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MMoonnrrooee  TToowwnnsshhiipp  SScchhoooollss  
Mission and Goals 

 

 
The mission of the Monroe Township School District, a unique multi-generational community, is to 
collaboratively develop and facilitate programs that pursue educational excellence and foster 
character, responsibility, and life-long learning in a safe, stimulating, and challenging environment to 
empower all individuals to become productive citizens of a dynamic, global society. 
 

Mission 

Goals 
 

To have an environment that is conducive to learning for all individuals. 
 
To have learning opportunities that are challenging and comprehensive in order to stimulate the 
intellectual, physical, social and emotional development of the learner. 
 
To procure and manage a variety of resources to meet the needs of all learners. 
 
To have inviting up-to-date, multifunctional facilities that both accommodate the community and are 
utilized to maximum potential.  
 
To have a system of communication that will effectively connect all facets of the community with the 
Monroe Township School District. 
 
To have a staff that is highly qualified, motivated, and stable and that is held accountable to deliver a 
safe, outstanding, and superior education to all individuals. 



 6 

 
INTRODUCTION, PHILOSOPHY OF EDUCATION, AND EDUCATIONAL GOALS 

 
Philosophy 

 
Social Studies education must foster growth, experience and the application of principles that relate to the understanding of the 

global community while developing knowledge, skills and attitudes consistent with becoming informed, responsible citizens. It is our 
belief that this understanding should derive from immersion in literate activities that promote the use of prior knowledge, critical thinking 
and the development of social and cultural awareness through the practice and application of civics. Emphasis on the study of people 
and significant events over time provides students the opportunity to examine, evaluate and critique the human condition. Through 
thoughtful teaching of the core benchmarks, students will develop a basis for applying these standards with an eye for service, 
tolerance and betterment of the common good of all citizens. 

 
Our philosophy is to provide students with a multitude of opportunities in which they can experience a quality education.  While 

our educational programs take into account the physical, social, and emotional needs of our students, the primary educational focus 
continues to be largely academic in nature. We believe that students learn best when they are able to actively construct meaning.  We 
believe that learning is best experienced when it is student-centered and fosters the capacity to hypothesize, theorize and clearly 
articulate thought. We recognize that students come to school with prior knowledge and pre-existing assumptions about the world 
around them. We believe that the Social Studies curriculum should be problem and/or scenario based and allow students to interact 
with the content.  

 
The curriculum represents the expression of educational ideas in practice. Our curriculum is guided by the use of Essential 

Questions and Big Ideas that help facilitate student-thought and content integration. As our students continue to grow in an ever 
shrinking and changing world, it is our belief that they must become equipped to be global citizens by learning the skills of effective 
cooperation and collaboration for global problem solving.   
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Educational Goals 
 

 To become valuable, contributing members of the increasingly global society, we ask our third grade students to be active, 
thoughtful and responsive members of society.  
 

  
 Students will: 

• Appreciate that they belong to a world and a community in which they play an integral role. 
• Appreciate diversity and respect the contributions, customs and beliefs of the greater community. 
• Understand through problem solving and critical thinking that they can be an agent of positive change in their school, their 

community and in the world in which they live.  
• Inquire about and gain an understanding of individual rights, responsibilities and the role of government to guide peoples lives. 
• Respect the need to value and promote civic awareness and understanding. 
• Communicate ideas by identifying problems, developing solutions and sharing with others.  
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New Jersey State Department of Education  
Core Curriculum Content Standards 

 
 
A note about Social Studies Standards and Cumulative Progress Indicators. 
 
A complete copy of the new Core Curriculum Content Standards for Social Studies are available at:  
 
www.state.nj.us/njded/cccs/s6_ss.htm. 
 
 
 
NJ Educational Mandates: 
 
The New Jersey Commission on Holocaust Education mandates that every board of education shall include instruction on the 
Holocaust and genocides in an appropriate place in the curriculum of all elementary and secondary school pupils. 
http://www.state.nj.us/education/holocaust/about_us/mandate.html 
 
 
The Amistad Bill (A1301), calls on “New Jersey schools to incorporate African-American history into their social studies curriculum.” 
Passed by the New Jersey legislature in 2002, “The Amistad Bill” created the Amistad Commission, a 22- member body charged with 
ensuring that the rich heritage and lessons of black America are fully represented and taught throughout the state’s classrooms.   
http://www.theamistadcommission.com/ 
 
The Assistant Deputy Secretary for Innovation and Improvement, Department of Education, announces that, pursuant to legislation 
passed by Congress, educational institutions receiving Federal funding are required to hold an educational program pertaining to the 
United States Constitution on September 17 of each year. 
http://www.ed.gov/legislation/FedRegister/other/2005-2/052405b.pdf 

http://www.state.nj.us/njded/cccs/s6_ss.htm�
http://www.state.nj.us/education/holocaust/about_us/mandate.html�
http://www.theamistadcommission.com/�
http://www.ed.gov/legislation/FedRegister/other/2005-2/052405b.pdf�
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Social Studies 
 

Scope and Sequence 
 

Quarter I 
Big Idea:  Citizenship 
I. Communities 

a. Government:

b. 

 Identify communities as organizations that support 
people; create a plan to meet the needs of community members. 
People:

c. 
 Identify the different roles individuals have within communities. 

Ideas/Beliefs:

d. 

 Recognize and explain people belong to communities to 
belong, work, and have fun; recognize the various ways communities 
meet the needs of their members. 
Geography:

e. 

 Identify specific location of various communities within 
students’ lives. 
Current Events

f. 

: Recognize and record local events which serve to meet 
the needs of the community; use reading, writing, and speaking skills to 
investigate and evaluate community needs. 
Connections

a.  

: Recognize and discuss the associations that link 
individuals within communities; identify ways in which individuals in a 
community depend upon one another. 

Big Idea:  Citizenship 
II. Rights/responsibilities 

a. Government:

b. 

 Identify the role of the community and government in 
providing services and protecting its citizens; develop an awareness of 
rules and laws; identify the rights and responsibilities necessary to keep 
peace and order. 
People:

c. 
 Apply common rights and responsibilities of any community. 

Ideas/Beliefs:

d. 

 Conclude all citizens have rights and responsibilities in 
the community; examine and demonstrate rights and responsibilities. 
Current Events: 

e. 

Identify realistic community needs and develop/share 
solutions to current issues.  
Connections:

Big Idea: Citizenship 

 Collaborate to solve conflicts within various community 
settings. 

III. Government 
a. Government: 

b. 

Identify and examine the different levels and branches of 
government; interpret and illustrate functions of government. 
People: 

c. 

Recognize characteristics of strong leaders; participate in and 
evaluate a variety of democratic decision-making situations. 
Ideas/Beliefs

d. 

: Explain and support the importance of consent of the 
citizens to the functions of government. 
Current Events

e. 

: Apply knowledge of community and leadership to the 
electoral process. 
Connections

Big Idea: Citizenship 

: Conclude government functions to keep order, resolve 
conflicts, and protect citizens; analyze situations in order to defend 
community and personal situations.  

IV. Culture 
a. People:

b. 

 Recognize that heritage differs among community members; 
compare and contrast different cultural groups in the community. 
Ideas/Beliefs:

c. 

 Conclude that many communities have a variety of ethnic 
groups which serve to create a new, diverse culture; distinguish the 
ways in which different groups demonstrate heritage. 
Geography: 

d. 

Identify and find the different locations which contribute to 
the local culture. 
Current Events:

e. 

 Describe how individuals have changed communities 
over time. 
Connections:

 
 

 Identify how customs, traditions, and heritage are shared 
across time and location. 
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Quarter II  
Big Idea:  Geography 
V. Place/Location 
a. People:
a. 

 Recognize and list human modifications and features of a place. 
Ideas/Beliefs:

b. 

 Identify and apply map reading as a visual strategy for 
problem solving. 
Geography:

c. 

 Identify and apply map skills using a variety of physical, 
political, and road maps as well as atlases; design maps using proper 
terminology and symbols; describe and explain direction in oral and written 
form. 
Economics:

d. 

 Recognize that maps depict resources essential to economic 
trade. 
Current Events:

e. 
 Use map skills to locate places of interest. 

Connections:

Big Idea:  Geography 

 Discover and explain that maps link people and regions. 

VI. Map Skills 
a. Governmen
       government found in different places. 

t: Connect physical location and life style to the type of 

b. People
       environment of their location. 

: Compare/contrast and describe how people adapt to the physical 

c. Ideas/Beliefs
       in lifestyle. 

: Explain how geographical differences contribute to variations  

d. Geography
       urban, suburban, and rural settings and their impact on life style. 

: Demonstrate an understanding of the difference between 

e. Economics
       of the people; conclude that resources in a given area contribute to the 
       economy of the people. 

: Infer that a place’s physical location contributes to the lifestyle 

f. Current Events

g. 

:  Apply map skills to understand the relationship to current 
events and the individual’s place in the world 

Connections:
 

 Discover and explain that maps link people and regions. 
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Quarter III 

Big Idea:  Economics 
VII. Goods/Services 
a. People:
       situations; categorize individual’s needs within and across different 
       situations. 

