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MMoonnrrooee  TToowwnnsshhiipp  SScchhoooollss  
Mission and Goals 

 

Mission 

 
The mission of the Monroe Township School District, a unique multi-generational community, is to 
collaboratively develop and facilitate programs that pursue educational excellence and foster 
character, responsibility, and life-long learning in a safe, stimulating, and challenging environment to 
empower all individuals to become productive citizens of a dynamic, global society. 
 

Goals 
 

To have an environment that is conducive to learning for all individuals. 
 
To have learning opportunities that are challenging and comprehensive in order to stimulate the 
intellectual, physical, social and emotional development of the learner. 
 
To procure and manage a variety of resources to meet the needs of all learners. 
 
To have inviting up-to-date, multifunctional facilities that both accommodate the community and are 
utilized to maximum potential.  
 
To have a system of communication that will effectively connect all facets of the community with the 
Monroe Township School District. 
 
To have a staff that is highly qualified, motivated, and stable and that is held accountable to deliver a 
safe, outstanding, and superior education to all individuals. 
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INTRODUCTION, PHILOSOPHY OF EDUCATION, AND EDUCATIONAL GOALS 

 
Philosophy 

 
The United States History program is designed to provide students of varying abilities an opportunity to master the content and skills of 
this discipline, while understanding how it is impacted by and impacts other disciplines.  We must convey the vast range of events and 
achievements that make up contemporary life to our students.  Their ability to access the events and achievements of the past directly 
affects their ability to participate and function effectively in society. The course is structured in such a manner as to provide the student 
with a variety of activities that will enable him/her to understand and appreciate the history of the American people as a part of the 
overall human experience.  It is important that students use this understanding and appreciation to further their personal goals and, 
through active citizenship, become effective, active members of society and the global community. 
 
 
 
 

Educational Goals 
 

United States History II Honors meets the third year of the Social Studies requirement for graduation and incorporates the New Jersey 
Social Studies Core Content Standards. The course provides a continuation of the chronological survey of the major themes in United 
States History I.  Topics and themes focus on the documents, people, and events that have shaped our history, and how this legacy 
influences our society today.  The course examines such issues as the function, structure, and operation of the levels of government in 
the United States; the development of a multicultural society; the role of the family, religion, and other social and economic institutions 
in the development of our society; the impact of technology on our society; the positive impact of reforms which have improved the 
quality of life in the United States. The US II program also includes global issues and current events in order to provide the opportunity 
for students to analyze the relationship between the past and present, and aid students in the acquisition of a geographical 
understanding of the world in spatial terms. In this analysis students will study the influence of the news media in the development of 
history, and the impact of this media on the American lifestyle. The program offers a variety of teaching and learning strategies 
designed to enhance reading, writing, and critical thinking skills.  It is designed to give students a panorama of American History.   
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New Jersey State Department of Education  
Core Curriculum Content Standards 

 
 
A note about Social Studies Standards and Cumulative Progress Indicators. 
 
The New Jersey Core Curriculum Content Standards for Social Studies were revised in 2004.  The Cumulative Progress Indicators 
(CPI's) referenced in this curriculum guide refer to these new standards for grades 9-12 and may be found in the Curriculum folder on 
the district servers.  A complete copy of the new Core Curriculum Content Standards for Social Studies may also be found at:  

http://www.nj.gov/njded/cccs/s6_ss.htm 
 
The New Jersey Commission on Holocaust Education mandates that every board of education shall include instruction on the 
Holocaust and genocides in an appropriate place in the curriculum of all elementary and secondary school pupils. 

http://www.state.nj.us/education/holocaust/about_us/mandate.html 
 
 
The Amistad Bill (A1301), calls on “New Jersey schools to incorporate African-American history into their social studies curriculum.” 
Passed by the New Jersey legislature in 2002, “The Amistad Bill” created the Amistad Commission, a 22- member body charged with 
ensuring that the rich heritage and lessons of black America are fully represented and taught throughout the state’s classrooms.   

http://www.theamistadcommission.com/ 
 
The Assistant Deputy Secretary for Innovation and Improvement, Department of Education, announces that, pursuant to legislation 
passed by Congress, educational institutions receiving Federal funding are required to hold an educational program pertaining to the 
United States Constitution on September 17 of each year. 

http://www.ed.gov/legislation/FedRegister/other/2005-2/052405b.pdf 
 
 
 

http://www.nj.gov/njded/cccs/s6_ss.htm
http://www.state.nj.us/education/holocaust/about_us/mandate.html
http://www.theamistadcommission.com/
http://www.ed.gov/legislation/FedRegister/other/2005-2/052405b.pdf
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US History II Honors 
 

Scope and Sequence 
 

Quarter I 
Big Idea:  Modernism, Nativism 
I. The New Era and Resistance to Change (1919-1929) 

a. Political and Diplomatic History- Define Bolshevism; 
Explain the results of the Election of 1920; Evaluate 
Harding’s campaign promise of a “return to normalcy”. 

b. Social and Economic History- Describe the threats that 
democracy faced in the immediate post- WWI period; 
Analyze how the Red Scare contributed to the erosion of 
civil liberties after the war; Assess in what ways business 
and industry contributed to the beginning of a “new era” in 
the 1920s; Evaluate how the reemergence of immigration 
restrictions and the rebirth of the Ku Klux Klan embodied 
the rejection of modernity. 

c. Intellectual and Cultural History- Explain how mass 
production fueled growth of a new consumer culture, and 
the effects of this new culture; Describe how the spread of 
the automobile transformed the United States. 

 

Big Idea: Modernism, Fundamentalism 
II. The Roaring Twenties (1920-1929) 

a. Political and Diplomatic History- Explain the results of 
the Election of 1928. 

b. Social and Economic History- Describe how Prohibition 
played out in the 1920s; Evaluate how the Scopes 
Trial, and the presidential election of 1928 embodied 
the rejection of modernity; Analyze the “new woman” 
and the “new Negro” movements; Determine the extent 
to which there was a sexual revolution in the 1920s.  

c. Intellectual and Cultural History- Explain how the film 
industry and professional sports contributed to popular 
culture of the 1920s; Describe how artists and 
intellectuals respond to this mass culture. 

 

Big Idea:  Big Government, Small Government 
III. The Great Crash and Life in the Depression (1929-1932) 

a. Political and Diplomatic History- Explain how the 
Depression reshaped American politics. 

b. Social and Economic History- Discuss the various factors 
that contributed to the Great Crash of 1929; Define the 
doctrine of “laissez-faire”; Evaluate President Hoover’s 
response to the Great Depression and why did it prove to 
be inadequate; Describe how the Great Depression 
affected the lives of ordinary Americans.  

c. Intellectual and Cultural History- Analyze photography from 
the Depression era; Explain how Hollywood and music 
offered an escape from the Great Depression.  
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Quarter II 

Big Idea:  Welfare State 
IV. The New Deal Experiment (1932-1939) 

a. Politics and Diplomatic History- Explain the issues shaped 
by the presidential campaign of 1932 and how the 
candidates’ strategies differ; Analyze what Roosevelt’s 
victory signaled for the country. 

b. Social and Economic History- Identify the focus of the initial 
reforms enacted during Roosevelt’s first one hundred days 
in office; Describe how the Second New Deal moved the 
country towards a welfare state; Explain the resistance 
critics mounted against the New Deal. 

c. Intellectual and Cultural History- Identify The Grapes of 
Wrath; Analyze WPA artwork.  

  

Big Idea:  Isolationism, Appeasement 
V. The United States and the Second World War (1939-1945) 

a. Political and Diplomatic History- Identify the foreign policy 
dilemmas that confronted the United States during the 
inter-war years; Explain the events that led to the onset of 
war; Outline the crucial military and diplomatic events of 
1941 through 1945; Describe how the war influenced 
American politics, and what were the reasons behind 
FDR’s victory in the 1944 presidential election; Debate why 
Harry S. Truman decided to drop the atomic bomb on 
Japan. 

b. Social and Economic History- Describe how America 
mobilized for war in terms of economic initiatives, 
“homeland security,” and the raising of an army; Analyze 
the effect the war had on American society; Identify the role 
of women and families in the war effort; Explain how racial 
prejudice shaped the U.S. war effort, and what was the 
“Double V” campaign. 

c. Intellectual and Cultural History- Examine why the United 
States abandoned its neutral policy in favor of becoming 
the “arsenal of democracy”; Identify appeasement; Analyze 
oral history of Japanese-American internment; Analyze war 
propaganda.  

