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MMoonnrrooee  TToowwnnsshhiipp  SScchhoooollss  
Mission and Goals 

 

 
The mission of the Monroe Township School District, a unique multi-generational community, is to 
collaboratively develop and facilitate programs that pursue educational excellence and foster 
character, responsibility, and life-long learning in a safe, stimulating, and challenging environment to 
empower all individuals to become productive citizens of a dynamic, global society. 
 

Mission 

Goals 
 

To have an environment that is conducive to learning for all individuals. 
 
To have learning opportunities that are challenging and comprehensive in order to stimulate the 
intellectual, physical, social and emotional development of the learner. 
 
To procure and manage a variety of resources to meet the needs of all learners. 
 
To have inviting up-to-date, multifunctional facilities that both accommodate the community and are 
utilized to maximum potential.  
 
To have a system of communication that will effectively connect all facets of the community with the 
Monroe Township School District. 
 
To have a staff that is highly qualified, motivated, and stable and that is held accountable to deliver a 
safe, outstanding, and superior education to all individuals. 
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INTRODUCTION, PHILOSOPHY OF EDUCATION, AND EDUCATIONAL GOALS 

 
Philosophy 

 
The Honors American Studies program is designed to insure students of varying abilities an opportunity to master the content and skills 
of this discipline.  We must convey the vast range of events and achievements that make up contemporary life to our students.  Their 
ability to access the events and achievements of the past directly affects their ability to participate and function effectively in society. 
The course is structured in such a manner as to provide the student with a variety of activities that will enable him/her to understand 
and appreciate the history of the American people as a part of the overall human experience.  It is important that students use this 
understanding and appreciation to further their personal goals and, through active citizenship, become effective, active members of 
society. 
 
 

Educational Goals 
 

 This course provides a chronological survey of the major themes in American History beginning with the examination of the United 
States Constitution up to and including the United States involvement in World War I. Topics and themes will focus on the documents 
and the events that have shaped our history and how this legacy influences our society today. The course will focus on such issues as 
the function, structure, and operation of the levels of government in the United States; the development of multicultural society; the role 
of the family, religion, and other social and economic institutions in the development of our society; the impact of technology on our 
society; and, the positive impact of reforms which have improved the quality of life in the United States. 
 
 
Honors American Studies will also include global issues and current events in order to provide the opportunity for students to analyze 
the relationship between the past and the present, and aid students in the acquisition of a geographical understanding of the world in 
spatial terms.  In this analysis students will study the influence of the news media in the development of history and the impact of this 
media on the American lifestyle. 
 
 
This tenth grade program is designed to insure students of varying abilities an opportunity to master content and skills of this discipline.  
It offers a variety of teaching and learning strategies designed to enhance and connect reading, writing, and critical thinking skills to 
literature.  It is designed to give the student a panorama of American History.  The course is structured in such a manner as to provide 
the student with a variety of activities that will enable him/her to understand and appreciate the history of the American people as a part 
of the overall human experience. 
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New Jersey State Department of Education  
Core Curriculum Content Standards 

 
 
A note about Social Studies Standards and Cumulative Progress Indicators. 
 
The New Jersey Core Curriculum Content Standards for Social Studies were revised in 2004.  The Cumulative Progress Indicators 
(CPI's) referenced in this curriculum guide refer to these new standards for grades 9-12 and may be found in the Curriculum folder on 
the district servers.  A complete copy of the new Core Curriculum Content Standards for Social Studies may also be found at:  
http://www.nj.gov/njded/cccs/s6_ss.htm 
 
The New Jersey Commission on Holocaust Education mandates that every board of education shall include instruction on the 
Holocaust and genocides in an appropriate place in the curriculum of all elementary and secondary school pupils. 
http://www.state.nj.us/education/holocaust/about_us/mandate.html 
 
 
The Amistad Bill (A1301), calls on “New Jersey schools to incorporate African-American history into their social studies curriculum.” 
Passed by the New Jersey legislature in 2002, “The Amistad Bill” created the Amistad Commission, a 22- member body charged with 
ensuring that the rich heritage and lessons of black America are fully represented and taught throughout the state’s classrooms.   
http://www.theamistadcommission.com/ 
 
The Assistant Deputy Secretary for Innovation and Improvement, Department of Education, announces that, pursuant to legislation 
passed by Congress, educational institutions receiving Federal funding are required to hold an educational program pertaining to the 
United States Constitution on September 17 of each year. 
http://www.ed.gov/legislation/FedRegister/other/2005-2/052405b.pdf 
 
 
 

 
 
 
 
 
 

 

http://www.nj.gov/njded/cccs/s6_ss.htm�
http://www.state.nj.us/education/holocaust/about_us/mandate.html�
http://www.theamistadcommission.com/�
http://www.ed.gov/legislation/FedRegister/other/2005-2/052405b.pdf�
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American Studies I- Social Studies 
 

Scope and Sequence 
 

Quarter I 
Big Idea:  Interdependence and Freedom 
I. The Living Constitution 
a.  Government- Analyze the Preamble to determine the purpose of the 
Constitution; Describe the purpose, powers, and limitations of the legislative, 
executive, and judicial branches (Articles I, II, III); Examine the Electoral 
College system; Explain how the states are interdependent and subject to the 
federal government (Articles IV, VI); Explain the process of amending the 
Constitution (Article V); Describe how the Constitution was ratified (Article VII); 
Evaluate the importance of the Bill of Rights and explain the impact of each 
amendment; Examine the changes to the Constitution through the 11th- 27th 
amendments.  
b.  Ideas and Beliefs- Explain how the following Enlightenment philosophers 
impacted the Constitution: John Locke, Montesquieu, and Voltaire; Explain how 
the following documents impacted the Constitution: Magna Carta, English Bill of 
Rights, Virginia Declaration of Rights; Identify the weaknesses of the Articles of 
Confederation; Define federalism and classify the governmental powers into 
those that are reserved to the federal government, delegated to the states, and 
those that are shared; Illustrate the separation of powers; Demonstrate the 
checks and balances system. 
c.  Connections- 

Big Idea:  Revolution and Challenge 

Analyze the significance of the Electoral College system in 
light of the presidential Election of 2000 and then debate alternatives to this 
system. Demonstrate the current usage of the Bill of Rights by researching a 
current events issue. 
 

II. Jeffersonian Democracy 
a.  Government- Review the development of political parties in the United 
States; Examine the problems with the Electoral College as evidenced by the 
elections of 1796 and 1800 and how these problems were addressed by the 
12th amendment; Examine the impact that federalism had on the division of 
political parties in the United States; Explain the Judiciary Act of 1801; Define a 
writ of mandamus; Analyze how Jefferson’s handling of the Barbary Pirates and 
the Louisiana Purchase expanded presidential power.  
b.  People- Discuss the Aaron Burr and Alexander Hamilton duel; Examine the 
Burr conspiracy; Evaluate Chief Justice John Marshall’s lasting impact on the 
American judiciary system; Compare the differences in Jefferson’s popularity 
during his 1st and 2nd terms in office; Identify  Toussaint Louverture.  
c.  Ideas and Beliefs- Account for the contradictions in Jefferson’s personal and 
political lives; Compare and contrast Jefferson’s and Hamilton’s ideologies: 
central authority, commerce, urban development and French Revolution; 
Explain the concept of judicial review by analyzing the Supreme Court case of 
Marbury v. Madison.  
d.  Geography- Evaluate how the Louisiana Purchase and the Lewis and Clark 
expedition affected the expansion of the United States. 
e.  Economics- Examine the economic origins of the War of 1812 through 
Napoleon’s blockade, the British policy of impressment, and Jefferson’s 
Embargo Act of 1807.  
f.   Connections- 

Big Idea:  Nationalism and Sectionalism 

Identify the impact of political parties on modern politics; 
Research a current Supreme Court case that exhibits the power of judicial 
review.  

III. National Growing Pains 
a.  Government- Analyze how Madison’s election to the presidency illustrated 
the decline of the Federalist Party; Explain causes, events, and aftermath of the 
War of 1812; Discuss the importance of nationalism to the Adams-Onis Treaty, 
Monroe Doctrine, and Era of Good Feelings; Examine the election of 1824 and 
the “Corrupt Bargain”; Discuss the presidency of John Quincy Adams. 
b.  People- 

c.  

Identify Tecumseh; Identify William Henry Harrison; Account for how 
Andrew Jackson’s success at the Battle of New Orleans propelled him to 
become the next American military hero; Identify the country’s regional leaders, 
northern, southern, western, during the 1820s.  

Ideas and Beliefs- 

Big Idea:  Economic Development and Infrastructure  

 Explain the reasons behind the conflict between western 

IV. Sectional Economies 
a.  Government-

b.  

 Consider how the Supreme Court increased the federal 
government’s power, eg. Dartmouth College v. Woodward, McCulloch v. 
Maryland, Gibbons v. Ogden, Fletcher v. Peck. 

People- Identify Eli Whitney; Identify Francis Cabot Lowell; Trace the 
evolution of women’s roles before and after the Industrial Revolution: working, 
family, and social; Consider the effects of the Industrial Revolution on women, 
children, and immigrants; Identify the “push and pull” factors that led to an 
increase in Irish and German immigration; Analyze the effects of slavery upon 
the perpetrators and victims of the system; Analyze the effects of Nat Turner’s 
rebellion; Examine the growth of cities and the problems associated with urban 



 10 

Indian tribes and American settlers; Account for the impact of the war hawks on 
the War of 1812, with emphasis on John C. Calhoun and Henry Clay; Consider 
the arguments of the opponents of  the war; Identify how the “Star Spangled 
Banner” helped to contribute to the new national identify; Define and provide 
historical examples of nationalism and sectionalism; Explain the theory of 
nullification and its ramifications. 
d.  Geography- Examine how westward expansion aggravated the debate over 
slavery and how the Missouri Compromise temporarily settled the conflict; 
Consider the provisions of the Rush-Bagot Agreement; Identify how the 
Transcontinental Treaty expanded the territory of the United States.  
e.  Economics- Examine the economic origins of the War of 1812 through 
Napoleon’s blockade, the British policy of impressment, and Jefferson’s 
Embargo Act of 1807; Explain how sectionalism affected the following issues: 
tariffs, land policy, and slavery; Consider the South’s opposition to the Tariff  
of Abominations. 
f.   Connections- 

life. 
c.  

Discuss the effect of the war hawk philosophy on current 
American politics. 
 

Ideas and Beliefs- Examine the emergence of gentility and the Consumer 
Revolution; Determine the effects of interchangeable parts on mass; 
Summarize the arguments many Southerners used to defend slavery. 
d.  Geography- Identify how the National Road, the Erie Canal, and other 
internal improvements helped to tie the nation together; Examine the impact of 
railroads upon the nation’s expansion, economy, and interdependence.  
e.  Economics-  Explain how two different economic systems developed in the 
North and South; Explain the cause and effect relationship between the 
development of the cotton gin and the increase in slavery; Account for the 
dependency upon slavery of the development of the southern economy; 
Analyze the growth and impact of the Industrial Revolution in the United States: 
birth of the factory and emergence of the working class; Account for the rise of 
corporations. 
f.   Connections- Compare the effects of the railroad upon 19th

Quarter II 

 century America 
to the current “information highway” of the internet.  

Big Idea:  Democracy, Egalitarianism, and Leadership 
V. Jacksonian Democracy 
a.  Government- Explain how the differing opinions on states’ rights versus 
federal authority further divided the nation; Examine the election of 1824 and 
the “Corrupt Bargain”; Account for the formation of both the Democratic Party 
and the Whig Party; Summarize the effects of the Indian Removal Act of 1830 
and how it led to the Trail of Tears; Consider the presidencies of Martin Van 
Buren, William Henry Harrison, and John Tyler.  
b.  People- Account for Jackson’s appeal to the common citizen; Identify 
Nicholas Biddle.  
c.  Ideas and Beliefs- Describe the principles set forth in the Monroe Doctrine; 
Identify the spoils system and how it worked during Jackson’s presidency; 
Explain the theory of nullification and its ramifications; Compare and contrast 
the political view of  Robert Y. Hayne, Daniel Webster, and John C. Calhoun. 
d.  Geography- Explain why the route the Cherokee were forced to take during 
Indian Removal became known as the “Trail of Tears.” 
e.  Economics- Explain why the South opposed the protective tariff laws; 
Summarize how Jackson destroyed the Bank of the United States; Explain the 
Specie Circular of 1836 and how it affected would be purchasers of public land; 
Analyze the causes and effects of the Panic of 1837.  
f.   Connections- 

Big Idea:  Reform and Movement 

Research the successes of the American Indian Movement 
during the 1960s and 70s and evaluate if discrimination is still used by the U.S. 
government. 
 

VI. The Making of Middle-Class America 
a.  Government- Describe how the disenfranchisement of women and African-
Americans led to their respective reform movements; Explain the connection 
between the formation of the early social/political associations and the 1st 
Amendment. 
b.  People- Identify Alexis de Tocqueville and Gustave Beaumont ; Identify 
Joseph Smith and Brigham Young and explain why the Mormons migrated 
west; Identify the Shakers; Identify some of the key abolitionists, including 
William Lloyd Garrison, David Walker, and Frederick Douglass; Examine the 
role of women in the abolition, temperance, prison and asylum movements; 
Trace the emergence of the women’s rights movement as an outgrowth of other 
reform movements; Identify some of the key women’s rights leaders, including 
Lucretia Mott, Elizabeth Cady Stanton, Susan B. Anthony and Sojourner Truth. 
c.  Ideas and Beliefs-  Examine Tocqueville’s political observations on 
“Jacksonian Democracy” in Democracy in America; Describe the new religious 
movements that swept the United States after 1790; Trace the origins of the 
Firsts Great Awakening and explain its impact on the Second Great Awakening; 
Explain the importance of the Second Great Awakening in helping lead reform 
movements; Discuss how the ideals of middle-class America gave birth to the 
various reform movements; Trace the evolution of the early social and political 
associations to the reform movements; Define abolition and justify arguments 
for or against it; Examine the significant events that took place at the Seneca 
Falls Convention. 
d.  Geography- Analyze the cause and effects of the population shift from rural 
to urban areas. 
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e.  Economics- Analyze how the Industrial Revolution transformed American 
family life. 
f.   Connections- 

Big Idea:  Expansion and Pioneer 

Research and examine current issues where people are 
working for reform, such as: universal healthcare, women’s rights, gay rights, 
immigrants’ rights, and environmental protection. 

VII. Expansion of Slavery 
a.  Government- Explain how Texas became the 28th state; Explain why 
President James K. Polk wanted a war with Mexico; Summarize how the 
Mexican-American War began; Identify U.S. territories gained from Mexico 
through the Treaty of Guadalupe Hidalgo, Explain the Wilmot Proviso and 
account for the South’s opposition to it; Examine the problems created by 
California’s application for statehood; Examine the 5 major terms of the 
Compromise of 1850 and evaluate the Compromise’s ability to avoid secession; 
Describe the provisions of the Fugitive Slave Act and how it led to the creation 
of personal liberty laws.  
b.  People- Summarize the reasons American settlers headed west during the 
mid-1800s; Describe the impact of westward expansion on Native Americans; 
Explain why Mexico encouraged settlement in Texas and why Americans 
wanted to settle there; Identify Stephen Austin, Antonio López de Santa Anna, 
and Sam Houston; Explain why the Anglo settlers in Texas rebelled against the 
Mexican government; Explain how the discovery of gold led the West to 
become culturally diverse; Analyze how the efforts of Henry Clay, Daniel 
Webster, and Stephen A. Douglas produced a temporary halt to talk of 
secession; Compare John C. Calhoun’s goals with Daniel Webster’s goals for 
the newly acquired U.S. territories.  
c.  Ideas and Beliefs- Explain the concept of manifest destiny and its 
implications for expanding the nation; Describe the significance of the Battle of 
the Alamo; Examine the reasons why the nation was divided over going to war 
with Mexico; Explore how the United States’ victory in the Mexican-America 
War furthered the debate and tensions over slavery; Define popular sovereignty 
and discuss the pros and cons of implementing it. 
d.  Geography- Identify the westward trails and some of the people who used 
them; Explain how the United States and Great Britain resolved the territorial 
dispute over the Oregon Territory; Explain the significance of the Gadsden 
Purchase.  
e.  Economics-  Examine the South’s stake in the Compromise of 1850 as it 
applied to the economics of slavery.  
f.   Connections- 

Big Idea:  Secession, Sectionalism, and Slavery 

Account for the various languages spoken in the different 
regions of the United States today by examining a U.S. expansion and 
settlement map.  
 

VIII.  The Coming of the Civil War 
a.  Government- Analyze the effect the Kansas-Nebraska Act had on both the 
Missouri Compromise and the Compromise of 1850; Discuss how the physical 
violence over the issue of slavery spread to the Senate; Analyze the platforms 
of the Free Soil, Know-Nothing, Whig, Republican, and Democratic parties; 
Account for James Buchanan winning the Election of 1856; Account for 
Abraham Lincoln’s nomination by the Republican Party and his win in the 
Election of 1860; Identify the Confederacy. 
b.  People- Identify Harriet Tubman; Account for the outbreak of violence in 
Kansas by explaining the “Sack of Lawrence” and John Brown’s “Pottawatomie 
Massacre”; Compare and contrast the political experience, positions, and 
arguments of Abraham Lincoln and Stephen A. Douglas; Examine the impact of 
John Brown’s raid on Harpers Ferry and his subsequent hanging; Identify 
Jefferson Davis. 
c.  Ideas and Beliefs- Define secession; Explain the Underground Railroad and 
the risks involved in its operation; Examine the impact of Harriett Beecher 
Stowe’s Uncle Tom’s Cabin on sectional attitudes; Explain nativism and its 
affect on American politics; Examine the impact of the Dred Scott decision on 
sectional tensions; Explain how the Lecompton Constitution escalated the crisis 
over slavery; Discuss the Freeport Doctrine; Explain why South Carolina and 
other states seceded from the Union; Account for James Buchanan’s lack of 
action to the secession. 
d.  Geography- Analyze the various routes and ultimate destinations of people 
traveling on the Underground Railroad; Examine the expansion of slavery in the 
United States from the Missouri Compromise of 1820-1821 to the Compromise 
of 1850 to the Kansas-Nebraska Act of 1854; Analyze how the Election of 1860 
reflected the political divisions in the nation. 
e.  Economics- Describe the growing differences between the North and South 
in their economies and ways of life; Identify the main industries in the North; 
Account for the South’s dependency on slavery.  
f.   Connections- Analyze how the most recent presidential election reflects 
political and sectional divisions in the nation. 
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Quarter III 

Big Idea:  Civil War and Leadership 
IX. The War to Save the Union 
a.   Government- Explain how the Civil War started; Determine why Britain 
remained neutral during the war; Explain Lincoln’s motives for issuing the 
Emancipation Proclamation, the document’s effects, and the reaction to its 
issuance; Describe how Lincoln and Davis dealt with political dissent; Account 
for Lincoln’s re-election in 1864; Summarize the final events of the war leading 
to the surrender at Appomattox Court House; Determine how the war changed 
the balance of power between state government and the federal government. 
b.   People- Identify the Union’s and Confederacy’s military leaders; Examine 
the causes and events of the New York City Draft Riots; Explain African 
Americans’ role in the struggle to end slavery; Describe the terrible conditions 
that Union and Confederate soldiers endured while in camp, on the battlefield, 
as prisoners of war, and in military hospitals; Examine the role of women during 
the Civil War; Explain the impact of the war in terms of human deaths and 
casualties, destruction of property, and other societal changes. 
c.   Ideas and Beliefs- Account for the Northern and Confederate short-
sightedness about the duration of the war; Compare the strengths and 
weaknesses of the Union and Confederacy in terms of population, industrial 
output, military preparedness, railroads, wealth, and other categories; Examine 
how new weapons and changes in warfare made the Civil War so deadly; 
Summarize the key points of the Gettysburg Address. 
d.   Geography- Compare the Union’s military strategy with the Confederacy’s 
military strategy and predict which plan would be more effective; Explain the 
significance of the major battles in the Civil War, including but not limited to: Bull 
Run, Shiloh, Antietam, Gettysburg, and Vicksburg; Describe Sherman’s March 
to the Sea and the impact it had on the South. 
e.   Economics- Explain the decline of the Southern economy and the 
expansion of the Northern economy both during and after the war; Identify how 
the U.S. government raised funds to pay for the war. 
f.    Connections- 

Big Idea:  Enfranchisement and Power Struggle 

Identify another nation that has engaged in a civil war by 
examining correlations and explain the reasons for the war and the outcome. 
 

X. Reconstruction and the South 
a.  Government- Explain the passage of the Thirteenth Amendment and its 
implications; Explain the goal of Lincoln’s Ten-Percent Plan; Summarize the 
Wade-Davis Bill and Lincoln’s Pocket Veto of it; Explain Johnson’s Plan for 
Reconstruction; Describe how the Radical Republicans killed Presidential 
Reconstruction; Summarize the assassination of Abraham Lincoln and explain 
its impact; Summarize the Civil Rights Act of 1866; Outline the provisions of the 
Fourteenth Amendment; Account for the results of the 1866 Congressional 
elections and how it will affect the rest of Johnson’s presidency; Explain the 
Reconstruction Act of 1867; Explain why Andrew Johnson was impeached; 
Account for Ulysses S. Grant winning the election of 1868; Evaluate the written 
language of the Fifteenth Amendment (1870) and the “legal” methods used to 
circumvent the original intent with regard to voting rights; Examine the scandals 
during Grant’s presidency and explain how they affected the Republican Party; 
Explain how Rutherford B. Hayes was elected president in 1876 even though 
he lost the popular vote. 
b.  People- Examine the change in the lives of African Americans after the Civil 
War; Identify the Radical Republicans and their goals; Identify Thaddeus 
Stevens and Charles Sumner; Account for the changes in population after the 
Civil War; Identify the scalawags; Identify the carpetbaggers; Identify Hiram 
Revels; Examine the goals and practices of the Ku Klux Klan during 
Reconstruction. 
c.  Ideas and Beliefs- Define Reconstruction; Summarize the purpose and 
accomplishments of the Freedmen’s Bureau; Analyze the effects of the black 
codes; Describe the public works programs implemented to help rebuild the 
South; Examine the new freedoms and opportunities for the freedmen, including 
but not limited to: travel, marriage, education, churches, voting, and political 
office; Identify political and economic reasons for the shift in power from the 
Southern Republicans to the Southern Democrats; Identify and examine 
reasons for the collapse of Congressional Reconstruction; Explain how 
Reconstruction came to an end; Identify the terms redemption and home rule; 
Analyze the achievements and failures of Reconstruction. 
d.  Geography- Determine how and when each of the former Confederate 
states rejoined the Union. 
e.  Economics- 

f.   

