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MONROE	TOWNSHIP	SCHOOLS	

VISION,	MISSION,	AND	GOALS	

Vision	Statement	

The	Monroe	Township	Board	of	Education	commits	itself	to	all	children	by	preparing	them	to	reach	their	full	potential	and	to	
function	in	a	global	society	through	a	preeminent	education.	

Mission	Statement	

The	Monroe	Public	Schools	in	collaboration	with	the	members	of	the	community	shall	ensure	that	all	children	receive	an	
exemplary	education	by	well	trained	committed	staff	in	a	safe	and	orderly	environment.	

Goals	

Raise	achievement	for	all	students	paying	particular	attention	to	disparities	between	subgroups.	

Systematically	collect,	analyze,	and	evaluate	available	data	to	inform	all	decisions.	

Improve	business	efficiencies	where	possible	to	reduce	overall	operating	costs.	

Provide	support	programs	for	students	across	the	continuum	of	academic	achievement	with	an	emphasis	on	those	who	are	in	the	
middle.	

Provide	early	interventions	for	all	students	who	are	at	risk	of	not	reaching	their	full	potential.	
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PHILOSOPHY	

The	Monroe	K–12	School	District	recognizes	the	global	environment	of	our	world	and	the	subsequent	need	for	world	language	skills.	
AP	 Italian	will	be	offered	as	a	world	 language	option	 to	all	high	school	students	 in	 the	Monroe	K‐12	School	District	who	have	completed	
Italian	I,	II,	III,	IV	and	are	on	the	honors	track.	As	a	planned	program	of	instruction,	the	course	will	provide	students	with	an	intermediate	to	
advanced	 level	 Italian	 Language	 and	 Culture	 opportunity.	 Emphasis	 will	 be	 placed	 on	 studying	 some	 advanced	 grammar	 as	 well	 as	 a	
continuation	 of	 a	 major	 exploration	 of	 culture	 including	 key	 authors,	 poets,	 artists,	 films,	 and	 music	 represented	 by	 Italian	 culture	 in	
accordance	with	the	Standards	of	the	AP	College	Board.		Students	will	compare	and	contrast	literature,	study	it	with	relation	to	its	impact	or	
representation	of	history	during	its	time	period,	as	well	as	study	the	social	commentary	of	the	culture	the	work	represents.	Other	facets	of	
the	course	will	include	understanding	and	communicating	work	situations,	jobs	and	professions.	Students	will	become	familiar	with	general	
practices	in	the	work	world	of	Italians	and	make	comparisons	with	other	cultures.	Students	will	discuss	architecture,	environmental	issues,	
government/	 rights/	 responsibilities	 and	 how	 these	 issues	 are	 approached	 in	 the	 Italian	 culture	 and	 in	 comparison	 to	 the	USA.	 A	 great	
emphasis	 will	 be	 placed	 on	 reading	 comprehension,	 communication	 (oral	 and	 written)	 of	 basic	 comparisons	 and	 contrasts,	 culture,	
geography,	and	some	key	historic	events	represented	in	art.	Participation	in	this	course	will	encourage	students	to	become	more	versatile	
citizens	of	a	global	world	by	enabling	them	to	communicate	with	other	Italian	–	speaking	citizens.	

The	primary	beliefs	of	this	philosophy	are:	

 A	 person	 who	 studies	 a	 world	 language	 gains	 empathy	 and	 increased	 tolerance	 towards	 others	 as	 a	 result	 of	 a	 broadened	
worldview	that	comes	from	learning	about	other	cultures	and	peoples.	

 A	person	who	studies	a	world	language	gains	a	better	understanding	of	and	appreciation	for	one’s	own	native	language	as	well	as	
the	increased	capacity	to	learn	related	world	languages.	

 A	person	who	studies	a	world	language	benefits	from	improved	critical	thinking	skills	and	creativity.	
 A	person	who	studies	a	world	language	increases	performance	in	all	aspects	of	learning,	especially	language	acquisition,	reading,	

and	social	studies.	
 A	person	who	studies	a	world	language	produces	higher	ACT	and	SAT	scores.	
 A	person	who	studies	a	world	language	is	more	competitive	in	the	global	marketplace.	
 A	person	who	studies	a	world	language	and	culture	examines	one’s	own	personal	values	as	well	as	civic	responsibilities.	

	
	
	

	 EDUCATIONAL	GOALS	 	
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1. To	recognize	Italian	as	a	major	world	language	
2. To	explore	everyday	uses	for	the	Italian	language	as	well	as	the	literary	uses	
3. To	read	and	appreciate	literary	works,	including	short	stories,	autobiographies,	legends,	songs	and	poetry,	orally	and	in	writing,	

and	discuss	how	these	works	relate	to	life	situations	as	well	as	enhance	the	understanding	of	the	cultures	they	represent.	Through	
targeted	 activities,	 students	 are	 provided	 with	 the	 motivations	 and	 means	 to	 express	 their	 own	 thoughts,	 experiences,	 and	
reflections	

4. To	demonstrate	competency	in	the	use	of	spoken	Italian	and	expand	skills	to	communication	about	contemporary	topics	such	as	
careers,	history,	government,	the	arts	and	the	environment	

5. To	compare	Italian	regional	differences	and	dialects	
6. To	initiate	lifelong	interest	in	the	Italian	language	and	culture	
7. To	engage	students	in	real	–	life	situations	in	which	they	can	utilize	the	Italian	language	
8. To	engage	students	in	meaningful	activities	using	the	Italian	language	
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NJDOE: 	CORE 	CURRICULUM 	CONTENT 	STANDARDS 	 	

A note about Common Core State Standards for AP Italian 
 
The	Common	Core	State	Standards	for	Italian	were	adopted	by	the	state	of	New	Jersey	in	2010	and	the	AP	College	Board	reinstated	standard	for	AP	
Italian	in	2011.		The	standards	referenced	in	this	curriculum	guide	refer	to	these	new	standards	and	may	be	found	in	the	Curriculum	folder	on	the	district	
servers.		A	complete	copy	of	the	new	Common	Core	State	Standards	AP	Italian	content	standards	may	also	be	found	at:		

 
i.e. http://apcentral.collegeboard.com/apc/public/repository/AP_ItalianCED.pdf  



SCOPE	AND	SEQUENCE:	
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Quarter	I	
Big	Idea	I:	

I. Global challenges / Sfide globali 
a. Economy /Mercato del lavoro 
b. Education / Scuola ed istruzione 
c. Environment / Ambiente 
d. Food and Nutrition / Alimentazione 
e. Human Rights / Diritti umani 
f. Migrations and Borders / Migrazioni e frontiere 
g. Politics / Politica 

	

Quarter	II	
Big	Idea	II:	 Big	Idea	III:	

II. Science and technology / Scienza e tecnologia 
h. Alternative resources / Fonti ed energie alternative 
i. Discoveries and inventions / Scoperte ed invenzioni 
j. Ethics / Scelte etiche e morali 
k. Health and medicine / Salute e medicina 
l. The Internet and its social impact / La rete ed il suo impatto sociale 
m. Personal technology and communication / Uso personale della 

tecnologia 
 

III. Contemporary life / Vita contemporanea 
a. Education and career / Istruzione e formazione 
b. Holidays and celebrations / Feste, sagre e tradizioni 
c. Housing and shelter / Abitazioni 
d. Leisure, travel and tourism / Viaggi e tempo libero 
e. Mass media / Mezzi di comunicazione 
f. Sports and fitness / Sport e benessere 
g. Work / Il mondo del lavoro 
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Quarter	III

Big	Idea	IV:	
IV. Personal and public identities / Identita’ private e pubblica 

a. Gender and sexuality / Genere e sessualita’ 
b. History and geography / Storia e geografia 
c. Identity and integration / Identita’ ed integrazione 
d. Italians in the world / Gli italiani nel mondo  
e. Language and identity / Lingue e identita’ 
f. Political views / Politica attuale e prospettive 
g. Societal beliefs and personal values / Credenze diffuse e valori personali 

	

	

Quarter	IV

Big	Idea	V:	 Big	Idea	VI:	
V. Families and communities / Famiglia e societa’  

a. Family structures / La famiglia attraverso i tempi 
b. Generational relationships / Rapporti generazionali 
c. Individualism and solidarity / Individualismo e solidarieta’ 
d. Personal relationships / Rapporti personali 
e. Social benefits / Stato sociale 
f. Urban, suburban and rural life / Vita in citta’, periferia e campagna 
g. Youth culture / I giovani oggi 

	

VI. Beauty and aesthetics / Bellezza ed estetica 
a. Architectures / Architettura 
b. Conservation and restoration / Tutela dei beni artistici e culturali 
c. Fashion and design / Moda e design 
d. Ideals of beauty / Ideali di bellezza 
e. Literature / Letteratura 
f. Music / Musica 
g. Performing arts / Il mondo dello spettacolo 
h. Visual arts / Arti visive 
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BIG	IDEA	I:	Global	challenges	/	Sfide	globali	
Curriculum	Management	System	

COURSE	NAME:	AP	Italian
OVERARCHING	GOALS	
Goal 1: 	The	student	will	be	able	to	analyze	the	characteristics	of	the	Italian	economic	system,	its	ramifications	and	its	challenges.

	
ESSENTIAL 	QUESTIONS	

 What	environmental,	political,	and	social	issues	pose	challenges	to	societies	throughout	the	world? What	are	the	origins	of	those	issues?	 What	
are	the	possible	solutions	to	those	challenges?	

 How	is	the	Italian	economic	model	being	currently	challenged	by	globalization?	What	are	the	possible	repercussions	of	globalization	on	
national	economies	and	the	Italian	economic	system	in	particular?	What	has	been	the	impact	of	the	political,	economic	and	social	changes	in	
the	last	years	on	the	Italian	economy?	Is	it	a	positive	or	negative	change?	Why?	What	sectors	of	the	economy	have	been	particularly	tested?	Did	
your	country	go	through	the	same	changes?	How	did	your	countrymen	react	to	these	changes?	

 How	does	the	educational	system	influence	economic	outcomes?	
	
 
SUGGESTED	BLOCKS	FOR	INSTRUCTION:		3	
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KNOW	 UNDERSTAND	 DO	
Students	will	know	that:	 Students	will	understand	that:	 Students	will	be	able	to:	

I.1
.1
	

During	the	last	decade	the	Italian	
economy,	in	being	challenged	by	the	
global	competition,	has		experienced	
many	changes.	

- Globalization is having an impact on the world’s 
economies and the environment. This 
phenomenon urges for an understanding and ways 
to deal with it. 

- The Italian economic system, with its peculiarities 
of small enterprises, family management and, high 
quality of the products, faces new challenges from 
globalization. 

- Economic systems, albeit different, are globally 
interconnected. 

- Social and cultural factors influence economic 
outcomes. 

	

1.1. Explore the changes in the Italian 
economy during the last few 
decades. 

I.1
.2
	 The	Italian	business	model	largely	

remains	that	of	a	family	business.	
1.2. Analyze the Italian economic model 

of family business. 

I.1
.3
	 The	introduction	of	the	Euro	has	had	

a	strong	impact	on	the	Italian	
economy.	

1.3. Discuss the impact of the 
introduction of the Euro on the Italian 
economy. 

I.1
.4
	

The	Italian	productivity	and	
innovation	has	been	stalled	in	recent	
times	thanks	also	to	a	lack	of	highly	
specialized	college	graduates.	

1.4. Discuss the challenges that the 
Italian economic model currently 
faces. 

I.1
.5
	 	 1.5. Talk about the global competition. 

I.1
.6
	 	 1.6. Use impersonal forms. 

I.1
.7
	 	 1.7. Use the passive form. 

I.1
.8
	 	 1.8. Listen and comprehend commercials 

for Italian products. 

I.1
.9
	

	 1.9. Discuss the impact of the college 
graduation rates and fields of 
specialization chosen by college 
students on the Italian economic 
productivity and innovation. 

I.1
.1
0	

	 1.10. Set up a journal entry in which 
students talk about products that 
they purchase regularly and how 
they feel about them. 
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21st	Century	Skills	
	

Creativity	and	Innovation																																				 Critical	Thinking	and	Problem	Solving Communication	and	Collaboration
Information	Literacy	 Media	Literacy ICT	Literacy
Life	and	Career	Skills							 Technology	Based	Activities
http://www.p21.org/index.php?option=com_content&task=view&id=254&Itemid=119
http://www.iste.org/standards/nets‐for‐students.aspx			

Learning	Activities	
	

 
 Crescendo textbook (pgs. 327-359) 
 Internet (including CRESCENDO’s website, chapter 10) 
 Realia 
 Pictures 
 La Repubblica website 
 Il Corriere della Sera website 
 

Interpretive (Knowledge, Comprehension, Application, Evaluation) 
 Working in pairs, students interpret and discuss different charts: one illustrating the distribution on the Italian territory of the top ten provinces in terms of 

export, another one illustrating the “distretto marchigiano”, and one illustrating the family business model in Italy and finally one illustrating the fluctuation of 
the Italian GDP compared to the ones of other European countries. They then discuss the issue of the industrial gap between northern and southern Italy, 
the concept of economic district, the peculiarity of the Italian industry managerial model, and the impact of the introduction of the euro on the Italian 
economy. 

 Students read and comprehend a text illustrating changes in the Italian economy in the last few decades. They then compare the trends of the Italian 
economic development to that of the USA. 

 Students examine, interpret and comment charts illustrating Italian college graduation rates and the choices of specialization.  
 

Interpersonal (Comprehension, Application) 
 Students read the titles of an article illustrating the marketing strategies of the leading Italian company Luxottica. They then prepare a list of questions to ask 

to a classmate. Alternating roles they engage in a asking and answering session. At the end they discuss Luxottica’s strategy to remain globally competitive 
and they express a personal opinion on what Luxottica should do to stay competitive. 

 Students act out vocabulary by playing charades. 
 
Presentational (Application, Analysis, Synthesis, Evaluation) 
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 Students research on Internet different college level institutions in Italy by going on their websites. Among other things students scan for choices of courses, 
courses’ duration, access, cost. Students present their findings to the class and decide what universities should rank in the top ten and why. 

 In groups of three or four students talk about college courses that guarantee a job after graduation. They create a list justifying their choices. They then 
present the list to another group. 

 Students respond to a letter (“Avete chiuso lo stabilimento , mi avete chiuso il cuore”) written to Italians in the Corriere della Sera online edition. They 
address the concern of an engineer who sees his company folding because of global competition issues. Students evaluate the human side of the situation 
as well as reasons and possible solutions to the situation. 

	
(7.1.A.2;	7.1.A.3	7.1.A.6,	7.1.A.7,	7.1.B.2,	7.1.B.3,	7.1.B.4,	7.1.B.5,	7.1.C.1,	7.1.C.2,	7.1.C.4,		7.2.A.1,	7.2.A.3,	7.2.A.4,	7.2.B.2,	7.2.C.2,		8.1.A.3,	8.1.B.5,	8.1.B.7,	
9.2.A.i4)	
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Performance	Assessment	Task	Sample	
As
se
ss
m
en
t		
M
od
el
s	

 NOTE:		The	assessment	models	provided	in	this	document	are	suggestions	for	the	teacher.	If	the	teacher	chooses	to	develop	
his/her	own	model,	it	must	be	of	equal	or	better	quality	and	at	the	same	or	higher	cognitive	levels	(as	noted	in	parentheses).		

 Depending	upon	the	needs	of	the	class,	the	assessment	questions	may	be	answered	in	the	form	of	essays,	quizzes,	mobiles,	
PowerPoint,	oral	reports,	booklets,	or	other	formats	of	measurement	used	by	the	teacher.	

	
Open‐Ended	Assessment:		

  Students write an entry of their journal addressing the question: E TU, COSA PENSI DEL MADE IN ITALY? 
	
Open‐Ended	(Formative)	Assessment:		
 Group	and	individual	work	is	assigned	daily,	from	various	sources	(Synthesis,	Analysis,	and	Evaluation).	
 Introductory	and	Closing	Activities	will	be	done	every	day	to	pre‐assess	student	knowledge	and	assess	understanding	of	topics	

(Synthesis,	Analysis,	and	Evaluation).	
Summative Assessment:   
 Assessment questions should be open‐ended and should follow the general format illustrated in the Essential Questions/Sample Conceptual 

Understanding section. (Synthesis, Analysis, Evaluation) 
 Students	will	be	given	quizzes	that	provide	a	brief	review	of	the	concepts	and	skills	in	the	previous	lessons.	
 Scenario: Un lavoro globale. You are a candidate to work for an Italian company that operates globally. You and two other candidates compete 

for the same position. Act out the job interview that ensues. A the end the interviewer must choose a candidate motivating the choice 
  

Ad
di
ti
on
al
	

Re
so
ur
ce
s	

Teacher	made	Performance	Assessment	Tasks	(PATs)	
Released	PATs	
Online	State	resources	
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BIG	IDEA	I:	Global	challenges	/	Sfide	globali	
Curriculum	Management	System	

COURSE	NAME:	AP	Italian
OVERARCHING	GOALS	
Goal 2: 	The	student	will	be	able	to	explore	how	food	and	nutrition	are	tied	to	environmental	policies	and	sensibilities.

	
ESSENTIAL 	QUESTIONS	

 What	environmental,	political,	and	social	issues	pose	challenges	to	societies	throughout	the	world? What	are	the	origins	of	those	issues?	 What	
are	the	possible	solutions	to	those	challenges?	

 What	are	the	historical	reasons	for	the	“regional”	peculiarity	of	Italian	cuisine?	Is	regionalism	a	positive	or	negative	aspect	of	Italian	cuisine	
and	why?		

 What	are	the	social,	economic	and	cultural	implications	of	eating	habits	and	tastes?	
	
 
SUGGESTED	BLOCKS	FOR	INSTRUCTION:		3	
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KNOW	 UNDERSTAND	 DO	
Students	will	know	that:	 Students	will	understand	that:	 Students	will	be	able	to:	

I.2
.1
	 The	way	we	produce	and	consume	

food	strongly	impacts	the	
environment.	

- Food, a factor playing a major role in the Italian 
culture, reflects the historic regional aggregation of 
the Italian territory. 

- Eating habits and tastes carry social and cultural 
implications. In this respect, the Slow Food 
movement, launched in Italy in opposition to the 
Fast Food prevalent in other cultures, reflects the 
Italian attitude toward life and the environment. 

- The economy often shapes social patterns.  
	

2.1. Use vocabulary related to food 
eating habits. 

	

I.2
.2
	

Italians	have	a	long	tradition	of	eating	
philosophies	and	praxis	that	is	eco‐	
friendly	and	highly	regards	well	being	
and	enjoyment.	The	Slow	Food	
movement	articulates	these	beliefs.	

2.2. Explore the connection between 
food production and eating habits 
and the enviroinment.  

	

I.2
.3
	

	 2.3. Become familiar with the philosophy 
of the Slow Food movement as 
opposed to the Fast Food Italian 
style. 

 

I.2
.4
	 	 2.4. Use the subjunctive. 

	

I.2
.5
	 	 2.5. Write a formal persuasive letter. 

	

I.2
.6
	

	 2.6. Research websites, newspapers and 
magazines to get an understanding 
of the current Italian attitude toward 
food and the enviroinment. 

