

3-4 
Blocks 

XV. Economic policy is arguably 
the most important facet of 
domestic policy, but it is also 
the most difficult to formulate 
and implement.  

Political Theory, Beliefs and 
Behaviors (6.1; 6.2 A 4, 6-7; B 
5; C 1, 4-5; 6.5 A 1-3, 5-8; B 1-
7, 9): Identify the factors that 
determine what issues get on 
the political agenda. Explain 
how perceptions, beliefs, 
interests and values affect 
policy-making in general. 
Explain why economic health 
is critical to the success of 
politicians come election time, 
and how the importance of 
economic health affects the 
way politicians behave. 
Explain the politics of taxing 
and spending. Analyze the 
four theories of economic 
policy. 

Institutions (6.1; 6.2 A 6-7; C 
4-6; D; 6.5 A 1-3, 5-7; B 1, 5): 
Identify the “players” in the 
formation of economic policy 
and explain how the 
implementation of successful 
economic policy requires the 
cooperation of all. Explain the 

 How much influence does the federal government have 
over the economy? 

 How much control should the federal government have 
over the free market? 

 

NOTE:  The assessment models provided in this 
document are suggestions for the teacher. If the 
teacher chooses to develop his/her own model, 
it must be of equal or better quality and at the 
same or higher cognitive levels (as noted in 
parentheses).  

Depending upon the needs of the class, the 
assessment questions may be answered in the 
form of essays, quizzes, mobiles, PowerPoint, 
oral reports, booklets, or other formats of 
measurement used by the teacher. 

 
ASSESSMENTS 

 Objective test (AP multiple choice) 

 Sample Topics for Free Response Questions  
- types of economic policy (majoritarian, 

interest-group, client politics) 
- compare, contrast, and evaluate the 

economic policies of different 
administrations 

- four theories of economic policy 
(Analysis, Synthesis, Evaluation) 

 

MATERIALS/RESOURCES 

 Primary Text: Wilson, James Q., and John J. 
DiLulio Jr. American Government: Institutions 
and Policies. Ninth Edition. Boston: Houghton 
Mifflin, 2004. (chapters15 and 16) 

 Dean Baker, “Nine Misconceptions About 
Social Security,” The Atlantic Monthly (July 
1998), pp. 34-39. 
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Curriculum Management System 

Grade Level/Subject:  

A.P. Gov. and Politics 

Big Idea:  Economic policy is arguably the most important facet of domestic policy, but it is also the 

most difficult to formulate and implement. 

Topic: Economic Policy 

Goal 15: The student will be able to explain how economic health influences elections and how that 
makes economic policy the primary focus of the federal government.  

Objectives / Cluster Concepts / 

Cumulative Progress Indicators 
(CPI's) 

The student will be able to: 

Essential Questions 

Enduring Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

issues surrounding the federal 
budget and its formulation. 

 

 
SUGGESTED ACTIVITIES 

 Give a general overview of the policy-making 
process including a discussion of how issues 
get on the agenda, a review of how the 
legitimate scope of federal action has 
expanded, and how the agenda can change. 

 Discuss how perceptions, beliefs, interests, and 
values affect policy-making. 

 Examine the 1992 and 2008 presidential 
elections as case studies of the importance of 
the economy in elections. 

 Discuss the formulation of economic policy. 

 Dissect and evaluate the economic policies of 
recent presidents.  

 Analyze and assess the budget process and 
explain how concerns over federal deficits have 
affected the process. 
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Curriculum Management System 

Grade Level/Subject:  

A.P. Gov. and Politics 

Big Idea:  American foreign policy reflects the prevailing American worldview at a given moment in our 

history. 

Topic: Foreign Policy 

Goal 16: The student will be able to  

Objectives / Cluster Concepts / 

Cumulative Progress Indicators 
(CPI's) 

The student will be able to: 

Essential Questions 

Enduring Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

5-6 
Blocks 

XVI. American foreign policy is 
largely formulated by those 
political “elites” who champion 
the prevailing worldview at a 
given moment in our history. 