Big Idea:  Containment 
VI. Cold War Politics in the Truman Years (1945-1953) 

a. Political and Diplomatic History-  Describe the U.S. foreign 
policy shift from grand alliance to containment; Explain the 
origins of the Cold War, and Truman’s initial response to it; 
Examine how the United States sought to build a national 
security state and the effects of superpower rivalry on U.S. 
foreign policy; Explain how anti-Communist hysteria shaped 
domestic politics; Explain the reasons the United States 
committed ground troops in Korea; Identify the consequences 
of the military implementation of containment; Describe the fate 
of U.S. efforts in Korea; Explain the Korean War’s influence on 
the presidential election of 1952; Identify the costs of the 
Korean War.  

b. Social and Economic History- Identify President Truman’s Fair 
Deal program; Analyze how Truman’s policy recommendations 
were shaped by postwar reconversion and economic concerns; 
Evaluate why the Fair Deal floundered; Describe how returning 
American servicemen changed postwar domestic life in the 
areas of education and civil rights. 
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c. Intellectual and Cultural History- Describe how the fear of 
communism dominated much of postwar American life and 
politics, even invading popular culture. 
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Quarter III 
Big Idea:  American Dream 
VII. The Politics and Culture of Abundance (1952-1960) 

a. Political and Diplomatic History- Analyze how the Eisenhower 
administration represented the politics of the “Middle Way”; 
Describe Eisenhower’s message of moderate Republicanism; 
Identify the dominant issues of the 1956 election and the obstacles 
Eisenhower faced during his second term; Evaluate in what ways 
the Eisenhower administration continued the policies of 
containment; Describe the “New Look” in foreign policy, and how it 
influenced Eisenhower’s handling of the events in Asia, the Middle 
East, and Latin America; Explain the factors that contributed to the 
nuclear arms race. 

b. Social and Economic History- Analyze the factors that contributed 
to the economy of abundance; Explain how technology transformed 
agriculture and industry; Explain the growth of suburbs and the 
decline of cites. Identify what contributed to the growth of the Sun 
Belt; Describe the origins of the modern civil rights movement, and 
note the ways in which activist appealed to the courts and relied on 
mass protest to end racial segregation in America.  

c. Intellectual and Cultural History- Explain how the economy of 
abundance affected American culture; Evaluate the role of 
consumption, religion, domesticity, and television in this culture; 
Identify the counterculture, and the criticisms it levied.  

Big Idea: Limited War, Imperial Presidency 
VIII. Vietnam and the Limits of Power (1961-1975) 

a. Political and Diplomatic History- Identify Kennedy’s New Frontier in 
American foreign policy; Explain the new approach the Kennedy 
administration took towards the third world; Describe the crises with 
Cuba; Examine how Kennedy deepened the U.S. involvement in 
Vietnam; Explain Johnson’s “Americanization” of the war in 
Vietnam, and the effectiveness of this strategy; Identify Nixon’s 
policy of détente and its use with the Soviet Union and China; 
Describe Nixon’s policy of Vietnamization and the reasons for 
Nixon’s secret war in Cambodia; Evaluate the achievements of the 
peace talks and the eventual outcome; Examine the legacies of the 
defeat in Vietnam.  

b. Social and Economic History-  Describe the way the nation was 
polarized  by the war; Evaluate the effect of the antiwar movement 
on American society; Explain why 1968 was a year of upheaval. 

c. Intellectual and Cultural History- Explain the impact of the Vietnam 
War on popular culture. 

 

Big Idea:  Liberalism 
IX. Reform, Rebellion, and Reaction (1960-1974) 

a. Political and Diplomatic History- Identify the promises of  Kennedy’s 
New Frontier, and evaluate  to what extent those promises were 
met; Explain how President Johnson sought to fulfill Kennedy’s 
promise through the Great Society; Describe Washington’s 
response to the black freedom struggle. 

b. Social and Economic History- Describe why the civil rights 
movement of the 1960s is called the “Second Reconstruction”; 
Explain the rise of the Black Power movement, and describe its 
influence on American society; Analyze how the civil rights 
movement of the 1960s inspired other movements including Native 
American protests, Latino struggles for justice, student rebellions, 
the New Left; Analyze the criticisms of the counterculture; Evaluate 
how the movement to save the environment fit into the larger 
culture of “movements”; Identify the origins of the feminist 
movement; Explain the different strategies and criticisms of society 
offered by mainstream and radical feminists.  

c. Intellectual and Cultural History-  Explain the role that civil 
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disobedience and grassroots activism played during the 1960s; 
Evaluate why some historians consider the early 1960s the high 
tide of liberalism; Describe the achievements of feminism, and the 
backlash it provoked during the Nixon administration; Analyze the 
ways in which liberalism persisted during the Nixon administration.  

Quarter IV 

Big Idea:  Conservatism 
X. America Moves to the Right (1969-1989) 

a. Political and Diplomatic History- Explain Nixon’s capitalization on 
postwar conservatism; Describe the constitutional crises that 
confronted the U.S. during Nixon’s administration; Outline the 
events that led to the Watergate scandal, impeachment, and 
Nixon’s resignation; Describe the “outsider” presidency of Jimmy 
Carter; Identify Carter’s position and record on human rights; 
Explain the cold war escalation during Carter’s presidency; 
Describe the influence of an increasingly conservative Supreme 
Court; Describe Reagan’s confrontation with the “evil empire”; 
Outline the increased militarization under Reagan’s administration 
and U.S. interventions abroad; Identify the Iran-Contra scandal, and 
the ability of Reagan to survive this constitutional crisis; Identify the 
factors that contributed to a thaw in Soviet-American relations.  

b. Social and Economic History- Analyze how Jimmy Carter 
addressed the energy crisis of the 1970s and his approach to the 
question of environmental regulation; Describe Reagan’s appeal to 
the New Right as well as groups to groups traditionally within the 
Democratic fold; Explain Reagan’s encouragement of free 
enterprise; Identify the winners and the losers in the eighties 
economy; Examine the minority groups struggles during the 
Reagan administration to protect their gains; Describe the backlash 
against feminists, and outline the burgeoning gay and lesbian rights 
movement.  

c. Intellectual and Cultural History- Identify the factors that contributed 
to the emergence of a grassroots conservative movement; Evaluate 
in what ways Jimmy Carter’s presidency represented a continued 
retreat from liberalism; Evaluate Ronald Reagan’s presidency and 
its representation as ascendant conservatism. 

Big Idea:  Globalization  
XI. The End of the Cold War and the Challenges of Globalization (Since 

1989) 
a. Political and Diplomatic History- Analyze the ways in which 

domestic stalemate and global upheaval shaped George H. W. 
Bush’s presidency; Describe the effects of the Cold War on 
American foreign policy; Explain the reasons for the U.S. to go to 
war with Central American and the Persian Gulf; Explain the issues 
that defined the 1992 election; Analyze the Clinton administrations 
search for political middle ground, and its move to the right; 
Describe the scandals that plagued the Clinton administration, and 
the reasons the House moved to impeach the president; Explain 
America’s place in a “new world order”; Discuss how George W. 
Bush continued the conservative policies of his Republican 
predecessors; Outline the issues in the disputed election of 2000; 
Identify the globalization of terror, and George W. Bush’s policy of 
preemption and unilateralism; Explain the reasons for U.S. war 
against Iraq in 2003.  

b. Social and Economic History- Explain the effects the booming 
economy of the 1990s had on Clinton’s presidency and American 
culture; Describe the debates over globalization and the effects of a 
liberalized foreign trade policy; Analyze how the U.S. became 
internationalized during the 1990s. 

c. Intellectual and Cultural History- Discuss the manner in which 
movies of the 1990s influenced popular culture; Discuss the new 
genres of music which emerged in the 1990s; Discuss 1990s fads; 
Evaluate how social obsessions with celebrity status have 
influenced America in the new millennium; Describe the affect of 
reality shows upon the television medium; Discuss how the internet 
has impacted popular culture and the operation of our daily lives.  
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Curriculum Management System 

Grade Level/Subject:  

Grade 11/US II Honors 

Big Idea:  Modernity, Bolshevism 

Topic: The New Era and Resistance to Change (1919-1929) 

Goal 1: The student will be able to trace the political and social changes after World War I 
and throughout the decade of the 1920s. 

Objectives / Cluster Concepts / 

Cumulative Progress Indicators (CPI's) 

The student will be able to: 

Essential Questions 

Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

7 

Blocks 

1.1 Political and Diplomatic History- 
(6.1;6.4.I.8) 

- Define Bolshevism;  

- Explain the results of the Election of 
1920;  

- Evaluate Harding’s campaign promise of 
a “return to normalcy”.  

1.2 Social and Economic History- 
(6.1;6.4.I.8;6.5) 

- Describe the threats that democracy 
faced in the immediate post- WWI period;  

- Analyze how the Red Scare contributed 
to the erosion of civil liberties after the 
war;  

- Assess in what ways business and 
industry contributed to the beginning of a 
“new era” in the 1920s;  

- Evaluate how the reemergence of 
immigration restrictions and the rebirth of 
the Ku Klux Klan embodied the rejection 
of modernity. 

1.3 Intellectual and Cultural History- 
(6.1;6.4.I.8) 

- Explain how mass production fueled 
growth of a new consumer culture, and 
the effects of this new culture;  

- Describe how the spread of the 
automobile transformed the United 
States. 

Understanding:   

A desire for normality after the war and a fear 
of communism and “foreigners” led to postwar 
isolationism. Americans today continue to 
debate political isolationism and immigration 
policy. In addition, consumer goods fueled the 
business boom of the 1920s as America’s 
standard of living soared. Business, 
technological, and social developments of the 
1920s launched the era of modern 
consumerism. 

 

Essential Questions: 

 Assess to what degree Americans were 
justified in their fears of radicals and 
foreigners in the decade following World 
War I?  