Examine the economic conditions of the South at the end of the 
Civil War; Compare the conflicting goals and motives for the freedmen to own 
their own land versus the plantation owners’ need for the freedmen to not own 
their own land; Explain the economic arrangements of labor contracts, 
sharecropping, and tenant farming and the cycle of poverty they created; 
Determine why cotton prices decreased and how that affected the South; 
Explain how the Panic of 1873 affected the nation and the political environment. 

Connections- Develop a plan of action which addresses the Reconstruction 
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of Iraq, considering the following factors: Religious tensions, Division of 
resources, Ethnic tensions, Insurgency, Effective Government, and Security. 

Big Idea:  Gilded Age, Disenfranchisement, and Assimilation 
XI. In the Wake of the War 
a.  Government- Explain the significance of “waving the bloody shirt”; Examine 
the political issues of the Post-Reconstruction era, including the tariff, currency 
reform, and civil service reform; Examine the significance of the Supreme Court 
ruling in Plessy v. Ferguson; Describe the post-Reconstruction voting 
restrictions that were imposed on African Americans in the South, such as the 
poll tax and grandfather clause; Summarize the Jim Crow Laws and explain 
how they prevented African Americans from full civic participation in the United 
States; Explain the connection between the Civil Rights Act of 1875 and the 
Civil Rights Cases of 1883; Identify restrictions imposed by the government on 
Native Americans and describe the consequences; Account for the failures of 
the numerous treaties between the U.S. government and Native Americans; 
Explain the events leading up to and during the Battle of Little Bighorn and 
explain the consequences of the defeat of General Custer and the Seventh 
Cavalry; Describe the government’s policy of assimilation and explain the 
Dawes Act; Explain the causes and consequences of the Battle of Wounded 
Knee; Explain how the Homestead Act helped increase settlement in the Plains; 
Describe how the government facilitated the expansion of the railroads;  
b.  People- Identify the Grand Army of the Republic; Identify Booker T. 
Washington and his “Atlanta Compromise”; Examine the increase in Chinese 
immigration to the United States in the Post-Civil War era; Compare the U.S. 
government’s Native American policies of “concentration,” “reservations,” and 
“assimilation”; Identify the tribes making up the Plains Indians; Compare and 
contrast the cultures of the Plains Indians and the white settlers; Explain why 
white settlers moved west; Identify Sitting Bull; Evaluate the influence the 
Spanish vaquero had on the American cowboy; Describe how the reality of the 
American cowboy’s life differed from the popular conception of it and account 
for the growth of the myth. 
c. Ideas and Beliefs- Account for the increase in lynching in the Post 
Reconstruction era; Define Social Darwinism and identify its effects on 
business theory; Examine the concept of “separate but equal” ; Explain why the 
late 19th

Big Idea:  Robber Baron, Monopoly, Socialism 

 century is often referred to as the “Gilded Age”; Explain the importance 
of the horse and the buffalo to the Plains Indians’ and determine why the 
destruction of the buffalo was so detrimental to the Native American way of life; 
Compare and contrast the concept of land usage and ownership for Plains 
Indians and white settlers; Identify the Ghost and account for the spread of the 
movement; Account for the impact of railroads and cities on the cattle business; 
Identify the factors that helped bring an end to the open range; Explain how the 

XII. An Industrial Giant 
a.  Government- Summarize reasons for, and outcomes of, the demand for 
railroad reform; Explain the violent reactions of industry and government to 
union strikes; Determine how the government attempted to regulate “big 
business” in the late 1800s;  Examine the Munn v. Illinois and the Wabash 
cases and how they laid the foundation for the Interstate Commerce Act; 
Examine the Sherman-Anti Trust Act and the US. v E.C. Knight Co. case. 
b.  People- Identify inventions that changed the way people lived and worked; 
Identify the robber barons; Identify Henry Bessemer and William Kelly and 
explain their contributions to the steel industry; Identify Alexander Graham Bell; 
Identify Thomas Edison; Identify Andrew Carnegie; Identify John D. Rockefeller 
and Standard Oil; Identify Henry George, Edward Bellamy, and Henry 
Demarest Lloyd; Identify the Grange and Farmers’ Alliances and explain their 
impact on farmers’ cooperative efforts to solve problems; Identify Terence V. 
Powderly and the Knights of Labor; Explain the events and results of the 
Haymarket Square Riot; Identify the American Federation of Labor, Adolf 
Strasser, and Samuel Gompers; Identify Eugene V. Debs; Describe the 
Pullman Strike.  
c.  Ideas and Beliefs- Compare and contrast the effects of competition vs. 
monopolies on business; Define vertical and horizontal integration; Account for 
the formation of the Marxist-Socialist Party in the U.S. ; Identify the advances in 
technology that improved farming on the prairie. 
d.  Geography- Generalize the effects of industrialization on the environment. 
e.  Economics-  Define “laissez faire” as it pertains to the involvement of 
government in business; Identify and explain the factors which allowed U.S. 
industries to rapidly expand after the Civil War; Explain how the abundance of 
natural resources, new recovery and refining methods, and new uses for them 
led to intensive industrialization; List positive and negative effects of railroads 
on the nation’s economy; Examine the management and business strategies 
that contributed to the success of business tycoons such as Andrew Carnegie 
and John D. Rockefeller; Examine how railroads became the business model 
for other growing U.S. industries in the late 1800s, such as iron, steel, oil and 
utilities; Explain the effects of competition and monopoly on the railroad, oil, 
steel, and utility industries; Examine the conditions that factory workers faced in 
the late 19th

f.   

 century; Identify the economic problems farmers faced during the 
late 1800s; Summarize the emergence and growth of unions. 

Connections- Analyze the widening gap between the rich and poor and 
determine its impact on people’s social, educational, health and economic 
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railroads helped to settle the West. 
d.  Geography- Determine how the American West changed after the Civil War; 
Identify and locate the Great Plains; Trace the change in Native American lands 
from 1800 to 1900 on a U.S. map; Locate the origination points of the cattle 
trails and trace the routes to their termination points at railroad junctions; 
Identify, locate, and explain the importance of the Chisholm Trail; Explain 
barbed wire’s effect on open-range ranching. 
e.  Economics- Define “laissez faire” as it pertains to the involvement of 
government in business; Explain the consequences of the discovery of gold in 
the Black Hills; Trace the development of the cattle industry. 
f.   Connections- 

status. 
 
 
 
 
 
 
 
 
 
 
 
 

Account for the socio-economic differences between people 
currently living on Indian Reservations versus people who do not. 

Quarter IV 
Big Idea:  Immigration, Nativism, and the “Working-Class” 
XIII. American Society in the Industrial Age 
a.  Government- Explain how the Chinese Exclusion Act. 
b.  People- Describe the journey immigrants endured and their experiences at 
United States immigration stations; Recognize the growth of diversity in the 
United States; Explain how cities dealt with housing, transportation, sanitation, 
and safety issues; Describe the living conditions of urban areas with a special 
focus on city tenements; Identify Jane Addams and settlement houses; 
Describe how members of the middle-class and working-class struggled to 
“work their way up” the American social ladder; Identify the leisure activities 
which late 19th century Americans enjoyed.  
c.  Ideas and Beliefs- Examine the causes of nativists’ anti-immigrant 
sentiments; Describe how Social Darwinists viewed different immigrant groups; 
Examine how cities began to modernize through science and technological 
advances; Explain the various approaches taken by religious organizations in 
their attempt to drive vice out of urban areas. 
d.  Geography- Identify immigrants’ countries of origin; Analyze the ethnic 
groups that made up New York City in 1910. 
e.  Economics- Examine the similarities and differences between middle-class 
and working-class late 19th century Americans; Explain how the agricultural 
sector in late 19th century America increased its production even though its 
national economic importance declined.  
f.   Connections- 

Big Idea:  Populism and Machine Politics 

Analyze the current immigration trends and describe current 
nativist arguments.  
 

XIV. Politics: Local, State, and National 
a.  Government- Describe the role of political machines and political bosses; 
Examine the means political machines used to maintain power by analyzing the 
Tweed Ring; Explain the impact of Tammany Hall upon mid-1880s city politics;  
Describe the measures taken by Presidents Hayes, Garfield, and Arthur to 
reform the “spoils system” including the Pendleton Civil Service Act; Explain the 
rise and fall of the Populist Party; Examine the political significance of the 
Election of 1896. 
b.  People- Identify William Marcy Tweed; Discuss how city bosses used 
immigrants to solidify their political base; Identify the Grange and Farmers’ 
Alliances and explain their impact on farmers’ cooperative efforts to solve 
problems; Identify William Jennings Bryan.  
c.  Ideas and Beliefs- Define partisanship and describe its affect upon state 
politics in the late 1800s. 
d.  Geography- Determine the geographic origin of the populist vote.  
e.  Economics- Explain where Cleveland, Harrison, and McKinley stood on the 
tariff issue; Identify the economic problems farmers faced during the late 1800s; 
Explain the causes and consequences of the Panic of 1873; Explain the debate 
over bimetallism versus the gold standard during the 1890s. 
f.   Connections- Compare the campaign strategies of the Election of 1896 to a 
current election.  
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Big Idea:  Progressivism, Reform, and Militancy 
XV. The Age of Reform 
a.  Government- Research the activities of muckrakers and their ability to bring 
about change; Describe how reform mayors and reform governors cleaned up 
local and state governments; Summarize the impact of the direct election of 
senators through the Seventeenth Amendment; Describe the three part strategy 
for gaining the right to vote for women; Identify the Nineteenth  Amendment; 
Outline Theodore Roosevelt’s rise to the presidency and describe how he 
created the modern presidency; Identify the legislation passed during 
Roosevelt’s presidency that protected citizens, such as the Pure Food and Drug 
Act; Summarize the events of the Taft presidency; explain the division in the 
Republican party; Describe the election of 1912. 
b.  People-  Identify the following muckrakers: Henry Demarest Lloyd, Lincoln 
Steffens, Ida Tarbell, Upton Sinclair; Analyze why the prohibition movement 
appealed to so many women; Describe how reforms protected children and 
improved working conditions; Identify leaders of the woman suffrage movement, 
including Susan B. Anthony and Alice Paul; Explain the goals of the National 
Association for the Advancement of Colored People founded by W.E.B Du Bois. 
c.  Ideas and Beliefs- Explain the goals of progressivism; Define women’s 
suffrage; Describe Wilson’s position on civil rights. 
d.  Geography- Describe the effects of Roosevelt’s conservation efforts and the 
impact he had on the environment; Analyze the movement towards woman 
suffrage. 
e.  Economics- Identify Eugene V. Debs and the American Socialist Party; 
Explain the impact of the Clayton Antitrust Act and the Federal Trade 
Commission; Describe the relationship between Wilson’s lowering of the tariff 
and the introduction of the income tax; Define the Federal Reserve System. 
f.   Current Connections- 

Big Idea:  Imperialism and Colony 

Investigate recent governmental restrictions on food 
for the health and safety of society.  
 

XVI. From Isolation to Empire 
a.  Government- Describe how the United States acquired Alaska; Summarize 
how the United States took over the Hawaiian Islands; Identify the events that 
escalated the conflict between the United States and Spain, including the 
sinking of the USS Maine and the DeLome Letter; Trace the course of the 
Spanish-American War and its results; Examine the debate over the Treaty of 
Paris; Describe U.S. involvement in Puerto Rico and in Cuba; Identify the 
causes and effects of the Philippine-American War; Explain the purpose of the 
Open Door Policy in China; Examine the causes and consequences of the 
Boxer Rebellion; Explain how the Chinese Exclusion Act and the Gentleman’s 
Agreement limited Asian immigration; Examine Roosevelt’s Big Stick policy;  
b.  People- Identify Alfred T. Mahan; Identify Queen Liliuokalani; Identify Emilio 
Aguinaldo; Contrast American opinions regarding the Cuban revolt against 
Spain.  
c.  Ideas and Beliefs- Define the policy of imperialism; Explain the economic 
and cultural factors that fueled the growth of American imperialism; Analyze the 
effects of yellow journalism; Compare the viewpoints of imperialists and anti-
imperialists; Define the Roosevelt Corollary.  
d.  Geography- Locate the territories acquired by the United States between 
1867-1906; Analyze the development of the Panama Canal and identify the 
benefits of the canal. 
e.  Economics- Analyze the impact of business the United States’ imperialist 
policies; Describe Taft’s use of dollar diplomacy in Nicaragua. 
f.   Current Connections- 

Big Idea: Foreign Entanglements and Isolationism 

Debate whether the United States should be 
considered either a “liberator” or a “conqueror” in Iraq.  
 
 

XVII. Woodrow Wilson and the Great War 
a. Government-  

b.

Compare Roosevelt’s Big Stick policy and Wilson’s “moral 
diplomacy”; Describe why the United States became involved in the affairs of 
Mexico; Identify the long-term causes and the immediate circumstances that led 
to World War I; Describe trench warfare; Trace the events that led the U.S. to 
enter the war; Explain how the United States mobilized for war; Summarize 
U.S. battlefield successes; Identify the new weapons and the medical problems 
faced in World War I; Describe U.S. offensives and the end of the war; 
Summarize Wilson’s Fourteen Points; Describe the Treaty of Versailles and the 
international and domestic reaction to it; Analyze the Senate rejection of the 
Treaty of Versailles; Outline the legacy of World War I.  

 People-

 

 Identify Pancho Villa; Explain the factors that increased American 
sympathy for the Allies; Describe the attacks on civil liberties that occurred 
through the Espionage and Sedition Acts; Identify the new opportunities the war 
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afforded to women and African-Americans; Examine the ways U.S. civilians 
responded to the war, including conservation; Evaluate the efforts of the 
Committee on Public Information. 
c. Ideas and Beliefs- Discuss how nationalism and imperialism lead to the 
conflict in Europe; Examine the types of propaganda; Identify the war-guilt 
clause. 
d. Geography- Identify geographic features of World War I battlegrounds; 
Define the Great Migration; Compare the maps of Europe before and after 
World War I and discuss the changes in national boundaries. 
e. Economics- Analyze the effects of the war on the U.S. economy; Identify the 
purpose of the War Industries Board. 
f. Current Connections- 

 

Research the Patriot Act and discuss its implications on 
civil liberties.  
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Curriculum Management 
System 
Grade Level/Subject

Big Idea:  Independence and Freedom 

:  
Grade 10/American Studies I- 
Social Studies 

Topic: The Living Constitution 

Goal 1: The student will be able to analyze the principles of the U.S. Constitution, and summarize the 
purposes for and the processes of changing the U.S. Constitution. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

5 
Blocks 

1.1. Government- 

- Analyze the Preamble to 
determine the purpose of 
the Constitution;  

(6.1, 6.2.A.1, 
6.2.C, 6.4.E.6-7) 

- Describe the purpose, 
powers, and limitations of 
the legislative, executive, 
and judicial branches 
(Articles I, II, III); 

- Examine the Electoral 
College system;  

- Explain how the states 
are interdependent and 
subject to the federal 
government (Articles IV, 
VI);  

- Explain the process of 
amending the 
Constitution (Article V);  

- Describe how the 
Constitution was ratified 
(Article VII);  

- Evaluate the importance 
of the Bill of Rights and 
explain the impact of 
each amendment;  

- Examine the changes to 
the Constitution through 
the 11th- 27th

• What are the five purposes of the Constitution, as 
stated in the Preamble? 

 
amendments. 

• What do you value most about living in a representative 
democracy?  

• What traits do you think a president needs to lead the 
country? 

 
 

NOTE:  The assessment models provided in this 
document are suggestions for the teacher. If the 
teacher chooses to develop his/her own model, 
it must be of equal or better quality and at the 
same or higher cognitive levels (as noted in 
parentheses).  
Depending upon the needs of the class, the 
assessment questions may be answered in the 
form of essays, quizzes, mobiles, PowerPoint, 
oral reports, booklets, or other formats of 
measurement used by the teacher. 
 
• 

- The students will imagine that they are 
either James Madison or George 
Washington and they have been 
transported in a time machine to the year 
2007.  

Assessment Model: 

- Their goal will be to discover if the 
Constitution is still being used 225 years 
after its ratification and if it is, how it is 
being used.  

- Their task is to bring back evidence of the 
uses of the Constitution in today’s society.  

- Part I: The students will use visuals from 
newspapers and magazines to illustrate 
how the Constitution is a living document 
that still affects the lives of Americans. 

- Each visual must be labeled with the part of 
the Constitution that it represents. 

- Students can only use an Amendment or 
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System 
Grade Level/Subject

Big Idea:  Independence and Freedom 

:  
Grade 10/American Studies I- 
Social Studies 

Topic: The Living Constitution 

Goal 1: The student will be able to analyze the principles of the U.S. Constitution, and summarize the 
purposes for and the processes of changing the U.S. Constitution. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

1.2. Ideas and Beliefs- 

- Explain how the following 
Enlightenment 
philosophers impacted 
the Constitution: John 
Locke, Montesquieu, and 
Voltaire;  

(6.1, 
6.2.A.1, 6.2.C, 6.4.E.6-7) 

- Explain how the following 
documents impacted the 
Constitution: Magna 
Carta, English Bill of 
Rights, Virginia 
Declaration of Rights;  

- Identify the weaknesses 
of the Articles of 
Confederation;  

- Define federalism and 
classify the governmental 
powers into those that are 
reserved to the federal 
government, delegated to 
the states, and those that 
are shared;  

- Illustrate the separation of 
powers;  

- Demonstrate the checks 
and balances system. 

1.3. Current Connections- 

- Analyze the significance 
of the Electoral College 

(6.1, 
6.2) 

part of the Constitution once. 
- When labeling parts of the Constitution be 

specific (Article, Section, Clause) 
- The visuals will be included as evidence in 

a report to the Constitutional Convention.   
- Part II: The report must include a written 

summary evaluating the importance of the 
Constitution in the everyday lives of 
Americans in the 21st

- A scoring rubric should be used. 
 century. 

 

- Primary Document: The United States 
Constitution  

Materials: 
 

- Primary Document: Magna Carta 
- Primary Document: English Bill of Rights 
- Primary Document: Virginia Declaration of 

Rights 
- Supreme Court Cases:  Morse v. 

Frederick (2007); Bethel v. Fraser (1986); 
Mapp v. Ohio (1961); Ticker v. Des Moines 
(1969); New Jersey v. T.L.O. (1985); 
Miranda v. Arizona (1966); Gideon v. 
Wainwright (1963)  

- Biography: John Locke 
- Biography: Voltaire 
- Biography: Montesquieu 
- Secondary Sources: Electoral College 
- Video: School House Rock- “Preamble,” 
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Curriculum Management 
System 
Grade Level/Subject

Big Idea:  Independence and Freedom 

:  
Grade 10/American Studies I- 
Social Studies 

Topic: The Living Constitution 

Goal 1: The student will be able to analyze the principles of the U.S. Constitution, and summarize the 
purposes for and the processes of changing the U.S. Constitution. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

system in light of the 
presidential Election of 
2000 and then debate 
alternatives to this 
system; 

- Demonstrate the current 
usage of the Bill of Rights 
by researching a current 
events issue.  

 

“I’m Just a Bill,”  “Three Ring Circus” 
 
• 

- The Autobiography of Benjamin Franklin 
Links to Literature: 

- Poor Richard’s Almanac 
- Phyllis Wheatley, “ A Hymn to the Evening” 

and “To His Excellency” 
- Patrick Henry and Benjamin Franklin, 

Speech in the Virginia Convention 
- The Bill of Rights 
 

• 
- Create a classroom Bill of Rights. 
Interdisciplinary Activities: 

- Debate the extent of freedoms in the 1st, 
2nd, 4th, and 8th

- Compare and contrast freedoms granted in 
the Virginia Bill of Rights, Magna Carta, and 
English Bill of Rights. 

 amendments. 

 
• 

- Create a chart illustrating how the following 
Enlightenment philosophers impacted the 
Constitution: John Locke, Montesquieu, and 
Voltaire. 

Suggested Learning Activities:  

- Read the following documents and identify 
where in the Constitution their influence can 
be found: Magna Carta, English Bill of 
Rights, Virginia Declaration of Rights.  

- Read the Preamble to the Constitution. 
Develop a modern day example for each of 
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Curriculum Management 
System 
Grade Level/Subject

Big Idea:  Independence and Freedom 

:  
Grade 10/American Studies I- 
Social Studies 

Topic: The Living Constitution 

Goal 1: The student will be able to analyze the principles of the U.S. Constitution, and summarize the 
purposes for and the processes of changing the U.S. Constitution. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

the stated purposes of the Constitution. 
- Create a Venn diagram identifying the 

Delegated Powers (National Government), 
Reserved Powers (State Governments), 
and Shared Powers. 

- Create a flow chart illustrating the Checks 
and Balances of the Federal System. 

- Create a diagram showing how a bill 
becomes a law. 

- Writing Prompt: Which of the amendments 
in the Bill of Rights is most important to you 
personally? Students will defend their 
answer. 

- Constitution Scavenger Hunt- In small 
group configurations students will locate the 
section of the Constitution that pertains to a 
series of primary source documents  

- Powers of the Branches Game- In groups 
students will identify which branch of 
government is responsible for the particular 
power presented.  

- Jigsaw 1st Amendment Supreme Court 
Cases 
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Curriculum Management 
System 
Grade Level/Subject

Big Idea:  Revolution and Challenge  

:  
Grade 10/American Studies I- 
Social Studies 

Topic: Jeffersonian Democracy 

Goal 2: The student will be able to describe major domestic and foreign problems faced by the leaders 
of the new Republic such as maintaining national security and creating a stable economic system 
and government. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

5 
Blocks 2.1. Government- 

- Review the development 
of political parties in the 
United States;  

(6.1, 6.4.E.7) 

- Examine the problems 
with the Electoral College 
as evidenced by the 
elections of 1796 and 
1800 and how these 
problems were addressed 
by the 12th

- Examine the impact that 
federalism had on the 
division of political parties 
in the United States;  

 amendment;  

- Explain the Judiciary Act 
of 1801;  

- Define a writ of 
mandamus;  

- Analyze how Jefferson’s 
handling of the Barbary 
Pirates and the Louisiana 
Purchase expanded 
presidential power. 