	

I.2
.7
	

	 2.7. Debate the differences and 
similarities between the American 
eating model and the Italian one. 

	

I.2
.8
	 	 2.8. Write a journal entry concerning 

personal eating habits. 
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21st	Century	Skills	
	

Creativity	and	Innovation																																				 Critical	Thinking	and	Problem	Solving Communication	and	Collaboration
Information	Literacy	 Media	Literacy ICT	Literacy
Life	and	Career	Skills							 Technology	Based	Activities
http://www.p21.org/index.php?option=com_content&task=view&id=254&Itemid=119
http://www.iste.org/standards/nets‐for‐students.aspx			

Learning	Activities	
	

 Handouts. 
 Vocabulary flash cards. 
 Flowchart of the Italian and American food pyramid. 
 Textbooks. 
 Listening material 
 Realia. 
 Technology. 
 

Interpretive (Knowledge, Comprehension, Application, Analysis, Synthesis) 
 Students examine a text in which a nutritionist and public health defender gives advice on how to choose an healthy diet. 
 Students read and comprehend a dialog concerning the issue of recycling. 
 Students read and comprehend a magazine article about the social and cultural reasons of change in eating trends among the young in Italy. Then, working 

in pairs, they comment the many statistics included in the text.  
 Students, using a Venn diagram, identify similarities and differences between the Italian and American food pyramid. 
 Students interpret data from a pool conducted among Italians about their preferences with eating. Students have to infer changes that are happening in 

Italian society, traditional trends that are steady, and the possible different outcome in answers if the same questions were asked to Americans.  
 

Interpersonal (Comprehension, Application, Analysis, Synthesis, Evaluation) 
 Working in pairs, students take the roles of client and restaurant owner. The owner, trying to be reassuring, answers questions from the client inquiring about 

the product and cooking methods adopted by the restaurant. 
 Students interview each other about their weekly eating habits They then write a note to the teacher with the results of the interview and they explain 

whether their classmate follow an healthy or unhealthy diet . 
 

Presentational (Knowledge, Comprehension, Application, Evaluation)
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 Students explore the Slow Food site and then present to the class one of the restaurant reviews found on the web site. 
	
(7.1.A.1;	7.1.A.3,	7.1.A.4,	7.1.A.5,	7.1.A.6,	7.1.B.1,	7.1.B.2,	7.1.B.3,	7.1.B.4,	7.1.C.1,	7.2.A.1,		7.2.A.3,	7.2.B.3,	7.2.B.4,	7.2.B.5,		7.2.C.2,	9.1.B.2,	9.2.C.1,		7.2.C.2,	
9.2.C.2)	
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Performance	Assessment	Task	Sample	
As
se
ss
m
en
t		
M
od
el
s	

 NOTE:		The	assessment	models	provided	in	this	document	are	suggestions	for	the	teacher.	If	the	teacher	chooses	to	develop	
his/her	own	model,	it	must	be	of	equal	or	better	quality	and	at	the	same	or	higher	cognitive	levels	(as	noted	in	parentheses).		

 Depending	upon	the	needs	of	the	class,	the	assessment	questions	may	be	answered	in	the	form	of	essays,	quizzes,	mobiles,	
PowerPoint,	oral	reports,	booklets,	or	other	formats	of	measurement	used	by	the	teacher.	

Open‐Ended	Assessment:			
GRASPS: Performance Assessment (synthesis) 
 You are a citizen concerned about the lack of clarity on many food’s labels. Write a letter to the editorial page of a newspaper addressing it to a specific 
journalist to answer. Explain your position about food labels, specifying why you think that more clarity is needed. Then exchange letters with a 
classmate and write a response to his/her letter. Indicate how you will follow through, or ask for clarification if needed. 
Goal: Your goal is to write a letter to the newspaper trying to make the public aware of changes needed in the legislation of food labeling. In your letter 
you state your position on the topic and you ask a pertinent question to the journalist. 
Role: You are the sender of the letter. 
Audience: The recipients of your note are specifically the journalist to whom you wrote and more in general the paper’s readers. 
Situation: The challenge involves to use appropriate register and syntax in achieving multiple and different purposes. You need to be persuasive when 
stating your argument, tactful and/or direct when giving suggestions, and detailed when posting the final question. 
Product, Performance and Purpose: You will write a letter/e-mail to stimulate a discussion on food labeling. Your note must be appropriate in tone and 
follow the format of a written missive, including appropriate salutations. 
Standards and Criteria for Success: Your work will be judged on a rubric which addresses the following questions:  

1. Did you effectively: 
- Write the letter in a persuasive, polite manner, using the appropriate register? 
- Make your writing varied by alternating different syntactical constructs? 
-  Properly addressed the letter? 
- State the topics that you want to address in a clear manner? 
- Explain the reason why you are writing the letter? 
- Concluded your letter by summarizing your argument and then by stating a question to the journalist? 
- Conclude your note with the appropriate salutation? 
 

Open‐Ended	(Formative)	Assessment:		
 Group	and	individual	work	is	assigned	daily,	from	various	sources	(Synthesis,	Analysis,	and	Evaluation).	
 Introductory	and	Closing	Activities	will	be	done	every	day	to	pre‐assess	student	knowledge	and	assess	understanding	of	topics	

(Synthesis,	Analysis,	and	Evaluation).	
Summative Assessment:   

	



SCOPE	AND	SEQUENCE:	
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 Assessment	questions	should	be	open‐ended	and	should	follow	the	general	format	illustrated	in	the	Essential	Questions/Sample	
Conceptual	Students	write	a	journal	entry	addressing	the	following	topic:	What	are	your	choices	in	the	matter	of	food?	Do	you	often	
purchase	organic	food	or	you	usually	look	at	the	price	first?	Explain	your	reasons.	

 Understanding section. (Synthesis, Analysis, Evaluation) 
 Students	will	be	given	quizzes	that	provide	a	brief	review	of	the	concepts	and	skills	in	the	previous	lessons.	
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Teacher	made	Performance	Assessment	Tasks	(PATs)	
Released	PATs	
Online	State	resources	
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BIG	IDEA	I:	Global	challenges	/	Sfide	globali	
Curriculum	Management	System	

COURSE	NAME:	AP	Italian
OVERARCHING	GOALS	
Goal 3: 	The	student	will	be	able	to	explore	the	interconnections	between	politic,	migration	and	human	rights.

	
ESSENTIAL 	QUESTIONS	

 What	environmental,	political,	and	social	issues	pose	challenges	to	societies	throughout	the	world? What	are	the	origins	of	those	issues?	 What	
are	the	possible	solutions	to	those	challenges?	

 What	are	the	differences	between	a	democratic	government	and	a	dictatorship?	What	are	the	main	characteristics	of	the	current	Italian	form	of	
government?	How	they	do	compare	to	those	of	the	USA?	

 What	does	it	mean	being	a	member	of	a	community	based	on	tolerance	of	diversity?	
 In	dangerous	situations	is	it	possible	to	find	something	extraordinary?	Is	it	possible	to	help	people	to	be	helped?	

	
 
SUGGESTED	BLOCKS	FOR	INSTRUCTION:		3	
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KNOW	 UNDERSTAND	 DO	
Students	will	know	that:	 Students	will	understand	that:	 Students	will	be	able	to:	

I.3
.1
	

Italy	from	being	a	country	of	
emigration	it	has	become	a	land	of	
immigration.	This	shift	in	trends	is	
causing	a	collective	discourse	on	
immigration	policy.	

- Governments have an obligation to lead their 
citizens and guarantee fundamental needs such as 
justice and common good. 

- In becoming part of the European Union, Italy has 
received many economic and political advantages 
as well as new responsibilities. 

- Italy has given a great contribution in creating the 
EU. 

- Immigration policy continues to be a major concern 
for Italy, as for most western countries  

- Milan is a leading city in Italy thanks to its 
industrial, financial and cultural power. 
 

	

3.1. Use vocabulary related to politic and 
justice. 

	

I.3
.2
	

Milan	is	considered	the	second	
capital	of	Italy,	thanks	to	its	financial	
and	economic	power	in	addition	to	its	
touristic	attractiveness.	

3.2. Talk and write about historical or 
current events regarding immigration 
issues in Italy as well as in their 
area. 

	

I.3
.3
	

Italy	was	among	the	founders	of	the	
EU,	and	is	still	engaged	in	
maintaining	its	role	of	a	major	player	
in	the	EU.	

3.3. Explore the various aspect of the city 
of Milan: as the financial capital of 
Italy, as a modern and cosmopolitan 
city but also as a rich city of art 
surrounded by natural beauty. 

 

I.3
.4
	

	 3.4. Read and discuss a text by Giovanni 
Papini in which contemporary 
political problems are discussed 
whitin a fictional frame. 

	

I.3
.5
	 	 3.5. Use object pronouns. 

	

I.3
.6
	

	 3.6. Practice form and usage of 
trapassato prossimo and trapassato 
remoto.  

	

I.3
.7
	

	 3.7. Demonstrate understanding of the 
present and past forms of the 
conditional including those of 
DOVERE, POTERE and VOLERE. 

	

I.3
.8
	

	 3.8. Identify and apply guidelines on how 
to write an essay, and effective 
introductions and conclusions in 
particular. 
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21st	Century	Skills	
	

Creativity	and	Innovation																																				 Critical	Thinking	and	Problem	Solving Communication	and	Collaboration
Information	Literacy	 Media	Literacy ICT	Literacy
Life	and	Career	Skills							 Technology	Based	Activities
http://www.p21.org/index.php?option=com_content&task=view&id=254&Itemid=119
http://www.iste.org/standards/nets‐for‐students.aspx			

Learning	Activities	
	

 
 Textbook 
 Supplemental Texts 
 Verb and pronoun Cards 
 Activity sheets. 
 Internet. 
 Realia 
 Technology 
 

Interpretive (Knowledge, Comprehension, Application, Analysis, Evaluation) 
 Students read and analyze a newspaper’s article about the journey of clandestine immigrants at sea. 
 Students watch and analyze the short film Mare Nostro in which a sicilian sub meets an African castaway and they find themselves both in life danger. 
 Student read and analyze a text recording the Italian contributions in the process of creating the EU and important figures. 
 Students read and analyze La Compra della Repubblica by G. Papini.  
 Students look for examples of essays on the Internet, in particular the editorial section in online Italian newspapers. Students bring to school an example of 

an essay with a good conclusion and write a paragraph analyzing it and explaining the strengths. 
 

Interpersonal (Knowledge, Comprehension, Application) 
 Students take the role of human rights activists and engage in a discussion about social causes that they defend and possible solutions to these problems. 
 After reading Papini’s text, students engage in a discussion about its themes and characters. 
 Students improvise a dialog in which they discuss different possible outcomes for the two characters in the short movie Mare Nostro. 
 In small groups, students engage in a discussion on how to democratically solve great disputes or incomprehension in the world in which we live. They use 

concrete examples and suggest possible solutions. 
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Presentational (Application, Analysis, Synthesis, Evaluation)  
 Students compare and contrast different types of government and comment on what basic rights a good government must provide. After the discussion, 

students break in small groups and create a model of a theoretical government and explain to the class where their system would work. 
 Project: Research and present to the class the city of Milan. 

	
(	7.1.A.1,	7.1.A.2,	7.1.A.4,	7.1.A.5,	7.1.A.6,	7.1.B.1,		7.2.B.2,	7.1.B.3,	7.1.B.4,	7.1.B.4,	7.1.B.5,	7.1.C.1,	7.1.C2,	7.1.C.3,	7.2.A.3,		7.2.B.1,	7.2.B.2,	7.2.C.1,	7.1.C.2)	
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Performance	Assessment	Task	Sample	
As
se
ss
m
en
t		
M
od
el
s	

 NOTE:		The	assessment	models	provided	in	this	document	are	suggestions	for	the	teacher.	If	the	teacher	chooses	to	develop	
his/her	own	model,	it	must	be	of	equal	or	better	quality	and	at	the	same	or	higher	cognitive	levels	(as	noted	in	parentheses).		

 Depending	upon	the	needs	of	the	class,	the	assessment	questions	may	be	answered	in	the	form	of	essays,	quizzes,	mobiles,	
PowerPoint,	oral	reports,	booklets,	or	other	formats	of	measurement	used	by	the	teacher.	

	
Open‐Ended	Assessment:		

  Students write a short essay in which they address the positive and negative aspects of migration, taking into account the short movie’s (Mare 
Nostro) point of view. 

	
Open‐Ended	(Formative)	Assessment:		
 Group	and	individual	work	is	assigned	daily,	from	various	sources	(Synthesis,	Analysis,	and	Evaluation).	
 Introductory	and	Closing	Activities	will	be	done	every	day	to	pre‐assess	student	knowledge	and	assess	understanding	of	topics	

(Synthesis,	Analysis,	and	Evaluation).	
Summative Assessment:   
 Assessment questions should be open‐ended and should follow the general format illustrated in the Essential Questions/Sample Conceptual 

Understanding section. (Synthesis, Analysis, Evaluation) 
 Students	will	be	given	quizzes	that	provide	a	brief	review	of	the	concepts	and	skills	in	the	previous	lessons.	
 Scenario: You are the major of a small frontier town in Mexico, where every day hundreds of illegal immigrants pour over the borders. Half of the 

town’s population is made-up of legal immigrants. What is your position towards the illegal immigrants? Do you use force to block the 
immigrants? What do you do with the ones who are already within the borders? What do you do the people who offer a job to the illegal? How 
do you manage the school system with the respect to the immigrants’ children and the language used in the classroom? Write a platform to run 
on for reelection. 
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Teacher	made	Performance	Assessment	Tasks	(PATs)	
Released	PATs	
Online	State	resources	
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BIG	IDEA	II:	Science	and	technology	/	Scienza	e	tecnologia	
Curriculum	Management	System	

COURSE	NAME:	AP	Italian
OVERARCHING	GOALS	
Goal 1: 	The	student	will	be	able	to	evaluate	the	need	for	modern	societies	to	consider	alternative	resources	to	protect	the	environment.

	
ESSENTIAL 	QUESTIONS	

 How	do	developments	in	science	and	technology	affect	our	life?
 What	factors	have	driven	innovation	and	discovery	in	the	fields	of	science	and	technology?	
 What	role	do	ethics	play	in	scientific	advancement?	
 What	are	the	best	ways	to	educate	people	to	respect	the	environment?	Should	we	be	pessimistic	or	optimistic	about	the	future	of	the	

environment?	Why?	
	
 
SUGGESTED	BLOCKS	FOR	INSTRUCTION:	3		
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KNOW	 UNDERSTAND	 DO	
Students	will	know	that:	 Students	will	understand	that:	 Students	will	be	able	to:	

II
.1
.1
	

Environmental	issues	have	a	
particular	resonance	in	Italy	as	they	
connect	to	the	preservation	of	the	
Italian	enormous	artistic	patrimony.	

- Environmental issues are interconnected with 
political and cultural aspects. 

	

1.1. Assess the impact that pollution has 
on the Italian artistic assets. 

	

II
.1
.2
	 	 1.2. Explore ways to educate people to 

protect the enviroinment. 
	

II
.1
.3
	 	 1.3. Use vocabulary related to 

enviroinmental issues. 
	

II
.1
.4
	 	 1.4. Use present, past and imperfect 

subjuctive. 
	

II
.1
.5
	 	 1.5. Use expression for comprison and 

contrast. 
	

II
.1
.6
	

	 1.6. Distinguish fact from opinion. 
	

II
.1
.7
	

	 1.7. Explore the connections between 
economy, politic and enviroinment 
after having read, summarized and 
commented L’HOMO AUDIENCE by 
Stefano Benni. 
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21st	Century	Skills	
	

Creativity	and	Innovation																												 Critical	Thinking	and	Problem	Solving Communication	and	Collaboration
Information	Literacy	 Media	Literacy ICT	Literacy
Life	and	Career	Skills							 Technology	Based	Activities
http://www.p21.org/index.php?option=com_content&task=view&id=254&Itemid=119
http://www.iste.org/standards/nets‐for‐students.aspx			

Learning	Activities	
	

 Textbook 
 Supplemental texts (Ponti chapter 8 and Insieme chapter 6) 
 Handouts 
 Pictures 
 Technology 
 Materials to produce an advertisement poster 

Interpretive (Comprehension, Analysis, Synthesis, Evaluation) 
 Students eliminate the words that do not belong from a list of vocabulary related to environmental issues. They must explain why they do not belong. 
 Students, read and comprehend the literally text “L’ HOMO AUDIENCE” addressing the interconnections between economy, politics and environment. 

Interpersonal (Knowledge, Comprehension, Application) 
 Students are divided in two teams: gli Ingegneri and gli Ambientalisti. The teams come up with a list of points; then they debate the two sides of the Venice 

issue. 
Presentational (Application, Synthesis, Evaluation) 
 Scenario: You are a member of a television panel assigned to debate the points of view expressed in ‘L’HOMO AUDIENCE” by Stefano Benni. Among other 

things, talk about the author and his peculiar style, go over English words and neologisms as they are used in the text and the purpose that they serve in 
making a polemic point. Then review the text’s conclusion and state whether it is optimistic or pessimistic. Support your arguments. 

(7.1.A.1,	7.1.A.2,	7.1.A.3,	7.1.A.4,	7.1.A.5,	7.1A7,	7.1.B.3,	7.1.B.4,	7.1.B.5,	7.1.C1,	7.1.C.2,	7.1.C.3,		7.1.C.5,	7.2.A.1;	7.2.A.2,		7.2.A.3,	7.2.A.4,	7.2.B.2,		7.2.B.4,	
7.2.C.1,	7.2.C.2)	
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Performance	Assessment	Task	Sample	
As
se
ss
m
en
t		
M
od
el
s	

 NOTE:		The	assessment	models	provided	in	this	document	are	suggestions	for	the	teacher.	If	the	teacher	chooses	to	develop	
his/her	own	model,	it	must	be	of	equal	or	better	quality	and	at	the	same	or	higher	cognitive	levels	(as	noted	in	parentheses).		

 Depending	upon	the	needs	of	the	class,	the	assessment	questions	may	be	answered	in	the	form	of	essays,	quizzes,	mobiles,	
PowerPoint,	oral	reports,	booklets,	or	other	formats	of	measurement	used	by	the	teacher.	

	
Open‐Ended	Assessment:		

  Students write a journal entry in which they talk about their own experiences with environmental issues and how they become interested in 
those problems. 

	
Open‐Ended	(Formative)	Assessment:		
 Group	and	individual	work	is	assigned	daily,	from	various	sources	(Synthesis,	Analysis,	and	Evaluation).	
 Introductory	and	Closing	Activities	will	be	done	every	day	to	pre‐assess	student	knowledge	and	assess	understanding	of	topics	

(Synthesis,	Analysis,	and	Evaluation).	
Summative Assessment:   
 Assessment questions should be open‐ended and should follow the general format illustrated in the Essential Questions/Sample Conceptual 

Understanding section. (Synthesis, Analysis, Evaluation) 
 Students	will	be	given	quizzes	that	provide	a	brief	review	of	the	concepts	and	skills	in	the	previous	lessons.	
 Scenario: You are a member of a television panel assigned to debate the points of view expressed in ‘L’HOMO AUDIENCE” by Stefano Benni. 

Among other things, talk about the author and his peculiar style, go over English words and neologisms as they are used in the text and the 
purpose that they serve in making a polemic point. Then review the text’s conclusion and state whether it is optimistic or pessimistic. Support 
your arguments. 
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Teacher	made	Performance	Assessment	Tasks	(PATs)	
Released	PATs	
Online	State	resources	
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BIG	IDEA	II:	Science	and	technology	/	Scienza	e	tecnologia	
Curriculum	Management	System	

COURSE	NAME:	AP	Italian
OVERARCHING	GOALS	
Goal 2: 	The	student	will	be	able	to	discuss	the	ethical	implications	that	new	discoveries	in	health	and	medicine	have	brought	about.