 

 Why do Americans continue to have fears 
of radicals and foreigners today?  

 

NOTE:  The assessment models provided in this 
document are suggestions for the teacher. If the 
teacher chooses to develop his/her own model, 
it must be of equal or better quality and at the 
same or higher cognitive levels (as noted in 
parentheses).  

Depending upon the needs of the class, the 
assessment questions may be answered in the 
form of essays, quizzes, mobiles, PowerPoint, 
oral reports, booklets, or other formats of 
measurement used by the teacher. 

 

Assessment Model: 

 

- A conservative reaction in American politics 
followed peace, most vividly in the labor 
upheaval and Red Scare that swept the nation. 
What factors drove these developments? How 
did they shape the postwar political spectrum? 

- The students will imagine that they are A. 
Mitchell Palmer and will write a memo to 
President Woodrow Wilson explaining the need 
for the Palmer Raids.  

- A scoring rubric will be used.  

(Evaluation, Synthesis) 

 

Materials: 

- Textbook: The American Promise, Chapter 
22-23 

- http://bedfordstmartins.com/roark 

http://bedfordstmartins.com/roark
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Curriculum Management System 

Grade Level/Subject:  

Grade 11/US II Honors 

Big Idea:  Modernity, Bolshevism 

Topic: The New Era and Resistance to Change (1919-1929) 

Goal 1: The student will be able to trace the political and social changes after World War I 
and throughout the decade of the 1920s. 

Objectives / Cluster Concepts / 

Cumulative Progress Indicators (CPI's) 

The student will be able to: 

Essential Questions 

Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

Suggested Learning Acitivies: 

 

- Write opening statements for the Sacco and 
Vanzetti case after examining the evidence 
to determine if the accused were guilty or 
victims of the Red Scare. 

- Analyze Red Scare political cartoons to 
discern the theme and interpret the implied 
message.  

- Write a 1920’s editorial article on the Red 
Scare, deportations, immigration 
restrictions, or isolationism. 
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Curriculum Management System 

Grade Level/Subject:  

Grade 11/US II Honors 

Big Idea:  Modernism, Fundamentalism 

Topic: The Roaring Twenties (1920-1929) 

Goal 2: The student will be able to understand issues such as Prohibition, the changing role 
of women, and the influence of the Harlem Renaissance. 

Objectives / Cluster Concepts / 

Cumulative Progress Indicators (CPI's) 

The student will be able to: 

Essential Questions 

Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

7 

Blocks 

2.1 Political and Diplomatic History- 
(6.1;6.4.I.8) 

- Explain the results of the Election of 
1928.  

2.2 Social and Economic History- (6.1;6.4.I.8; 
6.4.I.10; 6.5) 

- Describe how Prohibition played out in 
the 1920s;  

- Evaluate how the Scopes Trial, and the 
presidential election of 1928 embodied 
the rejection of modernity;  

- Analyze the “new woman” and the “new 
Negro” movements;  

- Determine the extent to which there was 
a sexual revolution in the 1920s. 

2.3 Intellectual and Cultural History- 
(6.1;6.4.I.8) 

- Explain how the film industry and 
professional sports contributed to popular 
culture of the 1920s;  

- Describe how artists and intellectuals 
respond to this mass culture.  

Understanding:  

 Americans experienced cultural conflicts as 
customs and values changed in the 1920s. The 
way in which different groups react to change 
continues to cause conflict today. 

 

Essential Questions: 

 

 What are the differences between urban 
and rural lifestyles? 

 

 Why do young people’s attitudes toward 
life differ from those of the preceding 
generation?  

 

 What makes a hero? 

NOTE:  The assessment models provided in this 
document are suggestions for the teacher. If the 
teacher chooses to develop his/her own model, 
it must be of equal or better quality and at the 
same or higher cognitive levels (as noted in 
parentheses).  

Depending upon the needs of the class, the 
assessment questions may be answered in the 
form of essays, quizzes, mobiles, PowerPoint, 
oral reports, booklets, or other formats of 
measurement used by the teacher. 

 

Assessment Model: 

- Did the image of the “New Woman” 
represent or contradict the experiences of 
most women in the United States during the 
1920s?  

- The students will imagine they are 1920s 
reporters investigating the lives of American 
women’s during this decade. They will 
consider the ways women’s experiences 
with work, politics, consumption, and/or 
modern culture varied by race, ethnicity, 
geography, and social class. They will 
document their findings in a 
magazine/journal format.  

- Based on the information they find, the 
students will argue that women’s lives in the 
1920s were more deeply influenced by 
innovation or by tradition.  

- A scoring rubric will be used.  
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Curriculum Management System 

Grade Level/Subject:  

Grade 11/US II Honors 

Big Idea:  Modernism, Fundamentalism 

Topic: The Roaring Twenties (1920-1929) 

Goal 2: The student will be able to understand issues such as Prohibition, the changing role 
of women, and the influence of the Harlem Renaissance. 

Objectives / Cluster Concepts / 

Cumulative Progress Indicators (CPI's) 

The student will be able to: 

Essential Questions 

Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

(Analysis, Evaluation, Synthesis) 

 

Materials: 

- Textbook: The American Promise, Chapter 
23 

- http://bedfordstmartins.com/roark 

 

Suggested Learning Activities:  

- Thematic Essay:  

- How did the new freedoms of the 1920s 
challenge older conceptions of gender and 
race? 

- Why did the relationship between urban 
and rural America deteriorate in the 1920s?  

 

- Read and interpret Langston Hughes poetry 
and identify the themes of his writings. 

- View Clip from Inherit the Wind to 
understand the debate between science 
and religion. 

- Read background and article on Intelligent 
Design and have a guided discussion on 
pro and con arguments of the “Kitzmiller v. 
Dover Area School District” case. (2005) 

 

http://bedfordstmartins.com/roark
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Curriculum Management System 

Grade Level/Subject:  

Grade 11/US II Honors 

Big Idea:  Big Government, Small Government  

Topic: The Great Crash and Life during the Depression (1929-1932) 

Goal 3: The student will be able to understand the causes and consequences of the Great 
Depression and the futility of Hoover’s actions to limit the damage. 

Objectives / Cluster Concepts / 

Cumulative Progress Indicators (CPI's) 

The student will be able to: 

Essential Questions 

Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

8 

Blocks 

3.1 Political and Diplomatic History- 
(6.1;6.4.J.1-2) 

- Explain how the Depression reshaped 
American politics. 

3.2 Social and Economic History- (6.1;6.4.J.1-
2;6.5) 

- Discuss the various factors that 
contributed to the Great Crash of 1929;  

- Define the doctrine of “laissez-faire”;  

- Evaluate President Hoover’s response 
to the Great Depression and why did it 
prove to be inadequate;  

- Describe how the Great Depression 
affected the lives of ordinary Americans. 

3.3 Intellectual and Cultural History- 
(6.1;6.4.J.1-2) 

- Analyze photography from the 
Depression era;  

- Explain how Hollywood and music 
offered an escape from the Great 
Depression.  

Understanding:  

As the prosperity of the 1920s ended, severe 
economic problems gripped the nation. The 
Great Depression has had lasting effects on 
how Americans view themselves and the 
government’s responsibility in the health and 
wealth of the people. 

 

Essential Questions: 

 How important is public confidence to the 
health of the economy? 

 

 How is what happens to men during a 
crisis different from what happens to 
women? Children? 

 

 What is the responsibility of government to 
help people in need? 

 

 

 

 

NOTE:  The assessment models provided in this 
document are suggestions for the teacher. If the 
teacher chooses to develop his/her own model, 
it must be of equal or better quality and at the 
same or higher cognitive levels (as noted in 
parentheses).  

Depending upon the needs of the class, the 
assessment questions may be answered in the 
form of essays, quizzes, mobiles, PowerPoint, 
oral reports, booklets, or other formats of 
measurement used by the teacher. 

 

Assessment Model: 

- The students will imagine they are 
songwriters from the Great Depression.  

- They will create original song/rap lyrics 
about hardships of Great Depression from 
the following perspectives: 

o Herbert Hoover 

o Business Owner 

o Farmer 

o Shantytown Dweller 

o Bonus Army Marcher 

o Etc.  

- A scoring rubric should be used.  

(Evaluation, Synthesis) 
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Curriculum Management System 

Grade Level/Subject:  

Grade 11/US II Honors 

Big Idea:  Big Government, Small Government  

Topic: The Great Crash and Life during the Depression (1929-1932) 

Goal 3: The student will be able to understand the causes and consequences of the Great 
Depression and the futility of Hoover’s actions to limit the damage. 

Objectives / Cluster Concepts / 

Cumulative Progress Indicators (CPI's) 

The student will be able to: 

Essential Questions 

Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

Materials: 

- Textbook: The American Promise, Chapter 
23 

- http://bedfordstmartins.com/roark 

 

Suggested Learning Activities:  

- Thematic Essay:  

- The Great Depression plunged the nation into a 
profound crisis with staggering personal and 
national costs. How did Americans attempt to 
lessen the impact of these circumstances? In 
your answer, discuss and compare the 
responses of individual Americans and the 
federal government. 