2.2. People- 
- Discuss the Aaron Burr 

and Alexander Hamilton 
duel;  

(6.1, 6.4.E.7-9)  

- Examine the Burr 

• What is a revolution? 
• How did the Constitution prevent a violent revolution 

from taking place in 1800? 
• What challenges did the new nation face in the early 

1800s? 
 
 

NOTE:  The assessment models provided in this 
document are suggestions for the teacher. If the 
teacher chooses to develop his/her own model, 
it must be of equal or better quality and at the 
same or higher cognitive levels (as noted in 
parentheses).  
Depending upon the needs of the class, the 
assessment questions may be answered in the 
form of essays, quizzes, mobiles, PowerPoint, 
oral reports, booklets, or other formats of 
measurement used by the teacher. 
 
• 

- Document Based Essay: Growth of Political 
Parties 

Assessment Model: 

- Question: What led to the rise of political 
parties in the 1790’s? 

- The previous question is based on seven 
accompanying documents. As the students 
analyze the documents, they must take into 
account both the source of each document 
and the author’s point of view.  

- Documents: 
1. Thomas Jefferson memo- 1790 
2. Alexander Hamilton letter to a friend- 1792 
3. Thomas Jefferson letter- Dec. 1794 
4. President Washington “Farewell Address”- 

Sept. 1796 
5. Letter from Vice President Thomas 
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Grade Level/Subject

Big Idea:  Revolution and Challenge  

:  
Grade 10/American Studies I- 
Social Studies 

Topic: Jeffersonian Democracy 

Goal 2: The student will be able to describe major domestic and foreign problems faced by the leaders 
of the new Republic such as maintaining national security and creating a stable economic system 
and government. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

conspiracy;  
- Evaluate Chief Justice 

John Marshall’s lasting 
impact on the American 
judiciary system;  

- Compare the differences 
in Jefferson’s popularity 
during his 1st and 2nd

- Identify  Toussaint 
Louverture. 

 
terms in office;  

2.3. Ideas and Beliefs- 

- Account for the 
contradictions in 
Jefferson’s personal and 
political lives;  

(6.1, 
6.4.E.7-9) 

- Compare and contrast 
Jefferson’s and 
Hamilton’s ideologies: 
central authority, 
commerce, urban 
development and French 
Revolution;  

- Explain the concept of 
judicial review by 
analyzing the Supreme 
Court case of Marbury v. 
Madison. 

2.4. Geography- 

Jefferson to John Wise- 1798 

(6.1, 6.4.E.7-9, 
6.6) 

6. Statement by Federalist Congressman 
John Allen in support of Sedition Act of 
1798- July 5, 1798 

7. George Hay, “An Essay on the Liberty of 
the Press”- 1799 

- Write a well-organized essay providing a 
thesis. The essay should be logically 
presented and should include information 
both from the documents and from their 
knowledge outside of the documents.  

- A scoring rubric should be used. 
 

• 
- Textbook- The American Nation: A History 

of the United States- Chapter 6 

Materials: 

- Primary Document: The United States 
Constitution  

- Primary Document: Supreme Court 
Decision: Marbury v. Madison 

- Video: “Lewis and Clark: Great Journey 
West” 

- Map: Louisiana Purchase 
- Map: Louis and Clark Expedition  
- Political Cartoon: “The Ograbme” 
- Political Cartoon: “Mad Tom in a Rage” 
- Websites: 

o http://www.pbs.org/jefferson/ 
o http://etext.virginina.edu/jefferson/ 

http://www.pbs.org/jefferson/�
http://etext.virginina.edu/jefferson/�
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Grade Level/Subject

Big Idea:  Revolution and Challenge  

:  
Grade 10/American Studies I- 
Social Studies 

Topic: Jeffersonian Democracy 

Goal 2: The student will be able to describe major domestic and foreign problems faced by the leaders 
of the new Republic such as maintaining national security and creating a stable economic system 
and government. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

- Evaluate how the 
Louisiana Purchase and 
the Lewis and Clark 
expedition affected the 
expansion of the United 
States. 

2.5. Economics- 

- Examine the economic 
origins of the War of 1812 
through Napoleon’s 
blockade, the British 
policy of impressment, 
and Jefferson’s Embargo 
Act of 1807. 

(6.1, 6.4.E.7-9; 
6.5) 

2.6. Connections- 

- Identify the impact of 
political parties on 
modern politics;  

(6.1, 6.2.C.1-
2) 

- Research a current 
Supreme Court case that 
exhibits the power of 
judicial review.  

o http://www.monticello.org/ 
o http://www.cp.duluth.mn.us/~tmcs/l

ewsclrk1.htm 
o http://www.pbs.org/lewisandclark 
 

• 
- Abigail Adams, Letter to Her Daughter from 

the New White House 

Links to Literature: 

- Michel-Guillaume Jean de Crevecoeur, 
Letters from an American Farmer 

- Charles M. Robinson III, Two Captains at 
Fort Mandan 

- Washington Irving, The Devil and Tom 
Walker 

- Legend of Sleepy Hollow 
 

• 
- Research Lewis and Clark Expedition and 

write a series of journal entries based on 
their encounters. 

Interdisciplinary Activities: 

- Write a play which examines the 
background and ruling of the Marbury v. 
Madison case.  

 
• 

- View video, “Lewis and Clark: Great 
Journey West” and complete video guide. 

Suggested Learning Activities:  

- Research Lewis and Clark’s winter stay at 
the Mandan village and compose a series 

http://www.monticello.org/�
http://www.cp.duluth.mn.us/~tmcs/lewsclrk1.htm�
http://www.cp.duluth.mn.us/~tmcs/lewsclrk1.htm�
http://www.pbs.org/lewisandclark�
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Curriculum Management 
System 
Grade Level/Subject

Big Idea:  Revolution and Challenge  

:  
Grade 10/American Studies I- 
Social Studies 

Topic: Jeffersonian Democracy 

Goal 2: The student will be able to describe major domestic and foreign problems faced by the leaders 
of the new Republic such as maintaining national security and creating a stable economic system 
and government. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

of journal entries that discuss Native 
American culture, spirituality, and language. 

- Write a play depicting the Marbury v. 
Madison case background and decision. 

- Read a biography of Thomas Jefferson. 
Write a funeral speech/eulogy that 
discusses his character, family life, 
accomplishments, and service to his 
country. 
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Curriculum Management 
System 
Grade Level/Subject

Big Idea:  Nationalism and Sectionalism  

:  
Grade 10/American Studies I- 
Social Studies  

Topic: National Growing Pains 

Goal 3: The student will be able to account for the deepening sectional differences in the nation.  

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

4 
Blocks 

3.1. Government- 
- Analyze how Madison’s 

election to the presidency 
illustrated the decline of 
the Federalist Party;  

(6.1, 6.4.F) 

- Explain causes, events, 
and aftermath of the War 
of 1812;  

- Discuss the importance of 
nationalism to the 
Adams-Onis Treaty, 
Monroe Doctrine, and Era 
of Good Feelings;  

- Examine the election of 
1824 and the “Corrupt 
Bargain”;  

- Discuss the presidency of 
John Quincy Adams.  

3.2. People- 
- Identify Tecumseh;  

(6.1, 6.4.F) 

- Identify William Henry 
Harrison;  

- Account for how Andrew 
Jackson’s success at the 
Battle of New Orleans 
propelled him to become 
the next American military 
hero;  

- Identify the country’s 
regional leaders, 
northern, southern, 

• What is nationalism, when is it beneficial, and when 
can it be problematic? 

• How can geographic location contribute to sectionalist 
views? 

 
 

NOTE:  The assessment models provided in this 
document are suggestions for the teacher. If the 
teacher chooses to develop his/her own model, 
it must be of equal or better quality and at the 
same or higher cognitive levels (as noted in 
parentheses).  
Depending upon the needs of the class, the 
assessment questions may be answered in the 
form of essays, quizzes, mobiles, PowerPoint, 
oral reports, booklets, or other formats of 
measurement used by the teacher. 
 
• 
• Part I: Students will be assigned to work for a 

newspaper from either the North or the South. 
In small group configurations, students will 
create a newspaper that includes the following 
sections: 

Assessment Model: 

o Politics 
o Economics 
o Transportation 
o Personal Interest Story: Native 

Americans 
o Editorials 
o Comics 
o Classified 

• Each section should include both visuals, as 
well as written text. 

• Part II: At a press conference student groups 
will present their newspapers to the class, 
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System 
Grade Level/Subject

Big Idea:  Nationalism and Sectionalism  

:  
Grade 10/American Studies I- 
Social Studies  

Topic: National Growing Pains 

Goal 3: The student will be able to account for the deepening sectional differences in the nation.  

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

western, during the 
1820s. 

3.3. Ideas and Beliefs- 

- Explain the reasons 
behind the conflict 
between western Indian 
tribes and American 
settlers;  

(6.1, 
6.4.F) 

- Account for the impact of 
the war hawks on the 
War of 1812, with 
emphasis on John C. 
Calhoun and Henry Clay;  

- Consider the arguments 
of the opponents of  the 
war;  

- Identify how the “Star 
Spangled Banner” helped 
to contribute to the new 
national identify;  

- Define and provide 
historical examples of 
nationalism and 
sectionalism;  

- Explain the theory of 
nullification and its 
ramifications. 

3.4. Geography- 

- Examine how westward 
expansion aggravated the 

(6.1, 6.4.F, 
6.6)  

identify the regional concerns and assess which 
region of the nation was having its needs best 
met by the government.  

• A scoring rubric should be used. 
 

• 
- Textbook- The American Nation: A History 

of the United States- Chapter 6 

Materials: 

- Primary Document: Tecumseh’s Speech 
to the Osages (Winter 1811-1812) 

- Biography- “Tecumseh Native American 
Nationalist” 

- Primary Document: Dolley Madison’s 
Letter to her Sister 

- Primary Document: The Monroe Doctrine 
- Political Cartoon: “Uncle Sam Starts to 

Strut” 
- Map: U.S. boundary settlements 1803-1819 
- Map: Missouri Compromise 1820-1821 
- Article: “Struggling to Stay United: The 

Missouri Compromise,” 

- Primary Document: “Star Spangled 
Banner” lyrics 

TIME: The Making 
of America 

- Websites: 
o http://www.yale.edu/lawweb/avalon/

diplomacy/br1814m.htm 
o http://members.tripod.com/~war181

2/index.html 
o http://www.yale.edu/lawweb/avalon/

http://www.yale.edu/lawweb/avalon/diplomacy/br1814m.htm�
http://www.yale.edu/lawweb/avalon/diplomacy/br1814m.htm�
http://members.tripod.com/~war1812/index.html�
http://members.tripod.com/~war1812/index.html�
http://www.yale.edu/lawweb/avalon/monroe.htm�
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Curriculum Management 
System 
Grade Level/Subject

Big Idea:  Nationalism and Sectionalism  

:  
Grade 10/American Studies I- 
Social Studies  

Topic: National Growing Pains 

Goal 3: The student will be able to account for the deepening sectional differences in the nation.  

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

debate over slavery and 
how the Missouri 
Compromise temporarily 
settled the conflict;  

- Consider the provisions 
of the Rush-Bagot 
Agreement;  

- Identify how the 
Transcontinental Treaty 
expanded the territory of 
the United States.  

3.5. Economics- 

- Examine the economic 
origins of the War of 1812 
through Napoleon’s 
blockade, the British 
policy of impressment, 
and Jefferson’s Embargo 
Act of 1807;  

(6.1, 6.4.F; 
6.5) 

- Explain how sectionalism 
affected the following 
issues: tariffs, land policy, 
and slavery;  

- Consider the South’s 
opposition to the Tariff of 
Abominations. 

3.6. Connections- 

- Discuss the effect of the 
war hawk philosophy on 
current American politics. 

(6.1, 
6.2.E.15) 

 

monroe.htm
o 

 
http://www.seminoletribe.com/ 

 
• 

- Bryant, Thanatopsis 
Links to Literature: 

- Holmes, “Old Ironsides” 
- Lowell, “The First Snowfall” 
- Whittier, Snowbound 
 

• 
- Peer Evaluation and Formatting for the 

Assessment Model 

Interdisciplinary Activities: 

 
 

- Write a speech, as a War Hawk, urging 
Congress to declare war on England. 

Suggested Learning Activities:  

- Research Francis Scott Key’s experiences 
during the bombardment of Fort McHenry 
and write an essay explaining how the “Star 
Spangled Banner” contributed to the rise of 
American nationalism. 

- Analysis of  Tecumseh’s Speech to the 
Osages (Winter 1811-1812) 

- Writing prompt: What do you think would 
have happened if a European power had 
challenged the Monroe Doctrine? Explain 

- Divide the class into two groups of 
senators, those from the North and those 
from the South. Each group must work 
together to solve the debate over Missouri, 

http://www.seminoletribe.com/�
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Curriculum Management 
System 
Grade Level/Subject

Big Idea:  Nationalism and Sectionalism  

:  
Grade 10/American Studies I- 
Social Studies  

Topic: National Growing Pains 

Goal 3: The student will be able to account for the deepening sectional differences in the nation.  

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

 new states, and slavery. Then, each group 
will develop a plan to settle the disputes. 

- Create a map of the United States in 1820, 
identifying boundary lines, slave states, free 
states, territories open to slavery, territories 
closed to slavery, and the Missouri 
Compromise line. 
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Curriculum Management 
System 
Grade Level/Subject

Big Idea:  Economic Development and Infrastructure  

:  
Grade 10/American Studies I- 
Social Studies  

Topic: Sectional Economies 

Goal 4: The student will be able to identify economic differences among different regions of the United 
States.  

Objectives / Cluster Concepts 
/ 
Cumulative Progress 
Indicators (CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

4 
Blocks 

4.1. Government- 
- Consider how the 

Supreme Court 
increased the federal 
government’s power, eg. 
Dartmouth College v. 
Woodward, McCulloch v. 
Maryland, Gibbons v. 
Ogden, Fletcher v. Peck. 

(6.1, 6.4.F) 

4.2. People- 
- Identify Eli Whitney; 

Identify Francis Cabot 
Lowell;  

(6.1, 6.4.F) 

- Trace the evolution of 
women’s roles before 
and after the Industrial 
Revolution: working, 
family, and social;  

- Consider the effects of 
the Industrial Revolution 
on women, children, and 
immigrants;  

- Identify the “push and 
pull” factors that led to 
an increase in Irish and 
German immigration;  

- Analyze the effects of 
slavery upon the 
perpetrators and victims 
of the system;  

- Analyze the effects of 

• How can sectionalism have both a positive and negative 
effect on a nation’s economy? 

• What justifications do individuals and societies use to 
defend morally questionable actions?  

 

NOTE:  The assessment models provided in this 
document are suggestions for the teacher. If the 
teacher chooses to develop his/her own model, 
it must be of equal or better quality and at the 
same or higher cognitive levels (as noted in 
parentheses).  
Depending upon the needs of the class, the 
assessment questions may be answered in the 
form of essays, quizzes, mobiles, PowerPoint, 
oral reports, booklets, or other formats of 
measurement used by the teacher. 
 
• 
 

Assessment Model: 

- Journal Series: 
- Entry 1: 19 year old single women working 

at Lowell Mills describing her daily routine, 
working conditions, free time, social life and 
life goals  

- Entry 2: German or Irish immigrant living in 
mid-19th

- Entry 3: Western settler discussing the 
benefits of an improved transportation 
system including business ventures, 
regional economy of the west, and the 
national economy as a whole 

 century America describing “push 
and pull” factors which brought them to this 
country, discrimination they are 
experiencing, and description of living and 
working conditions 

- Entry 4: A New York City businessperson 
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Grade Level/Subject

Big Idea:  Economic Development and Infrastructure  

:  
Grade 10/American Studies I- 
Social Studies  

Topic: Sectional Economies 

Goal 4: The student will be able to identify economic differences among different regions of the United 
States.  

Objectives / Cluster Concepts 
/ 
Cumulative Progress 
Indicators (CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

Nat Turner’s rebellion; 
Examine the growth of 
cities and the problems 
associated with urban 
life. 

4.3. Ideas and Beliefs- 

- Examine the emergence 
of gentility and the 
Consumer Revolution;  

(6.1, 
6.4.F) 

- Determine the effects of 
interchangeable parts on 
mass;  

- Summarize the 
arguments many 
Southerners used to 
defend slavery. 

4.4. Geography- 

- Identify how the National 
Road, the Erie Canal, 
and other internal 
improvements helped to 
tie the nation together;  

(6.1, 6.4.F, 
6.6) 

- Examine the impact of 
railroads upon the 
nation’s expansion, 
economy, and 
interdependence. 

4.5. Economics- 

discussing how and why the Erie Canal was 
built and include a description of how the 
canal benefited the west as well as the east 

(6.1, 6.4.F; 
6.5) 

- Entry 5: A slave living on an Antebellum 
plantation discussing living and working 
conditions, family life, religion, and 
hardships 

- Entry 6: A slave owner discussing the 
various justifications for slavery, the 
economic necessity and responding to the 
Northern opposition to the system 

- A scoring rubric should be used. 
 

• 
- Textbook- The American Nation: A History 

of the United States- Chapter 8 and 13 

Materials: 

- Primary Document: The United States 
Constitution  

- Primary Document: Supreme Court 
Decisions: Dartmouth v. Woodward, 
Gibbons v. Ogden; McCulloch v. Maryland, 
Fletcher v. Peck 

- Video: Amistad 
- Chart: Economics of Slavery 
- Websites: 

o http://www.xmission.com/~drudy/a
mm.html 

o http://odur.let.rug.nl/~us/D/1801-
1825/marshallcases/marxx.htm 

o http://www.si.edu/lemelson/centerpi

http://www.xmission.com/~drudy/amm.html�
http://www.xmission.com/~drudy/amm.html�
http://odur.let.rug.nl/~us/D/1801-1825/marshallcases/marxx.htm�
http://odur.let.rug.nl/~us/D/1801-1825/marshallcases/marxx.htm�
http://www.si.edu/lemelson/centerpieces/whole_cloth/�
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Grade Level/Subject

Big Idea:  Economic Development and Infrastructure  

:  
Grade 10/American Studies I- 
Social Studies  

Topic: Sectional Economies 

Goal 4: The student will be able to identify economic differences among different regions of the United 
States.  

Objectives / Cluster Concepts 
/ 
Cumulative Progress 
Indicators (CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

- Explain how two 
different economic 
systems developed in 
the North and South;  

- Explain the cause and 
effect relationship 
between the 
development of the 
cotton gin and the 
increase in slavery;  

- Account for the 
dependency upon 
slavery of the 
development of the 
southern economy;  

- Analyze the growth and 
impact of the Industrial 
Revolution in the United 
States: birth of the 
factory and emergence 
of the working class;  

- Account for the rise of 
corporations.  

4.6. Connections- 

- Compare the effects of 
the railroad upon 19

(6.1, 
6.2.E.15) 

th

 

 
century America to the 
current “information 
highway” of the internet. 

eces/whole_cloth/
o 

 
http://www.syracuse.com/features/e
riecanal 

o http://connerprairie.org/historyonlin
e 

o http://connerprairie.org/historyonlin
e/ntlroad.html 

o http://newdeal.feri.org/asn/index.ht
m 

o http://www.loc.gov/exhibits/african/
perstor.html 

o http://digital.nypl.org/schomburg/im
ages_aa19/ 

o http://amistad.mysticseaport.org/ma
in/welcome.html 

o http://www.law.umkc.edu/faculty/pr
ojects/ftrails/amistad/AMISTD.HTM 

 
• 

- Morrison, Beloved 
Links to Literature 

- Riis, How the Other Half Lives 
 

• 
- Peer Evaluation and Formatting for the 

Assessment Model. 

Interdisciplinary Activities: 

 
• 

- Hold an informal debate determining which 
group is more important to a country, 

Suggested Learning Activities:  

http://www.syracuse.com/features/eriecanal�
http://www.syracuse.com/features/eriecanal�
http://connerprairie.org/historyonline�
http://connerprairie.org/historyonline�
http://connerprairie.org/historyonline/ntlroad.html�
http://connerprairie.org/historyonline/ntlroad.html�
http://newdeal.feri.org/asn/index.htm�
http://newdeal.feri.org/asn/index.htm�
http://www.loc.gov/exhibits/african/perstor.html�
http://www.loc.gov/exhibits/african/perstor.html�
http://digital.nypl.org/schomburg/images_aa19/�
http://digital.nypl.org/schomburg/images_aa19/�
http://amistad.mysticseaport.org/main/welcome.html�
http://amistad.mysticseaport.org/main/welcome.html�
http://www.law.umkc.edu/faculty/projects/ftrails/amistad/AMISTD.HTM�
http://www.law.umkc.edu/faculty/projects/ftrails/amistad/AMISTD.HTM�
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Grade Level/Subject

Big Idea:  Economic Development and Infrastructure  

:  
Grade 10/American Studies I- 
Social Studies  

Topic: Sectional Economies 

Goal 4: The student will be able to identify economic differences among different regions of the United 
States.  

Objectives / Cluster Concepts 
/ 
Cumulative Progress 
Indicators (CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

 
 

farmers or manufacturers. 
- Draw a visual representation that contrasts 

the northern and southern economies. 
- Write a legal brief that supports one of the 

sides in one of the following Supreme Court 
cases: Dartmouth v. Woodward, Gibbons v. 
Ogden; McCulloch v. Maryland, Fletcher v. 
Peck 

- Research the Amistad Trial and write and 
perform a skit reenacting the events of the 
trial 

- Create a lesson plan and teach the 
corresponding lesson on one of the 
following topics: America’s Industrial 
Revolution, Emergence of Lowell Factory 
System, Irish and German immigration, 
Cotton and the South, Growth of 
Infrastructure and major decisions of the 
Marshall Supreme Court 
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System 
Grade Level/Subject

Big Idea:  Democracy, Egalitarianism, and Leadership  

:  
Grade 10/American Studies I- 
Social Studies  

Topic: The Jacksonian Democracy 

Goal 5: The student will be able to analyze Andrew Jackson’s presidency and describe the conflict over 
states’ rights.  

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

5 
Blocks 

5.1. Government- 
- Explain how the differing 

opinions on states’ rights 
versus federal authority 
further divided the nation;  

(6.1, 6.4.F) 

- Examine the election of 
1824 and the “Corrupt 
Bargain”;  

- Account for the formation 
of both the Democratic 
Party and the Whig Party;  

- Summarize the effects of 
the Indian Removal Act of 
1830 and how it led to the 
Trail of Tears;  

- Consider the 
presidencies of Martin 
Van Buren, William Henry 
Harrison, and John Tyler.  