	
ESSENTIAL 	QUESTIONS	

 How	do	developments	in	science	and	technology	affect	our	life?
 What	factors	have	driven	innovation	and	discovery	in	the	fields	of	science	and	technology?	
 What	role	do	ethics	play	in	scientific	advancement?	
 Should	ethical	limits	be	set	to	scientific	innovation?	
	

 
SUGGESTED	BLOCKS	FOR	INSTRUCTION:		3	
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KNOW	 UNDERSTAND	 DO	
Students	will	know	that:	 Students	will	understand	that:	 Students	will	be	able	to:	

II
.2
.1
	

As	individuals	and	societies	we	must	
confront	a	new	wave	of	ethical	issues	
stemming	from	the	recent	progress	in	
science.		

- As science and technology progresses we are 
faced with new ethical questions. 

	

2.1. Discuss the ethical implications that 
new discoveries in medicine have 
brought about. 

 
	

II
.2
.2
	 	 2.2. Use vocabulary related to scientific 

progress and research.   
	

II
.2
.3
	 	 2.3. Master the use of CONOSCERE 

and SAPERE. 
	

II
.2
.4
	

	 2.4. Write a summary report. 
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21st	Century	Skills	
	

Creativity	and	Innovation																												 Critical	Thinking	and	Problem	Solving Communication	and	Collaboration
Information	Literacy	 Media	Literacy ICT	Literacy
Life	and	Career	Skills							 Technology	Based	Activities
http://www.p21.org/index.php?option=com_content&task=view&id=254&Itemid=119
http://www.iste.org/standards/nets‐for‐students.aspx			

Learning	Activities	
	

 Textbook 
 Supplemental texts 
 

Interpretive (Knowledge, Comprehension) 
 Students read descriptive sentences and identify the kind of scientist described in the sentence. 
 

Interpersonal (Knowledge, Comprehension, Analysis, Synthesis) 
 Students engage in a class discussion about topics that question where to set limits to science and progress. Students that share the same point of view 

explain their reasons, and then students with opposite opinions respond. The students’ points of view are listed in two columns titled PERCHE’ SI’ and 
PERCHE’ NO on the board.  

 Working in pairs, students identify three groundbreaking medical discoveries and discuss why they are so important for humanity. 
 

Presentational (Application, Synthesis, Evaluation) 
After	a	class	debate	about	the	new	limits	for	science,	students	compare	their	answers	and	prepare	a	summary	explaining	their	differences	and	
similarities.	They	then	report	to	the	class.	
(7.1.A.1,	7.1.A.2,	7.1.A.3	7.1.A.4,	7.1.A.5,	7.1.B.1,	7.1.B.3,	7.1.B.4,	7.1.B.5,	7.1.C.1,	7.1.C.2,	7.1.C.,	7.1.C.4,	7.2.A.,	7.2.A.1,	7.2.A.3,	7.2.B.,	7.2.B.3,	7.2.B.4,	7.2.B.5,	
7.2.C.1)	
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Performance	Assessment	Task	Sample	
As
se
ss
m
en
t		
M
od
el
s	

 NOTE:		The	assessment	models	provided	in	this	document	are	suggestions	for	the	teacher.	If	the	teacher	chooses	to	develop	
his/her	own	model,	it	must	be	of	equal	or	better	quality	and	at	the	same	or	higher	cognitive	levels	(as	noted	in	parentheses).		

 Depending	upon	the	needs	of	the	class,	the	assessment	questions	may	be	answered	in	the	form	of	essays,	quizzes,	mobiles,	
PowerPoint,	oral	reports,	booklets,	or	other	formats	of	measurement	used	by	the	teacher.	

	
Open‐Ended	Assessment:		
 	Students	write	an	essay	in	which	they	describe	what	they	believe	it	is	the	most	breakthrough	scientific	discovery	ever	and	address	the	

ethical	issues	brought	about	by	such	a	discovery.	
	
Open‐Ended	(Formative)	Assessment:		
 Group	and	individual	work	is	assigned	daily,	from	various	sources	(Synthesis,	Analysis,	and	Evaluation).	
 Introductory	and	Closing	Activities	will	be	done	every	day	to	pre‐assess	student	knowledge	and	assess	understanding	of	topics	

(Synthesis,	Analysis,	and	Evaluation).	
Summative Assessment:   
 Assessment questions should be open‐ended and should follow the general format illustrated in the Essential Questions/Sample Conceptual 

Understanding section. (Synthesis, Analysis, Evaluation) 
 Students	will	be	given	quizzes	that	provide	a	brief	review	of	the	concepts	and	skills	in	the	previous	lessons.	
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Released	PATs	
Online	State	resources	
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BIG	IDEA	II:	Science	and	technology	/	Scienza	e	tecnologia	
Curriculum	Management	System	

COURSE	NAME:	AP	Italian
OVERARCHING	GOALS	
Goal 3: 	The	student	will	be	able	to	evaluate	the	impact	that	technology	has	on	personal	lives	and	society	in	general.

	
ESSENTIAL 	QUESTIONS	

 How	do	developments	in	science	and	technology	affect	our	life?
 What	factors	have	driven	innovation	and	discovery	in	the	fields	of	science	and	technology?	
 What	role	do	ethics	play	in	scientific	advancement?	
 Technology	brings	the	world	closer	and	simplifies	life	or	makes	us	vulnerable	and	unable	of	facing	ourselves?	
 What	is	your	rapport	to	science	and	technology?	Could	you	live	without	the	technological	gadgets	that	are	now	part	of	our	daily	life?	
 Can	technology	spark	social	changes?	
 What	are	the	ethical	and	emotional	implications	of	travelling	through	time?	
	

 
SUGGESTED	BLOCKS	FOR	INSTRUCTION:3			
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KNOW	 UNDERSTAND	 DO	
Students	will	know	that:	 Students	will	understand	that:	 Students	will	be	able	to:	

II
.3
.1
	

As	technology	has	advanced,	modern	
society	has	responded	with	
ambivalence	toward	its	potentials	
and	consequences		

- Progress entails advantages as well as new 
problems. 

	

3.1. Explore the social impact of the 
Internet. 

	

II
.3
.2
	 	 3.2. Evaluate their personal rapport with 

science and technology. 
	

II
.3
.3
	 	 3.3. Master the usage of comparatives 

and superlatives. 
	

II
.3
.4
	

	 3.4. Use relative pronouns. 
	

II
.3
.5
	

	 3.5. Use the subjunctive with 
expressions of doubt and 
conjunctions. 

	

II
.3
.6
	

	 3.6. Watch and analyze a corto in which 
is highlighted our modern 
ambivalence toward technology. 

	

II
.3
.7
	

	 3.7. Read and analyze a text of science 
fiction by E. Salgari in which utopias 
and dystropias are used to lay out  a 
critical (and prophetic) vision of the 
future. 

	

II
.3
.8
	

	 3.8. Write a partial refutation. 
		 	



BIG	IDEA	II:	
	

38	|	P a g e 	
	

21st	Century	Skills	
	

Creativity	and	Innovation																												 Critical	Thinking	and	Problem	Solving Communication	and	Collaboration
Information	Literacy	 Media	Literacy ICT	Literacy
Life	and	Career	Skills							 Technology	Based	Activities
http://www.p21.org/index.php?option=com_content&task=view&id=254&Itemid=119
http://www.iste.org/standards/nets‐for‐students.aspx			

Learning	Activities	
	

 Textbook 
 Supplemental texts 
 CD 
 Video 
 Worksheets 
 

Interpretative (Comprehension)  
 After reading Salgari’s text, students complete a reading-comprehension worksheet. 
 Students watch the corto “ L’ETA’ DEL FUOCO” and arrange in chronological order a set of scenes as they appear on the screen . 
 

Interpersonal (Knowledge, Comprehension, Application)   
 Working in small groups, students discuss how domestic chores will change in fifty years in light of new technological innovations. 
 As a class, students debate the following topic: It is now possible to do almost anything on the Internet buy and sell products, meet people, even take 

college classes. While the advantages of Internet are evident, what are the possible disadvantages? 
 In small groups, students debate a potential trip to the future. They discuss how they travelled into the future as well as the ethical and emotional implication 

of such a trip. 
 
Presentational (Synthesis, Evaluation) 
 Students take the role of one of the two main characters in Salgari’s fiction that they just read. Then they draw and present a model of the vehicle Condor, 

outlining its characteristics. 
 Students improvise a dialog in front of the class based on the following clue: Your computer suddenly starts talking to you giving you advice on your 

personal life. How do you react? 
 Students write and present a partial refutation to the assertion that an ethical threshold should be set to science and technology. 

(7.1.A.1;	7.1.A.5;		7.1.A.6;	7.1.B.3,	7.1.B.4,	7.1.C.3,	7.2.A.3;	72.A.4;	)	
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Performance	Assessment	Task	Sample	
As
se
ss
m
en
t		
M
od
el
s	

 NOTE:		The	assessment	models	provided	in	this	document	are	suggestions	for	the	teacher.	If	the	teacher	chooses	to	develop	
his/her	own	model,	it	must	be	of	equal	or	better	quality	and	at	the	same	or	higher	cognitive	levels	(as	noted	in	parentheses).		

 Depending	upon	the	needs	of	the	class,	the	assessment	questions	may	be	answered	in	the	form	of	essays,	quizzes,	mobiles,	
PowerPoint,	oral	reports,	booklets,	or	other	formats	of	measurement	used	by	the	teacher.	

	
Open‐Ended	Assessment:		

  Open-Ended (Formative) Assessment:  
 Group	and	individual	work	is	assigned	daily,	from	various	sources	(Synthesis,	Analysis,	and	Evaluation).	
 Introductory	and	Closing	Activities	will	be	done	every	day	to	pre‐assess	student	knowledge	and	assess	understanding	of	topics	

(Synthesis,	Analysis,	and	Evaluation).	
Summative Assessment:   
 Assessment questions should be open‐ended and should follow the general format illustrated in the Essential Questions/Sample Conceptual 

Understanding section. (Synthesis, Analysis, Evaluation) 
 Students	will	be	given	quizzes	that	provide	a	brief	review	of	the	concepts	and	skills	in	the	previous	lessons.	
 Scenario: You and your friend have decided to open an Internet cafe’ in a small city. In pairs, make a list of things that are necessary to start the 

business and of those that might make your Internet café’ into a cutting edge place and present to the class. 
	

Ad
di
ti
on
al
	

Re
so
ur
ce
s	

Teacher	made	Performance	Assessment	Tasks	(PATs)	
Released	PATs	
Online	State	resources	
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BIG	IDEA	III:	Contemporary	life	/	Vita	contemporanea	
Curriculum	Management	System	

COURSE	NAME:	AP	Italian
OVERARCHING	GOALS	
Goal 1: 	The	student	will	be	able	to	appreciate	the	strong	connection	between	the	educational	system	and	the	work	world.

	
ESSENTIAL 	QUESTIONS	

 How	do	societies	and	individuals	define	quality	of	life?
 How	is	contemporary	life	influenced	by	cultural	products,	practices,	and	perspectives?	
 What	are	the	challenges	of	contemporary	life?	
 What	is	your	perspective	on	work?	How	do	you	think	to	introduce	yourself	in	the	work	world?	
 How	can	we	balance	work	life,	personal	life,	and	family?		

	
 
SUGGESTED	BLOCKS	FOR	INSTRUCTION:		3	
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KNOW	 UNDERSTAND	 DO	
Students	will	know	that:	 Students	will	understand	that:	 Students	will	be	able	to:	

II
I.1
.1
	

Italy	is	experiencing	the	“brain	drain”	
phenomenon	which	requires	that	the	
best	and	the	brightest	emigrate	in	
order	to	fulfill	their	ambitions	and	
potentials.		

- Economic issues strongly influence our private and 
social choices.  

	

1.1. Use thematic vocabulary.  
 

	

II
I.1
.2
	 	 1.2. Examine the “brain drain” 

phenomenon. 
	

II
I.1
.3
	 	 1.3. Use the passive voice. 

 
	

II
I.1
.4
	 	 1.4. Write a cover letter and a resume’. 

 
	

II
I.1
.5
	 	 1.5. Write an informal e-mail. 

 
	

	

	 	



BIG	IDEA	III:	
	

42	|	P a g e 	
	

21st	Century	Skills	
	

Creativity	and	Innovation																												 Critical	Thinking	and	Problem	Solving Communication	and	Collaboration
Information	Literacy	 Media	Literacy ICT	Literacy
Life	and	Career	Skills							 Technology	Based	Activities
http://www.p21.org/index.php?option=com_content&task=view&id=254&Itemid=119
http://www.iste.org/standards/nets‐for‐students.aspx			

Learning	Activities	
	

 Textbook 
 Italian magazines 
 Realia 
 Italian newspapers’ websites. 
 

Interpretative ( Knowledge, Comprehension, Analysis, Evaluation) 
 Taking turns, a student presents a job description while the rest of the class guesses the job. 
 Groups of students read a printout of a newspaper article and underline any example they find of the passive voice. A member of each group reads the 

sentences to the class.  
 

Interpersonal (Application, Analysis, Synthesis) 
 Students read, comprehend and discuss an article in which two turned-off researchers explain why they left Italy for good. 
 Scenario: Marco e Stefania are looking for a job for different reasons. In pairs, discuss the problems involved and then give advice on how to solve them.  

Marco: After many years working for the same company, because of the economic crisis, I have been laid off. My wife does not work because she has to 
take care of our two children; I have to pay the mortgage and at my age it is difficult to find a new job. Even though I am very experienced, companies 
choose to hire young people.  
Stefania: Finally I graduate from college! Now it is time to send my resume’ out. I need a job that suits my skills and my education and that would pay a lot of 
money.  

 
Presentational (Application, Analysis, Synthesis, Evaluation) 
 Students browse job postings at www.corriere.it .They then respond to an ad by writing an application letter and preparing a resume’ in Italian. 

(7.1.A.3,	7.1.A.5,	7.1.B.1,	7.1.B.4,	7.1.C.1,	7.1.C.3	7.1.C.4;	7.2.A.1,	7.2.A.3,	7.2.A.4,	7.2.B.2,	7.2.C.2)	
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Performance	Assessment	Task	Sample	
As
se
ss
m
en
t		
M
od
el
s	

 NOTE:		The	assessment	models	provided	in	this	document	are	suggestions	for	the	teacher.	If	the	teacher	chooses	to	develop	
his/her	own	model,	it	must	be	of	equal	or	better	quality	and	at	the	same	or	higher	cognitive	levels	(as	noted	in	parentheses).		

 Depending	upon	the	needs	of	the	class,	the	assessment	questions	may	be	answered	in	the	form	of	essays,	quizzes,	mobiles,	
PowerPoint,	oral	reports,	booklets,	or	other	formats	of	measurement	used	by	the	teacher.	

	
Open‐Ended	Assessment:		
GRASPS: Performance Assessment (synthesis) 
 You have been offered a fantastic job but it is located far away from where you live. Your love life will be certainly affected by it, but luckily there are 
planes. Write an e-mail to your best friend to ask for advice. Explain all the problems involved: distance, economic situation, holidays etc. 
 
Goal: Your goal is to write an e-mail to one of your friends. In your note you give details on the issues that you are facing and ask for advice. 
Role: You are the sender of the e-mail. 
Audience: The recipient of your note is your friend. 
Situation: The challenge involves lying out your dilemmas in a clear and detailed way to achieve in return useful advice from your friend. 
Product, Performance and Purpose: You will write an e-mail to a friend of yours seeking advice on how to deal with life dilemmas stemming from a job 
offer that would force you to relocate. Your note must be appropriate in tone, clear and rich in details. 
Standards and Criteria for Success: Your work will be judged on a rubric which addresses the following questions:  

1. Did you effectively: 
- Write the e-mail in a clear, friendly manner, using the appropriate register? 
- Make your writing varied by alternating different syntactical constructs? 
-  Follow a clear pattern when listing your dilemmas? 
- State the topics that you want to address when making requests for advice? 
- Conclude your note with the appropriate salutation? 

 
2. Did you : 

- Typed the note in a clean format? 
- Check for correct spelling? 

Open‐Ended	(Formative)	Assessment:		
 Group	and	individual	work	is	assigned	daily,	from	various	sources	(Synthesis,	Analysis,	and	Evaluation).	
 Introductory	and	Closing	Activities	will	be	done	every	day	to	pre‐assess	student	knowledge	and	assess	understanding	of	topics	

(Synthesis,	Analysis,	and	Evaluation).	
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Summative Assessment:   
 

 Assessment questions should be open‐ended and should follow the general format illustrated in the Essential Questions/Sample 
Conceptual Understanding section. (Synthesis, Analysis, Evaluation) 

 Students	will	be	given	quizzes	that	provide	a	brief	review	of	the	concepts	and	skills	in	the	previous	lessons.	
	

	

Ad
di
ti
on
al
	

Re
so
ur
ce
s	

Teacher	made	Performance	Assessment	Tasks	(PATs)	
Released	PATs	
Online	State	resources	
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BIG	IDEA	III:	Contemporary	life	/	Vita	contemporanea	
Curriculum	Management	System	

COURSE	NAME:	AP	Italian
OVERARCHING	GOALS	
Goal 2: 	The	student	will	be	able	to	analyze	the	historical	and	cultural	dimensions	of	holidays	and	celebrations.

	
	

ESSENTIAL 	QUESTIONS	
 How	do	societies	and	individuals	define	quality	of	life?
 How	is	contemporary	life	influenced	by	cultural	products,	practices,	and	perspectives?	
 What	are	the	challenges	of	contemporary	life?	
 Are	popular	traditions	still	meaningful?	
	

 
SUGGESTED	BLOCKS	FOR	INSTRUCTION:		3	
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KNOW	 UNDERSTAND	 DO	
Students	will	know	that:	 Students	will	understand	that:	 Students	will	be	able	to:	

II
I.2
.1
	

Thanks	to	the	localism	of	its	history,	
Italy	has	a	rich	and	longstanding	
variety	of	holidays	and	celebrations	
that	are	rooted	both	in	territory	and	
tradition.	

- Holidays, celebrations and popular believes are 
rooted in history. 

	

2.1. Analyze the historical and 
contemporary meaning of Italian 
traditional holidays and celebrations. 

	

II
I.2
.2
	 	 2.2. Compare and contrast Italian and 

American holidays and celebration. 
	

II
I.2
.3
	 	 2.3. Understand the historical reasons of 

Campanilismo. 
	

II
I.2
.4
	 	 2.4. Discuss superstitions. 

 
	

II
I.2
.5
	 	 2.5. Use thematic vocabulary. 

 
	

II
I.2
.6
	 	 2.6. Use Piacere and similar verbs. 

 
	

II
I.2
.7
	 	 2.7. Master the tense sequencing of 

subjunctives. 
	