- How did the shifting government policy 
contribute to both the boom of the 1920s and 
the bust of 1929? In your answer, consider the 
role domestic and international policy played in 
these developments, including matters of 
taxation, tariffs, and international banking. 

- View photographs from the Great Depression, 
specifically Dorothea Lange’s “Migrant Mother.” 
In groups, create a story or thematic essay  to 
accompany each photo.  

- View Clip from film Cinderella Man to 
demonstrate the effects on a family living in the 
suburbs of New Jersey. 

- Create a diagram for Trickle-Down Economics 
to understand the theory behind the 
Reconstruction Finance Corporation and 
evaluate the degree of its success. 

http://bedfordstmartins.com/roark
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Curriculum Management System 

Grade Level/Subject:  

Grade 11/US II Honors 

Big Idea:  Big Government, Small Government  

Topic: The Great Crash and Life during the Depression (1929-1932) 

Goal 3: The student will be able to understand the causes and consequences of the Great 
Depression and the futility of Hoover’s actions to limit the damage. 

Objectives / Cluster Concepts / 

Cumulative Progress Indicators (CPI's) 

The student will be able to: 

Essential Questions 

Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

- Write several letters to the editor expressing 
more than one point of view about the Bonus 
Army’s march on Washington in 1932. 
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Curriculum Management System 

Grade Level/Subject:  

Grade 11/US II Honors 

Big Idea:  Welfare State 

Topic:    The New Deal Experiment (1932-1939) 

Goal 4: The student will be able to understand the impetus for FDR’s New Deal legislations 
and the impact of these policies on the American nation.  

Objectives / Cluster Concepts / 

Cumulative Progress Indicators (CPI's) 

The student will be able to: 

Essential Questions 

Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

8 

Blocks 

4. 1 Political and Diplomatic History- 
(6.1;6.4.J.2-4) 

- Explain the issues shaped by the 
presidential campaign of 1932 and how 
the candidates’ strategies differ;  

- Analyze what Roosevelt’s victory 
signaled for the country.  

4. 2 Social and Economic History- 
(6.1;6.4.J.2-4;6.5) 

- Identify the focus of the initial reforms 
enacted during Roosevelt’s first one 
hundred days in office;  

- Describe how the Second New Deal 
moved the country towards a welfare 
state;  

- Explain the resistance critics mounted 
against the New Deal.  

4. 3 Intellectual and Cultural History- 
(6.1;6.4.J.2-4) 

- Identify The Grapes of Wrath;  

- Analyze WPA artwork. 

Understanding:  

After becoming president, Franklin Delano 
Roosevelt used government programs to 
combat the Depression. Americans still benefit 
from programs begun during the New Deal, 
such as bank and stock market regulations and 
the Tennessee Valley Authority. From this era, 
today Americans still debate how large a role 
government should play in American life.   

 

Essential Questions: 

 Should the government be involved in 
ensuring that people have opportunities for 
employment? Defend your answer.  

 

 What is the legacy of the welfare state? 

 

 Was the New Deal anti-business and anti-
free enterprise? 

 

 

NOTE:  The assessment models provided in this 
document are suggestions for the teacher. If the 
teacher chooses to develop his/her own model, 
it must be of equal or better quality and at the 
same or higher cognitive levels (as noted in 
parentheses).  

Depending upon the needs of the class, the 
assessment questions may be answered in the 
form of essays, quizzes, mobiles, PowerPoint, 
oral reports, booklets, or other formats of 
measurement used by the teacher. 

 

Assessment Model: 

Debate: Was the New Deal the Third American 
Revolution? Or was it a continuation of what had 
come before? 

- What aspects of the New Deal were really 
new, and what elements drew on reforms 
initiated by Populists and Progressives? 

- How might the United States have been 
different if Roosevelt’s efforts to enact New 
Deal legislation had been foiled by 
conservatives and business interests? 

- Would Republicans have been able to 
continue the status quo? Or would the 
United Sates have moved in other more 
radical directions? 

- A scoring rubric will be used.  

(Evaluation, Synthesis) 
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Curriculum Management System 

Grade Level/Subject:  

Grade 11/US II Honors 

Big Idea:  Welfare State 

Topic:    The New Deal Experiment (1932-1939) 

Goal 4: The student will be able to understand the impetus for FDR’s New Deal legislations 
and the impact of these policies on the American nation.  

Objectives / Cluster Concepts / 

Cumulative Progress Indicators (CPI's) 

The student will be able to: 

Essential Questions 

Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

 

Materials: 

- Textbook: The American Promise, Chapter 
24 

- http://bedfordstmartins.com/roark 

 

Suggested Learning Acitivies:  

 

- Write a fireside chat for broadcast on the 
radio explaining one of the New Deal 
programs. 

- Write an attack on the New Deal for 
broadcast on the radio as one of the New 
Deal critics. (Huey Long, Father Coughlin) 

- Create an illustrated time line of the first 
100 days. Select one agency and create a 
classfied ad or advertisement on the 
program it created. 

 

 

http://bedfordstmartins.com/roark
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Curriculum Management System 

Grade Level/Subject:  

Grade 11/US II Honors 

Big Idea:  Isolationism, Appeasement  

Topic: The United States and the Second World War (1939-1945) 

Goal 5: The student will be able to trace the American response in the 1930s and 
understand the military campaigns and efforts on the home front that won World War II.  

Objectives / Cluster Concepts / 

Cumulative Progress Indicators (CPI's) 

The student will be able to: 

Essential Questions 

Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

9 

Blocks 

5.1 Political and Diplomatic History- 
(6.1;6.4.J.5-7) 

- Identify the foreign policy dilemmas that 
confronted the United States during the 
inter-war years;  

- Explain the events that led to the onset 
of war;  

- Outline the crucial military and 
diplomatic events of 1941 through 1945;   

- Describe how the war influenced 
American politics, and what were the 
reasons behind FDR’s victory in the 1944 
presidential election;  

- Debate why Harry S. Truman decided to 
drop the atomic bomb on Japan. 

5. 2 Social and Economic History- 
(6.1;6.4.J.5-7;6.5) 

- Describe how America mobilized for war 
in terms of economic initiatives, 
“homeland security,” and the raising of an 
army;  

- Analyze the effect the war had on 
American society;  

- Identify the role of women and families 
in the war effort;  

- Explain how racial prejudice shaped the 
U.S. war effort, and what was the “Double 
V” campaign. 

5.3 Intellectual and Cultural History- 
(6.1;6.4.J.5-7) 

- Examine why the United States 

Understanding:  

Allied forces, led by the United States and 
Great Britain, battled Axis powers for control of 
Europe and North Africa. During World War II, 
the United States assumed a leading role in 
world affairs that continue today. 

 

Essential Questions: 

 To what extent should World War II be 
considered the “good war?” 

 

 What sacrifices would you and your family 
be willing to make in times of war? 

 

 Is it legitimate to hold people accountable 
for crimes committed during wartime or 
should they be given asylum after the war 
ends? 

 

 

NOTE:  The assessment models provided in this 
document are suggestions for the teacher. If the 
teacher chooses to develop his/her own model, 
it must be of equal or better quality and at the 
same or higher cognitive levels (as noted in 
parentheses).  

Depending upon the needs of the class, the 
assessment questions may be answered in the 
form of essays, quizzes, mobiles, PowerPoint, 
oral reports, booklets, or other formats of 
measurement used by the teacher. 

 

Assessment Model: 

- World War II is often described by 
historians as a “good war” or a “necessary 
war.”  

- In small group configurations, students will 
examine aspects of World War II such as: 
United States motivations for entering the 
war and the processes through which it 
became involved; the conduct of the war by 
the American military and its impact on 
those who fought; the war’s impact on the 
lives of American civilians; or the war’s 
effects on the United States government’s 
role at home and in the world at large. 

- Using their findings, students will evaluate 
the assessment of World War II as a “good 
or necessary war” in the format of a Power 
Point oral presentation.  

- A scoring rubric will be used.  

(Evaluation, Synthesis) 
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Curriculum Management System 

Grade Level/Subject:  

Grade 11/US II Honors 

Big Idea:  Isolationism, Appeasement  

Topic: The United States and the Second World War (1939-1945) 

Goal 5: The student will be able to trace the American response in the 1930s and 
understand the military campaigns and efforts on the home front that won World War II.  

Objectives / Cluster Concepts / 

Cumulative Progress Indicators (CPI's) 

The student will be able to: 

Essential Questions 

Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

abandoned its neutral policy in favor of 
becoming the “arsenal of democracy”;  

- Identify appeasement;  

- Analyze oral history of Japanese-
American internment;  

- Analyze war propaganda.  

 

Materials: 

- Textbook: The American Promise, Chapter 
25 

- http://bedfordstmartins.com/roark 

 

Suggested Learning Acitivies: 

 

- Analyze Dr. Seuss political cartoons to 
decipher the cartoonists’ message. 

o Draw a political cartoon for or 
against the United States entry into 
WWII. 

- Compare the internment of Japanese 
Americans and the Guantanamo Bay 
Detention cases and evaluate the current 
policy of the Department of Homeland 
Security. 