 Identify the needs of consumers and the unlimited wants in various 

b. Ideas/Beliefs:
       consumers 

 Recognize the inter-relatedness of goods, services, and 

c. Geography:
       products, and services. 

 Recognize geographical locations provide different needs,  

d. Economics:
       goods/services, producers/consumers. 

 Define and explain economics and associated terms: needs, 

e. Current Events:
f. 

 Link the role of economics to the greater community. 
Connections:

      consumers are linked by common needs; role-play the responsibilities of 
      producers and consumers. 

 Demonstrate the understanding that producers and 

Big Idea:  Economics 
VIII. Being a Thoughtful Consumer 
a. People
       establish protocols for being good consumers 

: Recognize the role of the consumer in the price of products;  

b. Ideas/Beliefs
       resource; examine the reasons and consequences of spending and saving 
       money.  

: Understand and demonstrate that money is a limited  

c. Economics
       impact of scarcity on production and distribution; establish prices for items 
       in a simulated sales environment and observe what happens during the  
      sale of those items; develop a plan to reach short-term savings goals. 

: Define and explain associated economic terms; explain the  

d. Current Events
       greater world. 

: Conclude that economic choices have an impact on the  

a. Connections

 

: Make the connection between decisions and opportunity cost; 
understand and experience the relationship between supply, demand, and 
cost. 

Big Idea:  Economics 
IX. Production, Distribution, and the Global Marketplace 
a. Government
       goods. 

: Explain the limitations government places on distribution of  

b. People
       business. 

: Understand, compare, and experience the roles individuals have in 

c. Ideas/Beliefs
       note advantages and disadvantages of each. 

: Compare products of artisans to mass-produced goods and 

d. Geography
       recognize interdependence is linked to natural resources.  

: Examine the marketplace as a connection to the larger world; 

e. Economics
       overhead, profit, marketing, and free enterprise, import, export , and  
       interdependence; explore the concept of economic specialization and  
       distribution; create a production situation in which consumers must make 
       good choices with limited economic resources. 

: Define and explain economic terms such as specialization,  

f. Current Events
       global economy. 

: Conclude that economic choices have an impact on a  

g. Connections
       advertising. 
 
 
 
 
 

: Describe how competition for products increases through  
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Quarter IV 
Big Idea:  Historical Influences 
X.  US History and American Culture 

a. Government
b. 

: Trace the early history of the American settlement. 
People

c. 

: Discuss significant American leaders; recognize individuals 
have contributed to the growth and change of the United States; explain 
the importance of selected American heroes. 
Ideas/Beliefs

d. 

: Distinguish fact from fiction; understand cultural heritage 
is represented through literature and song; define prejudice and 
interpret its influence on the collective population; explain how cultural 
heritage can be celebrated through memorials, monuments, and 
holidays; examine human rights through history. 
Geography

e. 

: Discuss the role of key cities and states in the growth of 
the United States 
Economics

f. 

: Connect the economic growth of the United States with 
historical events. 
Current Events

g. 

: Apply the concept of cause/effect and consequences to 
historical events. 
Connections

Big Idea:  Historical Influences 

: Examine and explain the social-cultural aspects of 
historical periods such as the Revolutionary War, Civil War, Great 
Depression, Immigration, and the Civil Rights Movement. 

XI. Inventors 
a. People:
       influenced modern life. 

 Identify and discuss great inventors and their ideas which have 

b. Ideas/Beliefs:
       technological advances from the past; compare and contrast early 
       inventions with their more modern counterparts. 

 Determine that inventiveness is fueled by dreams, need, and 

c. Economics:
      the nation and the world. 

 Link the significance of individual inventions to the economy of  

d. Connections:
       product based on a perceived need; adapt and model thinking in a hands- 
       on situation. 

 Apply scientific thinking and problem solving to creating a 

Big Idea: Historical Influences 
XII.  Current Events/Media 

a. People:

b. 

 Compare and contrast people and the events that influence 
them. 
Ideas/Beliefs:

c. 

 Distinguish between fact and fiction; identify and evaluate 
persuasive language; develop an eye for identifying propaganda. 
Geography: 

d. 

 Recognize and explain that current events and the media 
connect individuals from around the world; understand that global 
events have an impact on different geographical regions. 
Economics:

e. 

 Read and discuss advertisements to better understand the 
impact of the print media on the economy. 
Current Events

f. 

: Identify national and global events that have an impact 
on the individual; read and discuss print media in order to gain a better 
understanding of the world. 
Connections:

 

 Use research as a tool for academic and social growth; 
explain how present issues are connected to the past. 
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Curriculum Management System 
Grade Level/Subject

Big Idea:  Citizenship 
:  

Grade 3/Social Studies 
Goal 1: Students will be able to identify purposes for living in communities and the various 

communities to which he/she belongs. 
Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

5 1.1. Government:

1.2. 

 Identify 
communities as 
organizations that support 
people; create a plan to 
meet the needs of 
community members. 
(6.2.2.A.3, 6.2.4 A.3, A5; 
6.2.4 D.1, D.2) 
People:

1.3. 

 Identify the different 
roles individuals have within 
communities. (6.2.2.A.3, 
6.2.4 A.3, A5; 6.2.4 D.1, 
D.2) 
Ideas/Beliefs:

1.4. 

 Recognize 
and explain people belong 
to communities to belong, 
work, and have fun; 
recognize the various ways 
communities meet the 
needs of their members. 
(6.2.2.A.3, 6.2.4 A.3, A5; 
6.2.4 D.1, D.2; 6.5.4.B.1) 
Geography:

1.5. 

 Identify specific 
location of various 
communities within 
students’ lives. (6.2.4 A.3, 
A5; 6.2.4 D.1, D.2; 
6.5.4.B.1) 
Current Events

• Why do we belong to communities? 

: Recognize 
and record local events 
which serve to meet the 
needs of the community; 
use reading, writing, and  

• What are the roles within communities? 
NOTE:  The assessment models provided in this 
document are suggestions for the teacher. If the 
teacher chooses to develop his/her own model, 
it must be of equal or better quality and at the 
same or higher cognitive levels (as noted in 
parentheses).  
Depending upon the needs of the class, the 
assessment questions may be answered in the 
form of essays, quizzes, mobiles, PowerPoint, 
oral reports, booklets, or other formats of 
measurement used by the teacher. 
Assessment Model: Design and conduct a survey 
of the communities to which you belong. Evaluate 
which are most successful in meeting the needs of 
their members. List areas in which these 
communities are lacking and create a plan to further 
meet the constituents’ needs. Each survey/plan 
must: 

1. Identify specific examples of how needs are 
met. (Knowledge, Comprehension) 

2. Rate the effectiveness of how well the 
membership and services provided 
contribute to member well-
being/satisfaction. (Analysis and 
Evaluation) 

3. What would you recommend to improve the 
effectiveness of the community to meet the 
needs of its members? Knowledge, 
Analysis, Evaluation) 

4. Be prepared to defend your findings with 
supporting evidence. (Evaluation) 
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Curriculum Management System 
Grade Level/Subject

Big Idea:  Citizenship 
:  

Grade 3/Social Studies 
Goal 1: Students will be able to identify purposes for living in communities and the various 

communities to which he/she belongs. 
Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

speaking skills to                        
investigate    

           and evaluate community  
           needs. 
           (6.1.4.A.4, A.5) 
1.6. Connections

 

: Recognize 
and discuss the 
associations that link 
individuals within 
communities; identify ways 
in which individuals in a 
community depend upon 
one another. (6.2.2.A.3) 

 
   Suggested Activities: 
• Identify specific communities of relevance 

(classroom, school, neighborhood, teams, 
church, town, etc.) in Monroe. 

• Classify the purposes of the communities to 
which you belong. 

• Critique how these well these communities 
meet the needs of their members. 

• Compare/contrast function/purpose of each 
community to which students belong. 

• Interview school or town community members 
about their role in the community and present to 
class. 

 
 
Resources: 
• What is a Community? (Kalman) 
• Peanut’s Emergency (Christine Salat) 

 
    Weblink: 
http://teacher.scholastic.com/lessonrepro/k_2theme
/communities.htm 
 
 

http://teacher.scholastic.com/lessonrepro/k_2theme/communities.htm�
http://teacher.scholastic.com/lessonrepro/k_2theme/communities.htm�
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Curriculum Management System 
Grade Level/Subject

Big Idea:  Citizenship 
:  

Grade 3/Social Studies 
Goal 2: Students will communicate the ways in which the community meets the needs of its citizens. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

5 2.1. Government:

2.2. 

 Identify 
communities as 
organizations that support 
people; create a plan to 
meet the needs of 
community members. 
(6.2.2.A.3, 6.2.4 A.3, A5; 
6.2.4 D.1, D.2) 
People:

2.3. 

 Identify the different 
roles individuals have within 
communities. (6.2.2.A.3, 
6.2.4 A.3, A5; 6.2.4 D.1, 
D.2) 
Ideas/Beliefs:

2.4. 