II
I.2
.8
	 	 2.8. Use infinitives,gerunds and 

participles. 
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21st	Century	Skills	
	

Creativity	and	Innovation																												 Critical	Thinking	and	Problem	Solving Communication	and	Collaboration
Information	Literacy	 Media	Literacy ICT	Literacy
Life	and	Career	Skills							 Technology	Based	Activities
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Learning	Activities	
	

 Textbook 
 Supplemental texts 
 Workbook 
 Realia 
 Technology 
 Material to create a poster 
 

Interpretive (Knowledge, Comprehension, Analysis, Evaluation) 
 Students look at the monthly calendar of local events in various Italian cities, published in a newspaper. They analyze it and then answer related questions. 
 Students listen to a daily horoscope. They then answer related questions. 

Interpersonal (Knowledge, Comprehension, Synthesis) 
 Working in pairs, students discuss their cultural popular believes and compare them to the Italian ones. 
 

Presentational (Knowledge, Comprehension, Analysis, Synthesis, Evaluation) 
 Students conduct a research on Feste Medievali. They focus on the following: What is the theme of these festivals? What kinds of shows are represented, 

and which one would you like to see? Do these festivals offer a chance to eat medieval food and listen to medieval music? They then report on their findings 
to the class. 

(7.1.A.1,	7.1.A.3,	7.1.A.5,	7.1.A.6,	7.1.B.2,	7.1.B.3,	7.1.C.2,	7.1.C.4,	7.2.A.1,	7.2.A.3,	7.2.A.4,	7.2.B.1,	7.2.B.5,	7.2.C.1,	9.2.C.1,	9.2.C.2)	
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Performance	Assessment	Task	Sample	
As
se
ss
m
en
t		
M
od
el
s	

 NOTE:		The	assessment	models	provided	in	this	document	are	suggestions	for	the	teacher.	If	the	teacher	chooses	to	develop	
his/her	own	model,	it	must	be	of	equal	or	better	quality	and	at	the	same	or	higher	cognitive	levels	(as	noted	in	parentheses).		

 Depending	upon	the	needs	of	the	class,	the	assessment	questions	may	be	answered	in	the	form	of	essays,	quizzes,	mobiles,	
PowerPoint,	oral	reports,	booklets,	or	other	formats	of	measurement	used	by	the	teacher.	

	
Open‐Ended	Assessment:		
	
 Students	write	a	diary	entry	recounting	their	participation	to	a	festival.	

	
Open‐Ended	(Formative)	Assessment:		
 Group	and	individual	work	is	assigned	daily,	from	various	sources	(Synthesis,	Analysis,	and	Evaluation).	
 Introductory	and	Closing	Activities	will	be	done	every	day	to	pre‐assess	student	knowledge	and	assess	understanding	of	topics	

(Synthesis,	Analysis,	and	Evaluation).	
Summative Assessment:   
 Assessment questions should be open‐ended and should follow the general format illustrated in the Essential Questions/Sample Conceptual 

Understanding section. (Synthesis, Analysis, Evaluation) 
 Students	will	be	given	quizzes	that	provide	a	brief	review	of	the	concepts	and	skills	in	the	previous	lessons.	
 Students create an advertisement for a local festival and present it to the class. 

Ad
di
ti
on
al
	

Re
so
ur
ce
s	

Teacher	made	Performance	Assessment	Tasks	(PATs)	
Released	PATs	
Online	State	resources	
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BIG	IDEA	III:	Contemporary	life	/	Vita	contemporanea	
Curriculum	Management	System	

COURSE	NAME:	AP	Italian
OVERARCHING	GOALS	
Goal 3: 	The	student	will	be	able	to	discuss	the	characteristics	of	housing	in	Italy	in	relation	to	the	Italian	landscape	and	lifestyles.
	
ESSENTIAL 	QUESTIONS	

 How	do	societies	and	individuals	define	quality	of	life?
 How	is	contemporary	life	influenced	by	cultural	products,	practices,	and	perspectives?	
 What	are	the	challenges	of	contemporary	life?	
 How	can	factors	such	as	social	values	and	the	country	landscape	influence	that	country’s	housing	modalities?	
	

 
SUGGESTED	BLOCKS	FOR	INSTRUCTION:		3	
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KNOW	 UNDERSTAND	 DO	
Students	will	know	that:	 Students	will	understand	that:	 Students	will	be	able	to:	

II
I.3
.1
	 The	variety	of	the	Italian	territory	has	

inspired	a	corresponding	variety	of	
housing	models	and	ways	of	life.	

- Housing modalities are strongly related to a 
country’s landscape and lifestyles. 

	

3.1. Describe the rooms and furniture in 
their home.  

	

II
I.3
.2
	 	 3.2. Talk about household furnishings 

and their prices. 
	

II
I.3
.3
	 	 3.3. Use thematic vocabulary. 

 
	

II
I.3
.4
	

	 3.4. Compare and contrast Italian and 
American housing models in relation 
to the landscape and lifestyles of 
both Italy and the USA. 

	

II
I.3
.5
	 	 3.5. Scan a text for specific information. 
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21st	Century	Skills	
	

Creativity	and	Innovation																												 Critical	Thinking	and	Problem	Solving Communication	and	Collaboration
Information	Literacy	 Media	Literacy ICT	Literacy
Life	and	Career	Skills							 Technology	Based	Activities
http://www.p21.org/index.php?option=com_content&task=view&id=254&Itemid=119
http://www.iste.org/standards/nets‐for‐students.aspx			

Learning	Activities	
	

 Textbook 
 Pictures 
 Realia 
 Worksheets 
 

Interpretive (Comprehension, Analysis) 
 Students read a list of definitions of furniture and accessories that you might be found in a house. They then match the definitions with the correct noun. 
 Students listen to the description of two homes. While listening they draw a map of the two homes. 
 Student scans ads for vacation homes and matches the appropriate house with an appropriate potential tenant. 
 

Interpersonal (Knowledge, Comprehension) 
 Scenario: You are a journalist whose assignment is to write an article about housing and lifestyles of people in your country. Prepare a list of six questions 

considering: family life, housework, the building and the neigh borough in which the house is located, monthly expenses. Use your list to interview one or two 
people. Then with the information obtained write a brief article. 

 
Presentational (Application, Analysis, Synthesis, Evaluation) 
Scenario:	You	are	in	Italy	for	few	months	due	to	study	purposes.	You	are	looking	for	a	house	to	rent	during	that	time	and	so	you	call	a	real	estate	agency.	
You	explain	what	you	are	looking	for	and	the	agent	replies.	In	pairs	reconstruct	the	phone	call	and	then	present	it	to	the	class.	
(7.1.A.1,	7.1.A.6,	7.1.B.3,	7.1.B.4,	7.1.B.6,	7.1.C.1,	7.1.C.2;	7.2.A.1,	7.2.A.4,	7.2.B.3,	7.2.B.5,	7.2.C.2)	
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Performance	Assessment	Task	Sample	
As
se
ss
m
en
t		
M
od
el
s	

 NOTE:		The	assessment	models	provided	in	this	document	are	suggestions	for	the	teacher.	If	the	teacher	chooses	to	develop	
his/her	own	model,	it	must	be	of	equal	or	better	quality	and	at	the	same	or	higher	cognitive	levels	(as	noted	in	parentheses).		

 Depending	upon	the	needs	of	the	class,	the	assessment	questions	may	be	answered	in	the	form	of	essays,	quizzes,	mobiles,	
PowerPoint,	oral	reports,	booklets,	or	other	formats	of	measurement	used	by	the	teacher.	

	
Open‐Ended	Assessment:		
 	Students	a	journal	entry	in	which	they	talk	about	their	ideal	home	and	ideal	location	if	they	were	to	live	in	Italy.	

	
Open‐Ended	(Formative)	Assessment:		
 Group	and	individual	work	is	assigned	daily,	from	various	sources	(Synthesis,	Analysis,	and	Evaluation).	
 Introductory	and	Closing	Activities	will	be	done	every	day	to	pre‐assess	student	knowledge	and	assess	understanding	of	topics	

(Synthesis,	Analysis,	and	Evaluation).	
Summative Assessment:   
 Assessment questions should be open‐ended and should follow the general format illustrated in the Essential Questions/Sample Conceptual 

Understanding section. (Synthesis, Analysis, Evaluation) 
 Students	will	be	given	quizzes	that	provide	a	brief	review	of	the	concepts	and	skills	in	the	previous	lessons.	

Ad
di
ti
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al
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Teacher	made	Performance	Assessment	Tasks	(PATs)	
Released	PATs	
Online	State	resources	
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BIG	IDEA	III:	Contemporary	life	/	Vita	contemporanea	
Curriculum	Management	System	

COURSE	NAME:	AP	Italian
OVERARCHING	GOALS	
Goal 4: 	The	student	will	be	able	to	explore	cultural	traits	of	sports	and	ways	to	spend	leisure	time.

	
ESSENTIAL 	QUESTIONS	

 How	do	societies	and	individuals	define quality	of	life?
 How	is	contemporary	life	influenced	by	cultural	products,	practices,	and	perspectives?	
 What	are	the	challenges	of	contemporary	life?	
 Can	the	passion	for	a	sport	influence	the	politic	and	mentality	of	an	entire	nation?	

	
 
SUGGESTED	BLOCKS	FOR	INSTRUCTION:		3	
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KNOW	 UNDERSTAND	 DO	
Students	will	know	that:	 Students	will	understand	that:	 Students	will	be	able	to:	

II
I.4
.1
	 The	Italian	pride	and	sense	of	

national	identity	often	coalesce	
around	sport	events.	

- Sport and leisure activities are expressions and 
catalyzing cultural factors of a national identity.  

	

4.1. Contrast and compare the Italian 
and American attitude toward sports 
and ways to spend leisure time. 

	

II
I.4
.2
	 	 4.2. Use thematic vocabulary. 

 
	

II
I.4
.3
	 	 4.3. Make plans for the weekend and 

other occasions. 
	

II
I.4
.4
	 	 4.4. Use Si Impersonale.  
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21st	Century	Skills	
	

Creativity	and	Innovation																												 Critical	Thinking	and	Problem	Solving Communication	and	Collaboration
Information	Literacy	 Media	Literacy ICT	Literacy
Life	and	Career	Skills							 Technology	Based	Activities
http://www.p21.org/index.php?option=com_content&task=view&id=254&Itemid=119
http://www.iste.org/standards/nets‐for‐students.aspx			

Learning	Activities	
	

 Textbook 
 CDs 
 Alternate text resource materials 
 Web sites 
 

Interpretive (Knowledge, Comprehension, Application, Analysis) 
 Students listen to one of the many Italian soccer songs (such as Antonello Venditti’s GRAZIE ROMA). As they listen to the song, they fill in the missing 

words in a cloze activity from the lyrics. 
Interpersonal (Knowledge, Application, Synthesis, Evaluation) 
 In pairs, students discuss their national sport and then share their conclusions with the rest of the class. In their discussion, students address the following 

points: How are the fans of that sport? What is its effect on daily life? How has affected the nation’s imagination? Did it inspire books, songs or movies? Has 
it influenced the national economy, politic or history? 

 
Presentational (Application, Synthesis, Evaluation) 
 Students write the names of three cities in their home-country that are worth a tourist visit. As a group they make a list of reasons to justify their opinions. 

Finally, working in small groups they respond to the following scenario: An Italian friend would like to visit your home-country. His time is limited and he does 
not know which cities are worth a visit. Discuss with your group-mates what cities your friend should pick and then write him a letter indicating the cities and 
the reasons why that is the best choice. 

	(7.1.A.1,	7.1.A.5,	7.1.A.6,	7.1.B1,	7.1.B.1,	7.1.B.5,	7.1.C.1,	7.1.C.2,	7.2.A.3;	7.2.B.1,	7.2.B.2.	7.2.C.1)	
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Performance	Assessment	Task	Sample	
As
se
ss
m
en
t		
M
od
el
s	

 NOTE:		The	assessment	models	provided	in	this	document	are	suggestions	for	the	teacher.	If	the	teacher	chooses	to	develop	
his/her	own	model,	it	must	be	of	equal	or	better	quality	and	at	the	same	or	higher	cognitive	levels	(as	noted	in	parentheses).		

 Depending	upon	the	needs	of	the	class,	the	assessment	questions	may	be	answered	in	the	form	of	essays,	quizzes,	mobiles,	
PowerPoint,	oral	reports,	booklets,	or	other	formats	of	measurement	used	by	the	teacher.	

	
Open‐Ended	Assessment:		

  Scenario: You and a group of your friends have a free week and you start making plans. What would you like to do in your free week? Where 
do you want to go? Why? Have a discussion with your friends and then write a program for the week. 

	
Open‐Ended	(Formative)	Assessment:		
 Group	and	individual	work	is	assigned	daily,	from	various	sources	(Synthesis,	Analysis,	and	Evaluation).	
 Introductory	and	Closing	Activities	will	be	done	every	day	to	pre‐assess	student	knowledge	and	assess	understanding	of	topics	

(Synthesis,	Analysis,	and	Evaluation).	
Summative Assessment:   
 Assessment questions should be open‐ended and should follow the general format illustrated in the Essential Questions/Sample Conceptual 

Understanding section. (Synthesis, Analysis, Evaluation) 
 Students	will	be	given	quizzes	that	provide	a	brief	review	of	the	concepts	and	skills	in	the	previous	lessons.	
 Students prepare, present and describe a brochure made to convince people to go on vacation to the place advertised. 
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Teacher	made	Performance	Assessment	Tasks	(PATs)	
Released	PATs	
Online	State	resources	
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BIG	IDEA	III:	Contemporary	life	/	Vita	contemporanea	
Curriculum	Management	System	

COURSE	NAME:	AP	Italian
OVERARCHING	GOALS	
Goal 5: 	The	student	will	be	able	to	explore	the	influence	of	media	on	the	public	discourse.

	
ESSENTIAL 	QUESTIONS	

 How	do	societies	and	individuals	define	quality	of	life?
 How	is	contemporary	life	influenced	by	cultural	products,	practices,	and	perspectives?	
 What	are	the	challenges	of	contemporary	life?	
 Do	mass	media	show	us	a	true	reality	or	a	somehow	distorted	version	of	it?		
 Are	we	in	a	position	to	be	able	to	control	the	enormous	level	of	information	that	hits	us	or	are	we	passive	victims?	
 Do	celebrities	have	the	right	to	privacy?	
	

 
SUGGESTED	BLOCKS	FOR	INSTRUCTION:		3	
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KNOW	 UNDERSTAND	 DO	
Students	will	know	that:	 Students	will	understand	that:	 Students	will	be	able	to:	

II
I.5
.1
	 Italian	mass	media	reflect	the	ethical	

attitude	that	is	peculiar	to	the	Italian	
culture		

- Radio, newspapers, television, Internet has played 
a major role in the spreading of information. Also, 
in many cases they have influenced the global 
knowledge and the public attitude toward emerging 
situations. 

	

5.1. Discuss media-related ethical 
issues. 

	

II
I.5
.2
	 	 5.2. Discuss how Italian media compare 

to foreign mass media. 
	

II
I.5
.3
	 	 5.3. Use thematic vocabulary.  

 
	

II
I.5
.4
	

	 5.4. Use hypotetical statements to state 
what might occur if something else 
happens. 
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21st	Century	Skills	
	

Creativity	and	Innovation																												 Critical	Thinking	and	Problem	Solving Communication	and	Collaboration
Information	Literacy	 Media	Literacy ICT	Literacy
Life	and	Career	Skills							 Technology	Based	Activities
http://www.p21.org/index.php?option=com_content&task=view&id=254&Itemid=119
http://www.iste.org/standards/nets‐for‐students.aspx			

Learning	Activities	
	

 Textbook 
 CDs 
 Workbook 
 Alternate text resource materials 
 Web sites 
 

Interpretive (Knowledge, Comprehension, Application, Analysis) 
 Students research samples of Italian gossip columns. Then, in small groups, they analyze one or more articles in terms of language, tone and style. They 

also compare and contrast tabloid styles from different countries. 
 

Interpersonal (Knowledge, Application, Synthesis, Evaluation) 
 Students engage in a debate regarding privacy and other media-related ethical issues. 
  
 

Presentational (Application, Synthesis, Evaluation) 
 Scenario: You are a paparazzo. By chance, at the supermarket, you bump into a celebrity. What is s/he doing? Write a brief gossip column.  

	(7.1.A.1,	7.1.A.5,	7.1.A.6,	7.1.B1,	7.1.B.1,	7.1.B.5,	7.1.C.1,	7.1.C.2,	7.2.A.3;	7.2.B.1,	7.2.B.2.	7.2.C.1)	
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Performance	Assessment	Task	Sample	
As
se
ss
m
en
t		
M
od
el
s	

 NOTE:		The	assessment	models	provided	in	this	document	are	suggestions	for	the	teacher.	If	the	teacher	chooses	to	develop	
his/her	own	model,	it	must	be	of	equal	or	better	quality	and	at	the	same	or	higher	cognitive	levels	(as	noted	in	parentheses).		

 Depending	upon	the	needs	of	the	class,	the	assessment	questions	may	be	answered	in	the	form	of	essays,	quizzes,	mobiles,	
PowerPoint,	oral	reports,	booklets,	or	other	formats	of	measurement	used	by	the	teacher.	

	
Open‐Ended	Assessment:		
 	Students	share	their	favorite	and	least	favorite	reality	show.	They	then	discuss	them	as	a	class	addressing	the	following	point:	if	reality	

shows	seem	to	encourage	gossip	and	intromission	in	private	life,	then	why	are	people	interested	in	them?	
		

	
Open‐Ended	(Formative)	Assessment:		
 Group	and	individual	work	is	assigned	daily,	from	various	sources	(Synthesis,	Analysis,	and	Evaluation).	
 Introductory	and	Closing	Activities	will	be	done	every	day	to	pre‐assess	student	knowledge	and	assess	understanding	of	topics	

(Synthesis,	Analysis,	and	Evaluation).	
Summative Assessment:   
 Assessment questions should be open‐ended and should follow the general format illustrated in the Essential Questions/Sample Conceptual 

Understanding section. (Synthesis, Analysis, Evaluation) 
 Students	will	be	given	quizzes	that	provide	a	brief	review	of	the	concepts	and	skills	in	the	previous	lessons.	
 Students write an essay addressing the following issue: Does the massive amount of information that hits us every day help to stimulate critical 

thinking or cloud our minds? 
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BIG	IDEA	IV:		Personal	and	public	identities	/	Identita’	private	e	pubblica	
Curriculum	Management	System	

COURSE	NAME:	AP	Italian
OVERARCHING	GOALS	
Goal 1: 	The	student	will	be	able	to	revision	some	enduring	stereotypes	about	the	gender	roles	in	the	Italian	society.

	
ESSENTIAL 	QUESTIONS	

 How	are	aspects	of	identity	expressed	in	various	situations?
 How	do	language	and	culture	influence	identity?	
 How	does	one’s	identity	develop	over	time?	
 Is	the	gender	aptitude	for	certain	roles	predetermined?	
 Is	Italy	a	land	of	Vitelloni	and	Casalinghe?	
	

 
SUGGESTED	BLOCKS	FOR	INSTRUCTION:		3	
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KNOW	 UNDERSTAND	 DO	
Students	will	know	that:	 Students	will	understand	that:	 Students	will	be	able	to:	

IV
.1
.1
	

Albeit	slower	compared	to	other	
countries,	Italy	has	experienced	a	
major	cultural	shift	in	the	way	it	
regards	gender	roles	and	family	
models.	

- Starting at the end of the 60s, Italy has 
experienced a social revolution that has upset the 
relationship between man and women and the role 
of women in society. Thus many stereotypes about 
gender roles in Italian society need to be revised. 