- Listen to the song “Rosie the Riveter.” View 
two images of the icon, and analyze 
editorial cartoons on women in the 
workplace. Hold a class discussion on the 
changing face of women during World War 
II. 

- Write an obituary for President Roosevelt 
that either outlines all of his lifetime 
accomplishments and/or failures. 

- Debate Truman’s decision to use the 
atomic bomb to end World War II. 

 

 

http://bedfordstmartins.com/roark
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Curriculum Management System 

Grade Level/Subject:  

Grade 11/US II Honors 

Big Idea:  Containment 

Topic: Cold War Politics and the Truman Years (1945-1953) 

Goal 6: The student will be able to understand the international and domestic tensions 
resulting from the Cold War.  

Objectives / Cluster Concepts / 

Cumulative Progress Indicators (CPI's) 

The student will be able to: 

Essential Questions 

Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

8 

Blocks 

6.1 Political and Diplomatic History- 
(6.1;6.4.K.1; 6.4.K.4) 

- Describe the U.S. foreign policy shift 
from grand alliance to containment;  

- Explain the origins of the Cold War, and 
Truman’s initial response to it;  

- Examine how the United States sought 
to build a national security state and the 
effects of superpower rivalry on U.S. 
foreign policy;  

- Explain how anti-Communist hysteria 
shaped domestic politics;  

- Explain the reasons the United States 
committed ground troops in Korea;  

- Identify the consequences of the military 
implementation of containment;  

- Describe the fate of U.S. efforts in 
Korea;  

- Explain the Korean War’s influence on 
the presidential election of 1952;  

- Identify the costs of the Korean War. 

6.2 Social and Economic History- (6.1;6.4.K.1; 
6.4.K.4;6.5) 

- Identify President Truman’s Fair Deal 
program;  

- Analyze how Truman’s policy 
recommendations were shaped by 
postwar reconversion and economic 
concerns;  

- Evaluate why the Fair Deal floundered;  

- Describe how returning American 

Understanding:  

The United States and the Soviet Union 
emerged from World War II as two 
“superpowers” with vastly different political and 
economic systems. The differences between 
the United States and the Soviet Union led to a 
Cold War that lasted almost to the 21

st
 century.   

 

Essential Questions: 

 Do Americans with communist or radical 
beliefs pose a threat to the nation? 

 

 Should citizens speak out to preserve the 
rights of others? 

 

 

 

NOTE:  The assessment models provided in this 
document are suggestions for the teacher. If the 
teacher chooses to develop his/her own model, 
it must be of equal or better quality and at the 
same or higher cognitive levels (as noted in 
parentheses).  

Depending upon the needs of the class, the 
assessment questions may be answered in the 
form of essays, quizzes, mobiles, PowerPoint, 
oral reports, booklets, or other formats of 
measurement used by the teacher. 

 

Assessment Model: 

 

Document Based Essay: 

- Prompt: Analyze developments from 1941 to 1949 

that increased suspicion and tension between the 

United States and the Soviet Union.  

- Documents:  

- A) Senator Harry S. Truman to a 
newspaper reporter, June 1941 

- B) The United States ambassador to the 
Soviet Union to Secretary of State Cordell 
Hull, August 10, 1943 

- C) Joseph Stalin, February 6, 1945 

- D) George Kennan, State Department 
official, September 1946 

- E) V.M. Molotov, Soviet foreign minister, 
“The Task of Our Time: Unite Against the 
Enslavement of the People, “ broadcast to 
the Russian people, November 6, 1947 
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Curriculum Management System 

Grade Level/Subject:  

Grade 11/US II Honors 

Big Idea:  Containment 

Topic: Cold War Politics and the Truman Years (1945-1953) 

Goal 6: The student will be able to understand the international and domestic tensions 
resulting from the Cold War.  

Objectives / Cluster Concepts / 

Cumulative Progress Indicators (CPI's) 

The student will be able to: 

Essential Questions 

Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

servicemen changed postwar domestic 
life in the areas of education and civil 
rights.  

6.3 Intellectual and Cultural History- 
(6.1;6.4.K.1; 6.4.K.2) 

- Describe how the fear of communism 
dominated much of postwar American life 
and politics, even invading popular 
culture. 

 

- F) The New York Times, February 25, 1948 

- G) David Low cartoon in the London 
Evening Standard, March 1948 

- H) Gallup Polls conducted in the United 
States 

- A scoring rubric should be used 

(Analysis, Evaluation, Synthesis) 

 

Materials: 

- Textbook: The American Promise, Chapter 
26 

- http://bedfordstmartins.com/roark 

 

Suggested Learning Acitivies: 

 

- Imagine that you are President Truman. 
Write a speech outlining your plans for 
returning the country to peacetime life. 
Include plans for the returning soldiers, the 
end of rations, and the return of business to 
a peacetime economy. 

- Imagine you are a G.I. returning from World 
War II. Write an entry in your diary 
describing your reactions to your first day 
home.  

- Analyze the Marshall Plan graph and 
hypothesize why Stalin refused aid for the 
Soviet Union and its satellite nations. 

 

- Debate Truman’s decision to fire General 

http://bedfordstmartins.com/roark
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Curriculum Management System 

Grade Level/Subject:  

Grade 11/US II Honors 

Big Idea:  Containment 

Topic: Cold War Politics and the Truman Years (1945-1953) 

Goal 6: The student will be able to understand the international and domestic tensions 
resulting from the Cold War.  

Objectives / Cluster Concepts / 

Cumulative Progress Indicators (CPI's) 

The student will be able to: 

Essential Questions 

Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

MacArthur. 

- Make a special supplement for a 
newspaper covering the entire trial of Ethel 
and Julius Rosenberg. Write an editorial or 
letters to the editor.  

- Create a political cartoon with a caption or 
write a short story about McCarthyism and 
the impact of the Communist threat. 
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Curriculum Management System 

Grade Level/Subject:  

Grade 11/US II Honors 

Big Idea:  American Dream 

Topic: The Politics and Culture of Abundance (1952-1960) 

Goal 7: The student will be able to understand the economic, social, and cultural changes 
that occurred in postwar America. 

Objectives / Cluster Concepts / 

Cumulative Progress Indicators (CPI's) 

The student will be able to: 

Essential Questions 

Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

7 

Blocks 

7.1 Political and Diplomatic History- (6.1; 
6.4.K.4; 6.4.K.5) 

- Analyze how the Eisenhower 
administration represented the politics of 
the “Middle Way”;  

- Describe Eisenhower’s message of 
moderate Republicanism;  

- Identify the dominant issues of the 1956 
election and the obstacles Eisenhower 
faced during his second term;  

- Evaluate in what ways the Eisenhower 
administration continued the policies of 
containment;  

- Describe the “New Look” in foreign 
policy, and how it influenced 
Eisenhower’s handling of the events in 
Asia, the Middle East, and Latin America;  

- Explain the factors that contributed to 
the nuclear arms race. 

7.2 Social and Economic History- (6.1;6.4.K.2; 
6.4.K.5; 6.4.K.6; 6.5) 

- Analyze the factors that contributed to 
the economy of abundance;  

- Explain how technology transformed 
agriculture and industry;  

- Explain the growth of suburbs and the 
decline of cites;  

- Identify what contributed to the growth of 
the Sun Belt;  

- Describe the origins of the modern civil 
rights movement, and note the ways in 

Understanding:  

During the 1950s, the economy boomed, and 
many Americans enjoyed material comfort. The 
“American dream,” a notion that was largely 
shaped by the 1950s, is still pursued today. 

 

Essential Questions: 

 What is the American dream of the 1950s? 

 

 How does pressure to conform affect the 
American dream? 

 

 How does advertising promote certain 
lifestyles and ideals? 

 

 

NOTE:  The assessment models provided in this 
document are suggestions for the teacher. If the 
teacher chooses to develop his/her own model, 
it must be of equal or better quality and at the 
same or higher cognitive levels (as noted in 
parentheses).  

 

Assessment Model: 

- Students will imagine they are editors for a 
1950s magazine.  

- They will write 2 articles on the following 
topics: 

o Suez War 

o Election of 1952/1956 

o U-Incident 

o Sputnik 

o Hydrogen Bomb 

o Levittowns 

o Baby Boom 

o Montgomery Bus Boycott 

o Little Rock Nine 

o Etc.  

- They will then prepare a magazine ad for a 
consumer product of the 1950s. 

- A scoring rubric will be used.  

(Evaluation, Synthesis) 
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Curriculum Management System 

Grade Level/Subject:  

Grade 11/US II Honors 

Big Idea:  American Dream 

Topic: The Politics and Culture of Abundance (1952-1960) 

Goal 7: The student will be able to understand the economic, social, and cultural changes 
that occurred in postwar America. 

Objectives / Cluster Concepts / 

Cumulative Progress Indicators (CPI's) 

The student will be able to: 

Essential Questions 

Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

which activist appealed to the courts and 
relied on mass protest to end racial 
segregation in America.  

7. 3 Intellectual and Cultural History- 
(6.1;6.4.K.2; 6.4.K.5) 

- Explain how the economy of abundance 
affected American culture;  

- Evaluate the role of consumption, 
religion, domesticity, and television in this 
culture;  

- Identify the counterculture, and the 
criticisms it levied.  