 Recognize 
and explain people belong 
to communities to belong, 
work, and have fun; 
recognize the various ways 
communities meet the 
needs of their members. 
(6.2.2.A.3, 6.2.4 A.3, A5; 
6.2.4 D.1, D.2; 6.5.4.B.1) 
Geography:

2.5. 

 Identify specific 
location of various 
communities within 
students’ lives. (6.2.4 A.3, 
A5; 6.2.4 D.1, D.2; 
6.5.4.B.1) 
Current Events

• How can the needs of all community members be met? 

: Recognize 
and record local events 
which serve to meet the 
needs of the community; 
use reading, writing, and 

 
Assessment Model: Students will identify a need 
for an additional “community” in the school/town. 
Students will create a PowerPoint slide show 
proposal/ advertisement for a new community to be 
presented to the class. Presentations should 
include: 
1. A description of the community and its role in 

meeting the needs of its members (belonging, 
working, having fun). (Comprehension, 
Application, Evaluation) 

2. Three roles within the community to ensure it 
meets its purpose. (Comprehension, 
Application 

3. Distinguishing criteria for how the community 
meets the three purposes previously set forth. 
(Analysis and Evaluation)  

Ask yourself: 
4. How does this community meet your individual 

needs? Would you want to belong and why? 
(Evaluation) 

5. Have I addressed meeting the diverse needs of 
many people in developing my community? 
(Application and Evaluation) 

 
Suggested Activities: 
• Investigate/brainstorm the jobs necessary to 

meet the needs of all its purpose, goals, and 
guidelines for community members. 

• Create a “community”: establish membership. 
• Develop interview questions for a “manager” for 

said community. Present through role play. 
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Curriculum Management System 
Grade Level/Subject

Big Idea:  Citizenship 
:  

Grade 3/Social Studies 
Goal 2: Students will communicate the ways in which the community meets the needs of its citizens. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

speaking skills to investigate 
and evaluate community 
needs. (6.1.4.A.4, A.5) 

2.6. Connections

 

: Recognize 
and discuss the 
associations that link 
individuals within 
communities; identify ways 
in which individuals in a 
community depend upon 
one another. (6.2.2.A.3) 
 

• Assign small groups a community known to 
students. Students develop supporting facts for 
meeting the needs of community members and 
debate another group. 

Resources: 
• Roxaboxen

• 

 (Alice McIerran and Barbara 
Cooney) 
A More Perfect Union: The Story of Our 
Constitution 

• 
(Guilio Maestro) 

On the Town: A Community Adventure

• 

 (Judith 
Caseley) 
Desert Town 

• 
(Bonnie Geisert) 

What is a Community? From A to Z

• 

 (Bobbie 
Kalman) 
Houses and Homes (

 
Weblink: 

Ann Morris) 

http://www.rainbowhorizons.com/teaching_units/ind
ex.php?CID=Grade_3 

 

 
 

http://www.rainbowhorizons.com/teaching_units/index.php?CID=Grade_3�
http://www.rainbowhorizons.com/teaching_units/index.php?CID=Grade_3�
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Curriculum Management System 
Grade Level/Subject

Big Idea:  Citizenship 
:  

Grade 3/Social Studies 
Goal 3: The student will be able to define an individual’s rights and responsibilities in the community. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

5 3.1. Government:

3.2. 

 Identify the 
role of the community and 
government in providing 
services and protecting its 
citizens; develop an 
awareness of rules and 
laws; identify the rights and 
responsibilities necessary to 
keep peace and order. 
(6.2.4.A.1, A.2, A.5; 6.2.4 
B.1; 6.2.4 C.3; 6.2.4. D.1, 
D.2; 6.2.4 E.2; 6.5.4 B.1) 
People:

3.3. 

 Apply common 
rights and responsibilities of 
any community. (6.2.4 A.1, 
A.3, A.5; 6.2.4 D.1, D.2) 
Ideas/Beliefs:

3.4. 

 Conclude all 
citizens have rights and 
responsibilities in the 
community; examine and 
demonstrate rights and 
responsibilities. (6.2.4 A.1, 
A.3, A.5; 6.2.4 C.3; 6.2.4 
D.1, D.2; 6.5.4 B.1) 
Current Events: 

3.5. 

Identify 
realistic community needs 
and develop/share solutions 
to current issues. (6.1.4 A.3; 
6.2.4 C.3; 6.2.4 D.2; 6.2.4 
E.5; 6.4.4 A.6; 6.5.4 A.2) 
Connections:

• What are my rights and responsibilities as a member of 
any/all community? 

 Collaborate to 
solve conflicts within various 
community settings. (6.2.4 
D.2; 6.4.4 A.6; 6.5.4 B.1) 

• What is the difference between responsibilities and 
laws? 

• How do rules/laws protect my rights as a citizen? 
• How do I ensure that I can preserve my rights during 

conflict? 
• What services can I expect my communities to 

provide? 
 
 

 
Assessment Model: Building on the prior 

assessment model, students will determine and 
outline the rights and responsibilities of 
community members. Students will also 
develop a set of laws designed to protect 
citizens’ rights within this community. 
Consequences should be determined for 
breaking each rule. In addition, students should: 

1. introduce rights and responsibilities to a panel 
of community members, explaining and 
demonstrating means to maintain rights and 
responsibilities. (Comprehension, Application, 
and Analysis) 

2. introduce laws and consequences to a panel of 
community members, explaining and 
demonstrating means to maintaining order. 
(Comprehension, Application, and Analysis) 

3. provide forum in which panel asks questions for 
which community developers must further 
evaluate the feasibility and effectiveness of their 
proposal. (Analysis, Synthesis, and Evaluation) 

 
Suggested Activities:  
• Identify rights and responsibilities afforded to all 

citizens. 
• Classify known “rules” as rights or 

responsibilities. 
• Examine situations in which individuals’ 

rights/responsibilities are supported/challenged. 
• Develop a law to protect citizens’ rights. 

Support said law in a town meeting forum within 
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Grade Level/Subject

Big Idea:  Citizenship 
:  

Grade 3/Social Studies 
Goal 3: The student will be able to define an individual’s rights and responsibilities in the community. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

 the classroom. 
• Role-play situations in which individuals rights 

are comprised as a result of breaking 
rules/laws. 

• Use magazines and newspapers to locate a 
problem the local community faces. Collect 
information pertinent to the problem then 
brainstorm solutions which maintain law/order 
and or citizens’ rights and responsibilities. 

Resources: 
• We The Kids: The Preamble of the Constitution

• 

 
(David Catrow) 

 

A More Perfect Union: The Story of Our 
Constitution 
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Curriculum Management System 
Grade Level/Subject

Big Idea:  Citizenship 
:  

Grade 3/Social Studies 
Goal 4: The student will be able to identify and experience how local, state, and national government   

functions. 
Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

10 4.1. Government:

4.2. 

 Identify and 
examine the different levels 
and branches of 
government; interpret and 
illustrate functions of 
government. (6.2.4 A.2, A3, 
A.4; 6.2.4 B.1; 6.2.4 C.1, 
C.2, C.4) 
People:

4.3. 

 Recognize 
characteristics of strong 
leaders; participate in and 
evaluate a variety of 
democratic decision-making 
situations. (6.2.4 A.1, 6.2.4 
B.1, B.3; 6.2.4 C.1, C.2, 
C.4) 
Ideas/Beliefs:

4.4. 

 Explain and 
support the importance of 
consent of the citizens to the 
functions of government. 
(6.2.4 A.1, 6.2.4 B.1, B.3; 
6.2.4 C.1, C.2, C.4) 
Current Events:

4.5. 

 Apply 
knowledge of community 
and leadership to the 
electoral process. 6.2.4 A.4, 
6.2.4 B.1, B.3, B.4; 6.2.4 
D.1, D.2) 
Connections:

• How does government work? 

 Conclude 
government functions to 
keep order, resolve 
conflicts, and protect 
citizens; analyze situations 
in order to defend 

• What qualities make a good leader? 
• How does the voting process impact my rights in the 

community? 
 

Assessment Model: Conduct a classroom election 
of officers. Students will need to run a full 
campaign. Individuals not interested in running for 
class offices will need to serve as a member of the 
campaign committee, election official, or press. 