	

1.1. Discuss Italian gender stereotypes. 
 

	

IV
.1
.2
	 	 1.2. Explore the recent changes in the 

Italian family structure. 
	

IV
.1
.3
	 	 1.3. Use thematic vocabulary.  

 
	

IV
.1
.4
	 	 1.4. Read and comment L’AGNESE VA 

A MORIRE by R. Vigano’ 
	

IV
.1
.5
	

	 1.5. Discuss the validity of the argument 
of having women serving in the 
military. 

	

IV
.1
.6
	 	 1.6. Write a reaction paper. 
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21st	Century	Skills	
	

Creativity	and	Innovation																												 Critical	Thinking	and	Problem	Solving Communication	and	Collaboration
Information	Literacy	 Media	Literacy ICT	Literacy
Life	and	Career	Skills							 Technology	Based	Activities
http://www.p21.org/index.php?option=com_content&task=view&id=254&Itemid=119
http://www.iste.org/standards/nets‐for‐students.aspx			

Learning	Activities	
	

 Textbook 
 CDs 
 Workbook 
 Alternate text resource materials 
 RAI Web site: www.italica.rai.it/principali/lingua/culture/luoghi_com.htm 
 

Interpretive (Knowledge, Comprehension, Application, Analysis) 
 Students read and comprehend an article, complete with statistics that discuss the new aspirations of Italian women determined to play a role both at home 

and in the workplace. 
 Students read and comprehend L’AGNESE VA A MORIRE by A. Vigano’. 
 

Interpersonal (Knowledge, Application, Synthesis, Evaluation) 
 In small groups, students debate the gains and losses of the transition to new gender roles. 
 Working in small groups, students debate the opportunity of having women serving in the military. 
 

Presentational (Application, Synthesis, Evaluation) 
Students	write	and	present	a	reaction	paper	to	the	text	L’AGNESE	VA	A	MORIRE.	
(7.1.A.1,	7.1.A.5,	7.1.A.6,	7.1.B1,	7.1.B.1,	7.1.B.5,	7.1.C.1,	7.1.C.2,	7.2.A.3;	7.2.B.1,	7.2.B.2.	7.2.C.1)	
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Performance	Assessment	Task	Sample	
As
se
ss
m
en
t		
M
od
el
s	

 NOTE:		The	assessment	models	provided	in	this	document	are	suggestions	for	the	teacher.	If	the	teacher	chooses	to	develop	
his/her	own	model,	it	must	be	of	equal	or	better	quality	and	at	the	same	or	higher	cognitive	levels	(as	noted	in	parentheses).		

 Depending	upon	the	needs	of	the	class,	the	assessment	questions	may	be	answered	in	the	form	of	essays,	quizzes,	mobiles,	
PowerPoint,	oral	reports,	booklets,	or	other	formats	of	measurement	used	by	the	teacher.	

	
Open‐Ended	Assessment:		
 	Students	write	an	essay	in	which	they	compare	and	contrast	the	role	of	women	in	the	Italian	and	American	family	and	society.	
	

	
Open‐Ended	(Formative)	Assessment:		
 Group	and	individual	work	is	assigned	daily,	from	various	sources	(Synthesis,	Analysis,	and	Evaluation).	
 Introductory	and	Closing	Activities	will	be	done	every	day	to	pre‐assess	student	knowledge	and	assess	understanding	of	topics	

(Synthesis,	Analysis,	and	Evaluation).	
Summative Assessment:   
 Assessment questions should be open‐ended and should follow the general format illustrated in the Essential Questions/Sample Conceptual 

Understanding section. (Synthesis, Analysis, Evaluation) 
 Students	will	be	given	quizzes	that	provide	a	brief	review	of	the	concepts	and	skills	in	the	previous	lessons.	
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Teacher	made	Performance	Assessment	Tasks	(PATs)	
Released	PATs	
Online	State	resources	
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BIG	IDEA	IV:		Personal	and	public	identities	/	Identita’	private	e	pubblica	
Curriculum	Management	System	

COURSE	NAME:	AP	Italian
OVERARCHING	GOALS	
Goal 2: 	The	student	will	be	able	to	explore	the	historical	and	geographical	elements	that	have	shaped	the	Italian	national	identity.

	
ESSENTIAL 	QUESTIONS	

 How	are	aspects	of	identity	expressed	in	various	situations?
 How	do	language	and	culture	influence	identity?	
 How	does	one’s	identity	develop	over	time?	
 How	can	we	promote	integration	and	overcome	differences?	
 How	can	we	create	a	world	in	which	minds	and	spirits	can	get	enriched	by	sharing	differences?	
 Can	moving	to	a	different	place	within	the	national	borders	create	a	culture	clash?	
 What	are	the	factors	that	determine	a	national	identity?	
 Does	Italy	have	a	regional	or	national	identity?	
 What	does	it	mean	to	be	patriotic?	
	

 
SUGGESTED	BLOCKS	FOR	INSTRUCTION:		3	
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KNOW	 UNDERSTAND	 DO	
Students	will	know	that:	 Students	will	understand	that:	 Students	will	be	able	to:	

IV
.2
.1
	

Italy	had	a	convoluted	path	to	its	
unification,	and	the	150	years	that	
followed	are	a	testament	to	the	
ambivalence	that	Italians	still	
experience	toward	their	national	
identity.	

- We live in a world where different cultures and 
ethnicities mix together, but not always 
harmoniously. As a society, we need to strive to 
find a better balance.  

- The historical convoluted path to unity accounts for 
Italy’s current struggle between a regional and a 
national identity. 

	

2.1. Examine the historical and 
geographical reasons that account 
for Italy’s cultural and economic 
diversity. 

	

IV
.2
.2
	 	 2.2. Discuss the notion of the existence 

of two Italys. 
	

IV
.2
.3
	 	 2.3. Analyze  the factors that determine a 

national identity. 
	

IV
.2
.4
	 	 2.4. Debate the meaning of patriotism.  

 
	

IV
.2
.5
	 	 2.5. Discuss regional stereotypes. 

 
	

IV
.2
.6
	 	 2.6. Write a confutation. 
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21st	Century	Skills	
	

Creativity	and	Innovation																												 Critical	Thinking	and	Problem	Solving Communication	and	Collaboration
Information	Literacy	 Media	Literacy ICT	Literacy
Life	and	Career	Skills							 Technology	Based	Activities
http://www.p21.org/index.php?option=com_content&task=view&id=254&Itemid=119
http://www.iste.org/standards/nets‐for‐students.aspx			

Learning	Activities	
	

 Textbook 
 Video 
 Alternate text resource material 
 

Interpretive (Knowledge, Comprehension, Application, Analysis) 
 Students watch and comprehend a corto in which the stereotypes of northern and southern Italians are presented. They then identify on a list which 

stereotypes in the movie are attributed to the Neapolitans and which are considered Milanese. 
 

Interpersonal (Knowledge, Application, Synthesis, Evaluation) 
 Students discuss the Italian motto “Unita’, uguaglianza e umanita’”. They trace the historical reasons of this motto and discuss what it means to be patriotic. 
 Using the four corners technique, students debate the following issues: 1. It is important to save different regional identities, 2. The different regional 

identities constitute a problem, 3. It is more important to create a national identity than preserve regional differences, 4. The national identity must include 
regional differences. 

 
Presentational (Application, Synthesis, Evaluation) 
 Students write an essay addressing the following topic: Can the past political divides be reconciled to create a more harmonious present? The essay must 

refer to at least two texts discussed in the unit and must include at least two examples of confutation. 
(7.1.A.1,	7.1.A.5,	7.1.A.6,	7.1.B1,	7.1.B.1,	7.1.B.5,	7.1.C.1,	7.1.C.2,	7.2.A.3;	7.2.B.1,	7.2.B.2.	7.2.C.1)	
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Performance	Assessment	Task	Sample	
As
se
ss
m
en
t		
M
od
el
s	

 NOTE:		The	assessment	models	provided	in	this	document	are	suggestions	for	the	teacher.	If	the	teacher	chooses	to	develop	
his/her	own	model,	it	must	be	of	equal	or	better	quality	and	at	the	same	or	higher	cognitive	levels	(as	noted	in	parentheses).		

 Depending	upon	the	needs	of	the	class,	the	assessment	questions	may	be	answered	in	the	form	of	essays,	quizzes,	mobiles,	
PowerPoint,	oral	reports,	booklets,	or	other	formats	of	measurement	used	by	the	teacher.	

	
Open‐Ended	Assessment:		
 	Student	write	a	journal	entry	in	which	they	discuss	what	it	means	for	them	to	be	patriotic.	
		

	
Open‐Ended	(Formative)	Assessment:		
 Group	and	individual	work	is	assigned	daily,	from	various	sources	(Synthesis,	Analysis,	and	Evaluation).	
 Introductory	and	Closing	Activities	will	be	done	every	day	to	pre‐assess	student	knowledge	and	assess	understanding	of	topics	

(Synthesis,	Analysis,	and	Evaluation).	
Summative Assessment:   
 Assessment questions should be open‐ended and should follow the general format illustrated in the Essential Questions/Sample Conceptual 

Understanding section. (Synthesis, Analysis, Evaluation) 
 Students	will	be	given	quizzes	that	provide	a	brief	review	of	the	concepts	and	skills	in	the	previous	lessons.	
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BIG	IDEA	IV:		Personal	and	public	identities	/	Identita’	private	e	pubblica	
Curriculum	Management	System	

COURSE	NAME:	AP	Italian
OVERARCHING	GOALS	
Goal 3: 	The	student	will	be	able	to	explore	the	ever	changing	identity	and	language	of	Italians	in	Italy	and	in	the	world.

	
ESSENTIAL 	QUESTIONS	

 How	are	aspects	of	identity	expressed	in	various	situations?
 How	do	language	and	culture	influence	identity?	
 How	does	one’s	identity	develop	over	time?	
 Do	you	know	movies	or	television	shows	that	talk	about	Italians	abroad?	What	image	do	they	offer	of	Italy,	Italians	and	migrant	Italians?	
 Besides	movies,	are	there	other	reasons	to	explain	the	American	influence	on	Italy?		
 Often	times,	television	commercials	use	a	foreign	language.	What	are	the	reasons	behind	it?	
 What	are	some	of	the	English	words	used	in	Italy?	What	are	some	words	from	other	languages	commonly	used	in	English?	
 What	are	the	reasons	why	people	make	the	decision	to	migrate?	What	are	the	challenges	that	an	immigrant	might	face?	What	is	the	attitude	

that	your	country	takes	toward	immigration:	does	it	veer	more	toward	prejudice	or	tolerance?	
 What	is	tolerance	and	what	is	discrimination?	
 What	is	the	history	of	Italian	migration	at	the	beginning	of	the	20th	century?	What	were	the	motives,	destinations	and	life	conditions	of	these	

immigrates	in	the	host	countries?	How	can	that	flux	of	migration	be	compared	to	the	most	recent	flux	of	migration	of	well	educated	people	
from	Italy	(fuga	dei	cervelli)?		

 How	have	you	been	affected	by	immigration?	
	

 
SUGGESTED	BLOCKS	FOR	INSTRUCTION:		3	
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KNOW	 UNDERSTAND	 DO	
Students	will	know	that:	 Students	will	understand	that:	 Students	will	be	able	to:	

IV
.3
.1
	 The	Italian	language	has	been	

influenced	by	the	American	culture.	
- The evolution of a language strictly reflects the 

evolution of the society in which it is rooted. 
- Migrants and their host country are mutually 

affected. 
	

3.1. Discuss the image of Italians 
abroad. 

	

IV
.3
.2
	

Italians	abroad	experience	a	cultural	
choc	that	influences	both	their	daily	
life	and	the	way	they	think	about	
themselves	and	their	country	of	
origin.	

3.2. Discuss motives and consequences 
of migration. 

	

IV
.3
.3
	

The	Italian	fluxes	of	immigrations,	at	
different	times	in	history,	have	
different	motivations	and	
characteristics.	

3.3. Discuss the American influence on 
Italy and the Italian influence on 
America. 

	

IV
.3
.4
	

	 3.4. Read and discuss an excerp from 
Un Italiano in America by B. 
Severgnini in which are discussed 
the Italian traditions tied to coffe.  

	

IV
.3
.5
	

	 3.5. Discuss the phenomenon of 
migration and the related concepts 
of tolerance and discrimination. 

	

IV
.3
.6
	

	 3.6. Have an appreciation of the different 
experiences and circumstances of 
Italians who have migrated to 
different parts of the world. 

	

IV
.3
.7
	

	 3.7. Be proficient in the usage of the 
indicative mood versus the 
subjunctive mood. 

	

IV
.3
.8
	 	 3.8. Use present and past forms of 

subjunctive of regular and irregular 
verbs.  
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KNOW	 UNDERSTAND	 DO	
Students	will	know	that:	 Students	will	understand	that:	 Students	will	be	able	to:	

IV
.3
.9
	

	 3.9. Master the usage of subjunctive 
versus infinitive in dependent 
clauses. 

	

IV
.3
.1
0	

	 3.10. Relate their personal experiences 
with migration. 
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21st	Century	Skills	
	

Creativity	and	Innovation																												 Critical	Thinking	and	Problem	Solving Communication	and	Collaboration
Information	Literacy	 Media	Literacy ICT	Literacy
Life	and	Career	Skills							 Technology	Based	Activities
http://www.p21.org/index.php?option=com_content&task=view&id=254&Itemid=119
http://www.iste.org/standards/nets‐for‐students.aspx			

Learning	Activities	
	

 Textbook 
 Workbook 
 Alternate text resource materials 
 Web sites 
 Italians at www.corriere.it  
 

Interpretive (Knowledge, Comprehension, Application, Analysis) 
 Working in pairs, students make a list of Italian products advertised in the USA. They, then describe one of them, considering above all the way the product 

is presented. What Italian characteristics are emphasized? Does the advertisement use stereotypes? Why do you think the advertisement is effective?  
 Students, after reading Severgnini’s text, make a list of similarities and differences between an Italian bar and an American café. Among other things they 

also talk about the coffee’ quality, the social element of drinking coffee, and they way to drink coffee.  
 Students log on Italians, a daily column on Corriere della Sera in which often Italians residing all over the world write letteres commenting on currents event 

from the perspective of expatriates. They, then choose a letter and compare their own perspective with the letter’s author on the topic of the day. 
 

Interpersonal (Knowledge, Application, Synthesis, Evaluation) 
 Working in pairs, students recreate a dialog between a parent and a child. The parent is a teacher of Italian and he/she prefers to use only Italian words 

whereas the child utilizes many foreign words and thus upsetting the parent.  
 Working in pairs, students prepare the profile of today’s Italian immigrates compared to the traditional one from the beginning of the last century. They have 

to highlight similarities, differences and the different nature of challenges that these two different groups of people probably face. 
 

Presentational (Application, Synthesis, Evaluation) 
 Working in pairs, students recreate a situation in which an Italian comes in an American café’ and orders a coffee from the barista. They then present to the 

class. 
 Scenario: You are a journalist producing a documentary on the history of immigration to New Jersey. Prepare a list of questions and then interview two of 

your classmates to learn about their background. After you have interviewed them, write a short paragraph and report what you learned about them and 
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their past. 
Students	write	a	journal	entry	in	which	they	reflect	on	the	perceptions	that	Italians	have	of	Americans	and	Americans	of	Italians.	
(7.1.A.1,	7.1.A.5,	7.1.A.6,	7.1.B1,	7.1.B.1,	7.1.B.5,	7.1.C.1,	7.1.C.2,	7.2.A.3;	7.2.B.1,	7.2.B.2.	7.2.C.1)	
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Performance	Assessment	Task	Sample	
As
se
ss
m
en
t		
M
od
el
s	

 NOTE:		The	assessment	models	provided	in	this	document	are	suggestions	for	the	teacher.	If	the	teacher	chooses	to	develop	
his/her	own	model,	it	must	be	of	equal	or	better	quality	and	at	the	same	or	higher	cognitive	levels	(as	noted	in	parentheses).		

 Depending	upon	the	needs	of	the	class,	the	assessment	questions	may	be	answered	in	the	form	of	essays,	quizzes,	mobiles,	
PowerPoint,	oral	reports,	booklets,	or	other	formats	of	measurement	used	by	the	teacher.	

	

Open‐Ended	Assessment:		
 Working in pairs, students prepare the profile of today’s Italian immigrates compared to the traditional one from the beginning of the last century. 

They have to highlight similarities, differences and the different nature of challenges that these two different groups of people probably face. 
	

Open‐Ended	(Formative)	Assessment:		
 Group	and	individual	work	is	assigned	daily,	from	various	sources	(Synthesis,	Analysis,	and	Evaluation).	
 Introductory	and	Closing	Activities	will	be	done	every	day	to	pre‐assess	student	knowledge	and	assess	understanding	of	topics	

(Synthesis,	Analysis,	and	Evaluation).	
Summative Assessment:   

GRASPS Performance Assessment (synthesis) 
You are a journalist producing a documentary on the history of immigration in New Jersey. Prepare a list of questions and interview two of your 

classmates to learn about their background. After you have interviewed them, write a paragraph and then orally report what you learned about 
them and their past. Your presentation must include visuals and/or realia. 

Goal: Your goal is to illustrate the geographical, historical and, emotional trip that took your two classmates to New Jersey from their land of origin.  
Role: You are the journalist interviewing and reporting on your two testimonies. 
Audience: Your audience is made of Italian speaking members of a cultural society based in New Jersey who want to learn about the immigration 

history of New Jersey. 
Situation:  The assignment involves effectively communicating in Italian the experience of two people representing of a larger group of immigrant who 

faced challenges and unknowns to start a new life in a foreign land. Part of your task is to convey the richness of their experience and the 
contribution they brought to their adoptive country. 

Product, Performance and Purpose: Your work will be judged by the audience (your classmates) on a rubric which addresses the following questions: 
1. Did the journalist effectively illustrate: 

- The geographical path that led the two immigrants to the USA? 
- The emotional and cultural challenges that these two people faced while transitioning to a new land? 
- What artifacts and objects did they bring from their land of origin? 
- What positive impact did their migration have on the community of their new country? 

2. Did the journalist: 
- Use visuals and realia? 
- Speak in complete sentences? 
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 Assessment questions should be open‐ended and should follow the general format illustrated in the Essential Questions/Sample 
Conceptual Understanding section. (Synthesis, Analysis, Evaluation) 

 Students	will	be	given	quizzes	that	provide	a	brief	review	of	the	concepts	and	skills	in	the	previous	lessons.	
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Teacher	made	Performance	Assessment	Tasks	(PATs)	
Released	PATs	
Online	State	resources	
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BIG	IDEA	IV:		Personal	and	public	identities	/	Identita’	private	e	pubblica	
Curriculum	Management	System	

COURSE	NAME:	AP	Italian
OVERARCHING	GOALS	
Goal 4: 	The	student	will	be	able	to	assess	how	the	Italian	political	situation	has	changed	in	view	of	new	societal	beliefs	and	personal	values.

	
ESSENTIAL 	QUESTIONS	

 How	are	aspects	of	identity	expressed	in	various	situations?
 How	do	language	and	culture	influence	identity?	
 How	does	one’s	identity	develop	over	time?	
 How	can	we	contribute	to	improve	society?	
	