 

Materials: 

- Textbook: The American Promise, Chapter 
27 

- http://bedfordstmartins.com/roark 

 

Suggested Learning Acitivies: 

 

Thematic Essay:  

- Eisenhower was the first Republican 
president since the New Deal that had 
transformed the federal government. How 
did his “modern Republicanism” address 
Roosevelt’s legacy? How did the shape and 
character of government change, or not, 
during Eisenhower’s administration? 

Research Paper: 

- In the decade following World War II, 
economic prosperity fueled suburbanization 
and the emergence of new cultural norms 
linking consumer goods with personal 
fulfillment.  

- The students are to research the impact of 
consumer culture on everyday life in the 
1940s and 1950s, focusing particularly on 
the ways that the new emphasis on 
prosperity and consumption affected 
Americans of different races and classes.  

 

 

 

http://bedfordstmartins.com/roark
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Curriculum Management System 

Grade Level/Subject:  

Grade 11/US II Honors 

Big Idea:  American Dream 

Topic: The Politics and Culture of Abundance (1952-1960) 

Goal 7: The student will be able to understand the economic, social, and cultural changes 
that occurred in postwar America. 

Objectives / Cluster Concepts / 

Cumulative Progress Indicators (CPI's) 

The student will be able to: 

Essential Questions 

Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

- Students will use their findings to argue that 
consumer culture created a foundation for 
egalitarianism in the post-war United 
States, or a new source of social disparity. 

- Prepare a radio broadcast announcing the 
launching of Sputnik and the Russian lead 
in the space race. 

- Read Eisenhower’s reaction to the U-2 
incident and create a list of questions to ask 
him during a press conference. 

- Write a short story or a play describing 
teenage interests and activities during the 
fifties. 

- Write an article for your newspaper that 
effectively conveys the incidents and 
emotions surrounding the murder of 
Emmett Till and the subsequent trial. 

- Create a journal or diary that records your 
experiences in the Montgomery bus boycott 
and chronicles the progression of the 
boycott.  

- Write two editorials, one for the integration 
of the school and one against the 
integration to appear in the Central High 
School newspaper.  
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Curriculum Management System 

Grade Level/Subject:  

Grade 11/US II Honors 

Big Idea:  Limited War, Imperial Presidency  

Topic: The Vietnam War and the Limits of Power (1961-1975) 

Goal 8: The student will be able to understand the military and political events of the 
Kennedy, Johnson and Nixon administrations. 

Objectives / Cluster Concepts / 

Cumulative Progress Indicators (CPI's) 

The student will be able to: 

Essential Questions 

Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

9 

Blocks 

8.1 Political and Diplomatic History- 
(6.1;6.4.K.4; 6.4.L.1) 

- Identify Kennedy’s New Frontier in 
American foreign policy; 

- Explain the new approach the Kennedy 
administration took towards the third 
world;  

- Describe the crises with Cuba;  

- Examine how Kennedy deepened the 
U.S. involvement in Vietnam;  

- Explain Johnson’s “Americanization” of 
the war in Vietnam, and the effectiveness 
of this strategy;  

- Identify Nixon’s policy of détente and its 
use with the Soviet Union and China;  

- Describe Nixon’s policy of 
Vietnamization and the reasons for 
Nixon’s secret war in Cambodia;  

- Evaluate the achievements of the peace 
talks and the eventual outcome;  

- Examine the legacies of the defeat in 
Vietnam. 

8.2 Social and Economic History- (6.1;6.4.K.4; 
6.4.L.1;6.5) 

- Describe the way the nation was 
polarized  by the war;  

- Evaluate the effect of the antiwar 
movement on American society;  

- Explain why 1968 was a year of 
upheaval.  

 

Understanding:  

The Kennedy and Johnson administrations 
faced some of the most dangerous Soviet 
confrontations in American history. America’s 
response to Soviet threats developed the 
United States as a military superpower. In 
addition, to stop the spread of communism in 
Southeast Asia, the United States used its 
military to support South Vietnam. Since 
Vietnam, the United States considers more 
carefully the risks to its own interests before 
intervening in foreign affairs. 

 

Essential Questions: 

 What are the qualities of an effective 
leader? 

 

 How can a leader motivate and influence 
the public? 

 

 What enables a leader to respond to 
crises? 

 

 Did the Gulf of Tonkin Resolution 
circumvent the Constitution?  

 

 Why did Americans fail to win the “hearts 
and minds” of the Vietnamese? 

 

 

NOTE:  The assessment models provided in this 
document are suggestions for the teacher. If the 
teacher chooses to develop his/her own model, 
it must be of equal or better quality and at the 
same or higher cognitive levels (as noted in 
parentheses).  

Depending upon the needs of the class, the 
assessment questions may be answered in the 
form of essays, quizzes, mobiles, PowerPoint, 
oral reports, booklets, or other formats of 
measurement used by the teacher. 

 

Assessment Model: 

 

Document Based Essay: 

- Prompt:  Analyze the ways in which the 
Vietnam War heightened social, political, 
and economic tensions in the United 
States. Focus your answer on the period 
1964 to 1975.  

- Documents: 

- A) Gulf of Tonkin Resolution, 1964 

- B) Country Joe and the Fish, “I Fell Like I’m 
Fixin’ to Die Rag”, 1965 

- C) Martin Luther King, 1967 

- D) Cartoon: “Onward and Upward”, 1967 

- E) Robert F. Kennedy, 1968 

- F) James Fallows, writing about his 1969 
draft board experience 

- G) Richard Nixon, Address to the Nation, 
1969 
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Curriculum Management System 

Grade Level/Subject:  

Grade 11/US II Honors 

Big Idea:  Limited War, Imperial Presidency  

Topic: The Vietnam War and the Limits of Power (1961-1975) 

Goal 8: The student will be able to understand the military and political events of the 
Kennedy, Johnson and Nixon administrations. 

Objectives / Cluster Concepts / 

Cumulative Progress Indicators (CPI's) 

The student will be able to: 

Essential Questions 

Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

8.3 Intellectual and Cultural History- 
(6.1;6.4.K.4; 6.4.L.1) 

- Explain the impact of the Vietnam War 
on popular culture. 

 

 What are the effects of the media on 
foreign conflicts? 

 

 Is there a relationship between the 
violence of the Vietnam War and the 
growing violence in the United States 
during the late sixties? 

 

 Do you think the United States’ withdrawal 
from Vietnam was a victory for the United 
States or a defeat? Defend your answer.  

 

 

- H) George McGovern, 1972 

- I) The War Powers Act, 1973 

- A scoring rubric should be used 

(Analysis, Evaluation, Synthesis) 

 

Materials: 

- Textbook: The American Promise, Chapter 
29 

- http://bedfordstmartins.com/roark 

 

Suggested Learning Acitivies: 

 

- View the 1
st
 Kennedy-Nixon debate and 

discuss the significance of televised 
debates. 

- Compare and decide between three options 
for handling the Cuban Missile Crisis. 

- Write a dialogue between a “hawk” and a 
“dove.” 

- Prepare a case for or against Lt. William 
Calley for this participation in the My Lai 
Massacre of 1968 and evaluate the 
responsibility of the military with regards to 
the civilian populations. 

- Create a Vietnam Scrapbook of Letters 
from a soldier and loved one in the U.S. 

 

http://bedfordstmartins.com/roark
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Curriculum Management System 

Grade Level/Subject:  

Grade 11/US II Honors 

Big Idea: Liberalism  

Topic: Reform, Rebellion, and Reaction (1960-1974) 

Goal 9: The student will be able to understand the achievements and challenges of the Kennedy and Johnson 
administrations, including the sweeping social protest movements of the 1960s and 1970s. 

Objectives / Cluster Concepts / 

Cumulative Progress Indicators (CPI's) 

The student will be able to: 

Essential Questions 

Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

8 

Blocks 

9.1 Political and Diplomatic History- 
(6.1;6.4.K.4; 6.4.K.6) 

- Identify the promises of  Kennedy’s New 
Frontier, and evaluate  to what extent 
those promises were met;  

- Explain how President Johnson sought 
to fulfill Kennedy’s promise through the 
Great Society;  

- Describe Washington’s response to the 
black freedom struggle. 

9.2 Social and Economic History-  
(6.1;6.4.K.4; 6.4.L.1; 6.4.L.4) 

- Describe why the civil rights movement 
of the 1960s is called the “Second 
Reconstruction”;  

- Explain the rise of the Black Power 
movement, and describe its influence on 
American society;  

- Analyze how the civil rights movement of 
the 1960s inspired other movements 
including Native American protests, Latino 
struggles for justice, student rebellions, 
the New Left;  

- Analyze the criticisms of the 
counterculture;  

- Evaluate how the movement to save the 
environment fit into the larger culture of 
“movements”;  

- Identify the origins of the feminist 
movement;  

Understanding:  

Reforms made in the 1960s have had a lasting 
effect on the American justice system by 
increasing the rights of minorities. In addition, 
campaigns for civil rights and economic justice 
won better representation and opportunity for 
African Americans, Latinos, Native Americans, 
and women. In addition, the ideals and lifestyle 
of the counterculture challenged the traditional 
views of Americans and have left enduring 
marks on American society.   