Political Theory, Beliefs and 
behaviors (6.1; 6.2 A 1-2, 6-7; 
B 5; C 1-2, 4, 6; D): Explain 
the essential dilemma in 
American foreign policy; how 
to pursue national interest, 
morally. Identify the types of 
foreign policy. Explain how the 
Constitution defines 
presidential and congressional 
authority over foreign policy. 
Explain the extent to which 
foreign policy reflects public 
opinion vs. elite opinion. 
Explain when military policy is 
majoritarian in nature and 
when it is best explained as 
“client politics”. Examine the 
structure of defense decision-
making. 

Institutions (6.1; 6.2 A 1; C 4, 
6): Describe the machinery of 
foreign policy – the various 
agencies and players that 
participate in its development 
and implementation. 

Historical Development of the 
American Political System 

 How can a democracy maintain enough secrecy to 
conduct a good foreign policy? 

 Should our foreign policy reflect what is in America’s 
interests or should it b based on some conception of 
human rights? 

 

NOTE:  The assessment models provided in this 
document are suggestions for the teacher. If the 
teacher chooses to develop his/her own model, 
it must be of equal or better quality and at the 
same or higher cognitive levels (as noted in 
parentheses).  

Depending upon the needs of the class, the 
assessment questions may be answered in the 
form of essays, quizzes, mobiles, PowerPoint, 
oral reports, booklets, or other formats of 
measurement used by the teacher. 

 
ASSESSMENTS 

 Objective test (AP multiple choice) 

 Sample Topics for Free Response Questions  
- national interest vs. human rights 
- elite opinion and prevailing worldviews 
- twentieth century foreign policy 
- the military-industrial complex 

(Analysis, Synthesis, Evaluation) 

 

MATERIALS/RESOURCES 

 Primary Text: Wilson, James Q., and John J. 
DiLulio Jr. American Government: Institutions 
and Policies. Ninth Edition. Boston: Houghton 
Mifflin, 2004. (chapter20) 

 Michael Hirsh, “Bush and the World,” Foreign 
Affairs 81 (Sept.-Oct. 2002), pp. 18-43. 

 Lowell E. Jacoby, “Five Years After 9/11: What 
Needs to Be Done,” Foreign Policy Research 
Institute (February 2007). 
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Curriculum Management System 

Grade Level/Subject:  

A.P. Gov. and Politics 

Big Idea:  American foreign policy reflects the prevailing American worldview at a given moment in our 

history. 

Topic: Foreign Policy 

Goal 16: The student will be able to  

Objectives / Cluster Concepts / 

Cumulative Progress Indicators 
(CPI's) 

The student will be able to: 

Essential Questions 

Enduring Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

(6.1; 6.2 C 4, 6): Explain how 
foreign policy has historically 
been determined through 
debate among foreign policy 
elites. 

 

 

 
SUGGESTED ACTIVITIES 

 Discuss the extent to which foreign policy 
should be conducted with national interest as 
the priority, given our concern for human rights 
and our desire to follow a moral precept. Use 
the historical events or the current “war on 
terror” as case studies. 

 Students will cite examples of the different 
types of foreign policy – majoritarian, interest 
group, or client. 

 Explain how, taken as a whole, the 
Constitution’s definitions of presidential and 
congressional authority in the area of foreign 
policy is an “invitation to struggle”. 

 Identify the major parts in the “machinery” of 
foreign policy and explain the role that each 
plays – defense policy. 

 Examine the history of American foreign policy 
from the end of the First World War through 
today, and cite the worldviews that prevailed in 
directing our policy. 

 Conduct a debate over a current aspect of 
American foreign policy. 
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Curriculum Management System 

Grade Level/Subject:  

A.P. Gov. and Politics 

Big Idea:   

Topic: 

Goal 17: The student will be able to  

Objectives / Cluster Concepts / 

Cumulative Progress Indicators 
(CPI's) 

The student will be able to: 

Essential Questions 

Enduring Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

  

 

 

 

NOTE:  The assessment models provided in this 
document are suggestions for the teacher. If the 
teacher chooses to develop his/her own model, 
it must be of equal or better quality and at the 
same or higher cognitive levels (as noted in 
parentheses).  