1. Candidates must develop a personal 
rationale for running for the position he/she 
seeks, list qualifications, and defend strong 
positions for ideas. (Knowledge and 
Application) 

2. Campaign committee members will 
delegate responsibilities for dissemination 
of information. (Knowledge and Application) 

3. Election officials must develop guidelines 
for campaigns (all aspects of media) and 
election process. (Knowledge and 
Application) 

4. Press members will develop interview 
questions, conduct interviews, and report 
information to the class. (Comprehension, 
Application, and Synthesis) 

All students should: 
5. Identify facts and ideas that demonstrate 

the ability to work in and with a governing 
body. (Comprehension) 

6. Seek solutions to community problems and 
communicate these ideas within their roles. 
(Application, Analysis, and Evaluation) 

7. Strive to adapt ideas and situations to meet 
the needs of individuals within the 
classroom community. (Synthesis) 
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Curriculum Management System 
Grade Level/Subject

Big Idea:  Citizenship 
:  

Grade 3/Social Studies 
Goal 4: The student will be able to identify and experience how local, state, and national government   

functions. 
Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

community and personal 
situations. (6.2.4 A.1, 6.2.4 
B.1, B.3; 6.2.4 C.1, C.2, C.4; 
6.4.4 A.6) 
 

Suggested Activities: 
• Simulate community conflicts and role-play 

solutions using conflict resolution steps. 
• Create help wanted poster/advertisement for 

various community leadership positions. 
• Brainstorm a list of qualities important in a 

(mayor, governor, president) Rate these 
qualities listed in order of importance. 

• Research famous leaders and examine the 
characteristics they have in common. 

• Compare the various roles of different levels of 
government in your life. Write an essay about 
which level has the most influence on your daily 
life.  

• Participate in various voting activities (book to 
be read, class goal, special class activity, etc.) 

• Analyze the significance of participation in 
voting process (role-play various outcomes: 
missing/absent students, only one gender, etc.) 

• Create a model community with organizations, 
buildings, government representing the needs, 
rights, and responsibilities of citizens. (MOVE) 

• Evaluate effectiveness of community; if small 
group communities are developed, vote on the 
most effective in meeting needs of citizens. 

• Create a class book of Monroe, highlighting 
services, locations, maps, people and brief 
explanations. 

• Conduct Mock Trials. 
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Grade Level/Subject

Big Idea:  Citizenship 
:  

Grade 3/Social Studies 
Goal 4: The student will be able to identify and experience how local, state, and national government   

functions. 
Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

Resources: 
• So, You Want to Be President?

• 

 (Judith St. 
George) 
Senate Mouse, House Mouse

• 

 (Peter Barnes & 
Cheryl Shaw Barnes) 
Marhsall the Courthouse Mouse

  
 
Weblinks: 

 (Peter Barnes 
& Cheryl Shaw Barnes) 

http://www.brainpop.com/support/school_index.we
ml? 
 
 
http://www.instructorweb.com/lesson/governmentbr
anches.asp 
 

 

http://www.brainpop.com/support/school_index.weml�
http://www.brainpop.com/support/school_index.weml�
http://www.instructorweb.com/lesson/governmentbranches.asp�
http://www.instructorweb.com/lesson/governmentbranches.asp�
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Grade Level/Subject:  
Grade 3/Social Studies 

Big Idea: Citizenship 

Goal 5:The students will respect the diversity of the community and acknowledge cultural, religious and 
ethnic contributions to the greater community.  

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

5 4.6. People: Recognize that 
heritage differs among 
community members; 
compare and contrast 
different cultural groups in 
the community. (6.1.4 A.1, 
A.4; 6.2.4 A.5; 6.2.4 B.4; 
6.2.4 E.1, E.6, E.7, E.8, E.9; 
6.4.4 A.1, A.2, A.4, A.5; 
6.6.4 D.2) 

4.7. Ideas/Beliefs: Conclude that 
many communities have a 
variety of ethnic groups 
which serve to create a new, 
diverse culture; distinguish 
the ways in which different 
groups demonstrate 
heritage. (6.1.4 A.1, A.4; 
6.2.4 A.5; 6.2.4 B.4; 6.2.4 
E.1, E.6, E.7, E.8, E.9; 6.4.4 
A.1, A.2, A.4, A.5; 6.6.4 D.2) 

4.8. Geography: Identify and find 
the different locations which 
contribute to the local 
culture. (6.6.4 A.1) 

4.9. Current Events: Describe 
how individuals have 
changed communities over 
time. (6.1.4 A.1; 6.2.4 B.4; 
6.2.4 E.1, E.5, E.7; 6.4.4 
A.5) 

4.10. Connections: Identify how 
customs, traditions, and 
heritage are shared across 

• What nationality and cultures are present in my 
community? 

• How have the various cultures within my community 
contributed to the customs, traditions, and beliefs within 
the community? 

• How has my heritage influenced my daily life? 
 
 

Assessment Model: You have been selected as 
the third grade ambassador to an immigrant 
coming to the United States for the first time. 
Your goal is to make this person feel welcome 
as well as understand the importance of how 
our country was formed and the importance of 
its symbols. Include: 
1. An explain the significance of US symbols, 

history, and culture (Knowledge 
Comprehension, Analysis) 

2. Important places and people (Knowledge 
and Comprehension) 

3. The significance of holidays, traditions, 
common courtesies and customs 
(Comprehension, Analysis, Synthesis, and 
Evaluation) 

4. Explain what you hope he/she will 
understand (Analysis and Evaluation) 

 
Alternate Assessment Model:  Students will select 

a special event in his/her live and create a 
Heritage Scrapbook. The focus on the 
scrapbook should be on cultural and traditional 
family influences contributing to the event or 
celebration. Students should consider how 
tradition, culture, religion, ethnic customs 
influenced dress, food, decoration, play, etc. 
Students should consider: 
1. Select an event that highlights traditions 

and customs. (Knowledge and Analysis) 
2. Which cultural influences are part of my 

daily/routine life? (Comprehension) 
3. What questions can I ask family members 
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Curriculum Management System 
Grade Level/Subject:  
Grade 3/Social Studies 

Big Idea: Citizenship 

Goal 5:The students will respect the diversity of the community and acknowledge cultural, religious and 
ethnic contributions to the greater community.  

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

time and location. (6.1.4 
A.1; 6.2.4 B.4; 6.2.4 E.1, 
E.5, E.7; 6.4.4 A.4, A.5; 
6.4.4 B.8) 

 
 

to gain access to the way culture and 
heritage influence me? (Application) 

4. Investigate the origins of family traditions. 
(Analysis) 

5. How would you compare your experiences 
with others from different cultures? What 
judgments can you make about the 
influence of the past on the present? 
(Evaluation) 

 
Suggested Activities: 
• Create and classroom heritage quilt. 
• Share individual, family traditions and their 

origins. 
• International Food Festival: perform “Hello 

Song”, “Great American Melting Pot”, “Family 
Tree”. Invite parents to share root of recipe 
shared. 

• Culture Boxes: Read about cultures other than 
your own and talk to peers about their own 
cultures. Contrast your own culture and 
traditions with what you read. Use a shoe box 
to collect artifacts from your culture (actual or 
pictorial) and share with class. 

 
Resources: 
• This Land Is Your Land (Woody Guthrie) 
• Everybody Eats Rice 
• http://pbskids.org/bigapplehistory/immigration/ 

index-flash.html 
 

http://pbskids.org/bigapplehistory/immigration/�
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Curriculum Management System 
Grade Level/Subject:  
Grade 3/Social Studies 

Big Idea: Citizenship 

Goal 5:The students will respect the diversity of the community and acknowledge cultural, religious and 
ethnic contributions to the greater community.  

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 
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Grade Level/Subject:  
Grade 3/Social Studies 

Big Idea:  Geography 

Goal 6: The student will be able to understand their location in the larger world by communicating orally 
and interpreting visual representations of locations. 
 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

20 4.11. People: Recognize and list 
human modifications and 
features of a place. (6.2.4 
E.1; 6.6.4 B.1, 6.6.4 C.1) 

4.12. Ideas/Beliefs: Identify and 
apply map reading as a 
visual strategy for problem 
solving. (6.6.4 A.1, A.2, A.3, 
A.4, A.5, A.6; 6.6.4 C.1) 

4.13. Geography: Identify and 
apply map skills using a 
variety of physical, political, 
and road maps as well as 
atlases; design maps using 
proper terminology and 
symbols; describe and 
explain direction in oral and 
written form. (6.6.4 A.1, A.2, 
A.3, A.4, A.5, A.6; 6.6.4 B.3,  
6.6.4 C.1) 

4.14. Economics: Recognize that 
maps depict resources 
essential to economic trade. 
(6.6.4 B.1, B.3, B.4; 6.6.C.1; 
6.6.4 D.1, D.2; 6.5.4 B.2; 
6.6.4 E.2) 

4.15. Current Events: Use map 
skills to locate places of 
interest. (6.2.4 E.1; 6.6.4 
A.1, A.2, A.3, A.4, A.5, A.6; 
6.6.4 B.3,  6.6.4 C.1) 

4.16. Connections: Discover and 
explain that maps link 

• What is my location in the world? 
• How can I explain and show others how to move to 

from one location to another? 
 