 

Essential Questions: 

 How far should government go to try to 
right social wrongs? 

 

 Why was there a conservative backlash to 
Great Society programs? 

 

 Are all Americans entitled to the same civil 
rights? 

 

 Does every individual have a responsibility 
to follow the unwritten rules of society? 
Why or why not? 

 

 Do the arts merely reflect social change, or 
can art, music, fashion help to bring about 
social change?  

NOTE:  The assessment models provided in this 
document are suggestions for the teacher. If the 
teacher chooses to develop his/her own model, 
it must be of equal or better quality and at the 
same or higher cognitive levels (as noted in 
parentheses).  

Depending upon the needs of the class, the 
assessment questions may be answered in the 
form of essays, quizzes, mobiles, PowerPoint, 
oral reports, booklets, or other formats of 
measurement used by the teacher. 

 

Assessment Model: 

- Hold a protest movement campus fair for 
the 1960s and 1970s. Students will work in 
groups to organize and run a table on one 
of the following protest movements: 

o Black Power, Farm Workers, 
Women’s Rights, Counterculture, 
American Indian Movement and 
Environment 

- Each table must have a poster, petition, 
give-aways, pamphlet and a media 
component (Power Point or Webpage) 

- The purpose of each group is to convince 
fair attendants to sign their petition and to 
join their movement 

 (Synthesis, Evaluation) 

- A scoring rubric should be used 

(Evaluation, Synthesis) 
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Curriculum Management System 

Grade Level/Subject:  

Grade 11/US II Honors 

Big Idea: Liberalism  

Topic: Reform, Rebellion, and Reaction (1960-1974) 

Goal 9: The student will be able to understand the achievements and challenges of the Kennedy and Johnson 
administrations, including the sweeping social protest movements of the 1960s and 1970s. 

Objectives / Cluster Concepts / 

Cumulative Progress Indicators (CPI's) 

The student will be able to: 

Essential Questions 

Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

- Explain the different strategies and 
criticisms of society offered by 
mainstream and radical feminists.  

9.3 Intellectual and Cultural History- 
(6.1;6.4.K.4; 6.4.L.1; 6.4.L.4) 

- Explain the role that civil disobedience 
and grassroots activism played during the 
1960s;  

- Evaluate why some historians consider 
the early 1960s the high tide of liberalism; 

- Describe the achievements of feminism, 
and the backlash it provoked during the 
Nixon administration;  

- Analyze the ways in which liberalism 
persisted during the Nixon administration.  

 

 

Materials: 

- Textbook: The American Promise, Chapter 
28 

- http://bedfordstmartins.com/roark 

 

Suggested Learning Acitivies: 

- Write a research report on “Who Killed 
Kennedy?” that investigates the 
assassination theories. 

- Analyze the 1964 Election Commercials 
and from them identify the campaign issues 
of Lyndon Johnson and Barry Goldwater. 

- Complete Great Society Chart that 
identifies the purpose of each program and 
the legacy it has today. 

- Outline provisions for a Great Society-
inspired program that addresses a problem 
today, such as poverty, education, health 
care. 

- Analyze the lyrics of protest songs and 
identify the concerns of the decade.  

- Write a rallying chant for Cesar Chavez’s 
lettuce boycott. 

- Write a list of interview questions for the 
Native Americans who occupied Wounded 
Knee, South Dakota in 1973.  

- Students will imagine they had just read 
Betty Friedan’s The Feminine Mystique. 
Students will write a letter to the author 
articulating any questions they might have. 

http://bedfordstmartins.com/roark
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Curriculum Management System 

Grade Level/Subject:  

Grade 11/US II Honors 

Big Idea: Liberalism  

Topic: Reform, Rebellion, and Reaction (1960-1974) 

Goal 9: The student will be able to understand the achievements and challenges of the Kennedy and Johnson 
administrations, including the sweeping social protest movements of the 1960s and 1970s. 

Objectives / Cluster Concepts / 

Cumulative Progress Indicators (CPI's) 

The student will be able to: 

Essential Questions 

Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

Research Paper: 

- Was the United States an agent of social 
change or the target of social activism in 
the decades after World War II? 

- Students will research the civil rights 
movement, the feminist movement, the 
Latino movement, the gay and lesbian 
movement, or the environmental movement 
during the 1950s-1980s, focusing each 
movement’s relationship with the state over 
the course of its efforts.   

- Based on their findings, students will use 
the information they gather to argue 
whether the United States government 
promoted social justice or resisted it. 

-  
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Curriculum Management System 

Grade Level/Subject:  

Grade 11/US II Honors 

Big Idea:  Conservatism 

Topic: America Moves to the Right (1969-1989) 

Goal 10: The student will be able to understand the political, economic, and social events of 
the 1970s and 1980s.  

Objectives / Cluster Concepts / 

Cumulative Progress Indicators (CPI's) 

The student will be able to: 

Essential Questions 

Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

8 

Blocks 

10.1 Political and Diplomatic History- 
(6.1;6.4.L) 

- Explain Nixon’s capitalization on postwar 
conservatism;  

- Describe the constitutional crises that 
confronted the U.S. during Nixon’s 
administration;  

- Outline the events that led to the 
Watergate scandal, impeachment, and 
Nixon’s resignation;  

- Describe the “outsider” presidency of 
Jimmy Carter;  

- Identify Carter’s position and record on 
human rights;  

- Explain the cold war escalation during 
Carter’s presidency;  

- Describe the influence of an increasingly 
conservative Supreme Court;  

- Describe Reagan’s confrontation with 
the “evil empire”;  

- Outline the increased militarization 
under Reagan’s administration and U.S. 
interventions abroad;  

- Identify the Iran-Contra scandal, and the 
ability of Reagan to survive this 
constitutional crisis;  

- Identify the factors that contributed to a 
thaw in Soviet-American relations.  

10.2 Social and Economic History- 
(6.1;6.4.L;6.5) 

Understanding:  

Conservatism reached a high point with the 
election in 1980 of President Ronald Reagan 
and Vice-President George Bush. The 
conservative views of Reagan and Bush 
created policies and priorities that affect 
government spending and budgeting today. 
Beneath the surge of prosperity that marked 
the conservative era of the 1980s lay serious 
social problems. Issues involving healthcare, 
education, civil rights, and equal rights for 
women continue to challenge American 
society. 

 

Essential Questions: 

 What is the difference between the 
conservative view of government and the 
liberal view? 

 

 What groups make up the conservative 
coalition? 

 

 What are the conservatives’ attitudes 
toward existing government programs that 
were established during more liberal 
presidencies? 

 

 

NOTE:  The assessment models provided in this 
document are suggestions for the teacher. If the 
teacher chooses to develop his/her own model, 
it must be of equal or better quality and at the 
same or higher cognitive levels (as noted in 
parentheses).  

Depending upon the needs of the class, the 
assessment questions may be answered in the 
form of essays, quizzes, mobiles, PowerPoint, 
oral reports, booklets, or other formats of 
measurement used by the teacher. 

 

Assessment Model: 

- Students will imagine that they are a 
member of a Congressional committee that 
must investigate the Watergate incident and 
determine if impeachment proceedings 
should be initiated against President Nixon.  

- They will conduct their own investigation 
based on evidence or other information that 
will help them come to their own conclusion 
about what happened and who was 
responsible.  

- Students will then meet with the full 
committee (the class) to discuss their 
findings and try to reach a single decision 
that the committee will publish 

- A scoring rubric should be used 

(Evaluation, Synthesis) 
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Curriculum Management System 

Grade Level/Subject:  

Grade 11/US II Honors 

Big Idea:  Conservatism 

Topic: America Moves to the Right (1969-1989) 

Goal 10: The student will be able to understand the political, economic, and social events of 
the 1970s and 1980s.  

Objectives / Cluster Concepts / 

Cumulative Progress Indicators (CPI's) 

The student will be able to: 

Essential Questions 

Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

- Analyze how Jimmy Carter addressed 
the energy crisis of the 1970s and his 
approach to the question of environmental 
regulation;  

- Describe Reagan’s appeal to the New 
Right as well as groups to groups 
traditionally within the Democratic fold;   

- Explain Reagan’s encouragement of 
free enterprise;  

- Identify the winners and the losers in the 
eighties economy;  

- Examine the minority groups struggles 
during the Reagan administration to 
protect their gains;  

- Describe the backlash against feminists, 
and outline.  

10.3 Intellectual and Cultural History- 
(6.1;6.4.L) 

- Identify the factors that contributed to 
the emergence of a grassroots 
conservative movement;  

- Evaluate in what ways Jimmy Carter’s 
presidency represented a continued 
retreat from liberalism;  

- Evaluate Ronald Reagan’s presidency 
and its representation as ascendant 
conservatism. 

 

Materials: 

- Textbook: The American Promise, Chapter 
30 

- http://bedfordstmartins.com/roark 

 

Suggested Learning Acitivies: 

 

Research Paper:  

- The 1960s saw the emergence of vigorous 
social movements that sought to transform 
the United States by liberalizing the culture 
and empowering the disempowered, as well 
as the mobilization of the right which aimed 
to protect traditional Protestant morality, 
safeguard individual rights, and oppose 
interference by the federal government. 