 
SUGGESTED	BLOCKS	FOR	INSTRUCTION:		3	

	

	 	



BIG	IDEA	IV:	
	

77	|	P a g e 	
	

KNOW	 UNDERSTAND	 DO	
Students	will	know	that:	 Students	will	understand	that:	 Students	will	be	able	to:	

IV
.4
.1
	

Italian	politics	is	often	
incomprehensible	to	a	foreign	
observer,	due	to	its	complex	
parliamentary	system.	

- Politic, even though often appears to be remote 
and incomprehensible, is an important aspect of 
society. 

	

4.1. Contrast and compare the Italian 
and American political system. 

	

IV
.4
.2
	

The	Italian	constitution,	while	
reflecting	the	historical	and	cultural	
time	in	which	it	was	written,	it	still	
interprets	a	common	understanding	
of	shared	ideals	and	guides	Italians	in	
the	application	of	their	values.		

4.2. Use thematic vocabulary to discuss 
government institutions and political 
life in Italy today.  

	

IV
.4
.3
	 	 4.3. Read and discuss selected articles 

of the Italian Constitution. 
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21st	Century	Skills	
	

Creativity	and	Innovation																												 Critical	Thinking	and	Problem	Solving Communication	and	Collaboration
Information	Literacy	 Media	Literacy ICT	Literacy
Life	and	Career	Skills							 Technology	Based	Activities
http://www.p21.org/index.php?option=com_content&task=view&id=254&Itemid=119
http://www.iste.org/standards/nets‐for‐students.aspx			

Learning	Activities	
	

 Textbook 
 Workbook 
 Alternate text resource materials 
 Web sites:  

www.quirinale.it 
www.palazzochigi.it 
www.parlamento.it 
www.giurcost.it 
 

Interpretive (Knowledge, Comprehension, Application, Analysis) 
 Students are shown a picture. They have to interpret what is happening in the picture and explain using the thematic vocabulary. 
 Students read and comprehend a dialog in which a group of Italian and American friends talk about the status of politic in their respective countries. 
 

Interpersonal (Knowledge, Application, Synthesis, Evaluation) 
 Working in small groups, students discuss what they would do if they were elected in the Parliament to improve the following issues: 1.Unemployment, 2. 

Domestic violence, 3.Urban poverty, and 4. Violation of human rights in your country or abroad. 
 After reading selected articles of the Constitutions, in small groups, students compare and contrast rights and duties guaranteed in the Italian and American 

Constitution 
 

Presentational (Application, Synthesis, Evaluation) 
 Students write and present a dialog to the class according to the following scenario: Lucia and James are two Italian and American friends who are 

discussing politics. Lucia asks James questions about American politics and James responds. Together they try to identify the main differences between 
the American political system and the Italian one. 

	(7.1.A.1,	7.1.A.5,	7.1.A.6,	7.1.B1,	7.1.B.1,	7.1.B.5,	7.1.C.1,	7.1.C.2,	7.2.A.3;	7.2.B.1,	7.2.B.2.	7.2.C.1)	
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Performance	Assessment	Task	Sample	
As
se
ss
m
en
t		
M
od
el
s	

 NOTE:		The	assessment	models	provided	in	this	document	are	suggestions	for	the	teacher.	If	the	teacher	chooses	to	develop	
his/her	own	model,	it	must	be	of	equal	or	better	quality	and	at	the	same	or	higher	cognitive	levels	(as	noted	in	parentheses).		

 Depending	upon	the	needs	of	the	class,	the	assessment	questions	may	be	answered	in	the	form	of	essays,	quizzes,	mobiles,	
PowerPoint,	oral	reports,	booklets,	or	other	formats	of	measurement	used	by	the	teacher.	

	
Open‐Ended	Assessment:		

  After reading selected articles of the Constitutions and having had a discussion in small groups, students write a journal entry in which they 
discuss how, in their opinion, the Italian and American Constitution embody the spirit of their respective nations. 

	
	
Open‐Ended	(Formative)	Assessment:		
 Group	and	individual	work	is	assigned	daily,	from	various	sources	(Synthesis,	Analysis,	and	Evaluation).	
 Introductory	and	Closing	Activities	will	be	done	every	day	to	pre‐assess	student	knowledge	and	assess	understanding	of	topics	

(Synthesis,	Analysis,	and	Evaluation).	
Summative Assessment:   
 Assessment questions should be open‐ended and should follow the general format illustrated in the Essential Questions/Sample Conceptual 

Understanding section. (Synthesis, Analysis, Evaluation) 
 Students	will	be	given	quizzes	that	provide	a	brief	review	of	the	concepts	and	skills	in	the	previous	lessons.	
 Students write a one page speech in which they urge their classmates to become politically active rather than stay apathetic. They have to 

suggest realistic things that can be accomplished in the area where they live. They have to refer to their local community’s problems. 
	

Ad
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Teacher	made	Performance	Assessment	Tasks	(PATs)	
Released	PATs	
Online	State	resources	
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BIG	IDEA	V:	Families	and	communities	/	Famiglia	e	societa’	
Curriculum	Management	System	

COURSE	NAME:	AP	Italian
OVERARCHING	GOALS	
Goal 1: 	The	student	will	be	able	to	explore	the	changing	structures	of	family	and	intergenerational	pacts	in	Italy.

	
ESSENTIAL 	QUESTIONS	

 What	constitutes	a	family	in	different	societies?
 How	do	individuals	contribute	to	the	well‐being	of	communities?	
 How	do	the	roles	that	families	and	communities	assume	differ	in	societies	around	the	world?	
 What	is	the	Italian	Mammismo?	Is	Mammismo	a	long	term	or	short	term	phenomenon?	How	has	the	role	of	mothers	changed	in	the	Italian	

society?	
 What	are	the	characteristics	of	an	Italian	Mammone?	How	can	you	define	a	Mammone	in	your	country?	What	are	the	consequences	of	the	

Italian	phenomenon	of	Mammoni?	
 How	has	the	structure	of	the	Italian	family	changed	in	the	last	few	decades	in	Italy?	
 How	to	do	you	judge	your	connection	with	generations	that	have	preceded	you?	
 Is	it	more	important	to	teach	children	independence	or	reliance	on	family?	
	

 
SUGGESTED	BLOCKS	FOR	INSTRUCTION:		3	
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KNOW	 UNDERSTAND	 DO	
Students	will	know	that:	 Students	will	understand	that:	 Students	will	be	able	to:	

V.
1.
1	

In	a	few	decades,	Italy	has	changed	
from	an	agrarian	society	to	an	
industrial	one,	thus	invoking	
structural	changes	in	the	fabric	of	its	
society	and	in	particular	in	the	way	
family	and	intergenerational	
relationships	are	organized.	

- The relationship between parents and children is 
indissoluble, even though it changes overtime. 

- The Italian family model is changing as a 
consequence of industrialization and urbanization. 

	

1.1. Contrast and compare the Italian 
and American family model(s). 

	

V.
1.
2	

	 1.2. Discuss intergenerational 
relationships. 

	

V.
1.
3	

	 1.3. Predict the asset of future family 
models. 

	

V.
1.
4	 	 1.4. Use thematic vocabulary. 

	

V.
1.
5	 	 1.5. Use the future tense.  

	

V.
1.
6	 	 1.6. Peer edit. 

	

V.
1.
7	

	 1.7. Read and discuss L’INNOCENZA by 
E. Morante 
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21st	Century	Skills	
	

Creativity	and	Innovation																												 Critical	Thinking	and	Problem	Solving Communication	and	Collaboration
Information	Literacy	 Media	Literacy ICT	Literacy
Life	and	Career	Skills							 Technology	Based	Activities
http://www.p21.org/index.php?option=com_content&task=view&id=254&Itemid=119
http://www.iste.org/standards/nets‐for‐students.aspx			

Learning	Activities	
	

 Textbook 
 Workbook 
 Alternate text resource materials 
 YouTube 
 

Interpretive (Knowledge, Comprehension, Application, Analysis) 
 Students listen and comprehend an Italian song about mothers (“Portami a ballare” by L. Barbarossa).While listening they complete a cloze version of the 

song’s lyrics. 
 Students are shown two pictures representing different family’s arrangements. They compare and contrast the two family models in the pictures, they assess 

what national cultural model they represent, and predict which model will be prevalent in the future. 
 Students read and comprehend an article from Corriere della Sera arguing the two sides of the debate on the Italian phenomenon of Mammoni. 
 Students read, comprehend and discuss L’INNOCENZA by E. Morante 
 

Interpersonal (Knowledge, Application, Synthesis, Evaluation) 
 Students brainstorm English language rock or pop songs about mothers (Queen’s Bohemian Rhapsody; Pink Floyds’s Mother).How do they compare to the 

Italian songs? 
 Working in small groups, students discuss the changing patterns of family in Italy. 
 

Presentational (Application, Synthesis, Evaluation) 
 Students write a journal entry comparing the current status of the American and Italian family structure. 
 Students prepare an oral presentation about their own families, using photographs or other visual aids. 
 Students choose a picture of a current Italian family. They then write a paragraph in which they predict the life of that family in fifteen years. Will their life be 

similar to their current one? How? How will it change? After students have finished the activity they exchange papers to peer edit.  
 Student write and present an alternative finale to the story L’INNOCENTE by E. Morante 

(7.1.A.1,	7.1.A.5,	7.1.A.6,	7.1.B1,	7.1.B.1,	7.1.B.5,	7.1.C.1,	7.1.C.2,	7.2.A.3;	7.2.B.1,	7.2.B.2.	7.2.C.1)	
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Performance	Assessment	Task	Sample	
As
se
ss
m
en
t		
M
od
el
s	

 NOTE:		The	assessment	models	provided	in	this	document	are	suggestions	for	the	teacher.	If	the	teacher	chooses	to	develop	
his/her	own	model,	it	must	be	of	equal	or	better	quality	and	at	the	same	or	higher	cognitive	levels	(as	noted	in	parentheses).		

 Depending	upon	the	needs	of	the	class,	the	assessment	questions	may	be	answered	in	the	form	of	essays,	quizzes,	mobiles,	
PowerPoint,	oral	reports,	booklets,	or	other	formats	of	measurement	used	by	the	teacher.	

	
Open‐Ended	Assessment:		

  In small groups, students discuss how children and elderly and adults are expected to behave in situations such as birthdays, weddings etc., 
comparing and contrasting American and Italian mores. 

	
Open‐Ended	(Formative)	Assessment:		
 Group	and	individual	work	is	assigned	daily,	from	various	sources	(Synthesis,	Analysis,	and	Evaluation).	
 Introductory	and	Closing	Activities	will	be	done	every	day	to	pre‐assess	student	knowledge	and	assess	understanding	of	topics	

(Synthesis,	Analysis,	and	Evaluation).	
Summative Assessment:   
 Assessment questions should be open‐ended and should follow the general format illustrated in the Essential Questions/Sample Conceptual 

Understanding section. (Synthesis, Analysis, Evaluation) 
 Students	will	be	given	quizzes	that	provide	a	brief	review	of	the	concepts	and	skills	in	the	previous	lessons.	
 Scenario: In Rome an18 year old student has to explain to his very protective parents that who want to attend the University of Bologna and he 

was to live with friends. His parents would rather have him attend a local University and live close to them. Write a dialog and present it to the 
class. 
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Teacher	made	Performance	Assessment	Tasks	(PATs)	
Released	PATs	
Online	State	resources	
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BIG	IDEA	V:	Families	and	communities	/	Famiglia	e	societa’	
Curriculum	Management	System	

COURSE	NAME:	AP	Italian
OVERARCHING	GOALS	
Goal 2: 	The	student	will	be	able	to	explore	the	social	significance	of	personal	relationships.	

	
ESSENTIAL 	QUESTIONS	

 What	constitutes	a	family	in	different	societies?
 How	do	individuals	contribute	to	the	well‐being	of	communities?	
 How	do	the	roles	that	families	and	communities	assume	differ	in	societies	around	the	world?	
 In	an	ever	changing,	increasingly	multiethnic	society	how	is	your	relationship	with	others?		
 How	are	we?	How	do	we	perceive	others?	What	elements	influence	the	first	impression	that	we	receive	of	other	people?	
 Why	can	stereotypes	be	problematic?	What	is	the	best	way	to	challenge	a	stereotype?	
	

 
SUGGESTED	BLOCKS	FOR	INSTRUCTION:		3	
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KNOW	 UNDERSTAND	 DO	
Students	will	know	that:	 Students	will	understand	that:	 Students	will	be	able	to:	

V.
2.
1	

Italians,	especially	in	their	role	of	
immigrants,	have	endured	
stereotyping	and	discrimination,	
often	conveyed	by	the	movie	
industry.	

- The human being is a social animal. Family, 
friends, coworkers, classmates, even strangers 
allow us to look at ourselves and therefore to 
understand ourselves. 

- Media stereotypes are inevitable, especially in the 
advertising, entertainment and news industries, 
because stereotypes act like codes that give 
audience a quick, common understanding of a 
person or group of people. But stereotypes can be 
problematic and therefore we need to be critical of 
information sources. 

- While Italian Americans behind the scenes were 
largely unknown to early moviegoers, onscreen 
Italian characters were highly visible and evoked 
the American audience’ complicated feelings about 
foreigners “invading” their shores. 

	

2.1. Talk about themselves  
	

V.
2.
2	

As	Italy	has	become	a	land	of	
immigration,	it	has	its	identity	now	
mirrored	in	the	eyes	of	the	
immigrants.	

2.2. Describe other people 
	

V.
2.
3	

	 2.3. Compare themselves to other 
people 

	

V.
2.
4	

	 2.4. Explore some of the most enduring 
stereotypes about Italians. 

	

V.
2.
5	

	 2.5. Explore how Italian-Americans are 
depicted in the media, and how 
stereotypes of Italian-Americans are 
perpetuated by movies, television, 
and other forms of entertainment 

	

V.
2.
6	

	 2.6. Use vocabulary to describe personal 
relationships.  
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21st	Century	Skills	
	

Creativity	and	Innovation																												 Critical	Thinking	and	Problem	Solving Communication	and	Collaboration
Information	Literacy	 Media	Literacy ICT	Literacy
Life	and	Career	Skills							 Technology	Based	Activities
http://www.p21.org/index.php?option=com_content&task=view&id=254&Itemid=119
http://www.iste.org/standards/nets‐for‐students.aspx			

Learning	Activities	
	

 Textbook 
 Workbook 
 Alternate text resource materials 
 Web sites 
 Movies 
 Italian publications 
 

Interpretive (Knowledge, Comprehension, Application, Analysis) 
 Students look at pictures illustrating people in various social situations. They, then answer questions interpreting the situations and the character’s feelings 

and actions. 
 Students practice vocabulary by finding the word that it does not belong to the group. Then, to demonstrate comprehension, students describe what the 

other words in each group have in common.  
 Pairs of students create situations for vocabulary words. Then each pair reads their situations while the rest of the class guesses what is being described. 
 Students read, comprehend and discuss a text in which are illustrated some of the most enduring stereotypes about Italians. 
 

Interpersonal (Knowledge, Application, Synthesis, Evaluation) 
 Students take a personality test which reveals how they react to certain situations. Working in pairs, they then compare and contrast their respective test’s 

results. 
 Working in small groups, students discuss the characteristics of what they perceive is a typical American citizen. They then discuss and compare their 

perceptions with those of other groups. 
 

Presentational (Application, Synthesis, Evaluation) 
 First, students discuss stereotypes that pertain to the Italian culture such as family, marriage, body-type and religion. Then, students do a written assignment 

which focuses on stereotypes of Italians presented in American films and television. The students will then compare the stereotype to reality in Italian 
publications and film.  
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(7.1.A.1,	7.1.A.5,	7.1.A.6,	7.1.B1,	7.1.B.1,	7.1.B.5,	7.1.C.1,	7.1.C.2,	7.2.A.3;	7.2.B.1,	7.2.B.2.	7.2.C.1)	
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Performance	Assessment	Task	Sample	
As
se
ss
m
en
t		
M
od
el
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 NOTE:		The	assessment	models	provided	in	this	document	are	suggestions	for	the	teacher.	If	the	teacher	chooses	to	develop	
his/her	own	model,	it	must	be	of	equal	or	better	quality	and	at	the	same	or	higher	cognitive	levels	(as	noted	in	parentheses).		

 Depending	upon	the	needs	of	the	class,	the	assessment	questions	may	be	answered	in	the	form	of	essays,	quizzes,	mobiles,	
PowerPoint,	oral	reports,	booklets,	or	other	formats	of	measurement	used	by	the	teacher.	

	
Open‐Ended	Assessment:		

  Scenario: Write a letter to “La Posta del Cuore” to find your “anima gemella” (soul mate). Describe your ideal man/woman using eight sentence 
and the vocabulary words. 

	
Open‐Ended	(Formative)	Assessment:		
 Group	and	individual	work	is	assigned	daily,	from	various	sources	(Synthesis,	Analysis,	and	Evaluation).	
 Introductory	and	Closing	Activities	will	be	done	every	day	to	pre‐assess	student	knowledge	and	assess	understanding	of	topics	

(Synthesis,	Analysis,	and	Evaluation).	
Summative Assessment:   
 Assessment questions should be open‐ended and should follow the general format illustrated in the Essential Questions/Sample Conceptual 

Understanding section. (Synthesis, Analysis, Evaluation) 
 Students	will	be	given	quizzes	that	provide	a	brief	review	of	the	concepts	and	skills	in	the	previous	lessons.	
 Students write a paragraph in which they address the following: Have you ever met somebody who you perceived in a certain way at first and 

then revealed him/herself in a totally different way? Describe this situation. 
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Teacher	made	Performance	Assessment	Tasks	(PATs)	
Released	PATs	
Online	State	resources	
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BIG	IDEA	V:	Families	and	communities	/	Famiglia	e	societa’	
Curriculum	Management	System	

COURSE	NAME:	AP	Italian
OVERARCHING	GOALS	
Goal 3: 	The	student	will	be	able	to	explore	the	social	benefits	of	a	fair	balance	between	individualism	and	solidarity.

	
ESSENTIAL 	QUESTIONS	

 What	constitutes	a	family	in	different	societies?
 How	do	individuals	contribute	to	the	well‐being	of	communities?	
 How	do	the	roles	that	families	and	communities	assume	differ	in	societies	around	the	world?	
 What	are	the	most	important	current	social	problems?	
 What	influence	do	social	problems	have	on	us	as	individuals?	
 Can	politic	activism	and	volunteerism	help	to	solve	some	of	the	major	problems	in	modern	societies?	
 What	are	the	responsibilities	that	society	has	toward	its	weakest	members	(elderly,	children,	disabled?)	Are	these	individual	or	collective	

problems?	
	

 
SUGGESTED	BLOCKS	FOR	INSTRUCTION:		3	
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KNOW	 UNDERSTAND	 DO	
Students	will	know	that:	 Students	will	understand	that:	 Students	will	be	able	to:	

V.
3.
1	

The	functioning	and	spending	of	the	
Italian	welfare	system	it	has	been	
traditionally	sustained	by	the	safety	
net	offered	by	the	strong	institution	
of	family.	

- Crowd mentality is capable of endorsing even the 
most unethical behavior; rather than going with the 
flow, individuals must always be prepared to 
evaluate moral issues on their own and be ready to 
dissent. 

	

3.1. Explore the struggle between 
individualism and collectivism that, in 
different measures,connotes the 
public discourse on social issues in 
Italy and USA. 