Assessment Model: Students will create a new 
country for which they will draw a map. The map 
must be properly labeled, include a compass rose, 
and delineate states, capitals, and waterways. 
Students should consider the hemisphere in which 
the country will be located, and use this information 
to determine the climate, topography, and natural 
resources used to sustain life. In addition, students 
must be able to give oral and written directions from 
on place on the map to another location using 
cardinal and intermediate directions. Consider: 

1. Have I included appropriate symbols and a 
map key which facilitate the reading of the 
map? (Comprehension and Application) 

2. Did I provide information about wild life, 
natural features, natural resources and 
climate which relate to the continent’s 
location in the world? (Comprehension and 
Application) 

3. Can I justify the above information based 
on the continent’s location? (Synthesis and 
Evaluation) 

4. How clearly did I deliver oral and written 
directions to others in order to successfully 
read my map? Evaluation) 

Compile into class atlas by continent, region. 
Include an index and glossary of terms. 
(Comprehension, Application, Analysis, and 
Synthesis) 
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Curriculum Management System 
Grade Level/Subject:  
Grade 3/Social Studies 

Big Idea:  Geography 

Goal 6: The student will be able to understand their location in the larger world by communicating orally 
and interpreting visual representations of locations. 
 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

people and regions. (6.2.4 
E.1; 6.6.4 A.1, A.2, A.3, A.4, 
A.5, A.6; 6.6.4 B.3,  6.6.4 
C.1) 
 

 
Suggested Activities: 
• Play Compass Rose Simon Says. 
• Create a simple board game of squares. 

Players draw cards which provide cardinal and 
intermediate directions of movement (3 squares 
south. Players start at center of game board; 
first to end wins.  

• Use maps/atlases to find location on earth. 
• Draw a map of the school, the neighborhood, or 

your house. 
• Create a treasure map within the classroom or 

school and challenge peer to follow your 
directions. 

• Give oral directions to a school location using 
cardinal and intermediate directions. 

• Create Jeopardy game by developing questions 
using maps and atlases. 

• Play Geography Detective. Use maps and 
atlases to locate cities with: animal names, 
people names, food names, and color names. 
Students can create their own categories and 
challenge peers to locate them through the use 
of directions. 

• Make a model of the globe. 
• Study a map of the United States. Look for 

areas you might want to visit. Use different 
stickers or highlighters to mark these areas with 
a different style/color for each activity or area of 
interest. Create a map key to show your coding. 
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Curriculum Management System 
Grade Level/Subject:  
Grade 3/Social Studies 

Big Idea:  Geography 

Goal 6: The student will be able to understand their location in the larger world by communicating orally 
and interpreting visual representations of locations. 
 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

      Construct a plan to get from point A to point B   
      using a map and cardinal/intermediate                
directions as well as naming locations through 
which one would pass. 
 
 
Resources: 
• Zoom (Ivan B
• Mapping Penny (Loreen Leedy) 

anyai) 

• Scrambled States of America (Laurie Keller
• Don’t Know Much About the 50 States (Kenneth 

C. Davis) 

) 

• Geography from A to Z: A Picture Glossary 
(Jack Knowlton) 
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Curriculum Management System 
Grade Level/Subject:  
Grade 3/Social Studies 

Big Idea:  Geography 

Goal 7: The student will be able to identify physical attributes of geographical regions and how geography 
can contribute to lifestyles. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

20 4.17. Government: Connect 
physical location and 
lifestyle to the type of 
government found in 
different places. (6.2.4 A.3; 
6.5.4 B.1, B.2) 

4.18. People: Compare/contrast 
and describe how people 
adapt to the physical 
environment of their 
location. (6.5.4 A.4; 6.5.4 
B.1, B.2; 6.6.4 B.2; 6.6.4 
C.1; 6.6.4 D.2; 6.6.4 E.2) 

4.19. Ideas/Beliefs: Explain how 
geographical differences 
contribute to variations in 
lifestyles. (6.5.4 A.4; 6.5.4 
B.1, B.2; 6.6.4 B.2; 6.6.4 
C.1; 6.6.4 D.2; 6.6.4 E.2) 

4.20. Geography: Demonstrate an 
understanding of the 
difference between urban, 
suburban and rural settings 
and their impact on lifestyle. 
(6.6.4 A.4; 6.6.4 B.1, B.2, 
B.3; 6.6.4 C.1; 6.6.4 D.1, 
D.2) 

4.21. Economics: Infer that a 
place’s physical location 
contributes to the lifestyle of 
the people; conclude that 
resources in a given area 
contribute to the economy of 

• How do rural, suburban, and urban locations differ? 
• Which environment is preferable to your interests? 
• How do natural resources available impact the choices 

afforded to me? 
 

Assessment Model: As a resident of Monroe, a 
suburban location, image you have a cousin 
who lives on a farm and another cousin who 
lives in a big city. Create a poster with a picture 
depicting the lifestyle specific to each of you. 
Compare and contrast your lifestyles. Use the 
following criteria in written form: 

1. Describe the building architecture, travel ways, 
and landscape. (Knowledge and 
Comprehension) 

2. Identify services provided by each community 
to include work, health, cultural, and 
recreational. (Comprehension and Analysis) 

3. Determine how interests and activities have 
been shaped by location. (Analysis and 
Evaluation) 

 
Alternate Assessment Model: Small groups each 
design a model of a rural, suburban, and urban 
community. 

• Brainstorm sights, sounds, and smells within 
the three types of communities. Web or Venn 
diagram features of each. 

The model should include information 
presented above both artistically and verbally in 
class presentation. 
 
Suggested Activities: 

• Small groups create a picture collage 
(magazine or Internet) of scenes from rural, 
suburban, and urban locations. 

• Compare/contrast sizes and features of each 
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Grade Level/Subject:  
Grade 3/Social Studies 

Big Idea:  Geography 

Goal 7: The student will be able to identify physical attributes of geographical regions and how geography 
can contribute to lifestyles. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

the people. (6.5.4 A.4; 6.5.4 
B.1, B.2; 6.6.4 A.4; 6.6.4 
B.1, B.2; 6.6.4 C.1; 6.6.4 
D.2; 6.6.4 E.2) 

4.22. Current Events: Apply map 
skills to understand the 
relationship to current 
events and the individual’s 
place in the world. (6.1.4 
A.3; 6.2.4 E.5; 6.6.4 A.1) 

4.23. Connections: Discover and 
explain that maps link 
people and regions. (6.5.4 
A.4; 6.5.4 B.1, B.2; 6.6.4 
A.4; 6.6.4 B.1, B.2; 6.6.4 
C.1; 6.6.4 D.2; 6.6.4 E.2) 

size community.  
• Plan and present debate of benefits of each 

size community. 
• Create brochures featuring the natural 

resources in New Jersey communities.  
• Plan a field trip to a rural/city location in New 

Jersey. Use information pertinent to the 
size/type of community to plan transportation 
and places of interest to visit. 

• Select a possible vacation spot. Discuss with 
peers how the geographical location of this spot 
makes it a better vacation spot than others. 

 
Resources: 
• http://www.new-jersey.com/ 
• http://www.thingstodo.com/states/NJ/index.htm 
 

 
 

http://www.new-jersey.com/�
http://www.thingstodo.com/states/NJ/index.htm�
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Curriculum Management System 
Grade Level/Subject:  
Grade 3/Social Studies 

Big Idea:  Economics 

Goal 8: The student will be able to analyze and examine the link between goods and services with 
producers and consumers to gain an understanding of how an economy functions. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

10 4.24. People: Identify the needs of 
consumers and the 
unlimited wants in various 
situations; categorize 
individual’s needs within and 
across different situations. 
(6.5.4 A.1, A.2A.6) 

4.25. Ideas/Beliefs: Recognize the 
inter-relatedness of goods, 
services, and consumers. 
(6.5.4 A.1, A.2, A.6) 

4.26. Geography: Recognize 
geographical locations 
provide different needs, 
products, and services. 
situations. (6.5.4 A.1, A.2, 
A.6; 6.6.4 C.1; 6.6.4 E.2) 

4.27. Economics: Define and 
explain economics and 
associated terms: needs, 
goods/services, 
producers/consumers. 
(6.5.4 A.1, A.2, A.4, A.6; 
6.5.4 B.2) 

4.28. Current Events: Link the role 
of economics to the greater 
community. (6.1.4 A.3; 6.5.4 
A.1, A.2, A.4, A.6; 6.5.4 B.2) 

4.29. Connections: Demonstrate 
the understanding that 
producers and consumers 
are linked by common 
needs; role-play the 
responsibilities of producers 

• How do goods and services fulfill my wants and needs? 
• How are producers and consumers linked to goods and 

services? 
• What is my role in the economic chain of events? 
• What do I need to know in order to be an informed 

consumer? 
 

• Assessment Model: Read aloud If You Give a 
Mouse a Cookie (L. Numeroff); identify each 
item the mouse wanted and categorize each as 
goods/services; link to people’s unlimited wants 
for goods and services. Students should follow 
the same formula and write their own version of 
this story on a topic of interest (If you give your 
teacher a dog, if you give your brother a 
sailboat, etc.) Include ten to twelve pages of 
text with illustrations with both goods and 
services denoting cause/effect relationship. 
Create a flow chart to present to the class and: 

1. Explain to the class through an oral 
presentation the cause/effect relationship 
between the wants identified in the story. 