5.2. People- 
- Account for Jackson’s 

appeal to the common 
citizen; Identify Nicholas 
Biddle. 

(6.1, 6.4.F) 

5.3. Ideas and Beliefs- 

- Describe the principles 
set forth in the Monroe 
Doctrine;  

(6.1, 
6.4.F) 

- Identify the spoils system 
and how it worked during 
Jackson’s presidency;  

• How do you think a president’s personality can affect 
how the public views his/her political party? 

• What might happen if some states enforce laws and 
others do not? 

• How can Congress address the needs of different 
states? 

• What does it mean to be a nation? 
 
 

NOTE:  The assessment models provided in this 
document are suggestions for the teacher. If the 
teacher chooses to develop his/her own model, 
it must be of equal or better quality and at the 
same or higher cognitive levels (as noted in 
parentheses).  
Depending upon the needs of the class, the 
assessment questions may be answered in the 
form of essays, quizzes, mobiles, PowerPoint, 
oral reports, booklets, or other formats of 
measurement used by the teacher. 
 
• 

- Document Based Essay: Jacksonian 
Democracy 

Assessment Model: 

- Question: What were the major arguments 
used, pro and con, in the debate over 
expanding suffrage during the Age of 
Jackson? Which arguments were most 
valid? 

- The previous question is based on six 
accompanying documents. As the students 
analyze the documents, they must take into 
account both the source of each document 
and the author’s point of view.  

- Documents: 
1. Nathan Sanford, New York State 

constitutional convention committee 
proceedings transcript- 1821 

2. James Kent, New York State constitutional 
convention committee proceedings 
transcript- 1821 
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System 
Grade Level/Subject

Big Idea:  Democracy, Egalitarianism, and Leadership  

:  
Grade 10/American Studies I- 
Social Studies  

Topic: The Jacksonian Democracy 

Goal 5: The student will be able to analyze Andrew Jackson’s presidency and describe the conflict over 
states’ rights.  

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

- Explain the theory of 
nullification and its 
ramifications;  

- Compare and contrast 
the political view of  
Robert Y. Hayne, Daniel 
Webster, and John C. 
Calhoun. 

5.4. Geography- 

- Explain why the route the 
Cherokee were forced to 
take during Indian 
Removal became known 
as the “Trail of Tears.” 

(6.1, 6.4.F, 
6.6) 

5.5. Economics- 

- Explain why the South 
opposed the protective 
tariff laws;  

(6.1, 6.4.F, 
6.5) 

- Summarize how Jackson 
destroyed the Bank of the 
United States;  

- Explain the Specie 
Circular of 1836 and how 
it affected would be 
purchasers of public land;  

- Analyze the causes and 
effects of the Panic of 
1837.  

5.6. Connections- 

3. Alexis de Toqueville, excerpt Democracy in 
America, 1830s 

(6.1, 
6.2.E.15) 

4. Frances Trollope, excerpt Domestic 
Manners of the Americans, 1832 

5. George Bancroft, speech at Williams 
College, 1835 

6. George Caleb Bingham, painting, “The 
County Election,” 1851 

- Write a well-organized essay providing a 
thesis. The essay should be logically 
presented and should include information 
both from the documents and from their 
knowledge outside of the documents.  

- A scoring rubric should be used. 
 

• 
- Textbook- The American Nation: A History 

of the United States- Chapter 9 

Materials: 

- Map:  Effects of the Indian Removal Act 
1830s-1840s 

- Political Cartoon: “King Andrew the First” 
- Webhunt:  Andrew Jackson Scavenger 

Hunt 
o http://www.kn.att.com/wired/fil/page

s/huntandrewjmr.html 
- Video- A & E Biography: Andrew Jackson 
- Political Cartoon: “Office Hunters for the 

Year 1834” 
- Painting: Trail of Tears 
 

http://www.kn.att.com/wired/fil/pages/huntandrewjmr.html�
http://www.kn.att.com/wired/fil/pages/huntandrewjmr.html�
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Grade Level/Subject

Big Idea:  Democracy, Egalitarianism, and Leadership  

:  
Grade 10/American Studies I- 
Social Studies  

Topic: The Jacksonian Democracy 

Goal 5: The student will be able to analyze Andrew Jackson’s presidency and describe the conflict over 
states’ rights.  

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

- Research the successes 
of the American Indian 
Movement during the 
1960s and 70s and 
evaluate if discrimination 
is still used by the U.S. 
government. 

 
 

- Primary Document: Cherokee Nation, 
“Memorial of the Cherokee Indians,” Dec. 
1829 

- Primary Document: John G. Burnett, “The 
Cherokee Removal Through the Eyes of a 
Private Soldier,” December 11, 1890 

- Primary Document: Andrew Jackson’s 2nd

- Websites: 

 
Annual Message 

o http://www.library.okstate.edu/kappl
er/ 

o http://www.iwchildren.org/genocide/
shame9.htm 

o http://odur.let.rug.nl/~usa/E/usbank/
bank04.htm 

o http://www.dartmouth.edu/~dwebse
r 

o http://odur.let.rug.nl/~usa/E/uswhig/
whigsxx.htm 

o http://www.si.edu/nmai 
 

- The Trail of Tears Poetry 
Links to Literature: 

 

- Write a poem which details the events of 
the Trail of Tears 

Interdisciplinary Activities: 

 
 

http://www.library.okstate.edu/kappler/�
http://www.library.okstate.edu/kappler/�
http://www.iwchildren.org/genocide/shame9.htm�
http://www.iwchildren.org/genocide/shame9.htm�
http://odur.let.rug.nl/~usa/E/usbank/bank04.htm�
http://odur.let.rug.nl/~usa/E/usbank/bank04.htm�
http://www.dartmouth.edu/~dwebser�
http://www.dartmouth.edu/~dwebser�
http://odur.let.rug.nl/~usa/E/uswhig/whigsxx.htm�
http://odur.let.rug.nl/~usa/E/uswhig/whigsxx.htm�
http://www.si.edu/nmai�
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Grade Level/Subject

Big Idea:  Democracy, Egalitarianism, and Leadership  

:  
Grade 10/American Studies I- 
Social Studies  

Topic: The Jacksonian Democracy 

Goal 5: The student will be able to analyze Andrew Jackson’s presidency and describe the conflict over 
states’ rights.  

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

- Complete the Andrew Jackson webhunt 
Suggested Learning Activities:  

- View the A&E Biography: Andrew Jackson 
and complete video guide. 

- Write a letter from the perspective of a 
Native American to  President Jackson 
expressing their views of the Indian 
Removal Act 

- Write a song or poem about the “Trail of 
Tears” 

- Trail of Tears Primary Source Questions 
and Jigsaw Groups 

- Analyze the cartoon, “King Andrew the 
First” and decipher the cartoonists’ 
message. 
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Grade Level/Subject

Big Idea:  Reform and Movement 
 

:  
Grade 10/American Studies I- 
Social Studies 

Topic: The Making of Middle-Class America 

Goal 6: The student will be able to recognize the causes and effects of the Second Great Awakening 
and to understand the various social and labor reform movements that swept the nation during the 
first half of the 19th

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

 century. 
Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

4 
Blocks 

6.1. Government- 
- Describe how the 

disenfranchisement of 
women and African-
Americans led to their 
respective reform 
movements;  

(6.1, 6.4.F) 

- Explain the connection 
between the formation of 
the early social/political 
associations and the 1st

6.2. 

 
Amendment. 

People- 
- Identify Alexis de 

Tocqueville and Gustave 
Beaumont ; 

(6.1, 6.4.F) 

- Identify Joseph Smith and 
Brigham Young and 
explain why the Mormons 
migrated west;  

- Identify the Shakers; 
Identify some of the key 
abolitionists, including 
William Lloyd Garrison, 
David Walker, and 
Frederick Douglass;  

- Examine the role of 
women in the abolition, 
temperance, prison and 
asylum movements;  

- Trace the emergence of 

• What are some modern-day issues upon which people 
are seeking reform and organizing reform movements? 

• For what cause or issue in society would you be willing 
to risk your life to change? 

• Does society ever change on its own or is it the result 
of the actions of others?  

 
 

NOTE:  The assessment models provided in this 
document are suggestions for the teacher. If the 
teacher chooses to develop his/her own model, 
it must be of equal or better quality and at the 
same or higher cognitive levels (as noted in 
parentheses).  
Depending upon the needs of the class, the 
assessment questions may be answered in the 
form of essays, quizzes, mobiles, PowerPoint, 
oral reports, booklets, or other formats of 
measurement used by the teacher. 
 

- RAFT 
Assessment Model:  

- The RAFTs Technique (Santa, 1988) is a 
system to help students understand their 
role as a writer, the audience they will 
address, the varied formats for writing, and 
the expected content. It is an acronym that 
stands for: 

o Role of the Writer - Who are you as 
the writer?  

o Audience - To whom are you 
writing? 

o Format - What form will the writing 
take? Is it a letter? A classified ad? 
A speech? A poem?  

o Topic + strong Verb - What's the 
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Grade Level/Subject

Big Idea:  Reform and Movement 
 

:  
Grade 10/American Studies I- 
Social Studies 

Topic: The Making of Middle-Class America 

Goal 6: The student will be able to recognize the causes and effects of the Second Great Awakening 
and to understand the various social and labor reform movements that swept the nation during the 
first half of the 19th

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

 century. 
Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

the women’s rights 
movement as an 
outgrowth of other reform 
movements;  

- Identify some of the key 
women’s rights leaders, 
including Lucretia Mott, 
Elizabeth Cady Stanton, 
Susan B. Anthony and 
Sojourner Truth. 

6.3. Ideas and Beliefs- 

- Examine Tocqueville’s 
political observations on 
“Jacksonian Democracy” 
in Democracy in America;  

(6.1, 
6.4.F) 

- Describe the new 
religious movements that 
swept the United States 
after 1790;  

- Trace the origins of the 
Firsts Great Awakening 
and explain its impact on 
the Second Great 
Awakening;  

- Explain the importance of 
the Second Great 
Awakening in helping 
lead reform movements;  

- Discuss how the ideals of 
middle-class America 
gave birth to the various 

subject or the point of this piece?  

- Role- Examples 

1. Dorothea Dix 
2. Frederick Douglass 
3.   Charles Grandison Finney 
4.   William Lloyd Garrison 
5.   David Walker 
6.   Sarah and/or Angelina Grimke 
7.   Lucretia Mott 
8.   Elizabeth Cady Stanton 
9.   Sojourner Truth 

- Audience- Examples 
1. Southern slave owner  
2. Northerner who does not feel 

compelled to join abolition cause 
3. Married men 
4. Owners of a popular brewery 
5. American women 
6. a Friend 
7. Newspaper Readers 
8. Church attendees 

- Format- Examples 
1. Personal Letter 
2. Newspaper Editorial 
3. Speech 
4. Religious Sermon 
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Grade Level/Subject

Big Idea:  Reform and Movement 
 

:  
Grade 10/American Studies I- 
Social Studies 

Topic: The Making of Middle-Class America 

Goal 6: The student will be able to recognize the causes and effects of the Second Great Awakening 
and to understand the various social and labor reform movements that swept the nation during the 
first half of the 19th

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

 century. 
Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

reform movements;  
- Trace the evolution of the 

early social and political 
associations to the reform 
movements;  

- Define abolition and 
justify arguments for or 
against it;  

- Examine the significant 
events that took place at 
the Seneca Falls 
Convention. 

6.4. Geography- 

- Analyze the cause and 
effects of the population 
shift from rural to urban 
areas. 

(6.1, 6.4.F, 
6.6) 

6.5. Economics- 

- Analyze how the 
Industrial Revolution 
transformed American 
family life. 

(6.1, 6.4.F, 
6.5) 

6.6. Current Connections- 

- Research and examine 
current issues where 
people are working for 
reform, such as: universal 
healthcare, women’s 

(6.1, 
6.2.B.5) 

5. Interview Session 
6.  Transcript of private conversation 
7.  Lecture 
8.  Information Pamphlet 

- Topic 
1. Seneca Falls Convention 
2. Temperance Movement 
3. Second Great Awakening 
4. Why the abolition movement should 

operate outside of politics? 
5. Why the abolition movement should 

operate within the political sphere? 
6. Inequalities between men and 

women 
7. Women’s suffrage 
8. Moral and religious justifications for 

the abolition movement 
9. Status of prisons and asylums 
 

- Articulate in written form RAFT findings and 
present the outcome (Comprehension, 
Analysis, Synthesis, Evaluation) 

- 2 pages double spaced 
- Worked Cited  
- A scoring rubric should be used 

 

- Textbook- The American Nation: A History 
Materials:  
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System 
Grade Level/Subject

Big Idea:  Reform and Movement 
 

:  
Grade 10/American Studies I- 
Social Studies 

Topic: The Making of Middle-Class America 

Goal 6: The student will be able to recognize the causes and effects of the Second Great Awakening 
and to understand the various social and labor reform movements that swept the nation during the 
first half of the 19th

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

 century. 
Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

rights, gay rights, 
immigrants’ rights, and 
environmental protection. 

 
 

of the United States- Chapter 10 
- Primary Document: “ A Lecture on the 

Anti-Slavery Movement”- Frederick 
Douglass 

- Primary Document: “Ain’t I a Women”- 
Sojourner Truth 

- Primary Document: “Declaration of Rights 
and Sentiments” 

- Primary Document: Dorothea Dix’s report 
to the Massachusetts State Legislature on 
the status of state mental asylums 

- Primary Document: Abolitionist 
propaganda images 

- Primary Document: Angelina Grimke, 
Appeal to the Christian Women of the 
South 

- Websites: 
o http://www.tocqueville.org/ 
o http://memory.loc.gov/ammem/naw/

nawshome.html 
o http://www.loc.gov/exhibits/african/i

nflu.html 
o http://www.rochester.edu/SBA 
 

• 
- Tocqueville, Democracy in America 
Link to Literature: 

- Ralph Waldo Emerson, Nature, Self 
Reliance, Concord Hymn, The Snowstorm 

 

http://www.tocqueville.org/�
http://memory.loc.gov/ammem/naw/nawshome.html�
http://memory.loc.gov/ammem/naw/nawshome.html�
http://www.loc.gov/exhibits/african/influ.html�
http://www.loc.gov/exhibits/african/influ.html�
http://www.rochester.edu/SBA�
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System 
Grade Level/Subject

Big Idea:  Reform and Movement 
 

:  
Grade 10/American Studies I- 
Social Studies 

Topic: The Making of Middle-Class America 

Goal 6: The student will be able to recognize the causes and effects of the Second Great Awakening 
and to understand the various social and labor reform movements that swept the nation during the 
first half of the 19th

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

 century. 
Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

 
• 

- Debate conformity vs. nonconformity using 
the fundamental ideas of the 
Transcendentalists. 

Interdisciplinary Activities: 

 
• 

- Students will write and perform a sermon as 
if they were a preacher during the Second 
Great Awakening. 

Suggested Learning Activities: 

- Write an article for The Liberator 
maintaining the tone and style of William 
Lloyd Garrison’s antislavery paper. 

- Compare the “Declaration of Rights and 
Sentiments” with the “Declaration of 
Independence.” 

- Read and analyze Sojourner Truth’s “Ain’t I 
a Women.” 

- Primary Source Jigsaw utilizing reform 
movement documents 
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Grade Level/Subject

Big Idea:  Expansion and Pioneers 

:  
Grade 10/American Studies I- 
Social Studies 

Topic: Expansion and Slavery 

Goal 7: The student will be able to understand the causes and consequences of western settlement 
and to summarize the events surrounding the independence of Texas and the war with Mexico. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

7 
Blocks 

7.1. Government- 
- Explain how Texas 

became the 28

(6.1, 6.4.F) 

th

- Explain why President 
James K. Polk wanted a 
war with Mexico;  

 state;  

- Summarize how the 
Mexican-American War 
began;  

- Identify U.S. territories 
gained from Mexico 
through the Treaty of 
Guadalupe Hidalgo,  

- Explain the Wilmot 
Proviso and account for 
the South’s opposition to 
it;  

- Examine the problems 
created by California’s 
application for statehood;  

- Examine the 5 major 
terms of the Compromise 
of 1850 and evaluate the 
Compromise’s ability to 
avoid secession;  

- Describe the provisions of 
the Fugitive Slave Act 
and how it led to the 
creation of personal 
liberty laws.  

7.2. People- 

• Why and how do governments convince the public that 
there is a need for war? 

(6.1, 6.4.F) 

• What are some reasons countries expand their 
borders? 

• What might be the benefits or drawbacks of 
expansion? 

 

NOTE:  The assessment models provided in this 
document are suggestions for the teacher. If the 
teacher chooses to develop his/her own model, 
it must be of equal or better quality and at the 
same or higher cognitive levels (as noted in 
parentheses).  
Depending upon the needs of the class, the 
assessment questions may be answered in the 
form of essays, quizzes, mobiles, PowerPoint, 
oral reports, booklets, or other formats of 
measurement used by the teacher. 
 

- “The Expanding Country” News Broadcasts 
Assessment Model: 

- Part I: In small group configurations, 
students will imagine that they are reporters 
for a television news program. 

- Each group will be reporting on a different 
series of events during the 1830s-1850. 

- Newscasts should include: 
o Anchor News (Summarize the 

events taking place)  
o In-Studio Interview (Questioning 

key figures) 
o Man on the Trail Interview  

- Each group will be assigned one of the 
following series of events to cover: 

o Texas War for Independence 
o Oregon Trail 
o War with Mexico 
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Grade Level/Subject

Big Idea:  Expansion and Pioneers 

:  
Grade 10/American Studies I- 
Social Studies 

Topic: Expansion and Slavery 

Goal 7: The student will be able to understand the causes and consequences of western settlement 
and to summarize the events surrounding the independence of Texas and the war with Mexico. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

- Summarize the reasons 
American settlers headed 
west during the mid-
1800s;  

- Describe the impact of 
westward expansion on 
Native Americans;  

- Explain why Mexico 
encouraged settlement in 
Texas and why 
Americans wanted to 
settle there;  

- Identify Stephen Austin, 
Antonio López de Santa 
Anna, and Sam Houston;  

- Explain why the Anglo 
settlers in Texas rebelled 
against the Mexican 
government;  

- Explain how the 
discovery of gold led the 
West to become culturally 
diverse;  

- Analyze how the efforts of 
Henry Clay, Daniel 
Webster, and Stephen A. 
Douglas produced a 
temporary halt to talk of 
secession;  

- Compare John C. 
Calhoun’s goals with 
Daniel Webster’s goals 

o Gold Rush 
o Compromise of 1850 

- Each group needs to prepare questions and 
answers. 

- They will need props and a Power Point 
slide show that contains visuals that the 
anchor will refer to. 

- A scoring rubric should be used 
 

- Textbook- The American Nation: A History 
of the United States- Chapter 12 

Materials: 

- Primary Source: “On the Oregon Trail” 
- Primary Source: James Polk’s speech on 

the war with Mexico  
- Primary Source: Henry David Thoreau’s 

Civil Disobedience 
- Primary Source: Frederick Douglass’ 

address to the New England Convention of 
1849 

- Video: PBS, The Donner Party 
- Video:  Steven Spielberg’s, Into the West 
- Video: Ken Burns’, The West 
- Video: PBS, Remember the Alamo  
- Political Cartoon: “Plucked,” 1847 
- Political Cartoon: “The Way They Go to 

California” 
- Secondary Source: “His Accidency,” What 

if in American History 
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Grade Level/Subject

Big Idea:  Expansion and Pioneers 

:  
Grade 10/American Studies I- 
Social Studies 

Topic: Expansion and Slavery 

Goal 7: The student will be able to understand the causes and consequences of western settlement 
and to summarize the events surrounding the independence of Texas and the war with Mexico. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

for the newly acquired 
U.S. territories. 

7.3. Ideas and Beliefs- 

- Explain the concept of 
manifest destiny and its 
implications for 
expanding the nation;  

(6.1, 
6.4.F) 

- Describe the significance 
of the Battle of the Alamo;  

- Examine the reasons why 
the nation was divided 
over going to war with 
Mexico;  

- Explore how the United 
States’ victory in the 
Mexican-America War 
furthered the debate and 
tensions over slavery;  

- Define popular 
sovereignty and discuss 
the pros and cons of 
implementing it.  

7.4. Geography- 

- Identify the westward 
trails and some of the 
people who used them;  

(6.1, 6.4.F, 
6.6) 

- Explain how the United 
States and Great Britain 
resolved the territorial 
dispute over the Oregon 

- Websites: 
o http://www.lnstar.com/mall/texasinf

o/shouston.htm 
o http://sunsite.dcaa.unam.mx/revista

s/1847 
o http://www.ukans.edu/carrie/kancoll

/galtrl.htm 
o http://docsouth.unc.edu/neh/texts.ht

ml 
o http://www.pbs.org/wgbh/aia/part4 
 

• 
- Thoreau, Civil Disobedience 
Links to Literature: 

 
• 

- Read Thoreau’s Civil Disobedience 
Interdisciplinary Activities: 

- Write journal response to political cartoon 
“Plucked” 

 
• 

- Students will imagine that they are a 
pioneer traveling west on the Oregon Trail. 
They will write a diary of their experiences. 

Suggested Learning Activities: 

- Create a slogan for a bumper sticker for a 
covered wagon going west. 

- Create an advertisement by Stephen Austin 
inviting Americans to settle in Texas. 

- Create a national anthem for the Lone Star 
Republic. 

http://www.lnstar.com/mall/texasinfo/shouston.htm�
http://www.lnstar.com/mall/texasinfo/shouston.htm�
http://www.lnstar.com/mall/texasinfo/shouston.htm�
http://sunsite.dcaa.unam.mx/revistas/1847�
http://sunsite.dcaa.unam.mx/revistas/1847�
http://www.ukans.edu/carrie/kancoll/galtrl.htm�
http://www.ukans.edu/carrie/kancoll/galtrl.htm�
http://docsouth.unc.edu/neh/texts.html�
http://docsouth.unc.edu/neh/texts.html�
http://www.pbs.org/wgbh/aia/part4�
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Grade Level/Subject

Big Idea:  Expansion and Pioneers 

:  
Grade 10/American Studies I- 
Social Studies 

Topic: Expansion and Slavery 

Goal 7: The student will be able to understand the causes and consequences of western settlement 
and to summarize the events surrounding the independence of Texas and the war with Mexico. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

Territory;  
- Explain the significance 

of the Gadsden 
Purchase.  

7.5. Economics- 

- Examine the South’s 
stake in the Compromise 
of 1850 as it applied to 
the economics of slavery.  