Depending upon the needs of the class, the 
assessment questions may be answered in the 
form of essays, quizzes, mobiles, PowerPoint, 
oral reports, booklets, or other formats of 
measurement used by the teacher. 
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Curriculum Management System 

Grade Level/Subject:  

A.P. Gov. and Politics 

Big Idea:   

Topic: 

Goal 18: The student will be able to  

Objectives / Cluster Concepts / 

Cumulative Progress Indicators 
(CPI's) 

The student will be able to: 

Essential Questions 

Enduring Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

  

 

  

 

NOTE:  The assessment models provided in this 
document are suggestions for the teacher. If the 
teacher chooses to develop his/her own model, 
it must be of equal or better quality and at the 
same or higher cognitive levels (as noted in 
parentheses).  

Depending upon the needs of the class, the 
assessment questions may be answered in the 
form of essays, quizzes, mobiles, PowerPoint, 
oral reports, booklets, or other formats of 
measurement used by the teacher. 

 

 

 

 



 50 

S
u

g
g

e
s
te

d
 d

a
y
s
 o

f 

In
s
tr

u
c
ti

o
n

 
Curriculum Management System 

Grade Level/Subject:  

A.P. Gov. and Politics 

Big Idea:   

Topic: 

Goal 19: The student will be able to  

Objectives / Cluster Concepts / 

Cumulative Progress Indicators 
(CPI's) 

The student will be able to: 

Essential Questions 

Enduring Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

  

 

  

 

NOTE:  The assessment models provided in this 
document are suggestions for the teacher. If the 
teacher chooses to develop his/her own model, 
it must be of equal or better quality and at the 
same or higher cognitive levels (as noted in 
parentheses).  

Depending upon the needs of the class, the 
assessment questions may be answered in the 
form of essays, quizzes, mobiles, PowerPoint, 
oral reports, booklets, or other formats of 
measurement used by the teacher. 
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Curriculum Management System 

Grade Level/Subject:  

A.P. Gov. and Politics 

Big Idea:   

Topic: 

Goal 20: The student will be able to  

Objectives / Cluster Concepts / 

Cumulative Progress Indicators 
(CPI's) 

The student will be able to: 

Essential Questions 

Enduring Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

  

 

  

 

NOTE:  The assessment models provided in this 
document are suggestions for the teacher. If the 
teacher chooses to develop his/her own model, 
it must be of equal or better quality and at the 
same or higher cognitive levels (as noted in 
parentheses).  

Depending upon the needs of the class, the 
assessment questions may be answered in the 
form of essays, quizzes, mobiles, PowerPoint, 
oral reports, booklets, or other formats of 
measurement used by the teacher. 
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AP United States Government and Politics 

 
COURSE BENCHMARKS 

 
 
1. The student will be able to explain why the United States is a republic, as opposed to a direct democracy. 
2. The student will be able to explain the historical context within which the United States Constitution was written. 
3. The student will be able to understand why the United States adopted a federal system of government as well as the complexities in 

the relationship between the federal government and state governments that such a system presents. 
4. The student will be able to explain that because our rights are in conflict civil liberties are often at the center of political debate. 
5. The student will be able to explain the inherent set of beliefs and attitudes that Americans have about how the government ought to 

operate. 
6. The student will be able to explain the inherent set of beliefs and attitudes that Americans have about how the government ought to 

operate. 
7. The student will be able to explain how the two-party system has evolved in the United States. 
8. The student will be able to explain the differences between presidential and congressional elections, and identify those factors that 

have an influence on the outcomes of elections. 
9. The student will be able to describe the wide variety of interest groups and lobbies the operate in the United States, explain why we 

have so many, and assess the effect that they have on the political system. 
10. The student will be able to trace the historical evolution of the relationship between the government and the media, and appreciate 

the power of the media over the political process. 
11. The student will be able to explain how the design, structure, and behavior of its members affects the way Congress operates. 
12. The student will be able to explain how and why the executive branch has, in many respects, become the dominant of the three 

branches. 
13. The student will be able to explain how and why the federal bureaucracy has grown, and what the consequences of this 

bureaucratic growth are. 
14. The student will be able to explain how the role of the federal courts has evolved, and why the role of the courts today is 

controversial. 
15. The student will be able to explain how economic health influences elections and that economic policy is the primary focus of the 

federal government. 
16. The student will be able to explain how historical experience and our worldview shape foreign policy. 
 
 
 
 
 