2. Provide a t-chart and lead class to identify each 
want as a good or service and indicate who the 
producer might be and the individual 
responsible for providing the service (trade or 
occupation). (Knowledge, Application, and 
Analysis) 

3. Indicate the interconnectivity of producers and 
consumers. (Comprehension and Analysis) 

 
Suggested Activities: 
• Categorize goods and services 
• Play Goods/Services ball toss. 
• Create a collaborative Workplace Mural. 

Students select a local workplace. Label an 
index card with name and its role in meeting 
people’s needs in the community. Illustrate and 
share. 
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Grade Level/Subject:  
Grade 3/Social Studies 

Big Idea:  Economics 

Goal 8: The student will be able to analyze and examine the link between goods and services with 
producers and consumers to gain an understanding of how an economy functions. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

and consumers. (6.5.4 A.1, 
A.2, A.5, A.6) 
 

Resources: 
• If You Give a Moose a Muffin (Laura Numeroff) 
• If You Give a Pig a Pancake (Laura Numeroff) 
• A Day’s Work (Eve Bunting
• Arthur’s TV Troubles (Marc Brown) 

) 
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Grade Level/Subject:  
Grade 3/Social Studies 

Big Idea:  Economics 

Goal 9: The student will be able to identify economic choices and the influence these choices have upon 
the individual, the community, and the greater world. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

15 4.30. People: Recognize the role 
of the consumer in the price 
of products; establish 
protocols for being good 
consumers. (6.5.4 A.3, A.5, 
A.7, A.8) 

4.31. Ideas/Beliefs: Understand 
and demonstrate that 
money is a limited resource; 
examine the reasons and 
consequences of spending 
and saving money. (6.5.4 
A.3, A.5, A.7, A.8) 

4.32. Economics: Define and 
explain associated 
economic terms; explain the 
impact of scarcity on 
production and distribution; 
establish prices for items in 
a simulated sales 
environment and observe 
what happens during the 
sale of those items; develop 
a plan to reach short-term 
savings goals. (6.5.4 A.3, 
A.5, A.7, A.8) 

4.33. Current Events: Conclude 
that economic choices have 
an impact on the greater 
world. (6.1.4 A.3; 6.2.4 E.2, 
E.5; 6.5.4 A.3, A.5, A.7, A.8) 

4.34. Connections: Make the 
connection between 
decisions and opportunity 

• What contributes to the value of a purchase? 
• How can I make good decisions with my money? 
 

Assessment Model 1: You have been hired by the 
ABC-123 Toy Company to develop a game that 
teaches children how to wisely save and spend 
money. Your game should be a board game 
based on a child(ren)’s desire to earn money. 
The game should include a variety of economic 
choices and problems relating to how and when 
to spend and save money. The game should be 
played with dice and chance/choice cards. To 
develop your game, ask yourself: 
1. Which game moves, chance/choices show 

supply/demand, bartering, opportunity 
cost/trade-offs? (Comprehension) 

2. What incentive does the game provide to 
make good economic choices? (Analysis)  

3. Did I create an original idea on the theme 
of enterprising children raising money? 
(Synthesis) 

4. Did I provide clearly developed/written 
directions and a clearly labeled board? 
(Analysis) 

5. Does the game offer tempting spending 
choices which illustrate opportunity cost? 
(Evaluation) 

6. Can the players assess the importance of 
trade-off/opportunity cost? (Evaluation) 

 
Assessment Model 2:  You have been hired by a 
new bank moving into Monroe Township. Your job 
is to write a brochure which explains the services 
provided by your bank.  Your brochure should: 

1. Explain in detail the purpose of a checking 
and savings account, (Comprehension and 
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Grade Level/Subject:  
Grade 3/Social Studies 

Big Idea:  Economics 

Goal 9: The student will be able to identify economic choices and the influence these choices have upon 
the individual, the community, and the greater world. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

cost; understand and 
experience the relationship 
between supply, demand, 
and cost. (6.1.4 A.3; 6.2.4 
E.2, E.5; 6.5.4 A.3, A.5, A.7, 
A.8) 
 

Application) 
2. Provide an example of a checkbook and 

savings account register. (Comprehension 
and Application). 

3. Justify the unique benefits and applications 
of both types of accounts. (Analysis) 

4. Prepare a survey to determine how well 
accounts at your bank will meet the needs 
of patrons. (Evaluation) 

Make sure you can: 
5. identify the distinct features of each account 

and explain the function of each. (Analysis) 
6. predict the outcome of savings verses 

spending. (Synthesis) 
7. estimate the results of adding to a savings 

account. (Synthesis) 
 

Suggested Activities: 
• Supply and Demand Musical Chairs. Illustrate 

the relationship between supply/demand and 
scarcity through musical chairs. Begin with 
many more chairs than students. When music 
stops remove a chair; continue until the chairs 
create a scarcity. Reflect/discuss concepts. 

• Pricing Market Fair: Small groups of producers 
will secretly select similar product to purchase 
for “cost”. Individually, merchants will price for 
profit. Small group of consumers will shop 
different merchants. Reflect and discuss how 
prices were set. Analyze supply, demand, and 
fair market price.  

• Trade-off/Opportunity Cost: Apply trade-offs to 
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Grade Level/Subject:  
Grade 3/Social Studies 

Big Idea:  Economics 

Goal 9: The student will be able to identify economic choices and the influence these choices have upon 
the individual, the community, and the greater world. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

the classroom. Provide real-life trade-offs; 
students evaluation the economic choice. 

• It’s Your Choice: Provide students with an 
envelope of play money. Challenge students to 
create a budget for an event (vacation, back to 
school); provide a catalogue or list of items 
available for purchase. Students will record 
what they would purchase and how much was 
spent in total. If the choice has been made to 
save some money, explain how much and why. 

• Establish a classroom bank. Provide a weekly 
income for classroom responsibilities and 
behaviors. Income is deposited into a checking 
account. Students can make weekly spending 
decisions by writing checks for goods/services 
(pencil, highlighter, homework pass). Students 
may opt to save money for end-of-year auction. 

• Create an individual, family, or classroom 
budget. 

Resources: 
• Alexander, Who Used to Be Rich Last Sunday 

(Judith Viorst) 
• Arthur’s TV Trouble (Marc Brown) 
• Aldo Ice Cream (Joann Hurwitz) 
• Benjy in Business (Leeuwen) 
• Boom Town (Levitin) 
• Ox-Cart Man (Hall) 
• A New  for Anna (Harriet Ziefert) 
• Mama is a Miner (George Ella Lyon) 
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Grade Level/Subject:  
Grade 3/Social Studies 

Big Idea:  Economics 

Goal 10: The student will be able to analyze and simulate the marketing and distribution processes of a 
product to gain an understanding of the global marketplace and trade interdependence.  

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

15 4.35. Government: Explain the 
limitations government 
places on distribution of 
goods. (6.2.4 E.2; 6.5.4 B.2) 

4.36. People: Understand, 
compare, and experience 
the roles individuals have in 
business. (6.2.4 E.2; 6.5.4 
A.5, A.7, A.8) 

4.37. Ideas/Beliefs: Compare 
products of artisans to 
mass-produced goods and 
note advantages and 
disadvantages of each. 
(6.2.4 E.2; 6.5.4 A.5, A.6, 
A.7, A.8; 6.5.4 B.2) 

4.38. Geography: Examine the 
marketplace as a 
connection to the larger 
world; recognize 
interdependence is linked to 
natural resources. 6.2.4 E.2; 
6.5.4 A.5, A.7, A.8) 

4.39. Economics: Define and 
explain economic terms 
such as specialization, 
overhead, profit, marketing, 
and free enterprise, import, 
explore, and 
interdependence; explore 
the concept of economic 
specialization and 
distribution; create a 
production situation in which 

• How does a business work? 
• When you are an adult, what roles can you play in 

making a business successful? 
 

Assessment Model: Imagine you are a producer. 
Select a product you believe children will want 
and you will make money selling. Develop and 
conduct a research survey to establish needs, 
prices and special features (i.e. color 
preference) for your product. Create a 
distribution plan using Microsoft PowerPoint 
which you will use to “pitch” your product to 
your boss. This presentation must include: 
1. Product name, description, purpose, special 

features, and price. (Knowledge) 
2. Explanation of resources required to 

produce your product (natural, human, 
capital resources, and intermediate goods). 
(Comprehension) 

3. Results from the survey. (Analysis) 
4. A plan to use multiple market places 

(newspaper, TV, radio, Internet, catalogue) 
(Comprehension, Application, and Analysis) 

5. An example of a print advertisement and a 
TV or radio advertisement in which you’ve 
considered: motivation for ownership, 
justification for purchase, and evidence 
supporting your claims. (Analysis and 
Synthesis and Evaluation) 

 
Suggested Activities: 
• Using prior knowledge, role play  
• Divide class into groups, half to represent 

artisans and the other half to represent an 
assembly line to create a standardized product   

    Artisans will create the whole product from start 
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Grade Level/Subject:  
Grade 3/Social Studies 

Big Idea:  Economics 

Goal 10: The student will be able to analyze and simulate the marketing and distribution processes of a 
product to gain an understanding of the global marketplace and trade interdependence.  