(6.1, 6.4.F, 
6.5) 

7.6. Current Connections- 

- Account for the various 
languages spoken in the 
different regions of the 
United States today by 
examining a U.S. 
expansion and settlement 
map. 

(6.1, 
6.6.D) 

 

- Student will imagine they are a reporter at a 
press conference with President James 
Polk in 1846. Polk wants Congress to 
declare war on Mexico. Make up a series of 
questions for him.  

- Analyze the political cartoon, “Plucked” and 
identify the cartoonists’ message. 

- Make a map showing additions to the 
United States territory from colonial times. 
Include when the land was acquired, how it 
was obtained and from whom.  

- Write an imaginary story about a forty-niner 
who moved to California in search of gold. 

- Analyze the political cartoon, “The Way 
They Go to California” and identify the 
cartoonists’ message. 

- Read and summarize the provisions of the 
Compromise of 1850. Place checks next to 
those parts that would make the South 
happy and stars next to those parts that 
would satisfy the North. 

- Read primary source documents for and 
against the Mexican American War and 
analyze the author’s message 

- Complete Video Guide for Remember the 
Alamo 
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Grade Level/Subject

Big Idea:  Secession, Sectionalism, and Slavery 

:  
Grade 10/American Studies I- 
Social Studies 

Topic: The Coming of the Civil War   

Goal 8: The student will be able to understand the conflict over slavery and other regional tensions that 
led to the Civil War.   

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

8 
Blocks 

8.1. Government- 
- Analyze the effect the 

Kansas-Nebraska Act 
had on both the Missouri 
Compromise and the 
Compromise of 1850;  

(6.1, 6.4.F) 

- Discuss how the physical 
violence over the issue of 
slavery spread to the 
Senate;  

- Analyze the platforms of 
the Free Soil, Know-
Nothing, Whig, 
Republican, and 
Democratic parties;  

- Account for James 
Buchanan winning the 
Election of 1856;  

- Account for Abraham 
Lincoln’s nomination by 
the Republican Party and 
his win in the Election of 
1860;  

- Identify the Confederacy.  
8.2. People- 

- Identify Harriet Tubman;  
(6.1, 6.4.F) 

- Account for the outbreak 
of violence in Kansas by 
explaining the “Sack of 
Lawrence” and John 
Brown’s “Pottawatomie 

• Is it possible to compromise on an ethical issue such 
as slavery? Why or why not? 

• What are the obstacles to altering an institution, such 
as slavery, that is fundamental to a region’s economy 
and way of life? 

• How can one individual be viewed as both a terrorist 
and a hero? 

 

NOTE:  The assessment models provided in this 
document are suggestions for the teacher. If the 
teacher chooses to develop his/her own model, 
it must be of equal or better quality and at the 
same or higher cognitive levels (as noted in 
parentheses).  
Depending upon the needs of the class, the 
assessment questions may be answered in the 
form of essays, quizzes, mobiles, PowerPoint, 
oral reports, booklets, or other formats of 
measurement used by the teacher. 
 

- Part I: Talk Show: Prelude to the Civil War 
Assessment Model: 

- Hold a talk show hosted by the teacher,  
that will examine the issues leading up to 
the Civil War. 

- Invited Guests: 
o Dred Scott 
o Abraham Lincoln 
o Stephen Douglas 
o John Brown 
o Jefferson Davis 
o Southern Plantation Owner 
o Underground Railroad Conductor 
o Free Soil Party Member 
o Slave 
o Franklin Pierce 
o Harriet Beecher Stowe 
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Grade Level/Subject

Big Idea:  Secession, Sectionalism, and Slavery 

:  
Grade 10/American Studies I- 
Social Studies 

Topic: The Coming of the Civil War   

Goal 8: The student will be able to understand the conflict over slavery and other regional tensions that 
led to the Civil War.   

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

Massacre”;  
- Compare and contrast 

the political experience, 
positions, and arguments 
of Abraham Lincoln and 
Stephen A. Douglas;  

- Examine the impact of 
John Brown’s raid on 
Harpers Ferry and his 
subsequent hanging;  

- Identify Jefferson Davis.  
8.3. Ideas and Beliefs- 

- Define secession;  

(6.1, 
6.4.F) 

- Explain the Underground 
Railroad and the risks 
involved in its operation;  

- Examine the impact of 
Harriett Beecher Stowe’s 
Uncle Tom’s Cabin on 
sectional attitudes;  

- Explain nativism and its 
affect on American 
politics;  

- Examine the impact of 
the Dred Scott decision 
on sectional tensions; 

- Explain how the 
Lecompton Constitution 
escalated the crisis over 
slavery;  

- Each character will have about 2 minutes to 
tell the audience about their pre-Civil War 
role, motivation, and attitudes. 

- The host and audience will ask the guests 
questions. 

- There will be three commercials for new 
political parties during the show. 
(Republican, Free-Soil, Know-Nothing) 

- Commercial Actors: 
o Create a commercial for a political 

party, its beliefs and candidates. 
o Props and posters are required. 
 

- Audience Members: 
o Must write up questions for the 

above guests. 
- Part II: After the talk show, students will 

respond to the following questions in written 
format: 

o Is it possible to compromise on an 
ethical issue such as slavery? Why 
or why not? 

o What are the obstacles to altering 
an institution, such as slavery, that 
is fundamental to a region’s 
economy and way of life? 

- Students’ responses will be shared in a 
whole class discussion. 

- A scoring rubric should be used. 
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Grade Level/Subject

Big Idea:  Secession, Sectionalism, and Slavery 

:  
Grade 10/American Studies I- 
Social Studies 

Topic: The Coming of the Civil War   

Goal 8: The student will be able to understand the conflict over slavery and other regional tensions that 
led to the Civil War.   

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

- Discuss the Freeport 
Doctrine;   

- Explain why South 
Carolina and other states 
seceded from the Union;  

- Account for James 
Buchanan’s lack of action 
to the secession.  

8.4. Geography- 

- Analyze the various 
routes and ultimate 
destinations of people 
traveling on the 
Underground Railroad;  

(6.1, 6.4.F, 
6.6) 

- Examine the expansion of 
slavery in the United 
States from the Missouri 
Compromise of 1820-
1821 to the Compromise 
of 1850 to the Kansas-
Nebraska Act of 1854;  

- Analyze how the Election 
of 1860 reflected the 
political divisions in the 
nation.  

8.5. Economics- 

- Describe the growing 
differences between the 
North and South in their 
economies and ways of 

(6.1, 6.4.F, 
6.5) 

- Textbook- The American Nation: A History 
of the United States- Chapter 14 

Materials: 

- Primary Source: “The Underground 
Railroad” 

- Primary Source: Uncle Tom’s Cabin 
- Primary Source: Excerpts Emerson and 

Thoreau  
- Biography: Harriet Tubman 
- Video: Uncle Tom’s Cabin 
- Video: Unchained Memories: Readings 

from Slave Narratives 
- Political Cartoon: “Southern Chivalry” 
- Primary Source: Supreme Court Decision: 

Dred Scott v. Sanford 
- Political Cartoon: “A Political Race” 
- Video: Ken Burns, The Civil War 1861-The 

Cause 
- Handout: Civil War Slang 
- Article: TIME
- Websites:  

, Special Report: Mark Twain 

o http://history.furman.edu/~benson/d
ocs/ 

o http://www.law.umkc/edu/faculty/pr
ojects/ftrails/Brown.html 

o http://xroads.virginia.edu/~HYPER/
STOWE/stowe.html 

o http://www.alincolnassoc.com/ 
 

http://history.furman.edu/~benson/docs/�
http://history.furman.edu/~benson/docs/�
http://www.law.umkc/edu/faculty/projects/ftrails/Brown.html�
http://www.law.umkc/edu/faculty/projects/ftrails/Brown.html�
http://xroads.virginia.edu/~HYPER/STOWE/stowe.html�
http://xroads.virginia.edu/~HYPER/STOWE/stowe.html�
http://www.alincolnassoc.com/�
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Grade Level/Subject

Big Idea:  Secession, Sectionalism, and Slavery 

:  
Grade 10/American Studies I- 
Social Studies 

Topic: The Coming of the Civil War   

Goal 8: The student will be able to understand the conflict over slavery and other regional tensions that 
led to the Civil War.   

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

life;  
- Identify the main 

industries in the North; 
Account for the South’s 
dependency on slavery.  

8.6. Current Connections- 

- Analyze how the most 
recent presidential 
election reflects political 
and sectional divisions in 
the nation. 

(6.1, 
6.2) 

 
 

 

- Frederick Douglass, My Bondage and My 
Freedom  

Links to Literature: 

- Frederick Douglass Autobiography 
- Harriet Beecher Stowe, Uncle Tom’s Cabin 
- Mark Twain, The Adventure of Huckleberry 

Finn 
 

- Research the “Slave Narratives.”  
Interdisciplinary Activities: 

- Imagine that you are a former slave being 
interviewed by the Works Progress 
Administration and create your own 
narrative.  

- Write a research paper comparing an 
author and historical figure from the 
Constitution to the Civil War. 

- Read and discuss the slave auction excerpt 
from Uncle Tom’s Cabin. 

- Introduce and incorporate Civil War era 
slang into classroom discussion.  

- Identify and analyze examples of historical 
satire in the Adventures of Huckleberry 
Finn. 

 

- Make a chart indicating differences 
between the North and South. Include 
economic, political and social differences. 

Suggested Learning Activities: 
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Grade Level/Subject

Big Idea:  Secession, Sectionalism, and Slavery 

:  
Grade 10/American Studies I- 
Social Studies 

Topic: The Coming of the Civil War   

Goal 8: The student will be able to understand the conflict over slavery and other regional tensions that 
led to the Civil War.   

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

- Write a song with code words to plot an 
escape from a plantation. 

- Writing prompt: Would you have been 
willing to break the fugitive slave law and 
help runaway slaves? Why or why not? 

- View Uncle Tom’s Cabin and complete 
video guide. 

- Write two book reviews on Uncle Tom’s 
Cabin. (Northerner and Southerner)  

- In groups, create a TV broadcast covering 
one the following events: 

o “Bleeding Kansas” 
o “The Sack of Lawrence” 
o “The Pottawatomie Massacre” 
o “ Preston Brooks attacking Charles 

Sumner in the U.S. Senate” 
o “Dred Scott Decision” 
o “Lincoln-Douglas Debates” 
o “Harpers Ferry” 
o “Election of 1860” 

- Analyze the political cartoon “Southern 
Chivalry” and analyze the cartoonists’ 
message. 

- Create a chart of the major political parties 
from 1850-1860, identifying when they were 
established and their major platforms. 

- Imagine that you are a lawyer. Prepare a 
case on Dred Scott’s behalf or prepare an 
argument against his claim for freedom. 

- Complete a flow chart on the “Debate over 
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Big Idea:  Secession, Sectionalism, and Slavery 

:  
Grade 10/American Studies I- 
Social Studies 

Topic: The Coming of the Civil War   

Goal 8: The student will be able to understand the conflict over slavery and other regional tensions that 
led to the Civil War.   

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

Slavery” from the Missouri Compromise to 
the Dred Scott Decision  

- Create a poster of campaign buttons for the 
candidates in the election of 1860. 

- Create a timeline from Abraham Lincoln’s 
election as President of the United States to 
Jefferson Davis’ election as President of the 
Confederate States of America. 

- Write a biography about one of the people 
featured on Unchained Memories: 
Readings from Slave Narratives. 
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Grade Level/Subject

Big Idea:  Civil War and Leadership 

:  
Grade 10/American Studies I- 
Social Studies 

Topic: The War to Save the Union 

Goal 9: The student will be able to understand the military strategy, political struggle, outcome, and 
legacy of the Civil War. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

7 
Blocks 

9.1. Government- 
- Explain how the Civil War 

started;  

(6.1, 6.4.G) 

- Determine why Britain 
remained neutral during 
the war;  

- Explain Lincoln’s motives 
for issuing the 
Emancipation 
Proclamation, the 
document’s effects, and 
the reaction to its 
issuance;  

- Describe how Lincoln and 
Davis dealt with political 
dissent;  

- Account for Lincoln’s re-
election in 1864;  

- Summarize the final 
events of the war leading 
to the surrender at 
Appomattox Court House;  

- Determine how the war 
changed the balance of 
power between state 
government and the 
federal government.  

9.2. People- 
- Identify the Union’s and 

Confederacy’s military 
leaders;  

(6.1, 6.4.G) 

- Examine the causes and 

• What makes a civil war different from a foreign war? 
• How might a civil war affect society and the U.S. 

economy? 
• How has the nation’s identity been forged in part by the 

Civil War? 
 
 

NOTE:  The assessment models provided in this 
document are suggestions for the teacher. If the 
teacher chooses to develop his/her own model, 
it must be of equal or better quality and at the 
same or higher cognitive levels (as noted in 
parentheses).  
Depending upon the needs of the class, the 
assessment questions may be answered in the 
form of essays, quizzes, mobiles, PowerPoint, 
oral reports, booklets, or other formats of 
measurement used by the teacher. 
 
 

- In order to experience life during the Civil 
War, in small group configurations students 
will write and perform skits detailing the 
following Civil War era “slice of life” 
scenarios: 

Assessment Model: 

o At a family dinner two brothers who 
join opposite sides in the war tell 
their father what they are doing and 
justify their different decisions. 

o President Lincoln discussing the 
news of Fort Sumter with his 
cabinet and what their fears and 
plans are for keeping the Union 
together. 

o A newspaper reporter at one of the 
major Civil War battles reporting 
what he sees and interviewing 
soldiers at the conclusion of the 
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Big Idea:  Civil War and Leadership 

:  
Grade 10/American Studies I- 
Social Studies 

Topic: The War to Save the Union 

Goal 9: The student will be able to understand the military strategy, political struggle, outcome, and 
legacy of the Civil War. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

events of the New York 
City Draft Riots;  

- Explain African 
Americans’ role in the 
struggle to end slavery;  

- Describe the terrible 
conditions that Union and 
Confederate soldiers 
endured while in camp, 
on the battlefield, as 
prisoners of war, and in 
military hospitals;  

- Examine the role of 
women during the Civil 
War;  

- Explain the impact of the 
war in terms of human 
deaths and casualties, 
destruction of property, 
and other societal 
changes.  

9.3. Ideas and Beliefs- 

- Account for the Northern 
and Confederate short-
sightedness about the 
duration of the war;  

(6.1, 
6.4.G) 

- Compare the strengths 
and weaknesses of the 
Union and Confederacy 
in terms of population, 
industrial output, military 
preparedness, railroads, 

battle. 
o A Southern slave on a plantation 

who meets up with his brother, a 
runaway slave in the Union Army. 

o A Southern woman writing to her 
husband in the Confederate Army 
and his replies to her.  In the 
“letters” be sure to include the 
hardships that each face. 

o A Northern factory owner and a 
Northern woman discussing the 
need for women to work in the 
factories and the terms of the 
employment. 

o A slave in a Southern state, a slave 
in a border state in the Union, a 
slave owner in a border state in the 
Union, a free African American in 
the North, and an abolitionist 
discussing the news that the 
Emancipation Proclamation has 
just been issued. 

o An Irish immigrant and a wealthy 
man in New York City just before, 
during, and after the New York City 
Draft Riots. 

o Two soldiers who were in an army 
hospital and at Andersonville 
together discussing their 
experiences. 

o Grant and Lee discussing the 
surrender at Appomattox Court 
House and Lincoln’s assassination 
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Big Idea:  Civil War and Leadership 

:  
Grade 10/American Studies I- 
Social Studies 

Topic: The War to Save the Union 

Goal 9: The student will be able to understand the military strategy, political struggle, outcome, and 
legacy of the Civil War. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

wealth, and other 
categories;  

- Examine how new 
weapons and changes in 
warfare made the Civil 
War so deadly;  

- Summarize the key points 
of the Gettysburg 
Address. 

9.4. Geography- 

- Compare the Union’s 
military strategy with the 
Confederacy’s military 
strategy and predict 
which plan would be 
more effective;  

(6.1, 6.4.G, 
6.6) 

- Explain the significance 
of the major battles in the 
Civil War, including but 
not limited to: Bull Run, 
Shiloh, Antietam, 
Gettysburg, and 
Vicksburg;  

- Describe Sherman’s 
March to the Sea and the 
impact it had on the 
South.  

9.5. Economics- 

- Explain the decline of the 
Southern economy and 

(6.1, 6.4.G, 
6.5) 

one month after the events took 
place. 

- A scoring rubric will be used. 
 
 

- Textbook- The American Nation: A History 
of the United States- Chapter 15 

Materials: 

- Video: Ken Burns’ The Civil War 
- Video: Glory 
- Video: The Red Badge of Courage 
- Video: Gangs of New York (New York City 

Draft Riots clip) 
- Video: Andersonville 
- Primary Document: Gettysburg Address 
- Primary Document: Emancipation 

Proclamation 
- Primary Document: Matthew Brady 

photographs 
- Song: Battle Hymn of the Republic 
- Song: The Bonnie Blue Flag 
- Song: The Battle Cry of Freedom 
- Map: The Union and the Confederacy 
- Map: Civil War Battles 

 

- Walt Whitman, “O’ Captain! My Captain!” 
Links to Literature: 

- Walt Whitman, “Song of Myself” 
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Big Idea:  Civil War and Leadership 

:  
Grade 10/American Studies I- 
Social Studies 

Topic: The War to Save the Union 

Goal 9: The student will be able to understand the military strategy, political struggle, outcome, and 
legacy of the Civil War. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

the expansion of the 
Northern economy both 
during and after the war;  

- Identify how the U.S. 
government raised funds 
to pay for the war.  

9.6. Current Connections- 

- Identify another nation 
that has engaged in a 
civil war by examining 
correlations and explain 
the reasons for the war 
and the outcome. 

(6.1, 
6.3) 

 
 

- Edgar Allan Poe, “The Raven” and The Fall 
of the House of Usher 

 

- Write a newspaper article about one of the 
following events explaining what happened 
and what the impact the event had on the 
Civil War and the nation: 

Interdisciplinary Activities: 

o New York City Draft Riots 
o 54th

o Emancipation Proclamation 
 Massachusetts 

o Sherman’s March to the Sea 
o Fort Pillow and Andersonville 

 

- Create a timeline of twenty events from the 
Civil War beginning with Abraham Lincoln’s 
election to the presidency and ending with 
Lincoln’s assassination.  Students should 
select the event that they think had the 
biggest impact in the war and defend their 
answer. 

Suggested Learning Activities: 

- Make a map of the United States during the 
Civil War.  Color code the free states that 
remained with the Union, the slave states 
that remained with the Union, the states 
that seceded from the Union prior to the 
Civil War, and the states that seceded from 
the Union after the Civil War began. 

- Create a T-chart showing the strengths and 
advantages of the North and the South at 
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Big Idea:  Civil War and Leadership 

:  
Grade 10/American Studies I- 
Social Studies 

Topic: The War to Save the Union 

Goal 9: The student will be able to understand the military strategy, political struggle, outcome, and 
legacy of the Civil War. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

the start of the war.  Include a visual of at 
least five items.  Students should select the 
advantage that they think was most 
important / beneficial and defend their 
answer. 

- Create newspaper headlines from the 
following battles announcing what took 
place and why it was important: 

o Fort Sumter 
o Bull Run 
o Shiloh 
o Antietam 
o Gettysburg 

- Create a diary entry or journal entry from 
the perspective of someone during the Civil 
War.  The person may be from the North of 
the South, a soldier or a civilian, a man or a 
woman, a slave or a free person, someone 
in a battle or on the home front, a native 
born citizen or an immigrant. 

- Create an advertisement for a new form of 
technology used during the Civil War.  
Includes both a visual and text in the 
advertisement. 

- Write a diary entry from a young man who 
is from a border state and is struggling to 
decide for which side to fight. 

- Describe the term a house divided by 
writing a poem or song or by creating a 
piece of artwork. 

- Read and poetry and listen to songs from 
the Civil War and describe the major 
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Big Idea:  Civil War and Leadership 

:  
Grade 10/American Studies I- 
Social Studies 

Topic: The War to Save the Union 

Goal 9: The student will be able to understand the military strategy, political struggle, outcome, and 
legacy of the Civil War. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

themes found in these works. 
- Write a training manual for either the 

Northern or Southern soldiers including 
information on weapons, uniforms, and 
camp life. 

- Write a letter of resignation from Robert E. 
Lee explaining why he must join the 
Confederacy. 

- Watch the film Glory and complete video 
guide. 

- Research the 54th

- Read the Gettysburg Address.  Find and 
write down all of the ideals for which Lincoln 
said the Union was fighting. 

 Massachusetts and 
present findings in both a written and oral 
presentation. 

- Writing prompt: Why do you think General 
Grant told his men not to fire guns to 
celebrate their victory after the surrender at 
Appomattox Court House? Students will 
assess whether or not this was the correct 
decision and will defend their perspective.  
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Big Idea:  Enfranchisement and Political Struggle 

:  
Grade 10/American Studies I- 
Social Studies 

Topic: Reconstruction and the South 

Goal 10: The student will be able to understand the political struggle, accomplishments, and failures of 
Reconstruction in the years following the Civil War. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

5 
Blocks 

10.1. Government- 
- Explain the passage of 

the Thirteenth 
Amendment and its 
implications;  

(6.1, 6.4.G) 

- Explain the goal of 
Lincoln’s Ten-Percent 
Plan;  

- Summarize the Wade-
Davis Bill and Lincoln’s 
Pocket Veto of it;  

- Explain Johnson’s Plan 
for Reconstruction; 
Describe how the Radical 
Republicans killed 
Presidential 
Reconstruction;  

- Summarize the 
assassination of Abraham 
Lincoln and explain its 
impact;  

- Summarize the Civil 
Rights Act of 1866;  

- Outline the provisions of 
the Fourteenth 
Amendment;  

- Account for the results of 
the 1866 Congressional 
elections and how it will 
affect the rest of 
Johnson’s presidency;  

- Explain the 

• When attempting to correct wrong doings, what is the 
ultimate goal: punishment or rehabilitation? 

• Do you think the word reconstruction or the word 
restoration best describes the era after the Civil War? 

• How did the failures of the Reconstruction era lead to 
the Civil Rights Movement of the 1950-60s? 

 
 

NOTE:  The assessment models provided in this 
document are suggestions for the teacher. If the 
teacher chooses to develop his/her own model, 
it must be of equal or better quality and at the 
same or higher cognitive levels (as noted in 
parentheses).  
Depending upon the needs of the class, the 
assessment questions may be answered in the 
form of essays, quizzes, mobiles, PowerPoint, 
oral reports, booklets, or other formats of 
measurement used by the teacher. 
 