- Students will examine the political and 
cultural directions taken by the United 
States as a whole between 1968 and the 
1980s and to consider the relative 
influences of both the left and the right.  

- Students will analyze which social 
movement made the most success in terms 
of policy and cultural acceptance.  

- Students will imagine they are members of 
the family of one of the Americans held 
hostage in Iran. Write a diary entry or a 
letter to a friend expressing your feelings 
and fears based on the historical facts that 
surrounded their capture. 

http://bedfordstmartins.com/roark
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Curriculum Management System 

Grade Level/Subject:  

Grade 11/US II Honors 

Big Idea:  Conservatism 

Topic: America Moves to the Right (1969-1989) 

Goal 10: The student will be able to understand the political, economic, and social events of 
the 1970s and 1980s.  

Objectives / Cluster Concepts / 

Cumulative Progress Indicators (CPI's) 

The student will be able to: 

Essential Questions 

Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

- Write a news bulletin about the results of 
the Camp David meetings between 
President Carter, Menachem Begin, and 
Anwar Sadat. 

- Make a cartoon about waiting in a gas line 
and the impact of the crisis. 

- Create a foreign affairs timeline for the 
years 1980-1992 (Regions: Europe, Asia, 
Middle East, Central America/Caribbean) 
Write an editorial that expressing a positive 
or negative view on U.S. foreign policy.  

 

 

 



 38 

S
u

g
g

e
s
te

d
 d

a
y
s
 o

f 

In
s
tr

u
c
ti

o
n

 
Curriculum Management System 

Grade Level/Subject:  

Grade 11/US II Honors 

Big Idea:  Globalization  

Topic: The End of the Cold War and the Challenges of Globalization (Since 1989) 

Goal 11: The student will be able to summarize the political, economic, and social events of 
the 1990s and early 2000s.  

Objectives / Cluster Concepts / 

Cumulative Progress Indicators (CPI's) 

The student will be able to: 

Essential Questions 

Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

7 

Blocks 

11.1 Political and Diplomatic History- 
(6.1;6.4.L) 

- Analyze the ways in which domestic 
stalemate and global upheaval shaped 
George H. W. Bush’s presidency;  

- Describe the effects of the Cold War on 
American foreign policy;  

- Explain the reasons for the U.S. to go to 
war with Central American and the 
Persian Gulf;  

- Explain the issues that defined the 1992 
election;  

- Analyze the Clinton administrations 
search for political middle ground, and its 
move to the right;  

- Describe the scandals that plagued the 
Clinton administration, and the reasons 
the House moved to impeach the 
president;  

- Explain America’s place in a “new world 
order”;  

- Discuss how George W. Bush continued 
the conservative policies of his 
Republican predecessors;  

- Outline the issues in the disputed 
election of 2000;  

- Identify the globalization of terror, and 
George W. Bush’s policy of preemption 
and unilateralism;  

- Explain the reasons for U.S. war against 
Iraq in 2003.  

Understanding:  

The Democrats gained control of the White 
House by moving their party’s platform towards 
the political center. As the Democratic and 
Republican parties move closer in agenda, the 
extreme liberal or conservative viewpoints are 
less popular. In addition, new types of business 
have meant new work environments and new 
challenges for American workers, and 
advances in technology have increased the 
pace but also the comfort of many Americans’ 
daily lives.    

 

Essential Questions: 

 What are the most important issues that 
affect the world today? 

 

 How does technology affect society 
worldwide? 

 

 What are the ways to foster cooperation 
among nations? 

 

 

NOTE:  The assessment models provided in this 
document are suggestions for the teacher. If the 
teacher chooses to develop his/her own model, 
it must be of equal or better quality and at the 
same or higher cognitive levels (as noted in 
parentheses).  

Depending upon the needs of the class, the 
assessment questions may be answered in the 
form of essays, quizzes, mobiles, PowerPoint, 
oral reports, booklets, or other formats of 
measurement used by the teacher. 

 

Assessment Model: 

 

- The 1990’s Oral History Project 

- Students will conduct interviews of people 
who experienced or remember some of the 
following events from the 1990’s and early 
2000’s.  

1. Music/Movies 

2. Sports 

3. Persian Gulf War 

4. Rodney King Riots 

5. Impeachment of Clinton 

6. World Wide Web/Technology Advances 

7. Impeachment of Clinton 

8. Election of 2000 

9. September 11
th
 

10. Iraq War 
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Curriculum Management System 

Grade Level/Subject:  

Grade 11/US II Honors 

Big Idea:  Globalization  

Topic: The End of the Cold War and the Challenges of Globalization (Since 1989) 

Goal 11: The student will be able to summarize the political, economic, and social events of 
the 1990s and early 2000s.  

Objectives / Cluster Concepts / 

Cumulative Progress Indicators (CPI's) 

The student will be able to: 

Essential Questions 

Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

11.2 Social and Economic History- 
(6.1;6.4.L;6.5) 

- Explain the effects the booming 
economy of the 1990s had on Clinton’s 
presidency and American culture;  

- Describe the debates over globalization 
and the effects of a liberalized foreign 
trade policy;  

- Analyze how the U.S. became 
internationalized during the 1990s.  

11.3 Intellectual and Cultural History- 
(6.1;6.4.L) 

- Discuss the manner in which movies of 
the 1990s influenced popular culture;  

- Discuss the new genres of music which 
emerged in the 1990s;  

- Discuss 1990s fads;  

- Evaluate how social obsessions with 
celebrity status have influenced America 
in the new millennium;  

- Describe the affect of reality shows upon 
the television medium;  

- Discuss how the internet has impacted 
popular culture and the operation of our 
daily lives.  

- They must write the questions for the 
interviewee and tape the interview. 

- Each interview must address 5 events. 

- After the interview the students must reflect 
on the positives and negatives of oral 
history. They must create a list of questions 
that arose during the interview process that 
were not  answered and explore those 
areas further in independent research. 

- A scoring rubric should be used 

(Analysis, Evaluation, Synthesis) 

 

Materials: 

- Textbook: The American Promise, Chapter 
31 

- http://bedfordstmartins.com/roark 

 

Suggested Learning Acitivies: 

Debate:  Degree to which the promise of America       
has been filled. 

- What role did immigration play in shaping 
American society during the 1980s and 
1990s? 

- What are these immigrants’ attitudes 
toward their lives, work, families, and 
America? 

- Have immigrants achieved the American 
dream? 

- Do the people themselves think so? 

- Create a foreign affairs timeline for the 

http://bedfordstmartins.com/roark
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Curriculum Management System 

Grade Level/Subject:  

Grade 11/US II Honors 

Big Idea:  Globalization  

Topic: The End of the Cold War and the Challenges of Globalization (Since 1989) 

Goal 11: The student will be able to summarize the political, economic, and social events of 
the 1990s and early 2000s.  

Objectives / Cluster Concepts / 

Cumulative Progress Indicators (CPI's) 

The student will be able to: 

Essential Questions 

Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

years 1980-1992 (Regions: Europe, Asia, 
Middle East, Central America/Caribbean) 
Write an editorial that expressing a positive 
or negative view on U.S. foreign policy.  

- Research the historical roots of the ongoing 
conflict between the Serbs and other ethnic 
groups in the former Republic of 
Yugoslavia. Prepare a brief oral report 
focusing on the roots of ethnic conflict. 

- Create a time line illustrating advances in 
computer technology since 1946. 

- As a member of Congress, write a letter in 
which you attempt to persuade other 
lawmakers to vote either for or against the 
impeachment of President Clinton. 

- Take on the role of a Supreme Court 
justice. Write a statement explaining how 
you voted in Bush v. Gore. 

- Create a photo essay using images and 
sentence captions to tell the story of 
terrorism today. 
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United States History II Honors 

 
COURSE BENCHMARKS 

 
1. The student will be able to trace the political and social changes after World War I and throughout the decade of the 1920s. 
2. The student will be able to understand such issues as Prohibition, the changing role of women, and the influence of the Harlem 

Renaissance. 
3. The student will be able to understand the causes and consequences of the Great Depression and the futility of Hoover’s actions to 

limit the damage. 
4. The student will be able to understand the impetus for FDR’s New Deal legislations and the impact of these policies on the 

American nation. 
5. The student will be able to trace the beginnings of war and the American response in the 1930s and understand the military 

campaigns, political decisions, and efforts on the home front that won World War II. 
6. The student will be able to understand the international and domestic tensions resulting from the Cold War. 
7. The student will be able to understand the economic, social, and cultural changes that occurred in postwar America. 
8. The student will be able to understand the military and political events of the Kennedy, Johnson and Nixon administrations. 
9. The student will be able to understand the achievements and challenges of the Kennedy and Johnson administrations, including the 

sweeping social protest movements of the 1960s and 1970s. 
10.  The student will be able to understand the political, economic, and social events of the 1970s and 1980s and will consider the 

impact of those events on today’s world. 
11.  The student will be able to summarize the political, economic, and social events of the 1990s and early 2000s and will consider the 

impact of those events on today’s world. 
 
 