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

consumers must make good 
choices with limited 
economic resources. (6.2.4 
E.2; 6.5.4 A.5, A.6, A.7, A.8; 
6.5.4 B.2) 

4.40. Current Events: Conclude 
that economic choices have 
an impact on a global 
economy. (6.2.4 E.2) 

4.41. Connections: Describe how 
competition for products 
increases through 
advertising. (6.1.4 A.3, A.6; 
6.2.4 E.2, E.10; 6.5.4 A.7) 

 
 

to finish. Students in the assembly line groups 
will each have their own “job”, passing the 
product to the next in line to add his/her “job”. 
Follow-up discussion will dissect amount of 
variety, worker ownership, speed, and 
efficiency. Individual students should reflect on 
advantages and disadvantage of each type of 
production.  

• Compare and contrast competitive products 
across different media using catalogues, 
newspapers, and Internet. Determine and 
explain which product you would purchase and 
its advantage over comparable products 
located.  

• Create a Market Mobile. Select a product for 
distribution. Determine markets through which 
the product can be sold. From each “market”, 
hang information regarding target audiences 
and rationale. 

• Examine and identify logos and trademarks for 
a variety of common products and their 
influence through advertising. 

• Identify products made in other countries and 
the natural resources from which they are 
made. Using a map of the world, create a chain 
of imports and exports demonstrating trade 
interdependence. 

Resources: 
• The Goat in the Rug (Blood and Link) 
• Abuela’s Weave (Casteneda) 
• The Tortilla Factory (Paulson) 
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Grade Level/Subject:  
Grade 3/Social Studies 

Big Idea:  Historical Influences 

Goal 11: The student will acquire an understanding of historical and cultural influences that contribute to 
life today. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

15 4.42. Government: Trace the 
early history of the American 
settlement. (6.1.4 A.1, A.2, 
A.4; 6.4.4 B.2, B.3, B.4, B.6; 
6.6.4 B.4) 

4.43. People: Discuss significant 
American leaders; recognize 
individuals have contributed 
to the growth and change of 
the United States; explain 
the importance of selected 
American heroes. (6.1.4 
A.1, A.4; 6.2.4 B.1, B.3, 
6.2.4 D.2, D.3; 6.2.4 E.8; 
6.4.4 A.6; 6.4.4 B.2, B.4, 
B.6; 6.6.4 B.4) 

4.44. Ideas/Beliefs: Distinguish 
fact from fiction; understand 
cultural heritage is 
represented through 
literature and song; define 
prejudice and interpret its 
influence on the collective 
population; explain how 
cultural heritage can be 
celebrated through 
memorials, monuments, and 
holidays; examine human 
rights throughout history. 
(6.1.4 A.6; 6.2.4 B.3, B.4; 
6.2.4 E.6, E.7, E.8, E.11; 
6.4.4 A.1, A.2, A.4; 6.4.4 

• How has history influenced American values, beliefs, 
and equality for all citizens? 

• How does the United States currently recognize and 
demonstrate the significance of contributions from 
leaders and our heroes? 

 

Assessment Model: Select two time periods from 
US History (Revolutionary War, Civil War, Great 
Depression, Civil Rights Movement). Collect 
and paste significant images from the time 
period into a Microsoft Word document (see 
Library of Congress website). Students should 
interpret the photo to answer questions about 
the subject’s life at that time and write a poem. 
Encourage students to carefully study the photo 
and consider: 
1. What is the subject thinking? (Analysis) 
2. What has happened just before the photo 

was taken? (Knowledge, Comprehension, 
Analysis, Synthesis, and Evaluation) 

3. What has happened in the subject’s life 
           over the past year (Knowledge, 
           Comprehension, Analysis, and Evaluation) 

4. What might be about to happen? 
(Comprehension, Analysis, Synthesis, and 
Evaluation) 

5. What was the subject feeling as the picture 
           was taken? (Analysis, Synthesis, and  
           Evaluation) 

 
Alternate Assessment Model: Image you are a 

Super Hero. Your power is the ability to live 
within each time period of history. You 
recognize your power in 1774 as the 
Revolutionary War is starting. Chronicle your 
life in the form of a diary, capturing the feelings 
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Grade Level/Subject:  
Grade 3/Social Studies 

Big Idea:  Historical Influences 

Goal 11: The student will acquire an understanding of historical and cultural influences that contribute to 
life today. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

B.6, B.8)  
4.45. Geography: Discuss the role 

of key cities and states in 
the growth of the United 
States. (6.1.4 A.1; 6.4.4 A.5; 
6.6.4 B.3, B.4) 

4.46. Economics: Connect the 
economic growth of the 
United States with historical 
events. (6.1.4 A.1; 6.5.4 A. 
1) 

4.47. Current Events: Apply the 
concept of cause/effect and 
consequences to historical 
events. (6.2.4 E.2, E.6; 6.4.4 
B.8) 

4.48. Connections: Examine and 
explain the social-cultural 
aspect of historical periods 
such as the Revolutionary 
War, Civil War, Great 
Depression, Immigration, 
and Civil Rights Movement. 
(6.1.4 A.1, A.2, A.4, A.6; 
6.2.4 B.3, B.4; 6.2.5 E.5, 
E.6, E.7, E.8, E.11; 6.4.4 
B2, B.4, B.6, B.8) 

and events of the significant time periods 
following: Revolutionary War, Civil War, 
Westward Expansion, World War II, The Great 
Depression, and Civil Rights.  
1. Explain your role in the above listed time 

periods, zeroing in on one aspect from each 
in which you participated (crossing the 
Delaware River with Gen. Washington, 
sitting on the bus with Rosa Parks, etc.) 
(Comprehension, Application) 

2. Describe how your actions made a 
difference in the events described. 
(Application, Analysis, and Synthesis) 

3. Detail your feelings about the event and 
your role. Judge the effectiveness of your 
actions. (Analysis, Synthesis, and 
Evaluation) 

4. Summarize how the events described are 
linked. (Synthesis and Evaluation) 

Suggested Activities: 
• Design a Monument: Select an individual who 

you feel exemplifies a leader. Based on this 
individual’s profession and accomplishments, 
design a fitting monument. Explain the 
relevance of your design.  

• Play patriotic songs and folklore songs. 
Challenge students to locate important parts of 
the lyrics that highlight significance of individual 
or event. 

• Select on person and define/support reasons 
why this individual deserves to be called a hero. 
Present your beliefs to the class.  

• United States Hall of Fame: Research historical 
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Grade Level/Subject:  
Grade 3/Social Studies 

Big Idea:  Historical Influences 

Goal 11: The student will acquire an understanding of historical and cultural influences that contribute to 
life today. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

figures and create a page for a class Hall of 
Fame book detailing this individual’s 
contribution to the United States. 

• Role-play social injustice and prejudice. Reflect 
on the process and connect to the feelings of 
those involved in the Civil Rights Movement. 

• Create a student newspaper depicting historical 
figures and their contributions.  

• Alphabet Book: Each student will compile an 
alphabet book of historical figures, events, and 
places with a brief explanation of each entry 
following this format: A is for American 
Revolution, a war between the colonies and 
England which began in 1775 and ended on 
July 4, 1776. 

• Read widely from a variety of biographies and 
discuss, compare/contrast contributions of 
individuals. 

• Biography Walk: Read a biography. Create 
multi-leveled clues regarding your identify to 
present to third grade classes. Prepare to dress 
as the individual you selected. 

Resources: 
• First American Colonies (Yannick Oney) 
• The Sneetches (Seuss) 
• If A Bus Could Talk (Faith Ringgold) 
• The Story of Ruby Bridges (Robert Coles and 

George Ford) 
• If You Sailed on the Mayflower in 1620 (Ann 

McGovern) 
• If You Lived When There Was Slavery (Anne 
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Curriculum Management System 
Grade Level/Subject:  
Grade 3/Social Studies 

Big Idea:  Historical Influences 

Goal 11: The student will acquire an understanding of historical and cultural influences that contribute to 
life today. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

Kamma) 
• If You Lived 100 Years Ago (Ann McGovern) 
• If Your Name Was Changed at Ellis Island 

(Ellen Levine) 
• Sweet Clara and the Freedom Quilt (Deborah 

Hopkins) 
• The Story of Ellis Island (R. Conrad Stein) 
• John, Paul, George and Ben (
 
 
Weblink: 

Lane Smith) 

• http://memory.loc.gov/ammem/fsowhome.html 
 

 

 

http://memory.loc.gov/ammem/fsowhome.html�
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Grade Level/Subject:  
Grade 3/Social Studies 

Big Idea:  Historical Influences 

Goal 12: The student will acquire an understanding of historical and technological inventions that 
influence the local community and greater world, past and present. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

12 4.49. People: Identify and discuss 
great inventors and their 
ideas which have influenced 
modern life. (6.1.4 A.2, A.4; 
6.4.4 A.6; 6.4.4 B.5, B.8) 

4.50. Ideas/Beliefs: Determine 
that inventiveness is fueled 
by dreams, needs, and 
technological advances from 
the past; compare/contrast 
early inventions with their 
more modern counterparts. 
(6.1.4 A.1, A.3; 6.2.4 E.8; 
6.4.4 A.6; 6.4.4 B.5) 

4.51. Economics: Link the 
significance of individual 
inventions to the economy 
of the nation and the world. 
(6.5.4 A.4) 

4.52. Connections: Apply 
scientific thinking and 
problem-solving to creating 
a product based on a 
perceived need; adapt and 
model thinking in a hands-
on situation. (6.2.4 E.6, 
E.10; 6.4.4 A.6) 
 

• How have inventions shaped my life today? 
• What role does technology play in new discoveries? 
 