 

- Document Based Essay: Reconstruction’s 
Failure 

Assessment Model: 

- Question: Why did Congress’ 
Reconstruction efforts to ensure equal 
rights to the freedmen fail? 

- The previous question is based on seven 
accompanying documents. As the students 
analyze the documents, they must take into 
account both the source of each document 
and the author’s point of view.  

- Documents: 
1. Congressman Benjamin Boyer, Speech to 
oppose enfranchisement of African-Americans 
2. New York Times Article reporting on the 
activities of the Ku Klux Klan 
3. The Era of Reconstruction, 1865-1877 by 
Kenneth M. Stamp 
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Big Idea:  Enfranchisement and Political Struggle 

:  
Grade 10/American Studies I- 
Social Studies 

Topic: Reconstruction and the South 

Goal 10: The student will be able to understand the political struggle, accomplishments, and failures of 
Reconstruction in the years following the Civil War. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

Reconstruction Act of 
1867;  

- Explain why Andrew 
Johnson was impeached;  

- Account for Ulysses S. 
Grant winning the 
election of 1868;  

- Evaluate the written 
language of the Fifteenth 
Amendment (1870) and 
the “legal” methods used 
to circumvent the original 
intent with regard to 
voting rights;  

- Examine the scandals 
during Grant’s presidency 
and explain how they 
affected the Republican 
Party;  

- Explain how Rutherford 
B. Hayes was elected 
president in 1876 even 
though he lost the 
popular vote.  

10.2. People- 
- Examine the change in 

the lives of African 
Americans after the Civil 
War;  

(6.1, 6.4.G) 

- Identify the Radical 
Republicans and their 
goals;  

4. Editorial in the Atlanta News, regarding 
formation of White Leagues in the South 
5. New York Times headlines reporting on the 
Democrats victory in Congress 
6. Dr. W.E.B. Dubois’ Black Reconstruction in 
America 
7. Benjamin Botkin’s, Lay My Burden Down: A 
Folk History of Slavery 
8. Map of U.S. illustrating the results of the 
Election of 1876 
- Write a well-organized essay providing a 

thesis. The essay should be logically 
presented and should include information 
both from the documents and from their 
knowledge outside of the documents.  

- A scoring rubric should be used. 
 

- Textbook- The American Nation: A History 
of the United States- Chapter 16 

Materials: 

- Video: PBS’s Reconstruction 
- Primary Document: Thirteenth 

Amendment 
- Primary Document: Fourteenth 

Amendment 
- Primary Document: Fifteenth Amendment 
- Primary Document: “A Letter to a Former 

Master” 
- Primary Document: “Sarah Allen Testifies 

Before Congress” 
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Big Idea:  Enfranchisement and Political Struggle 

:  
Grade 10/American Studies I- 
Social Studies 

Topic: Reconstruction and the South 

Goal 10: The student will be able to understand the political struggle, accomplishments, and failures of 
Reconstruction in the years following the Civil War. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

- Identify Thaddeus 
Stevens and Charles 
Sumner;  

- Account for the changes 
in population after the 
Civil War;  

- Identify the scalawags;  
- Identify the 

carpetbaggers;  
- Identify Hiram Revels;  
- Examine the goals and 

practices of the Ku Klux 
Klan during 
Reconstruction.  

10.3. Ideas and Beliefs- 

- Define Reconstruction;  

(6.1, 
6.4.G) 

- Summarize the purpose 
and accomplishments of 
the Freedmen’s Bureau;  

- Analyze the effects of the 
black codes;  

- Describe the public works 
programs implemented to 
help rebuild the South;  

- Examine the new 
freedoms and 
opportunities for the 
freedmen, including but 
not limited to: travel, 
marriage, education, 

- Primary Document: Mississippi Black 
Codes 

- Primary Document: Lincoln’s Second 
Inaugural Address 

- Political Cartoon: Thomas Nast’s 
“Unwelcome Guest” 

- Political Cartoon: “Rule or Ruin” 
- Political Cartoon: Harpers Weekly, “The 

First Vote” 
- Political Cartoon: Harpers Weekly, “Of 

Course He Wants to Vote the Democratic 
Ticket” 

- Political Cartoon: Thomas Nast’s “To 
Thine Own Self Be True” 

- Political Cartoon: We the People: The 
Citizen and the Constitution, “African 
Americans Denied the Right to Vote” 

- Political Cartoon: “Worst than Slavery” 
- Map: Southern Military Districts 1867 
- Map: Election of 1876 Electoral College 

and Popular Vote Results 
- Websites: 

o http://www.impeach-
andrewjohnson.com/ 

o http://digital.nypl.org/schomburg/im
ages_aa19/ 

o http://www.inform.umd.edu/ARHU/
Depts/History/Freedman/home.html 

 
 

http://www.impeach-andrewjohnson.com/�
http://www.impeach-andrewjohnson.com/�
http://digital.nypl.org/schomburg/images_aa19/�
http://digital.nypl.org/schomburg/images_aa19/�
http://www.inform.umd.edu/ARHU/Depts/History/Freedman/home.html�
http://www.inform.umd.edu/ARHU/Depts/History/Freedman/home.html�
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Curriculum Management 
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Grade Level/Subject

Big Idea:  Enfranchisement and Political Struggle 

:  
Grade 10/American Studies I- 
Social Studies 

Topic: Reconstruction and the South 

Goal 10: The student will be able to understand the political struggle, accomplishments, and failures of 
Reconstruction in the years following the Civil War. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

churches, voting, and 
political office;  

- Identify political and 
economic reasons for the 
shift in power from the 
Southern Republicans to 
the Southern Democrats;  

- Identify and examine 
reasons for the collapse 
of Congressional 
Reconstruction;  

- Explain how 
Reconstruction came to 
an end;  

- Identify the terms 
redemption and home 
rule;  

- Analyze the 
achievements and 
failures of 
Reconstruction.  

10.4. Geography-

- Determine how and when 
each of the former 
Confederate states 
rejoined the Union. 

(6.1, 6.4.G, 
6.6) 

10.5. Economics- 

- Examine the economic 
conditions of the South at 
the end of the Civil War;  

(6.1, 6.4.G, 
6.5) 

- Congress of 1866 Debate: Divide the class 
in half.  One half must argue for the 
Johnson plan of leniency and the other half 
must argue for the hard-line Radical 
Republicans.  The following questions 
should be addressed during the debate: 

Interdisciplinary Activities: 

o What do we hope to accomplish? 
o Is it important to punish the South?  

Why or why not? 
o If we are hard on the South, won’t 

we teach them a lesson?  Why or 
Why not? 

o After the debate is completed the 
class is to vote for which plan they 
believe is the most effective for 
reconstructing the South. 

 

- Write a magazine exposé of the Ku Klux 
Klan during Reconstruction. 

Suggested Learning Activities: 

- Write a report that describes how each of 
the following robbed African Americans of 
their rights and their dignity: 

o Poll tax 
o Literacy tests 
o Jim Crow Laws 
o Ku Klux Klan 
o Lynchings 

- Create a series of cartoons that describe 
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Grade Level/Subject

Big Idea:  Enfranchisement and Political Struggle 

:  
Grade 10/American Studies I- 
Social Studies 

Topic: Reconstruction and the South 

Goal 10: The student will be able to understand the political struggle, accomplishments, and failures of 
Reconstruction in the years following the Civil War. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

- Compare the conflicting 
goals and motives for the 
freedmen to own their 
own land versus the 
plantation owners’ need 
for the freedmen to not 
own their own land;  

- Explain the economic 
arrangements of labor 
contracts, sharecropping, 
and tenant farming and 
the cycle of poverty they 
created;  

- Determine why cotton 
prices decreased and 
how that affected the 
South;  

- Explain how the Panic of 
1873 affected the nation 
and the political 
environment.  

10.6. Current Connections-

- Develop a plan of action 
which addresses the 
Reconstruction of Iraq, 
considering the following 
factors: Religious 
tensions, Division of 
resources, Ethnic 
tensions, Insurgency, 
Effective Government, 
and Security. 

 
(6.1,6.3) 

the election of 1876 including: 
o Campaign 
o Election 
o Dispute 
o Compromise 

- Analyze the Fourteenth and Fifteenth 
Amendments and write an essay on how 
the Southern states got around them by 
following the letter of the law but not the 
spirit of the law. 

- Create a list of all of the things that had to 
be reconstructed after the Civil War.  
Include both physical and nonphysical 
items. 

- Write a dialogue between a tenant farmer 
and a landowner in which they work out 
their agreement on the use of the land. 

- Writing prompt: Do you think the word 
reconstruction or the word restoration better 
describes the era after the Civil War?  
Defend your answer. 

-  “Historical What Ifs…..”  Divide the class 
into committees and let each wrestle with 
one of the following.  Would things be 
different today if: 

o Each ex-slave had been given forty 
acres and a mule, as promised? 

o Each ex-slave had been given a 
better education? 

o The South had been punished 
more severely? 
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Grade Level/Subject

Big Idea:  Enfranchisement and Political Struggle 

:  
Grade 10/American Studies I- 
Social Studies 

Topic: Reconstruction and the South 

Goal 10: The student will be able to understand the political struggle, accomplishments, and failures of 
Reconstruction in the years following the Civil War. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

 
 

o The South had been punished less 
severely? 

o Jim Crow Laws, the poll tax, and 
literacy tests had been outlawed? 

o Southerners had been policed and 
severely punished for participating 
in Ku Klux Klan activities and 
lynchings? 

o The carpetbag governments had 
been more honest and efficient? 

- Analyze the Reconstruction Cartoons 
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Grade Level/Subject

Big Idea:  Gilded Age, Disenfranchisement, and Assimilation 

:  
Grade 10/American Studies I- 
Social Studies 

Topic: In the Wake of the War 

Goal 11: The student will be able to analyze the settlement of the Great Plains during the late 1800s and 
to examine Native Americans policies, private property rights, and the origins of big business. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

4 
Blocks 

11.1. Government- 
- Examine the significance 

of the Supreme Court 
ruling in Plessy v. 
Ferguson;  

(6.1, 6.4.H) 

- Describe the post-
Reconstruction voting 
restrictions that were 
imposed on African 
Americans in the South, 
such as the poll tax and 
grandfather clause;  

- Summarize the Jim Crow 
Laws and explain how 
they prevented African 
Americans from full civic 
participation in the United 
States.  

11.2. People- 
- Identify the Grand Army 

of the Republic;  

(6.1, 6.4.H) 

- Identify Booker T. 
Washington and his 
“Atlanta Compromise”;  

- Examine the increase in 
Chinese immigration to 
the United States in the 
Post-Civil War era;  

- Compare the U.S. 
government’s Native 
American policies of 
“concentration,” 

• Is “separate” ever “equal”? 
• What are the benefits and drawbacks of assimilation? 
• What are the images of cowboys? How true are those 

images to the reality of life on the open range? 
 
 

NOTE:  The assessment models provided in this 
document are suggestions for the teacher. If the 
teacher chooses to develop his/her own model, 
it must be of equal or better quality and at the 
same or higher cognitive levels (as noted in 
parentheses).  
Depending upon the needs of the class, the 
assessment questions may be answered in the 
form of essays, quizzes, mobiles, PowerPoint, 
oral reports, booklets, or other formats of 
measurement used by the teacher. 
 

- Part I: In small group configurations, 
students will create a museum exhibit for 
the Smithsonian’s National Museum of the 
American Indian. 

Assessment Model: 

- Students will use visual and written sources 
to explore the change in Native American 
lives prior to and after the forced 
assimilation. 

- Each group will be assigned one of the 
following topics: 

o Leaders 
o Family Life 
o Buffalo and the horse 
o Dawes Act 
o Battles (1860-1890) 
o Spiritual Life 

- The exhibit must include written captions for 
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Grade Level/Subject

Big Idea:  Gilded Age, Disenfranchisement, and Assimilation 

:  
Grade 10/American Studies I- 
Social Studies 

Topic: In the Wake of the War 

Goal 11: The student will be able to analyze the settlement of the Great Plains during the late 1800s and 
to examine Native Americans policies, private property rights, and the origins of big business. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

“reservations,” and 
“assimilation”;  

- Identify the tribes making 
up the Plains Indians; 
Compare and contrast 
the cultures of the Plains 
Indians and the white 
settlers;  

- Explain why white settlers 
moved west; Identify 
Sitting Bull;  

- Evaluate the influence the 
Spanish vaquero had on 
the American cowboy;  

- Describe how the reality 
of the American cowboy’s 
life differed from the 
popular conception of it 
and account for the 
growth of the myth. 

11.3. Ideas and Beliefs- 

- Account for the increase 
in lynching in the Post 
Reconstruction era;  

(6.1, 
6.4.H) 

- Define Social Darwinism 
and identify its effects on 
business theory;  

- Examine the concept of 
“separate but equal”; 

- Explain why the late 19th

all of the photographs, models, and artifacts 
in the collection. 

 
century is often referred 

- Part II: Each group will serve as the 
museum curators and will guide their 
classmates through their portion of the 
exhibit.  

- A scoring rubric should be used.  
 

 

- Textbook- The American Nation: A History 
of the United States- Chapter 17 

Materials: 

- Primary Document: Fourteenth 
Amendment 

- Primary Document: Fifteenth Amendment 
- Political Cartoon: We the People: The 

Citizen and the Constitution, “African 
Americans Denied the Right to Vote” 

- Video: Ken Burns’ The West 
- Video: PBS, Into the West 
- Video: HBO, Bury My Heart at Wounded 

Knee 
- Primary Source: Chief Joseph’s “I Will 

Fight No More Forever” 
- Primary Document: General George 

Armstrong Custer’s, My Life on the Plains 
- Artwork: Frederic Remington 
- Map: Cattle Trails and the Railroads, 

1870s- 1890s 
- Websites:  
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Grade Level/Subject

Big Idea:  Gilded Age, Disenfranchisement, and Assimilation 

:  
Grade 10/American Studies I- 
Social Studies 

Topic: In the Wake of the War 

Goal 11: The student will be able to analyze the settlement of the Great Plains during the late 1800s and 
to examine Native Americans policies, private property rights, and the origins of big business. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

to as the “Gilded Age”; 
- Explain the importance of 

the horse and the buffalo 
to the Plains Indians’ and 
determine why the 
destruction of the buffalo 
was so detrimental to the 
Native American way of 
life; 

- Compare and contrast 
the concept of land usage 
and ownership for Plains 
Indians and white 
settlers;  

- Identify the Ghost and 
account for the spread of 
the movement;  

- Account for the impact of 
railroads and cities on the 
cattle business;  

- Identify the factors that 
helped bring an end to 
the open range;  

- Explain how the railroads 
helped to settle the West. 

11.4. Geography- 

- Determine how the 
American West changed 
after the Civil War;  

(6.1, 6.4.H, 
6.6) 

- Identify and locate the 
Great Plains;  

o http://library.okstate.edu/kappler 
o http://www.si.edu/nmai 
o http://memory.loc.gov/ammen/awar

d97/ndfahtml/ngphome.html 
o http://history.cc.ukans.edu/heritage/

owk/128cowboy.html 
 

- Nathaniel Hawthorne, The Minister’s Black 
Veil 

Links to Literaure 

- Herman Melville, Moby Dick 
 

- Students will imagine that they are a black 
cowboy working in Arizona in 1875. They 
will write a letter to their cousin in South 
Carolina who is working as a sharecropper, 
and tell him why he should join them as a 
cowboy. 

Interdisciplinary Activities: 

 

- Students will imagine that they are Native 
Americans. They will write a dialogue 
between tribe members discussing how the 
Dawes Act will change their lives. 

Suggested Learning Activities: 

- Create a skit on the events of the Battle of 
Wounded from the white or Native 
American perspective.  

- Students will research the life, efforts to 
resist white settlement or removal to a 

http://library.okstate.edu/kappler�
http://www.si.edu/nmai�
http://memory.loc.gov/ammen/award97/ndfahtml/ngphome.html�
http://memory.loc.gov/ammen/award97/ndfahtml/ngphome.html�
http://history.cc.ukans.edu/heritage/owk/128cowboy.html�
http://history.cc.ukans.edu/heritage/owk/128cowboy.html�
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Grade Level/Subject

Big Idea:  Gilded Age, Disenfranchisement, and Assimilation 

:  
Grade 10/American Studies I- 
Social Studies 

Topic: In the Wake of the War 

Goal 11: The student will be able to analyze the settlement of the Great Plains during the late 1800s and 
to examine Native Americans policies, private property rights, and the origins of big business. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

- Trace the change in 
Native American lands 
from 1800 to 1900 on a 
U.S. map;  

- Locate the origination 
points of the cattle trails 
and trace the routes to 
their termination points at 
railroad junctions;  

- Identify, locate, and 
explain the importance of 
the Chisholm Trail;  

- Explain barbed wire’s 
effect on open-range 
ranching. 

11.5. Economics- 

- Define “laissez faire” as it 
pertains to the 
involvement of 
government in business;  

(6.1, 6.4.H, 
6.5) 

- Explain the 
consequences of the 
discovery of gold in the 
Black Hills;  

- Trace the development of 
the cattle industry 

11.6. Current Connections- 

- Account for the socio-
economic differences 

(6.1, 
6.4.L) 

reservation, and treatment by the 
government of either Sitting Bull, Crazy 
Horse or Chief Joseph. They will create a 
storyboard for a television presentation on 
this information.  

- Write a help wanted ad for a trail boss, a 
wrangler, and a chuck wagon cook. 

- Students will imagine that they have been 
hired as a trail boss for a 1,000 –mile cattle 
drive. They will make a list of all of the 
things they will need for their cowhands on 
the trail.  

- Write a speech at the official opening of the 
Transcontinental Railroad at Promontory 
Point.  
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Grade Level/Subject

Big Idea:  Gilded Age, Disenfranchisement, and Assimilation 

:  
Grade 10/American Studies I- 
Social Studies 

Topic: In the Wake of the War 

Goal 11: The student will be able to analyze the settlement of the Great Plains during the late 1800s and 
to examine Native Americans policies, private property rights, and the origins of big business. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

between people currently 
living on Indian 
Reservations versus 
people who do not. 

 
 

 

 



 69 

Su
gg

es
te

d 
da

ys
 o

f 
In

st
ru

ct
io

n 
Curriculum Management 
System 
Grade Level/Subject

Big Idea:  Robber Baron, Monopoly and Socialism 

:  
Grade 10/American Studies I- 
Social Studies 

Topic: An Industrial Giant 

Goal 12: The student will be able to analyze the effects of various scientific discoveries and 
manufacturing innovations on the nature of work, the American labor movement, and businesses. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary A-ctivities / Assessment Model 

5 
Blocks 

12.1. Government- 
- Summarize reasons for, 

and outcomes of, the 
demand for railroad 
reform;  

(6.1, 6.4.H) 

- Explain the violent 
reactions of industry and 
government to union 
strikes;  

- Determine how the 
government attempted to 
regulate “big business” in 
the late 1800s;   

- Examine the Munn v. 
Illinois and the Wabash 
cases and how they laid 
the foundation for the 
Interstate Commerce Act;  

- Examine the Sherman-
Anti Trust Act and the 
US. 

12.2. People- 
- Identify inventions that 

changed the way people 
lived and worked;  

(6.1, 6.4.H) 

- Identify the robber 
barons;  

- Identify Henry Bessemer 
and William Kelly and 
explain their contributions 
to the steel industry;  

- Identify Alexander 

• What is the primary function of a government: to 
protect the rights of the citizens or to protect the 
interests of big business? 

• Which benefits a nation more: protecting the interests 
of its citizens or those of big business? 

• What is the difference between a robber baron and a 
captain of industry? 

 

NOTE:  The assessment models provided in this 
document are suggestions for the teacher. If the 
teacher chooses to develop his/her own model, 
it must be of equal or better quality and at the 
same or higher cognitive levels (as noted in 
parentheses).  
Depending upon the needs of the class, the 
assessment questions may be answered in the 
form of essays, quizzes, mobiles, PowerPoint, 
oral reports, booklets, or other formats of 
measurement used by the teacher. 
 
 

- Document Based Essay: The Industrial 
Boom 

Assessment Model: 

- Question: What factors helped to promote 
America’s huge industrial growth during the 
period from 1860 to 1900? 

- The previous question is based on seven 
accompanying documents. As the students 
analyze the documents, they must take into 
account both the source of each document 
and the author’s point of view.  

- Documents: 
1. Excerpt- English government report-

1854 
2. Chart- Miles of railroad track in the 

U.S., 1860-1900 
3. Excerpt- 1860 Republican Party 

Platform 
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Big Idea:  Robber Baron, Monopoly and Socialism 

:  
Grade 10/American Studies I- 
Social Studies 

Topic: An Industrial Giant 

Goal 12: The student will be able to analyze the effects of various scientific discoveries and 
manufacturing innovations on the nature of work, the American labor movement, and businesses. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary A-ctivities / Assessment Model 

Graham Bell; Identify 
Thomas Edison;  

- Identify Andrew Carnegie;  
- Identify John D. 

Rockefeller and Standard 
Oil;  

- Identify Henry George, 
Edward Bellamy, and 
Henry Demarest Lloyd;  

- Identify the Grange and 
Farmers’ Alliances and 
explain their impact on 
farmers’ cooperative 
efforts to solve problems;  

- Identify Terence V. 
Powderly and the Knights 
of Labor;  

- Explain the events and 
results of the Haymarket 
Square Riot;  

- Identify the American 
Federation of Labor, 
Adolf Strasser, and 
Samuel Gompers;  

- Identify Eugene V. Debs;  
- Describe the Pullman 

Strike. 
12.3. Ideas and Beliefs- 

- Compare and contrast 
the effects of competition 
vs. monopolies on 

(6.1, 
6.4.H) 

4. Timeline- Political Party control of the 
presidency, 1860-1900 

5. Chart- American Industrial and 
Agricultural Power Sources, 1850 and 
1900 

6. Chart- American Immigration by 
Decades, 1860’s-1900’s 

7. Excerpt- E.S. Meade, “The Genesis of 
the United States Steel Corporation” 

- Write a well-organized essay providing a 
thesis. The essay should be logically 
presented and should include information 
both from the documents and from their 
knowledge outside of the documents.  

- A scoring rubric should be used. 
 