	

V.
3.
2	

Due	to	recent	changes	in	family	
structure	and	intergenerational	
relationships,	Italy	is	now	facing,	in	a	
new	dimension	and	sometimes	
unprepared,	welfare	issues	
traditionally	delegated	to	families	
such	as	the	assistance	to	the	elderly	
and	the	care	of	children.			

3.2. Use thematic vocabulary. 
	

V.
3.
3	

	 3.3. Expore the problem of the care of 
the elderly through a play by the 
Nobel prize winner D. Fo.  
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Learning	Activities	
	

 Textbook 
 Workbook 
 Alternate text resource materials 
 Web sites 
 

Interpretive (Knowledge, Comprehension, Application, Analysis) 
 Students identify the central ideas of the play by D. Fo. 
 

Interpersonal (Knowledge, Application, Synthesis, Evaluation) 
 Students discuss the following topic: to volunteer is the best way to solve starvation in the world. 
 Working in pairs, students interview each other, sorting the following questions: What do you think are the major social problems in your country? What can 

we do to prevent juvenile delinquency? Who are the outcasts in your society? Why are they outcast? Are you sensitive or indifferent to their problems? After 
the interview the students report to the class. 

Presentational (Application, Synthesis, Evaluation) 
 Scenario: Reality Show. In small groups, pretend to be the host and the participants of a reality T.V. show who are discussing a social problem. Conceive 

both a reasonable solution and a grotesque one. Alternatively students can also be divided in “tribes” as they do in Survivor, and vote off the least desirable 
solution to the problem. It can be about any problem they perceive as important.  

(7.1.A.1,	7.1.A.5,	7.1.A.6,	7.1.B1,	7.1.B.1,	7.1.B.5,	7.1.C.1,	7.1.C.2,	7.2.A.3;	7.2.B.1,	7.2.B.2.	7.2.C.1)	
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Performance	Assessment	Task	Sample	
As
se
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M
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 NOTE:		The	assessment	models	provided	in	this	document	are	suggestions	for	the	teacher.	If	the	teacher	chooses	to	develop	
his/her	own	model,	it	must	be	of	equal	or	better	quality	and	at	the	same	or	higher	cognitive	levels	(as	noted	in	parentheses).		

 Depending	upon	the	needs	of	the	class,	the	assessment	questions	may	be	answered	in	the	form	of	essays,	quizzes,	mobiles,	
PowerPoint,	oral	reports,	booklets,	or	other	formats	of	measurement	used	by	the	teacher.	

	
Open‐Ended	Assessment:		

  Scenario: An Italian student visiting your school is interested in exploring some social programs active in your country. In group of three or four, 
illustrate the programs to her and explain why some of those programs stir controversy and continue providing your personal opinion. Then, 
describe what would happen if those programs would not exist. 

	
Open‐Ended	(Formative)	Assessment:		
 Group	and	individual	work	is	assigned	daily,	from	various	sources	(Synthesis,	Analysis,	and	Evaluation).	
 Introductory	and	Closing	Activities	will	be	done	every	day	to	pre‐assess	student	knowledge	and	assess	understanding	of	topics	

(Synthesis,	Analysis,	and	Evaluation).	
Summative Assessment:   
 Assessment questions should be open‐ended and should follow the general format illustrated in the Essential Questions/Sample Conceptual 

Understanding section. (Synthesis, Analysis, Evaluation) 
 Students	will	be	given	quizzes	that	provide	a	brief	review	of	the	concepts	and	skills	in	the	previous	lessons.	
 Working in groups of three, students read newspapers headlines regarding social issues. The first student expresses an opinion, the second 

makes a recommendation and the third illustrates what s/he would have done in the same circumstance. 
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BIG	IDEA	V:	Families	and	communities	/	Famiglia	e	societa’	
Curriculum	Management	System	

COURSE	NAME:	AP	Italian
OVERARCHING	GOALS	
Goal 4: 	The	student	will	be	able	to	contrast	and	compare	urban,	suburban,	and	rural	life.

	
ESSENTIAL 	QUESTIONS	

 What	constitutes	a	family	in	different	societies?
 How	do	individuals	contribute	to	the	well‐being	of	communities?	
 How	do	the	roles	that	families	and	communities	assume	differ	in	societies	around	the	world?	
 What	is	your	rapport	with	the	city	and	its	symbols?	
 How	do	you	react	to	the	constant	changes	in	your	living	environment,	in	terms	of	demography	and	in	terms	of	building	developments?	
	

 
SUGGESTED	BLOCKS	FOR	INSTRUCTION:		3	
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KNOW	 UNDERSTAND	 DO	
Students	will	know	that:	 Students	will	understand	that:	 Students	will	be	able	to:	

V.
4.
1	

The	Italian	lifestyle	is	still	considered	
one	of	the	best	in	the	world	due	also	
to	the	livability	of	its	towns	and	
villages.	

- Cities can talk to us. They have always been 
evidence of the need of people to live together as 
well as a space in which human beings express 
their ability to build and challenge time and 
dimension. 

-  Rome at some point in history was considered 
caput mundi, the capital of the world. To this day 
Rome preserves a trace of that ancient splendor. 

	

4.1. Contrast and compare life in a 
urban, suburban, and rural 
enviroinment. 

	

V.
4.
2	

The	historical	Italian	genius	in	
architecture	and	engineering	is	still	
visible	in	the	road	system	and	urban	
make	up	of	cities	like	Rome.	

4.2. Explore the beauty and historical 
significance of Rome and Central 
Italy. 

	

V.
4.
3	

	 4.3. Use thematic vocabulary (places 
and directions, people, activities 
transportation, etc.) 
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Learning	Activities	
	

 Textbook 
 Workbook 
 Alternate text resource materials 
 Web sites 
 

Interpretive (Knowledge, Comprehension, Application, Analysis) 
 To practice thematic vocabulary, groups of students invent headlines with the vocabulary. The class can vote on the headline that is funniest, scariest, 

most/least believable, etc.  
Interpersonal (Knowledge, Application, Synthesis, Evaluation) 
 Working in pairs, students interview each other on their personal tastes on living environments (urban, suburban, or rural) and discuss similarities and 

differences in their tastes. After the pairs have had the opportunity to discuss their opinions, the class is divided into two groups and they discuss the pros 
and cons of urban life and small town or rural life. 

 
Presentational (Application, Synthesis, Evaluation) 
 Scenario: You and a group of fellow citizens are in your town’s municipal building speaking to the mayor. You are tired of city traffic and claim a more 

balanced rhythm of life. In small group, present at least five problems related to traffic and suggest possible solutions. 
 Groups of students take a specific role (parents taking children to school, people going to work, doctors, firemen etc.). Each group invents a story in which 

they did not reach an important destination because of the traffic. They present their stories to the class. The group that uses the most vocabulary words 
wins.  

	(7.1.A.1,	7.1.A.5,	7.1.A.6,	7.1.B1,	7.1.B.1,	7.1.B.5,	7.1.C.1,	7.1.C.2,	7.2.A.3;	7.2.B.1,	7.2.B.2.	7.2.C.1)	
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Performance	Assessment	Task	Sample	
As
se
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 NOTE:		The	assessment	models	provided	in	this	document	are	suggestions	for	the	teacher.	If	the	teacher	chooses	to	develop	
his/her	own	model,	it	must	be	of	equal	or	better	quality	and	at	the	same	or	higher	cognitive	levels	(as	noted	in	parentheses).		

 Depending	upon	the	needs	of	the	class,	the	assessment	questions	may	be	answered	in	the	form	of	essays,	quizzes,	mobiles,	
PowerPoint,	oral	reports,	booklets,	or	other	formats	of	measurement	used	by	the	teacher.	

	
Open‐Ended	Assessment:		

  To this day in Rome some of the ancient infrastructures are still in use: roads, squares and monuments, aqueducts, religious centers and 
parks. In pairs, discuss what we can learn from ancient cities if we want to build modern cities intended to last. 

	
Open‐Ended	(Formative)	Assessment:		
 Group	and	individual	work	is	assigned	daily,	from	various	sources	(Synthesis,	Analysis,	and	Evaluation).	
 Introductory	and	Closing	Activities	will	be	done	every	day	to	pre‐assess	student	knowledge	and	assess	understanding	of	topics	

(Synthesis,	Analysis,	and	Evaluation).	
Summative Assessment:   
 Assessment questions should be open‐ended and should follow the general format illustrated in the Essential Questions/Sample Conceptual 

Understanding section. (Synthesis, Analysis, Evaluation) 
 Students	will	be	given	quizzes	that	provide	a	brief	review	of	the	concepts	and	skills	in	the	previous	lessons.	
 Project: The Roman Empire. How vast was the Roman Empire? What languages were spoken in the Empire? Go on the Internet and find 

information about the extension of the Roman Empire at the top of its splendor. – Create a map of the Roman empire-  Discover what are the 
languages of today that have substitute for the Latin spoken at the time of the Roman Empire –Find at least three places with remains of Roman 
buildings and structures – Compare your findings with those of the rest of the class. 
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BIG	IDEA	V:	Families	and	communities	/	Famiglia	e	societa’	
Curriculum	Management	System	

COURSE	NAME:	AP	Italian
OVERARCHING	GOALS	
Goal 5: 	The	student	will	be	able	to	explore	traits	of	the	youth	culture.

	
ESSENTIAL 	QUESTIONS	

 What	constitutes	a	family	in	different	societies?
 How	do	individuals	contribute	to	the	well‐being	of	communities?	
 How	do	the	roles	that	families	and	communities	assume	differ	in	societies	around	the	world?	
 Is	it	important	to	have	ideals?	Why?		
 How	difficult	is	for	a	youth	to	become	integrated	in	a	society	that	it	is	not	his	own	native?	How	does	integration	happen?	Is	it	right	to	keep	

elements	from	the	original	culture?	Which	ones?	Is	it	right	to	keep	speaking	the	native	language	or	conversely	exclusively	adopt	the	new	one?	
	

 
SUGGESTED	BLOCKS	FOR	INSTRUCTION:		3	
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KNOW	 UNDERSTAND	 DO	
Students	will	know	that:	 Students	will	understand	that:	 Students	will	be	able	to:	

V.
5.
1	

The	current	generation	of	Italian	
youth	is	experiencing	unusual	
challenges	generated	by	the	national	
economic	stagnation	and	the	
gerontocracy	prevalent	in	the	Italian	
economic	and	governing	system	that,	
while	protecting	the	seniors,	prevents	
the	young	from	being	fully	integrated	
and	progressing.		

- The way we spend our leisure time revels also our 
cultural back-ground. 

- Research shows that Italian youths are being 
perceived as alienated from themselves and 
distant from society. It seems like they are 
experiencing some sort of “emotional anorexia”, a 
lack of emotional involvement. 

	

5.1. Explore the process of integration of 
young non-native people in an 
increasingly muticultural Italy. 

	

V.
5.
2	

The	recent	waves	of	new	immigration	
have	spurred	a	new	reflection	at	how	
the	Italian	youth	perceive	themselves	
and	how	they	relate	to	peers	raised	in	
different	cultures.	On	the	other	hand,	
that	same	phenomenon	of	new	
immigration	has	also	challenged	
young	new	immigrants	in	becoming	
fully	integrated	and	participant	into	
the	Italian	society.	

5.2. Explore youths’ ideals and interests. 
	

V.
5.
3	 	 5.3. Use thematic vocabulary.  
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Learning	Activities	
	

 Textbook 
 Workbook 
 Alternate text resource materials 
 Web sites 
 

Interpretive (Knowledge, Comprehension, Application, Analysis) 
 Students read, understand and comment an article adapted from the magazine L’Espresso about the emotional anorexia of Italian youth. 
 Students read and interpret a statistic table illustrating the political involvement of Italian youth. 
 

Interpersonal (Knowledge, Application, Synthesis, Evaluation) 
 Scenario:  You and a couple of your classmates are American kids who are going out with some Italian peers. You want to go to a certain place but your 

Italian friends want to go elsewhere. Create a dialog using the thematic vocabulary. 
 

Presentational (Application, Synthesis, Evaluation) 
 Students search on Internet the site for an Italian teen organization. They then report their findings to the class having addressed the following questions: 

Does the organization’s project seem serious to you? What kind of social or political campaigns do they promote? 
(7.1.A.1,	7.1.A.5,	7.1.A.6,	7.1.B1,	7.1.B.1,	7.1.B.5,	7.1.C.1,	7.1.C.2,	7.2.A.3;	7.2.B.1,	7.2.B.2.	7.2.C.1)	
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Performance	Assessment	Task	Sample	
As
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 NOTE:		The	assessment	models	provided	in	this	document	are	suggestions	for	the	teacher.	If	the	teacher	chooses	to	develop	
his/her	own	model,	it	must	be	of	equal	or	better	quality	and	at	the	same	or	higher	cognitive	levels	(as	noted	in	parentheses).		

 Depending	upon	the	needs	of	the	class,	the	assessment	questions	may	be	answered	in	the	form	of	essays,	quizzes,	mobiles,	
PowerPoint,	oral	reports,	booklets,	or	other	formats	of	measurement	used	by	the	teacher.	

	
Open‐Ended	Assessment:		
 	Students	write	a	journal	entry	addressing	the	following	issues:	Your	generation	is	often	accused	of	being	passive,	indifferent,	and	

unresponsive.	Not	all	the	youth	is	that	way.	illustrate	your	point	of	view	about	your	peers’	and	your	own	existential	choices.	
	
Open‐Ended	(Formative)	Assessment:		
 Group	and	individual	work	is	assigned	daily,	from	various	sources	(Synthesis,	Analysis,	and	Evaluation).	
 Introductory	and	Closing	Activities	will	be	done	every	day	to	pre‐assess	student	knowledge	and	assess	understanding	of	topics	

(Synthesis,	Analysis,	and	Evaluation).	
Summative Assessment:   
 Assessment questions should be open‐ended and should follow the general format illustrated in the Essential Questions/Sample Conceptual 

Understanding section. (Synthesis, Analysis, Evaluation) 
 Students	will	be	given	quizzes	that	provide	a	brief	review	of	the	concepts	and	skills	in	the	previous	lessons.	
 Students write about living in a culture different from their native. What are the daily activities more difficult to accept for somebody who lives in a 

foreign country? Talk about your experience if you ever lived abroad or relate the experience of a foreign student who has come to live in your 
country. 
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BIG	IDEA	VI:	Beauty	and	aesthetics	/	Bellezza	ed	estetica	
Curriculum	Management	System	

COURSE	NAME:	AP	Italian
OVERARCHING	GOALS	
Goal 1: 	The	student	will	be	able	to	explore	the	issues	related	to	conservation	and	preservation	of	the	Italian	unique	architectural	patrimony.

	
ESSENTIAL 	QUESTIONS	

 How	are	the	perceptions	of	beauty	and	creativity	established?
 How	do	ideals	of	beauty	and	aesthetics	influence	daily	life?	
 How	do	the	arts	both	challenge	and	reflect	cultural	perspectives?	
 What	are	some	of	the	most	influential	artistic	movements	in	Italian	history?	
 How	can	Italy	protect	its	conspicuous	artistic	and	cultural	assets	from	the	disastrous	effects	of	pollution?	What	is	more	important	the	art	or	the	

environment?	
 Do	we	do	enough	to	preserve	the	memory	and	patrimony	that	cultural	and	historical	figures	from	our	time	have	left	us?	

	
 
SUGGESTED	BLOCKS	FOR	INSTRUCTION:		3	
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KNOW	 UNDERSTAND	 DO	
Students	will	know	that:	 Students	will	understand	that:	 Students	will	be	able	to:	

VI
.1
.1
	

Italy	is	struggling	as	it	tries	new	ways	
to	preserve	its	enormous	artistic	
patrimony.	Politics,	environmental	
concerns	and	a	shortage	of	funding	
froth	the	public	discourse	on	how	to	
assure	that	this	invaluable	heritage	is	
passed	along	to	posterity.		

- Italy has offered, through the centuries, a major 
contribution to the world’s arts spanning 
architecture, painting, literature and music. 

- Italy, being the country in the world with the biggest 
assets in art, holds a particular stake in trying to 
balance the need to preserve art and the need to 
preserve the environment.  

	

1.1. Understand different periods and 
movements of Italian art. 

	

VI
.1
.2
	

Thanks	to	the	widespread	and	rich	
presence	of	art	on	the	Italian	
territory,	the	artistic	spirit,	in	all	its	
declinations	and	forms,	infuse	of	
itself	the	Italian	everyday	life.	

1.2. Discuss long term problems similar 
to that of the sinking of Venice 
riddled with enviroinmental, political, 
and cultural debates . 
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Learning	Activities	
	

 Textbook 
 Workbook 
 Alternate text resource materials 
 Web sites 
 

Interpretive (Knowledge, Comprehension, Application, Analysis) 
 Working in pairs, students read and interpret the article “VENEZIA SOMMERSA O SALVATA? “. About the project M.O.S.E. designed to save Venice from 

sinking 
 

Interpersonal (Knowledge, Application, Synthesis, Evaluation) 
 Working in small groups, students debate the following issues: 1. It is the responsibility of the government to maintain monuments and arts in general in 

good conditions; 2. Venice should be a city with limited admission to curtail damage caused by too many tourists.  
 

Presentational (Application, Synthesis, Evaluation) 
 Students read an article about Italy being the country with the highest number of cultural sites in the world, according to UNESCO (United Nations 

Educational, Scientific and, Cultural Organization). Students then evaluate the accuracy of eight statements made about the content of the article. They 
have to justify their answers citing passages in the article in their presentation to the class. 

	(7.1.A.1,	7.1.A.5,	7.1.A.6,	7.1.B1,	7.1.B.1,	7.1.B.5,	7.1.C.1,	7.1.C.2,	7.2.A.3;	7.2.B.1,	7.2.B.2.	7.2.C.1)	
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Performance	Assessment	Task	Sample	
As
se
ss
m
en
t		
M
od
el
s	

 NOTE:		The	assessment	models	provided	in	this	document	are	suggestions	for	the	teacher.	If	the	teacher	chooses	to	develop	
his/her	own	model,	it	must	be	of	equal	or	better	quality	and	at	the	same	or	higher	cognitive	levels	(as	noted	in	parentheses).		

 Depending	upon	the	needs	of	the	class,	the	assessment	questions	may	be	answered	in	the	form	of	essays,	quizzes,	mobiles,	
PowerPoint,	oral	reports,	booklets,	or	other	formats	of	measurement	used	by	the	teacher.	

	
Open‐Ended	Assessment:		

  In small groups, students discuss the following question: Facciamo abbastanza per preservare l’eredita’ che i giganti del nostro tempo ci hanno 
lasciato? In the discussion, students think of important cultural and historical figures from the second half of the 20th century and suggest what 
they would do to preserve their memory for posterity. 

		
	
Open‐Ended	(Formative)	Assessment:		
 Group	and	individual	work	is	assigned	daily,	from	various	sources	(Synthesis,	Analysis,	and	Evaluation).	
 Introductory	and	Closing	Activities	will	be	done	every	day	to	pre‐assess	student	knowledge	and	assess	understanding	of	topics	

(Synthesis,	Analysis,	and	Evaluation).	
Summative Assessment:   
 Assessment questions should be open‐ended and should follow the general format illustrated in the Essential Questions/Sample Conceptual 

Understanding section. (Synthesis, Analysis, Evaluation) 
 Students	will	be	given	quizzes	that	provide	a	brief	review	of	the	concepts	and	skills	in	the	previous	lessons.	
 Scenario:	You	are	the	mayor	of	Venice.	Suggest	a	remedy	for	each	of	the	following	problems:	1.	Insufficient	beds	to	sleep	tourist	

attracted	by	the	Venice	biannual	festival,	2.	Too	many	tourists	during	summer	week‐ends,	3.	Requests	to	use	Piazza	San	Marco	for	rock	
concerts,	4.	Mass	invasion	during	the	famous	Carnevale	di	Venezia	
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BIG	IDEA	VI:	Beauty	and	aesthetics	/	Bellezza	ed	estetica	
Curriculum	Management	System	

COURSE	NAME:	AP	Italian
OVERARCHING	GOALS	
Goal 2: 	The	student	will	be	able	to	investigate	how	a	culture’s	ideal	of	beauty	contributes	to	shape	its	fashion	and	design.