Assessment Model: Ask students to imagine they 
are an inventor and want to appear on the TV 
show, The Next American Inventor. Determine 
the need for a product not yet developed. 
(Analysis, Synthesis, and Evaluation). Design 
your invention. (Application) List materials used. 
In a written application to appear on the show, 
explain: 
1. to whom your product will be marketed. 

(Analysis) 
2. why, and in what ways, the invention would 

make life/a situation easier. (Analysis, 
Synthesis, and Evaluation) 

3. what materials would be required. 
(Application, Synthesis, and Evaluation) 

4. Inventions that influence your decision. 
(Synthesis and Evaluation) 

 
Suggested Activities: 
• Create a time line of important inventions. 

Evaluate how each invention influences what 
came after it. Speculate about 

• Museum Display: Develop a pictorial museum 
display of important inventions in the 20th and 
21st

• Brainstorm practicality and appeal of inventions. 
Challenge students to think of problems for 
which a solution can be developed. Evaluate 
ideas on the following criteria: is it a new idea? 
Will it solve the problem? Are the materials 

 Centuries. Label each picture with the 
inventor and significance of the invention to the 
modern world.  
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Grade Level/Subject:  
Grade 3/Social Studies 

Big Idea:  Historical Influences 

Goal 12: The student will acquire an understanding of historical and technological inventions that 
influence the local community and greater world, past and present. 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

easy to find? Will the invention hold over time? 
Will others use this invention? 

• After reading about various inventions, 
compare/contrast their occurrence on a four 
column graphic organizer as: An Accident, 
Needed, Just Curious, Not Sure. 

• Mini Toothbrushes: Adapt and design a mini 
toothbrush that can fold and be carried in your 
pocket. Make a 3-D model from classroom 
supplies. 

• Design a utensil that can be used to eat both 
soup and a sandwich. Build a model from 
classroom materials.  

 
Resources: 
• So You Want to Be an Inventor (Judith St. 

George) 
• The Real McCoy: The Life of an African-

American Inventor (Wendy Towle) 
• Margaret Knight: Girl Inventor (Marlene Targ 

Brill) 
• Imaginative Inventions (Charise Mericle Harper) 
• First Flight: The Story of the Wright Brothers 

(Caryn Jenner) 
• The Kids’ Invention Book (Arlene Erlbach) 
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Curriculum Management System 
Grade Level/Subject:  
Grade 3/Social Studies 

Big Idea:  Historical Influences 

Goal 13: The student will be able to connect historical events to current events and will evaluate media 
forms based on fact and fiction and the use of persuasion and propaganda to craft ideas and thoughts.  

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / Interdisciplinary 
Activities / Assessment Model 

7 4.53. People: Compare and 
contrast people and the 
events that influence them. 
(6.1.4 A3; A.5, A.6; 6.2.4 
B.4; 6.2.4 E.5, E.9, E.10; 
6.4.4 B.8) 

4.54. Ideas/Beliefs: Distinguish 
between fact/fiction; identify 
and evaluate persuasive 
language; develop an eye 
for identifying propaganda. 
(6.1.4 A.5, A.6; 6.2.4 E.5, 
E.10, E.11) 

4.55. Geography: Recognize and 
explain that current events 
and the media connect 
individuals from around the 
world; understand that 
global events have an 
impact on different 
geographical regions. (6.1.4 
A.1; 6.2.4 E.1, E.3, E.6, E.9) 

4.56. Economics: Read and 
discuss advertisements to 
better understand the 
impact of the print media on 
the economy. (6.1.4 A.1, 
A.3, A.5, A.6; 6.2.4 E.2; 
6.3.4 E.2, E.5) 

4.57. Current Events: Identify 
national and global events 
that have an impact on the 
individual; read and discuss 
print media in order to gain 

• What important things can I learn about myself and the 
world by reading current events? 

• Is everything that is printed true and accurate? 
 

Assessment Model: Imagine you are the editor of 
the school newspaper. Your responsibility 
includes locating news that is important to share 
with your readers. Locate three articles from the 
Internet, newspaper, or magazine to share with 
your readers. Your selection should be guided by 
the following questions and supported in a 
newspaper “staff meeting” among your editor 
peers in the classroom: 
1. What is news worthy about this article? 

(Comprehension and Analysis) 
2. Why is this information important to the 

readers in my school? (Analysis, Synthesis, 
and Evaluation) 

3. What understanding do I hope readers will 
gain? (Application and Evaluation) 

4. How will this information help readers be 
responsible citizens? (Analysis, Synthesis, 
and Evaluation) 

 
Suggested Activities: 
• Introduce students to the 5W format of news 

stories. Model identifying each component. 
Students will

• Evaluate the news-worthiness of c

 highlight areas of additional articles 
that answer each question. 

urrent events 
by determining

• After reading Where Was Patrick Henry on the 
29

: relevance, interest, oddity, 
impact, conflict, continuity, progress, timeliness, 
or unexpectedness.  

th of May? (Fritz), students will write 
persuasively to convince fellow colonists to go to 
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Curriculum Management System 
Grade Level/Subject:  
Grade 3/Social Studies 

Big Idea:  Historical Influences 

Goal 13: The student will be able to connect historical events to current events and will evaluate media 
forms based on fact and fiction and the use of persuasion and propaganda to craft ideas and thoughts.  

Objectives / Cluster Concepts / 
Cumulative Progress Indicators 
(CPI's) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / Interdisciplinary 
Activities / Assessment Model 

a better understanding of 
the world. ((6.1.4 A.2, A.3, 
A.5, A.6; 6.2.4 A.5; 6.2.4 
B.4; 6.2.4 E.2, E.5; 6.4.4 
B.4) 

4.58. Connections: Use research 
as a tool for academic and 
social growth; explain how 
present issues are 
connected to the past. (6.1.4 
A.1, A.3;6.2.4 B.4; 6.2.4 E.2, 
E.5,  E.9, E.10; 6.4.4 B.6, 
B.8) 
 

war with Britain. 
• Write a persuasive speech using words that 

would form or change someone’s point of view 
on a current topic (cell phones in school, school 
uniforms, lowering the voting age, video games 
at recess).  

 
Resources: 
• National Geographic Kids Magazine 
• http://whyfiles. 
• http://www.factmonster.com/news/allstories.html 
• http://www.nationalgeographic.com/kids 
 

 
 

http://whyfiles/�
http://www.factmonster.com/news/allstories.html�
http://www.nationalgeographic.com/kids�
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Social Studies Grade 3 
 

COURSE BENCHMARKS 
 

 
 
 
 
1. The student will be able to identify purposes for living in communities and the various communities to which he/she belongs. 
2. The student will communicate the ways in which the community meets the needs of its citizens. 
3. The student will be able to define an individual’s rights and responsibilities in the community. 
4. The students will be able to identify and experience how local, state and our national government functions. 
5. The students will respect the diversity of the community and acknowledge cultural, religious and ethnic contributions to the greater 

community.  
6. The student will be able to understand their location in the larger world by communicating orally and interpreting visual 

representations of locations. 
7. The student will be able to identify physical attributes of geographical regions and will analyze how geography can contribute to 

lifestyles. 
8. The student will be able to analyze and examine the link between goods and services with producers and consumers to gain an 

understanding of how the economy functions.  
9. The student will be able to identify economic choices and the impact these choices have on the individual, the community and the 

greater world. 
10. The student will be able to analyze and simulate the marketing and distribution processes of a product to gain an understanding of 

the global marketplace and trade interdependence.  
11. The student will acquire an understanding of historical and cultural influences that contribute to life today. 
12. The student will acquire an understanding of historical and technological inventions that influence the local community and greater 

world, past and present.  
13. The student will be able to connect historical events to current events and will evaluate media forms based on fact and fiction and 

the use of persuasion and propaganda to craft ideas and thoughts.    
 
 
 
 
 


	Monroe Township Schools
	Curriculum Management System
	Social Studies
	Grade 3
	September 2007
	* For adoption by all regular education programs       Board Approved: December 2007

	Table of Contents
	MONROE TOWNSHIP SCHOOL DISTRICT
	ADMINISTRATION
	BOARD OF EDUCATION
	JAMESBURG REPRESENTATIVE
	Student Board Members
	Upsana Natarajan 
	Melissa Bonamici



	Mission
	Social Studies Grade 3