- Textbook- The American Nation: A History 
of the United States- Chapter 18 

Materials: 

- Primary Source: The Birth of the 
Telephone 

- Map: Major Railroad Lines, 1870-1890 
- Political Cartoons: “The Modern Colossus 

of (Rail) Roads” 
- Biography: Andrew Carnegie 
- Primary Source: Andrew Carnegie, 

“Wealth and Its Uses” 
- Political Cartoon: “What a Funny Little 

Government” 
- Political Cartoon: “The Bosses of the 
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Big Idea:  Robber Baron, Monopoly and Socialism 

:  
Grade 10/American Studies I- 
Social Studies 

Topic: An Industrial Giant 

Goal 12: The student will be able to analyze the effects of various scientific discoveries and 
manufacturing innovations on the nature of work, the American labor movement, and businesses. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary A-ctivities / Assessment Model 

business;  
- Define vertical and 

horizontal integration;  
- Account for the formation 

of the Marxist-Socialist 
Party in the U.S. ;  

- Identify the advances in 
technology that improved 
farming on the prairie. 

12.4. Geography- 

- Generalize the effects of 
industrialization on the 
environment. 

(6.1, 6.4.H, 
6.6) 

12.5. Economics- 

- Define “laissez faire” as it 
pertains to the 
involvement of 
government in business;  

(6.1, 6.4.H, 
6.5) 

- Identify and explain the 
factors which allowed 
U.S. industries to rapidly 
expand after the Civil 
War;  

- Explain how the 
abundance of natural 
resources, new recovery 
and refining methods, 
and new uses for them 
led to intensive 
industrialization;  

Senate” 
- Primary Source: Address by George 

Engel, Condemned Haymarket Anarchist 
- Primary Source: Testimony of George 

Pullman 
- Primary Source: On the Goals of Trade 

Unions by Samuel Gompers 
- United Streaming: The American Industrial 

Revolution 
- Websites: 

o http://memory.loc.gov/ammem/bellh
tml/bellhome.html 

o http://dwardmac.pitzer.edu/Anarchi
st_Archives/archivehome.html 

o http://www.micheloud.com/FXM/SO 
o http://www.unionweb.org/history.ht

m 
o http://www.geocities.com/CollegeP

ark/Quad/6460/AmLabHist/index.ht
ml 

o http://www.history.ohio-
state.edu/projects/laborconflict/ 

 

- Emily Dickinson, Collection of Poetry 
Links to Literature: 

 

- Work out a union strike plan including: 
Interdisciplinary Activities: 

o Picket signs with slogans 

http://memory.loc.gov/ammem/bellhtml/bellhome.html�
http://memory.loc.gov/ammem/bellhtml/bellhome.html�
http://dwardmac.pitzer.edu/Anarchist_Archives/archivehome.html�
http://dwardmac.pitzer.edu/Anarchist_Archives/archivehome.html�
http://www.micheloud.com/FXM/SO�
http://www.unionweb.org/history.htm�
http://www.unionweb.org/history.htm�
http://www.geocities.com/CollegePark/Quad/6460/AmLabHist/index.html�
http://www.geocities.com/CollegePark/Quad/6460/AmLabHist/index.html�
http://www.geocities.com/CollegePark/Quad/6460/AmLabHist/index.html�
http://www.history.ohio-state.edu/projects/laborconflict/�
http://www.history.ohio-state.edu/projects/laborconflict/�
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Grade Level/Subject

Big Idea:  Robber Baron, Monopoly and Socialism 

:  
Grade 10/American Studies I- 
Social Studies 

Topic: An Industrial Giant 

Goal 12: The student will be able to analyze the effects of various scientific discoveries and 
manufacturing innovations on the nature of work, the American labor movement, and businesses. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary A-ctivities / Assessment Model 

- List positive and negative 
effects of railroads on the 
nation’s economy;  

- Examine the 
management and 
business strategies that 
contributed to the 
success of business 
tycoons such as Andrew 
Carnegie and John D. 
Rockefeller;  

- Examine how railroads 
became the business 
model for other growing 
U.S. industries in the late 
1800s, such as iron, 
steel, oil and utilities;  

- Explain the effects of 
competition and 
monopoly on the railroad, 
oil, steel, and utility 
industries;  

- Examine the conditions 
that factory workers faced 
in the late 19th

- Identify the economic 
problems farmers faced 
during the late 1800s;  

 century;  

- Summarize the 
emergence and growth of 
unions. 

12.6. Current Connections- 

o Buttons 

(6.1, 

o Chants 
o Mascot 
o Speech to gain public sympathy 
o Speech to gain total active support from 

the membership 
o List of demands 

 

- Create a motto that would describe the 
business philosophy of one of the robber 
barons. 

Suggested Learning Activities: 

- Writing Prompt: Do you think corporations 
have a responsibility to their employees? 

- Draw a diagram of vertical and horizontal 
integration. 

- Write a newspaper account of either the 
Great Strike of 1877, the Homestead Strike, 
or the Pullman Company Strike. 

- Design a speech describing the benefits of 
union membership to attract potential 
members. 

- Design a special Labor Day program 
celebrating the labor movement in the 
United States. Include awards honoring 
important labor leaders of the past and 
present. 
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Grade Level/Subject

Big Idea:  Robber Baron, Monopoly and Socialism 

:  
Grade 10/American Studies I- 
Social Studies 

Topic: An Industrial Giant 

Goal 12: The student will be able to analyze the effects of various scientific discoveries and 
manufacturing innovations on the nature of work, the American labor movement, and businesses. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary A-ctivities / Assessment Model 

6.4.L, 6.5) 
- Analyze the widening gap 

between the rich and 
poor and determine its 
impact on people’s social, 
educational, health and 
economic status. 
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Big Idea:  Immigration, Nativism, and the “Working-Class” 

:  
Grade 10/American Studies I- 
Social Studies 

Topic: American Society in the Industrial Age 

Goal 13: The student will be able to analyze the economic, social, and political effects of urbanization on 
the working class and immigrants.  

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

6 
Blocks 

13.1. Government- 
- Explain how the Chinese 

Exclusion Act. 

(6.1, 6.4.H) 

13.2. People- 
- Describe the journey 

immigrants endured and 
their experiences at 
United States immigration 
stations;  

(6.1, 6.4.H) 

- Recognize the growth of 
diversity in the United 
States;  

- Explain how cities dealt 
with housing, 
transportation, sanitation, 
and safety issues;  

- Describe the living 
conditions of urban areas 
with a special focus on 
city tenements;  

- Identify Jane Addams 
and settlement houses;  

- Describe how members 
of the middle-class and 
working-class struggled 
to “work their way up” the 
American social ladder;  

- Identify the leisure 
activities which late 19th

13.3. 

 
century Americans 
enjoyed. 

Ideas and Beliefs- 

• In what ways have cultures become diffused, or spread 
out, in today’s world? 

(6.1, 

• Can you think of any merits of cultural homogeneity as 
opposed to cultural diversity? 

• Do you think it is possible for a society to become too 
culturally diverse? Why or why not? 

• How has immigration influenced American culture? 
How has American culture influenced immigration? 

 

NOTE:  The assessment models provided in this 
document are suggestions for the teacher. If the 
teacher chooses to develop his/her own model, 
it must be of equal or better quality and at the 
same or higher cognitive levels (as noted in 
parentheses).  
Depending upon the needs of the class, the 
assessment questions may be answered in the 
form of essays, quizzes, mobiles, PowerPoint, 
oral reports, booklets, or other formats of 
measurement used by the teacher. 
 

- Part I: Artifact Exhibition 
Assessment Model/ Interdisciplinary Activities: 

- Select an artifact from your family that relates to 
their immigrant experience. 

- Create a curator card which includes, title, 
physical description, an explanation of the 
artifact. 

- Present a well-organized story that explains 
how the artifact relates to your family’s 
immigrant experience 

- Part II: Pamphlet Exhibition 
- Write and design a pamphlet based on your 

family’s story. 
- Based on the students’ research the narrative 

text will tell the story of their family and their 
connection to the American immigrant 
experience. 

-  A scoring rubric should be provided. 
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Grade Level/Subject

Big Idea:  Immigration, Nativism, and the “Working-Class” 

:  
Grade 10/American Studies I- 
Social Studies 

Topic: American Society in the Industrial Age 

Goal 13: The student will be able to analyze the economic, social, and political effects of urbanization on 
the working class and immigrants.  

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

6.4.H) 
- Examine the causes of 

nativists’ anti-immigrant 
sentiments; 

- Describe how Social 
Darwinists viewed 
different immigrant 
groups;  

- Examine how cities 
began to modernize 
through science and 
technological advances;  

- Explain the various 
approaches taken by 
religious organizations in 
their attempt to drive vice 
out of urban areas. 

13.4. Geography- 

- Identify immigrants’ 
countries of origin; 
Analyze the ethnic groups 
that made up New York 
City in 1910. 

(6.1, 6.4.H, 
6.6) 

13.5. Economics- 

- Examine the similarities 
and differences between 
middle-class and 
working-class late 19

(6.1, 6.4.H, 
6.5) 

th

- Explain how the 

 
century Americans;  

- Textbook- The American Nation: A History 
of the United States- Chapter 19 

Materials: 

- Primary Source: Artifacts from Ellis Island  
- Primary Document: Emma Lazarus’ 

poem, “The New Colossus” 
- Primary Document: Chinese Exclusion Act 

of 1882 
- Website: Ellis Island Foundation 

o http://www.ellisisland.org/ 
- Map: U.S. Immigration Patterns, as of 1900 
- Reading: Cities with Cities: Ethnic 

Enclaves 
- Primary Document: Jacob Riis’ How the 

Other Half Lives, 1890 
- Biography: Jane Addams 
- Primary Source: Jane Adams, Twenty 

Years at Hull House 
- Websites: 

o http://memory.loc.gov/ammem/detr
oit/dethome.html 

o http://www.geocities.com/Collegepa
rk/Quad/6460/AmLabHist/index.htm
l 

 

- Draw up a list of questions the students 
would like to ask an immigrant who passed 
through Ellis Island. 

Suggested Learning Activities: 

http://www.ellisisland.org/�
http://memory.loc.gov/ammem/detroit/dethome.html�
http://memory.loc.gov/ammem/detroit/dethome.html�
http://www.geocities.com/Collegepark/Quad/6460/AmLabHist/index.html�
http://www.geocities.com/Collegepark/Quad/6460/AmLabHist/index.html�
http://www.geocities.com/Collegepark/Quad/6460/AmLabHist/index.html�
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Big Idea:  Immigration, Nativism, and the “Working-Class” 

:  
Grade 10/American Studies I- 
Social Studies 

Topic: American Society in the Industrial Age 

Goal 13: The student will be able to analyze the economic, social, and political effects of urbanization on 
the working class and immigrants.  

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

agricultural sector in late 
19th

13.6. 

 century America 
increased its production 
even though its national 
economic importance 
declined.  

Current Connections- 

- Analyze the current 
immigration trends and 
describe current nativist 
arguments. 

(6.1, 
6.4.L) 

 
 

- Write a poem about immigration from the 
point of view of an immigrant who arrived in 
Ellis Island or as a nativist. 

- Students will make a family tree showing 
where their ancestors came from.  

- Write a play about a family that wants to 
emigrate to the United States. Name the 
country they are leaving and be sure to 
include the reasons why they are leaving. 

- Write a biography of an immigrant who they 
feel did something special in this country. 

- Complete an oral history of an immigrant. 
They will prepare their questions first and 
then tape the interview. 

- Read and analyze the poem, “The New 
Colossus.” 

- Draw a picture or cartoon showing the 
difference between rich and poor sections 
of any big city in the late 19th

- Trace the population growth of any city in 
the United States from 1875-1915. Chart 
the results on a large graph. 

 century. 

- Create a series of pieces of original artwork 
on city scenes during the late 19th

 
 

 century. 

 



 77 

Su
gg

es
te

d 
da

ys
 o

f 
In

st
ru

ct
io

n 
Curriculum Management 
System 
Grade Level/Subject

Big Idea:  Populism and Machine Politics  

:  
Grade 10/American Studies I- 
Social Studies 

Topic: Politics: Local, State, and National 

Goal 14: The student will be able to describe the Populist movement and Machine Politics. 
 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

4 
Blocks 

14.1. Government- 
- Describe the role of 

political machines and 
political bosses;  

(6.1, 6.4.H) 

- Examine the means 
political machines used to 
maintain power by 
analyzing the Tweed 
Ring;  

- Explain the impact of 
Tammany Hall upon mid-
1880s city politics;   

- Describe the measures 
taken by Presidents 
Hayes, Garfield, and 
Arthur to reform the 
“spoils system” including 
the Pendleton Civil 
Service Act;  
Explain the rise and fall of 
the Populist Party;  

- Examine the political 
significance of the 
Election of 1896.  

14.2. People- 
- Identify William Marcy 

Tweed;  

(6.1, 6.4.H) 

- Discuss how city bosses 
used immigrants to 
solidify their political 
base;  

- Identify the Grange and 

• How does one identify the makeup of the “people” in 
any populism movement? 

• How does business interests affect politics today? 
• Should business be permitted an audience with 

politicians? 
• What is the primary function of a government: to 

protect the rights of the citizens or to protect the 
interests of big business? 

 
 

NOTE:  The assessment models provided in this 
document are suggestions for the teacher. If the 
teacher chooses to develop his/her own model, 
it must be of equal or better quality and at the 
same or higher cognitive levels (as noted in 
parentheses).  
Depending upon the needs of the class, the 
assessment questions may be answered in the 
form of essays, quizzes, mobiles, PowerPoint, 
oral reports, booklets, or other formats of 
measurement used by the teacher. 
 
 

- Part I: Student will write an essay on the 
following topic: 

Assessment Model: 

o Compare and contrast political 
corruption from the late 1800s with 
modern examples. 

o Students must identify specific 
individuals involved in political 
corruption in each era, the motives 
for the corruption (economic, 
personal etc), and compare and 
contrast the similarities and 
differences between the two eras. 

- Part II: Students will present their findings 
to the class. 
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Grade Level/Subject

Big Idea:  Populism and Machine Politics  

:  
Grade 10/American Studies I- 
Social Studies 

Topic: Politics: Local, State, and National 

Goal 14: The student will be able to describe the Populist movement and Machine Politics. 
 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

Farmers’ Alliances and 
explain their impact on 
farmers’ cooperative 
efforts to solve problems;  

- Identify William Jennings 
Bryan. 

14.3. Ideas and Beliefs- 

- Define partisanship and 
describe its affect upon 
state politics in the late 
1800s. 

(6.1, 
6.4.H) 

14.4. Geography- 

- Determine the geographic 
origin of the populist vote.  

(6.1, 6.4.H, 
6.6) 

14.5. Economics- 

- Explain where Cleveland, 
Harrison, and McKinley 
stood on the tariff issue;  

(6.1, 6.4.H, 
6.5) 

- Identify the economic 
problems farmers faced 
during the late 1800s;  

- Explain the causes and 
consequences of the 
Panic of 1873;  

- Explain the debate over 
bimetallism versus the 
gold standard during the 
1890s. 

14.6. Current Connections- (6.1, 

- Textbook- The American Nation: A History 
of the United States- Chapter 21 

Materials: 

- Political Cartoon: “The Plight of the 
Farmers” 

- Political Cartoon: “Cross of Gold” 
- Primary Document: William Jennings 

Bryan’s “Cross of Gold” speech 
- Biography: William Marcy Tweed 
- Political Cartoons:  

o “Who Stole the People’s Money?” 
o “The Brains of Tammany” 
o “Can the Law Reach Him?- The 

Dwarf and the Thief” 
o “Wholesale and Retail” 
o “The Tammany Tiger Loose” 

- Websites:  
o http://www.iath.virginia.edu/seminar

/unit8/home.htm 
o http://www.ipl.org/ref/POTUS 

 

- L. Frank Baum, The Wonderful Wizard of 
Oz 

Links to Literature: 

 

- View clips from The Wizard of Oz and 
analyze the political and social metaphors 
from the Populist era.    

Interdisciplinary Activities: 

http://www.iath.virginia.edu/seminar/unit8/home.htm�
http://www.iath.virginia.edu/seminar/unit8/home.htm�
http://www.ipl.org/ref/POTUS�
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Big Idea:  Populism and Machine Politics  

:  
Grade 10/American Studies I- 
Social Studies 

Topic: Politics: Local, State, and National 

Goal 14: The student will be able to describe the Populist movement and Machine Politics. 
 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

6.4.L) 
- Compare the campaign 

strategies of the Election 
of 1896 to a current 
election.  

 
 

 

 

- Create a graphic organizer which illustrates 
the factors people used in voting both today 
and the 1800s. 

Suggested Learning Activities: 

- Create a banner for a Populist rally. 
- Read William Jennings Bryan’s “Cross of 

Gold” speech and explain his position in 
own words.  

- Write a speech for a presidential or 
senatorial candidate in the late 19th

o Drought 

 century 
to be given at a meeting of farmers in which 
the following problems are already on an 
agenda for discussion: 

o Locusts 
o Debt to banks 
o Low prices 
o High-priced farm machinery 
o High rates on railroads 

- Write an investigative report on the 
assassination of President James A. 
Garfield.  

- Analyze Tammany Hall political cartoons to 
decipher the cartoonists’ message. 
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Big Idea:  Progressivism, Reform, and Militancy 

:  
Grade 10/American Studies I- 
Social Studies 

Topic: The Age of Reform 

Goal 15: The student will be able to explain how the progressive movement managed to increase the 
power of government to regulate business and to protect society from the injustices fostered by 
big business. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

5 
Blocks 

15.1. Government- 
- Research the activities of 

muckrakers and their 
ability to bring about 
change; 

(6.1, 6.4.I) 

- Describe how reform 
mayors and reform 
governors cleaned up 
local and state 
governments;  

- Summarize the impact of 
the direct election of 
senators through the 
Seventeenth 
Amendment;  

- Describe the three part 
strategy for gaining the 
right to vote for women; 
Identify the Nineteenth  
Amendment;  

- Outline Theodore 
Roosevelt’s rise to the 
presidency and describe 
how he created the 
modern presidency;  

- Identify the legislation 
passed during 
Roosevelt’s presidency 
that protected citizens, 
such as the Pure Food 
and Drug Act;  

• What kinds of actions can bring about social change? 
• When is social change necessary and how should we 

balance the need for social change with maintaining 
the structures which ground our government and 
society? 

 

NOTE:  The assessment models provided in this 
document are suggestions for the teacher. If the 
teacher chooses to develop his/her own model, 
it must be of equal or better quality and at the 
same or higher cognitive levels (as noted in 
parentheses).  
Depending upon the needs of the class, the 
assessment questions may be answered in the 
form of essays, quizzes, mobiles, PowerPoint, 
oral reports, booklets, or other formats of 
measurement used by the teacher. 

 

- Part I: Students will portray members of 
various social classes and present views on 
a variety of topics to a candidate for 
Congress. 

Assessment Model: 

- Students will be organized into three groups 
(factory workers, middle class workers, and 
wealthy industrialists.) 

- Each group will work together to form a 
consensus on several issues that emerged 
during the Progressive Movement. 

- Progressive Questions: 
1. Should Senators be elected directly by 

the people or elected by state 
legislatures? 

2. Should citizens be allowed to introduce 
legislation to vote on it? 

3. Should the government redistribute the 
wealth more equally among all 
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Grade Level/Subject

Big Idea:  Progressivism, Reform, and Militancy 

:  
Grade 10/American Studies I- 
Social Studies 

Topic: The Age of Reform 

Goal 15: The student will be able to explain how the progressive movement managed to increase the 
power of government to regulate business and to protect society from the injustices fostered by 
big business. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

- Summarize the events of 
the Taft presidency; 
explain the division in the 
Republican party;  

- Describe the election of 
1912. 

15.2. People- 
- Identify the following 

muckrakers: Henry 
Demarest Lloyd, Lincoln 
Steffens, Ida Tarbell, 
Upton Sinclair;  

(6.1, 6.4.I) 

- Analyze why the 
prohibition movement 
appealed to so many 
women;  

- Describe how reforms 
protected children and 
improved working 
conditions;  

- Identify leaders of the 
woman suffrage 
movement, including 
Susan B. Anthony and 
Alice Paul; Explain the 
goals of the National 
Association for the 
Advancement of Colored 
People founded by W.E.B 
Du Bois. 

15.3. Ideas and Beliefs- 

Americans? 

(6.1, 
6.4.I) 

4. Should major industries be owned and 
run by the public for the benefit of all, or 
owned by individuals who earn profits 
from them? 

5. Should trusts be broken up or 
regulated? 

6. Should women be given the right to 
vote? 

7. Should workers be allowed to unionize? 
If an industry refuses to recognize a 
union, should the workers be allowed to 
strike and shut down the industry? 

8. Should any limits be placed on child 
labor? 

9. Should workers’ compensation laws be 
enacted? 

10. What measures should be taken to 
conserve America’s natural resources? 

11. Should Prohibition be passed? 
- The teacher will pose as a member of 

Congress in 1908 who is seeking reelection 
and meeting constituents on a campaign 
stop. They will greet a student from each 
group and the student will present their 
group’s position on one issue. The process 
will be repeated until all of the issues are 
discussed. 

- Part II: Students will write responses to the 
following concluding questions: 

o Which of the three groups 
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Grade Level/Subject

Big Idea:  Progressivism, Reform, and Militancy 

:  
Grade 10/American Studies I- 
Social Studies 

Topic: The Age of Reform 

Goal 15: The student will be able to explain how the progressive movement managed to increase the 
power of government to regulate business and to protect society from the injustices fostered by 
big business. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

- Explain the goals of 
progressivism;  

- Define women’s suffrage;  
- Describe Wilson’s 

position on civil rights. 
15.4. Geography- 

- Describe the effects of 
Roosevelt’s conservation 
efforts and the impact he 
had on the environment;  

(6.1, 6.4.I, 6.6) 

- Analyze the movement 
towards woman suffrage. 

15.5. Economics- 
- Identify Eugene V. Debs 

and the American 
Socialist Party;  

(6.1, 6.4.I, 6.5) 

- Explain the impact of the 
Clayton Antitrust Act and 
the Federal Trade 
Commission;  

- Describe the relationship 
between Wilson’s 
lowering of the tariff and 
the introduction of the 
income tax;  

- Define the Federal 
Reserve System.  

15.6. Current Connections- 

- Investigate recent 

(6.1, 
6.4.L) 

considered in the simulation had 
the most political power during the 
Progressive Movement? 

o  What access did each group have 
to the existing power structure? 

o In your opinion, has the balance of 
power shifted in the U.S. since the 
Progressive movement? Defend 
your answer. 

 

- Textbook- The American Nation: A History 
of the United States- Chapter 22 

Materials: 

- Primary Source: US Department of Labor, 
“Child Labor in the Coal Mines” 

- Primary Source: Mary Harris “Mother” 
Jones, “The Wail of the Children,” July 28, 
1903 

- Biography: Robert M. La Follette 
- Primary Source: Declaration of the 

Woman’s Christian Temperance Union, 
1902 

- Map: The Movement Toward Woman 
Suffrage 

- Video: Ironed Jawed Angels (2004) 
- Timeline: Women’s Suffrage 

o http://lcweb2.loc.gov/ammem/naw/
nawstime.html 

- Primary Document: Charlotte Perkins, “If I 
Were a Man” (1914) 

http://lcweb2.loc.gov/ammem/naw/nawstime.html�
http://lcweb2.loc.gov/ammem/naw/nawstime.html�
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Grade Level/Subject

Big Idea:  Progressivism, Reform, and Militancy 

:  
Grade 10/American Studies I- 
Social Studies 

Topic: The Age of Reform 

Goal 15: The student will be able to explain how the progressive movement managed to increase the 
power of government to regulate business and to protect society from the injustices fostered by 
big business. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

governmental restrictions 
on food for the health and 
safety of society.  

 
 

- Political Cartoons: Women’s Suffrage 
o “Two’s Company, Three’s a Crowd” 
o “The Last Few Buttons are Always 

the Hardest” 
- Primary Source: Ida M. Tarbell’s The 

History of Standard Oil 
- Primary Document: Upton Sinclair’s The 

Jungle (1905)  
- Primary Document: Lincoln Steffens, The 

Shame of the Cities (1904) 
- Political Cartoons: Roosevelt 

o “The Lion-Tamer”  
- Primary Source: Booker T. Washington, 

“Atlanta Compromise” Speech, 1895 
- Primary Source: WEB Du Bois, The Souls 

of Black Folks, 1903 
- Political Cartoon: Taft 

o “Goodness Gracious, I Must Have 
Been Dozing” 

- Website: Election of 1912  
o Overview, Biographies, Cartoons, 

Events 
o http://elections.harpweek.com/ 

 

- Ezra Pound, Collection of Poems 
Links to Literature: 

- William Carlos Williams, Collection of 
Poems 

http://elections.harpweek.com/�
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Grade Level/Subject

Big Idea:  Progressivism, Reform, and Militancy 

:  
Grade 10/American Studies I- 
Social Studies 

Topic: The Age of Reform 

Goal 15: The student will be able to explain how the progressive movement managed to increase the 
power of government to regulate business and to protect society from the injustices fostered by 
big business. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

- T.S. Eliot, The Love Song of J. Alfred 
Prufriock 

- Kate Chopin, The Story of an Hour 
- Charlotte Perkins Gilman, The Yellow 

Newspaper 
- Edith Wharton, April Showers 
- Willa Cather, A Wagner Matinee 
 

- Imagine you are a “muckraker” journalist. 
 Write an article for McClure’s magazine 
about a progressive issue of your choice 
(e.g., machine politics, women’s suffrage, 
child labor, food industry, etc.).  The article 
must be at least one-page, double-
spaced.    

Interdisciplinary Activities: 

 

- Students will imagine they are a high-
ranking member of the National American 
Woman’s Suffrage Association.  Write a 
letter to President Woodrow Wilson arguing 
your causes.  The letter must be at least 
one-page, double-spaced.   

Suggested Learning Activities: 

- Students will image they have been hand 
picked to prepare a draft of the 19th 
Amendment.  They have the ability to 
include items in the draft proposal besides 
women’s suffrage.     

- Students will Imagine they are a child 
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Grade Level/Subject

Big Idea:  Progressivism, Reform, and Militancy 

:  
Grade 10/American Studies I- 
Social Studies 

Topic: The Age of Reform 

Goal 15: The student will be able to explain how the progressive movement managed to increase the 
power of government to regulate business and to protect society from the injustices fostered by 
big business. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

laborer.  Write a journal entry which 
discusses your work conditions and family 
life.  The entry must be at least one-half 
page, double-spaced.    

- Students will imagine It is 1906 and they 
are a journalist who has been assigned to 
interview Upton Sinclair.  Prepare a list of 
10 questions you want to ask this famous 
muckraker author.      

- Create a chart which illustrates Teddy 
Roosevelt’s accomplishments as president. 
 The chart must include at least 3 visuals.     

- Create a political cartoon illustrating the 
idea of “trust busting.”     

- Students will imagine they are an early 20th 
century black militant.  Write an editorial 
arguing for W.E.B. Du Bois viewpoints. 

- View the HBO Film Ironed Jawed Angels 
and complete video guide. 

- Create a picket-sign for the suffrage 
movement. 

- Analyze the women’s suffrage cartoons and 
identify the obstacles the suffragettes 
faced. 

- Writing Prompt: Why did WEB DuBois 
oppose Booker T. Washington’s views on 
racial discrimination? Refer to the writings 
of both men and defend the answer.  

- Assign each student one cartoon from the 
1912 presidential election and have them 
analyze the cartoon for the issue being 
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Grade Level/Subject

Big Idea:  Progressivism, Reform, and Militancy 

:  
Grade 10/American Studies I- 
Social Studies 

Topic: The Age of Reform 

Goal 15: The student will be able to explain how the progressive movement managed to increase the 
power of government to regulate business and to protect society from the injustices fostered by 
big business. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

addressed and the viewpoint of the 
cartoonist. 

- Triangle Shirtwaist Factory Fire  Mock Trial 
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Grade Level/Subject

Big Idea:  Imperialism and Colony 

:  
Grade 10/American Studies I- 
Social Studies 

Topic: From Isolation to Empire 

Goal 16: The student will be able to understand how individuals and events moved the United States 
into the role of a world power and to recognize the effects of economic policies on U.S. diplomacy. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

5 
Blocks 

16.1. Government- 
- Describe how the United 

States acquired Alaska;  

(6.1, 6.4.I) 

- Summarize how the 
United States took over 
the Hawaiian Islands;  

- Identify the events that 
escalated the conflict 
between the United 
States and Spain, 
including the sinking of 
the USS Maine and the 
DeLome Letter;  

- Trace the course of the 
Spanish-American War 
and its results;  

- Examine the debate over 
the Treaty of Paris;  

- Describe U.S. 
involvement in Puerto 
Rico and in Cuba;  

- Identify the causes and 
effects of the Philippine-
American War;  

- Explain the purpose of 
the Open Door Policy in 
China;  

- Examine the causes and 
consequences of the 
Boxer Rebellion;  

- Explain how the Chinese 
Exclusion Act and the 

• Does the United States have a duty to fight for freedom 
in neighboring countries? 

• What counter arguments will be promulgated by those 
with anti-imperialist sentiments? 

 
 

NOTE:  The assessment models provided in this 
document are suggestions for the teacher. If the 
teacher chooses to develop his/her own model, 
it must be of equal or better quality and at the 
same or higher cognitive levels (as noted in 
parentheses).  
Depending upon the needs of the class, the 
assessment questions may be answered in the 
form of essays, quizzes, mobiles, PowerPoint, 
oral reports, booklets, or other formats of 
measurement used by the teacher. 
 
 

- Part I: Student teams will prepare and 
present arguments in a debate for and 
against U.S. imperialism 

Assessment Model: 

- The arguments must include an 
examination of the motives of US 
imperialism and evaluate the results of US 
imperialism 

- Students must use primary source 
documentation to support their arguments 

o (ie. Readings, Photographs, 
Political Cartoons) 

- The format of the debate will be as follows: 
o Opening Statements: Pro 
o Opening Statements: Against 
o First Argument: Pro 
o Cross Examination 
o First Argument: Against 
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Grade Level/Subject

Big Idea:  Imperialism and Colony 

:  
Grade 10/American Studies I- 
Social Studies 

Topic: From Isolation to Empire 

Goal 16: The student will be able to understand how individuals and events moved the United States 
into the role of a world power and to recognize the effects of economic policies on U.S. diplomacy. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

Gentleman’s Agreement 
limited Asian immigration;  

- Examine Roosevelt’s Big 
Stick policy 

16.2. People- 
- Identify Alfred T. Mahan;  

(6.1, 6.4.I) 

- Identify Queen 
Liliuokalani;  

- Identify Emilio Aguinaldo;  
- Contrast American 

opinions regarding the 
Cuban revolt against 
Spain.  

16.3. Ideas and Beliefs- 

- Define the policy of 
imperialism;  

(6.1, 
6.4.I) 

- Explain the economic and 
cultural factors that fueled 
the growth of American 
imperialism;  

- Analyze the effects of 
yellow journalism;  

- Compare the viewpoints 
of imperialists and anti-
imperialists;  

- Define the Roosevelt 
Corollary.  

16.4. Geography- 
- Locate the territories 

acquired by the United 

(6.1, 6.4.I, 6.6) 

o Cross Examination 
o Etc.  
o Closing Statements: Against 
o Closing Statements: Pro 

- Part II: After the debate the students will 
evaluate in written form if the United States 
has a duty to fight for freedom in 
neighboring countries. They will defend 
their responses.  

- A debate rubric must be used to assess the 
performance. 

 

- Textbook- The American Nation: A History 
of the United States- Chapter 23 

Materials: 

- Political Cartoon: “Declined with Thanks” 
- Political Cartoon: “The World’s Constable” 
- Primary Document: Spanish American 

War Yellow Journalism 
o http://www.pbs.org/crucible/frames/

_journalism.html 
- Primary Document: Albert J. Beveridge, 

“The Star of Empire” speech, Sept. 25, 
1900 

- Primary Document: Carl Schurz, “The 
Policy of Imperialism” speech, October 17, 
1899 

- Primary Document: Rudyard Kipling’s 
“The White Man’s Burden” 

- Primary Document: The Roosevelt 

http://www.pbs.org/crucible/frames/_journalism.html�
http://www.pbs.org/crucible/frames/_journalism.html�
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Grade Level/Subject

Big Idea:  Imperialism and Colony 

:  
Grade 10/American Studies I- 
Social Studies 

Topic: From Isolation to Empire 

Goal 16: The student will be able to understand how individuals and events moved the United States 
into the role of a world power and to recognize the effects of economic policies on U.S. diplomacy. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

States between 1867-
1906;  

- Analyze the development 
of the Panama Canal and 
identify the benefits of the 
canal.  

16.5. Economics- 
- Analyze the impact of 

business the United 
States’ imperialist 
policies;  

(6.1, 6.4.I, 6.5) 

- Describe Taft’s use of 
dollar diplomacy in 
Nicaragua.  

16.6. Current Connections- 

- Debate whether the 
United States should be 
considered either a 
“liberator” or a 
“conqueror” in Iraq. 

(6.1, 
6.4.L) 

 
 

 

Corallary, 1904 
- Primary Document: Platform of the Anti-

Imperialist League 
o http://www.fordham.edu/halsall/mo

d/1899antiimp.html 
- Map: Panama Canal  
- Video: Discovery Channel,  Panama Canal  
- Video: PBS: Nova, A Man, a Plan, a Canal 
- Video: History Channel, Spanish American 

War 
- Websites: 

o http://odur.let.rug.nl/~usa/D/1876-
1900/foreignpolicy/opendr.htm 

o http://www.theordoreroosevelt.org/ 
 

- Create newspaper headlines and articles in 
the style of yellow journalism.  

Interdisciplinary Activities: 

 

- Analyze Pro-Imperialism and Anti-
Imperialism Political Cartoons and decipher 
the cartoonists’ message. 

Suggested Learning Activities: 

- Create original cartoons for or against 
imperialism. 

- Analyze modern tabloids and compare 
them to yellow journalism from the Spanish- 
American War. 

- Discuss the quote: “You furnish the 
pictures, I’ll supply the war.” 

http://www.fordham.edu/halsall/mod/1899antiimp.html�
http://www.fordham.edu/halsall/mod/1899antiimp.html�
http://odur.let.rug.nl/~usa/D/1876-1900/foreignpolicy/opendr.htm�
http://odur.let.rug.nl/~usa/D/1876-1900/foreignpolicy/opendr.htm�
http://www.theordoreroosevelt.org/�
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Grade Level/Subject

Big Idea:  Imperialism and Colony 

:  
Grade 10/American Studies I- 
Social Studies 

Topic: From Isolation to Empire 

Goal 16: The student will be able to understand how individuals and events moved the United States 
into the role of a world power and to recognize the effects of economic policies on U.S. diplomacy. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

- Write a short history of the Spanish-
American War and its peace treaty as it 
might appear in either a Spanish, Cuban, or 
Filipino textbook. 

- Make a three-dimensional map showing 
famous battles of the Spanish-American 
War and the new possessions gained by 
the United States after the war. 

- Create a motto or song for the Rough 
Riders. 

- Write an illustrated children’s book about 
the building of the Panama Canal. 

- Research current relationships of the 
United States with Latin American 
countries.  
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Big Idea:  Foreign Entanglements and  Isolationism 

:  
Grade 10/American Studies I- 
Social Studies 

Topic: Woodrow Wilson and the Great War 

Goal 17: The student will be able to understand the causes of World War I, the reasons the United States 
entered the war in 1917, and the consequences of the war.   

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

5 
Blocks 

17.1. Government- 
- Compare Roosevelt’s Big 

Stick policy and Wilson’s 
“moral diplomacy”;  

(6.1, 6.4.I) 

- Describe why the United 
States became involved 
in the affairs of Mexico; 
Identify the long-term 
causes and the 
immediate circumstances 
that led to World War I;  

- Describe trench warfare; 
Trace the events that led 
the U.S. to enter the war;  

- Explain how the United 
States mobilized for war; 
Summarize U.S. 
battlefield successes;  

- Identify the new weapons 
and the medical problems 
faced in World War I;  

- Describe U.S. offensives 
and the end of the war; 
Summarize Wilson’s 
Fourteen Points;  

- Describe the Treaty of 
Versailles and the 
international and 
domestic reaction to it;  

- Analyze the Senate 
rejection of the Treaty of 
Versailles;  

• What is the United States’ responsibility to intervene in 
foreign countries? 

• When American lives are threatened, how should the 
government respond? 

• Should America go to war to make the world “safe for 
democracy”? 

 
 
 

NOTE:  The assessment models provided in this 
document are suggestions for the teacher. If the 
teacher chooses to develop his/her own model, 
it must be of equal or better quality and at the 
same or higher cognitive levels (as noted in 
parentheses).  
Depending upon the needs of the class, the 
assessment questions may be answered in the 
form of essays, quizzes, mobiles, PowerPoint, 
oral reports, booklets, or other formats of 
measurement used by the teacher. 
 
 

- Document Based Question: Why did the 
United States abandon its neutrality, 
choosing to enter World War I on the side 
of the allies? 

Assessment Model: 

- The previous question is based on seven 
accompanying documents. As the students 
analyze the documents, they must take into 
account both the source of each document 
and the author’s point of view.  

- Document 1: Excerpt, Secretary William 
Jennings Bryan message to President 
Wilson (August 10, 1914) 

- Document 2: Graph, U.S Exports to Great 
Britain, France, and Germany, 1912-1916 

- Document 3: Excerpt, Letter from Lenin to 
American workers (August 1918) 

- Document 4: Excerpt, Zimmerman 
Telegram (January 1917) 
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Grade Level/Subject

Big Idea:  Foreign Entanglements and  Isolationism 

:  
Grade 10/American Studies I- 
Social Studies 

Topic: Woodrow Wilson and the Great War 

Goal 17: The student will be able to understand the causes of World War I, the reasons the United States 
entered the war in 1917, and the consequences of the war.   

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

- Outline the legacy of 
World War I.  

17.2. People- 
- Identify Pancho Villa;  

(6.1, 6.4.I) 

- Explain the factors that 
increased American 
sympathy for the Allies;  

- Describe the attacks on 
civil liberties that occurred 
through the Espionage 
and Sedition Acts;  

- Identify the new 
opportunities the war 
afforded to women and 
African-Americans;  

- Examine the ways U.S. 
civilians responded to the 
war, including 
conservation;  

- Evaluate the efforts of the 
Committee on Public 
Information.  

17.3. Ideas and Beliefs- 

- Discuss how nationalism 
and imperialism lead to 
the conflict in Europe;  

(6.1, 
6.4.I) 

- Examine the types of 
propaganda;  

- Identify the war-guilt 
clause.  

- Document 5: Excerpt, President Wilson’s 
war message to Congress (April 2, 1917) 

- Document 6: Excerpt, George Norris of 
Nebraska, Congressional debates following 
President Wilson’s war message (April 4, 
1917) 

- Document 7: Excerpt, Secondary Source, 
Ernest R. May, The World & American 
Isolationism, 1914-1917, 1959 

- Students must write a well-organized essay 
providing a thesis. The essay should be 
logically presented and should include 
information both from the documents and 
from their knowledge outside of the 
documents. 

- A scoring rubric should be used.  
 

- Textbook- The American Nation: A History 
of the United States- Chapter 24 

Materials: 

- Map- 1917-1918 Major U.S. Battles 
- Primary Document: President Woodrow 

Wilson, “Peace Without Victory,” January 
1917 

- Primary Source: Speech to Congress by 
Robert La Follette, April 4, 1917 

- Primary Document: World War I 
Propaganda 

o http://www.firstworldwar.com/poster
s/usa.htm 

- Biography: Eddie Rickenbacker 

http://www.firstworldwar.com/posters/usa.htm�
http://www.firstworldwar.com/posters/usa.htm�
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System 
Grade Level/Subject

Big Idea:  Foreign Entanglements and  Isolationism 

:  
Grade 10/American Studies I- 
Social Studies 

Topic: Woodrow Wilson and the Great War 

Goal 17: The student will be able to understand the causes of World War I, the reasons the United States 
entered the war in 1917, and the consequences of the war.   

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

17.4. Geography- 
- Identify geographic 

features of World War I 
battlegrounds;  

(6.1, 6.4.I, 6.6) 

- Define the Great 
Migration;  

- Compare the maps of 
Europe before and after 
World War I and discuss 
the changes in national 
boundaries. 

17.5. Economics- 
- Analyze the effects of the 

war on the U.S. economy;  

(6.1, 6.4.I, 6.5) 

- Identify the purpose of 
the War Industries Board. 

17.6. Current Connections- 

- Research the Patriot Act 
and discuss its 
implications on civil 
liberties.  

(6.1, 
6.4.L) 

 
 

o http://www.centennialofflight.gov/es
say/Air_Power/rickenbacker/AP9.ht
m 

 
- Song:  George M. Cohan, “Over There” 

o http://www.firstworldwar.com/audio/
overthere.htm 

- Primary Document: Schenck v. United 
States (1919) 

- Primary Document: Zimmerman Telegram 
o http://www.archives.gov/education/l

essons/zimmermann/#documents 
- Primary Document: Debate over League 

of Nations 
o http://www.cr.nps.gov/nr/twhp/wwwl

ps/lessons/14wilson/14wilson.htm 
- Political Cartoon: “Interrupting the 

Ceremony” 
 

- Create and perform Espionage and 
Sedition Act skits. 

Interdisciplinary Activities: 

 

- Read speech by Robert La Follette to 
Congress and explain his views on 
neutrality. 

Suggested Learning Activities: 

- Create an illustrated timeline of the US 
entry into World War I. 

- Prepare a public relations campaign to win 

http://www.centennialofflight.gov/essay/Air_Power/rickenbacker/AP9.htm�
http://www.centennialofflight.gov/essay/Air_Power/rickenbacker/AP9.htm�
http://www.centennialofflight.gov/essay/Air_Power/rickenbacker/AP9.htm�
http://www.archives.gov/education/lessons/zimmermann/#documents�
http://www.archives.gov/education/lessons/zimmermann/#documents�
http://www.cr.nps.gov/nr/twhp/wwwlps/lessons/14wilson/14wilson.htm�
http://www.cr.nps.gov/nr/twhp/wwwlps/lessons/14wilson/14wilson.htm�
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System 
Grade Level/Subject

Big Idea:  Foreign Entanglements and  Isolationism 

:  
Grade 10/American Studies I- 
Social Studies 

Topic: Woodrow Wilson and the Great War 

Goal 17: The student will be able to understand the causes of World War I, the reasons the United States 
entered the war in 1917, and the consequences of the war.   

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

World War I on the home front. Include 
slogans, radio commercials, posters, 
buttons, and fundraising activities. 

- Write an editorial about the Treaty of 
Versailles from any point of view below 
(German, American, French, English.) 

- Conduct a mock treaty conference. 
- Analyze the cartoon “Interrupting the 

Ceremony” and decipher the cartoonists’ 
message 
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American Studies I 
 

COURSE BENCHMARKS 
 

 
 
1. The student will be able to analyze the principles of the U.S. Constitution, and summarize the purposes for and the processes of changing the U.S. 

Constitution. 
2.  The student will be able to describe major domestic and foreign problems faced by the leaders of the new Republic such as maintaining national security and 

creating a stable economic system and government. 
3. The student will be able to account for the deepening sectional differences in the nation. 
4. The student will be able to identify economic differences among different regions of the United States. 
5. The student will be able to analyze Andrew Jackson’s presidency and describe the conflict over states’ rights. 
6. The student will be able to recognize the causes and effects of the Second Great Awakening and to understand the various social and labor reform 

movements that swept the nation during the first half of the 19th

7. The student will be able to understand the causes and consequences of western settlement and to summarize the events surrounding the independence of 
Texas and the war with Mexico. 

 century. 

8. The student will be able to understand the conflict over slavery and other regional tensions that led to the Civil War.   
9. The student will be able to understand the military strategy, political struggle, outcome, and legacy of the Civil War. 
10.  The student will be able to understand the political struggle, accomplishments, and failures of Reconstruction in the years following the Civil War. 
11. The student will be able to analyze the settlement of the Great Plains during the late 1800s and to examine Native Americans policies, private property rights, 

and the origins of big business. 
12. The student will be able to analyze the effects of various scientific discoveries and manufacturing innovations on the nature of work, the American labor 

movement, and businesses. 
13. The student will be able to analyze the economic, social, and political effects of urbanization on the working class and immigrants. 
14. The student will be able to describe the Populist movement and Machine Politics. 
15. The student will be able to explain how the progressive movement managed to increase the power of government to regulate business and to protect society 

from the injustices fostered by big business. 
16. The student will be able to understand how individuals and events moved the United States into the role of a world power and to recognize the effects of 

economic policies on U.S. diplomacy. 
17. The student will be able to understand the causes of World War I, the reasons the United States entered the war in 1917, and the consequences of the war.   
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