	
ESSENTIAL 	QUESTIONS	

 How	are	the	perceptions	of	beauty	and	creativity	established?
 How	do	ideals	of	beauty	and	aesthetics	influence	daily	life?	
 How	do	the	arts	both	challenge	and	reflect	cultural	perspectives?	
 Fashion	trends	are	inherently	transient.	Yet,	some	of	them	persist	because	they	embody	a	way	of	being,	a	way	of	approaching	the	world	and	to	

affirm	the	membership	to	a	particular	group	or	idea.	
 What	is	the	“Made	in	Italy”	phenomenon?	

	
	

 
SUGGESTED	BLOCKS	FOR	INSTRUCTION:		3	
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KNOW	 UNDERSTAND	 DO	
Students	will	know	that:	 Students	will	understand	that:	 Students	will	be	able	to:	

VI
.2
.1
	

The	sound	economic		and	cultural	
value	of	the	“Made	in	Italy”	has	its	
roots	in		a	long	tradition	of	
philosophical	and	practical	
application	of	the	ideal	of	beauty	as	
has	been	elaborated	since	the	
Renaissance	to	the	modern	days.	

- Italian art has been influenced by the various 
civilizations that dominated Italy. 

- “Made in Italy” is a hallmark in that Italian products 
are internationally recognized not only for their 
original design but also for their high quality.  

- “Made in Italy” is a complex phenomenon, that 
spans different sectors and activities of the Italian 
economic system, ranging from a variety of 
industrial goods and local agricultural products to 
even tourism. 

- The ideal of beauty is shaped by cultural tenets. 
	

2.1. Explore the multiple facets of the 
Italian phenomenon of “Made in 
Italy”, including its artistic trait. 

	

VI
.2
.2
	 	 2.2. Express opinions on fashion. 

 
	

VI
.2
.3
	 	 2.3. Discuss the ideal of beauty. 

 
	

VI
.2
.4
	 	 2.4. Make inferencies.  
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21st	Century	Skills	
	

Creativity	and	Innovation																												 Critical	Thinking	and	Problem	Solving Communication	and	Collaboration
Information	Literacy	 Media	Literacy ICT	Literacy
Life	and	Career	Skills							 Technology	Based	Activities
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Learning	Activities	
	

 Textbook 
 Workbook 
 Alternate text resource materials 
 Web sites 
 

Interpretive (Knowledge, Comprehension, Application, Analysis) 
 Students analyze picture of different styles (punk, hippie etc.). Then they list ideas associated to those styles. 
 Students read and comprehend “Vita e morte di Adria e dei suoi figli” by M. Bontempelli. Prior to the reading they make inferences on the main character in 

the story. After the reading they discuss the idea of beauty almost as a religion as mentioned in the text. 
Interpersonal (Knowledge, Application, Synthesis, Evaluation) 
 Working in small groups, students trace the history of three or four great American companies that have a long tradition in their field. 
 

Presentational (Application, Synthesis, Evaluation) 
 In small groups, students describe the male and female look that best would describe the times in which we are living. They then present to the class. 

	(7.1.A.1,	7.1.A.5,	7.1.A.6,	7.1.B1,	7.1.B.1,	7.1.B.5,	7.1.C.1,	7.1.C.2,	7.2.A.3;	7.2.B.1,	7.2.B.2.	7.2.C.1)	
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Performance	Assessment	Task	Sample	
As
se
ss
m
en
t		
M
od
el
s	

 NOTE:		The	assessment	models	provided	in	this	document	are	suggestions	for	the	teacher.	If	the	teacher	chooses	to	develop	
his/her	own	model,	it	must	be	of	equal	or	better	quality	and	at	the	same	or	higher	cognitive	levels	(as	noted	in	parentheses).		

 Depending	upon	the	needs	of	the	class,	the	assessment	questions	may	be	answered	in	the	form	of	essays,	quizzes,	mobiles,	
PowerPoint,	oral	reports,	booklets,	or	other	formats	of	measurement	used	by	the	teacher.	

	
Open‐Ended	Assessment:		
 	Students	write	a	journal	entry	in	which	they	discuss	what	beauty	means	for	them	in	comparison	to	how	beauty	is	perceived	by	our	pop	

culture	
		

	
Open‐Ended	(Formative)	Assessment:		
 Group	and	individual	work	is	assigned	daily,	from	various	sources	(Synthesis,	Analysis,	and	Evaluation).	
 Introductory	and	Closing	Activities	will	be	done	every	day	to	pre‐assess	student	knowledge	and	assess	understanding	of	topics	

(Synthesis,	Analysis,	and	Evaluation).	
Summative Assessment:   
 Assessment questions should be open‐ended and should follow the general format illustrated in the Essential Questions/Sample Conceptual 

Understanding section. (Synthesis, Analysis, Evaluation) 
 Students	will	be	given	quizzes	that	provide	a	brief	review	of	the	concepts	and	skills	in	the	previous	lessons.	
 Students	choose	a	public	figure	that,	in	the	public	perception,	represents	the	perfect	beauty.	They	describe	this	person	in	all	possible	

aspects	(personality,	dressing	style,	ways	to	carry	themselves	etc.).	Then	they	express	an	opinion	on	this	person	and	explain	if,	
according	to	their	personal	criteria,	this	person	embodies	the	ideal	of	perfect	beauty.	

	

Ad
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ti
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al
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s	

Teacher	made	Performance	Assessment	Tasks	(PATs)	
Released	PATs	
Online	State	resources	
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BIG	IDEA	VI:	Beauty	and	aesthetics	/	Bellezza	ed	estetica	
Curriculum	Management	System	

COURSE	NAME:	AP	Italian
OVERARCHING	GOALS	
Goal 3: 	The	student	will	be	able	to	explore	the	characteristics	of	some	of	the	Italian	literally	masterpieces.

	
ESSENTIAL 	QUESTIONS	

 How	are	the	perceptions	of	beauty	and	creativity	established?
 How	do	ideals	of	beauty	and	aesthetics	influence	daily	life?	
 How	do	the	arts	both	challenge	and	reflect	cultural	perspectives?	
 What	are	some	of	the	most	influential	artistic	movements	in	Italian	history?	
 What	centuries	are	identified	with	the	Middle	Ages?	What	was	the	political,	social	and	economic	climate	during	that	time?	What	are	the	main	

characteristics	of	medieval	art	and	literature?		
 Why	the	Renaissance	and	Humanism	are	considered	the	beginnings	of	modern	times?	What	are	some	traits	of	those	cultural	movements?		
 What	are	the	main	differences	between	Baroque	and	Renaissance?		
 What	role	does	history	have	in	our	everyday	life?	Historical	figures	inspire	or	intimidate	us?	
	

 
SUGGESTED	BLOCKS	FOR	INSTRUCTION:		3	
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KNOW	 UNDERSTAND	 DO	
Students	will	know	that:	 Students	will	understand	that:	 Students	will	be	able	to:	

VI
.3
.1
	

	 - Italy has offered, through the centuries, a major 
contribution to the world’s arts spanning painting, 
literature and music. 

- Italian art has been influenced by the various 
civilizations that dominated Italy. 

- The three most influential periods in Italian art, 
namely Medieval, Renaissance and Baroque, with 
their innovative traits and characteristics became 
leading movements in the international cultural 
landscape. 

	

3.1. Contrast and compare different 
periods and movements of Italian art 
and literature. 

	

VI
.3
.2
	 	 3.2. Use thematic vocabulary to talk 

about literature. 
	

VI
.3
.3
	 	 3.3. Paraphrase the poem. 

 
	

VI
.3
.4
	

	 3.4. Compare the way Baldassare 
Castiglione and Macchiavelli 
express the ideal of classicism (as a 
search for beauty, armony and 
equilibrium). 

	
	

	 	



BIG	IDEA	VI:	
	

112	|	P a g e 	
	

21st	Century	Skills	
	

Creativity	and	Innovation																												 Critical	Thinking	and	Problem	Solving Communication	and	Collaboration
Information	Literacy	 Media	Literacy ICT	Literacy
Life	and	Career	Skills							 Technology	Based	Activities
http://www.p21.org/index.php?option=com_content&task=view&id=254&Itemid=119
http://www.iste.org/standards/nets‐for‐students.aspx			

Learning	Activities	
	

 Textbook 
 Workbook 
 Alternate text resource materials 
 Web sites 
 

Interpretive (Knowledge, Comprehension, Application, Analysis) 
 Students analyze a portrait of Dante Alighieri, the city of Florence and the allegory of the Divine Commedy. In pairs, they describe the fresco. They then 

answer the following questions: What do you know about Dante Alighieri? And what about his work? Why is he considered the father of the Italian 
literature? What do you know about the historical time during which he lived? And what about Florence? 

 Students match a style/artistic movement with their description. 
Interpersonal (Knowledge, Application, Synthesis, Evaluation) 
 Working in small groups, students read and understand an excursus through the different stages of the Italian art and literature. Then they answer pointed 

questions and compare their answer to those of the rest of the class. 
 

Presentational (Application, Synthesis, Evaluation) 
 In small groups, students compare extracts from Il Libro Del Cortegiano by Castiglione and Il Principe by Macchiavelli. They then present to the class how 

the concepts of “sprezzatura”, “affettazione”, and “grazia” reflect fundamental ideals of the Renaissance. 
	(7.1.A.1,	7.1.A.5,	7.1.A.6,	7.1.B1,	7.1.B.1,	7.1.B.5,	7.1.C.1,	7.1.C.2,	7.2.A.3;	7.2.B.1,	7.2.B.2.	7.2.C.1)	
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Performance	Assessment	Task	Sample	
As
se
ss
m
en
t		
M
od
el
s	

 NOTE:		The	assessment	models	provided	in	this	document	are	suggestions	for	the	teacher.	If	the	teacher	chooses	to	develop	
his/her	own	model,	it	must	be	of	equal	or	better	quality	and	at	the	same	or	higher	cognitive	levels	(as	noted	in	parentheses).		

 Depending	upon	the	needs	of	the	class,	the	assessment	questions	may	be	answered	in	the	form	of	essays,	quizzes,	mobiles,	
PowerPoint,	oral	reports,	booklets,	or	other	formats	of	measurement	used	by	the	teacher.	

	
Open‐Ended	Assessment:		
	Students	write	a	journal	entry	addressing	the	following	question:	E	per	te,	che	importanza	ha	la	cultura	italiana?	
	
Open‐Ended	(Formative)	Assessment:		
 Group	and	individual	work	is	assigned	daily,	from	various	sources	(Synthesis,	Analysis,	and	Evaluation).	
 Introductory	and	Closing	Activities	will	be	done	every	day	to	pre‐assess	student	knowledge	and	assess	understanding	of	topics	

(Synthesis,	Analysis,	and	Evaluation).	
Summative Assessment:   
 Assessment questions should be open‐ended and should follow the general format illustrated in the Essential Questions/Sample Conceptual 

Understanding section. (Synthesis, Analysis, Evaluation) 
 Students	will	be	given	quizzes	that	provide	a	brief	review	of	the	concepts	and	skills	in	the	previous	lessons.	
	

Ad
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Teacher	made	Performance	Assessment	Tasks	(PATs)	
Released	PATs	
Online	State	resources	
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BIG	IDEA	VI:	Beauty	and	aesthetics	/	Bellezza	ed	estetica	
Curriculum	Management	System	

COURSE	NAME:	AP	Italian
OVERARCHING	GOALS	
Goal 4: 	The	student	will	be	able	to	explore	the	complexity	of	the	Italian	musical	landscape.	

	
ESSENTIAL 	QUESTIONS	

 How	are	the	perceptions	of	beauty	and	creativity	established?
 How	do	ideals	of	beauty	and	aesthetics	influence	daily	life?	
 How	do	the	arts	both	challenge	and	reflect	cultural	perspectives?	
 Why	is	Opera	so	enduring	in	popularity?	What	is	Opera	about?	Why	some	of	the	most	important	Italian	composers	endured	international	

fame?		
 Why	do	singer‐songwriters	become	relevant	in	Italian	pop	music?	What	are	the	themes	they	touch	in	their	songs?	
	

 
SUGGESTED	BLOCKS	FOR	INSTRUCTION:		3	
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KNOW	 UNDERSTAND	 DO	
Students	will	know	that:	 Students	will	understand	that:	 Students	will	be	able	to:	

VI
.4
.1
	

Italy,	besides	having	given	Opera	to	
the	world,	has	also	elaborated	other	
interesting	forms	of	music	that	spans	
from	popular	forms	to	that	of	the	
modern	singer‐songwriters.	

- Italian music, from Opera to modern pop, has 
evolved in parallel with Italian society. 

- The Italian musical landscape is more complex 
than the image of Italian melody known abroad. 

	

4.1. Explore the multiple facets of the 
Italian musical tradition. 

	

VI
.4
.2
	 	 4.2. Talk about music and musicians. 

 
	

VI
.4
.3
	

	 4.3. Discuss the role of cantautori 
(singer-songwriters) in the Italian 
modern musical landscape.  
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Learning	Activities	
	

 Textbook 
 Workbook 
 Alternate text resource materials 
 Web sites 
 YouTube 
 

Interpretive (Knowledge, Comprehension, Application, Analysis) 
 Students listen to an announcement for a concert and complete a true or false activity. 
 Students examine the cover for a pop music c.d. Using that information, they then make inferences on the music contained in the c.d. 

Interpersonal (Knowledge, Application, Synthesis, Evaluation) 
 Students interview each other on their personal tastes in music and discuss similarities and differences in their tastes. Prior to the interview each student 

prepares a list of at least eight questions. 
 Students read and translate in modern Italian four strophes from Rigoletto by G. Verdi. They then discuss the image of women that the text project. 
 

Presentational (Application, Synthesis, Evaluation) 
 After conducting an Internet research, students bring to class a picture of an Italian singer and explain to the class what is relevant, in their opinion, about 

the singer. In alternative, students bring a song’s title and lyrics and explain to the class the song’s message. 
(7.1.A.1,	7.1.A.5,	7.1.A.6,	7.1.B1,	7.1.B.1,	7.1.B.5,	7.1.C.1,	7.1.C.2,	7.2.A.3;	7.2.B.1,	7.2.B.2.	7.2.C.1)	
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Performance	Assessment	Task	Sample	
As
se
ss
m
en
t		
M
od
el
s	

 NOTE:		The	assessment	models	provided	in	this	document	are	suggestions	for	the	teacher.	If	the	teacher	chooses	to	develop	
his/her	own	model,	it	must	be	of	equal	or	better	quality	and	at	the	same	or	higher	cognitive	levels	(as	noted	in	parentheses).		

 Depending	upon	the	needs	of	the	class,	the	assessment	questions	may	be	answered	in	the	form	of	essays,	quizzes,	mobiles,	
PowerPoint,	oral	reports,	booklets,	or	other	formats	of	measurement	used	by	the	teacher.	

	
Open‐Ended	Assessment:		
 Students	write	a	journal	entry	reflecting	on	the	following	topic:	The	current	Italian	musical	landscape	can	be	defined	as	international	

with	a	particular	interest	toward	the	British	and	American	model.	Compare	the	Italian	musical	landscape	to	the	American	one.	
	
Open‐Ended	(Formative)	Assessment:		
 Group	and	individual	work	is	assigned	daily,	from	various	sources	(Synthesis,	Analysis,	and	Evaluation).	
 Introductory	and	Closing	Activities	will	be	done	every	day	to	pre‐assess	student	knowledge	and	assess	understanding	of	topics	

(Synthesis,	Analysis,	and	Evaluation).	
Summative Assessment:   
 Assessment questions should be open‐ended and should follow the general format illustrated in the Essential Questions/Sample Conceptual 

Understanding section. (Synthesis, Analysis, Evaluation) 
 Students	will	be	given	quizzes	that	provide	a	brief	review	of	the	concepts	and	skills	in	the	previous	lessons.	
 Scenario: Your best friend has asked you to join him for an Opera concert on Saturday night. You never liked Opera, besides Saturday your 

favorite singer-songwriter is performing in concert. In front of the class, reenact the ensuing dialogue between you and your friend. 
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Teacher	made	Performance	Assessment	Tasks	(PATs)	
Released	PATs	
Online	State	resources	
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BIG	IDEA	VI:	Beauty	and	aesthetics	/	Bellezza	ed	estetica	
Curriculum	Management	System	

COURSE	NAME:	AP	Italian
OVERARCHING	GOALS	
Goal 5: 	The	student	will	be	able	to	explore	different	aspects	of	the	Italian	cinematography,	both	traditional	and	current.

	
ESSENTIAL 	QUESTIONS	

 How	are	the	perceptions	of	beauty	and	creativity	established?
 How	do	ideals	of	beauty	and	aesthetics	influence	daily	life?	
 How	do	the	arts	both	challenge	and	reflect	cultural	perspectives?	
 Is	reality	more	interesting	than	fiction?	What	is	the	position	of	Neorealist	exponents	in	this	regard?	What	differentiates	a	neorealist	piece	of	

work	from	a	recreational	one?	What	is	the	role	of	the	intellectual	in	society?	
 How	is	the	current	crop	of	Italian	filmmakers	different	from	the	neorealist	ones?	

	
 
SUGGESTED	BLOCKS	FOR	INSTRUCTION:			
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KNOW	 UNDERSTAND	 DO	
Students	will	know	that:	 Students	will	understand	that:	 Students	will	be	able	to:	

VI
.5
.1
	 	 - Italian cinema is internationally mostly known for its 

neorealist movies. In addition, though, in more 
recent times, a new generation of filmmakers has 
emerged whose works present the image of a 
more current Italy.  

	

5.1. Talk about different genres of 
cinema. 

	

VI
.5
.2
	 	 5.2. Discuss aspects of Neorealismo in 

cinema. 
	

VI
.5
.3
	 	 5.3. Compare neorealist cinema to the 

current Italian cinema. 
	

VI
.5
.4
	 	 5.4. Recount the dialogue in a movie. 

 
	

VI
.5
.5
	 	 5.5. Use direct and indirect discourse.  

 
	

VI
.5
.6
	 	 5.6. Summarize. 
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Learning	Activities	
	

 Textbook 
 Workbook 
 Alternate text resource materials 
 Web sites 
 Movies 
 

Interpretive (Knowledge, Comprehension, Application, Analysis) 
 Students complete an Internet research looking for various sites devoted to Italian movies. From one of these sites they obtain and then analyze the weekly 

chart of the most watched movies. They compare the chart with an American one. Are there movies that appear in both charts? Explain the possible 
reasons for similarities and/or discrepancies. 

 Students summarize a scene from Cinema Paradiso. 
Interpersonal (Knowledge, Application, Synthesis, Evaluation) 
 Students engage in a class debate about a movie that they watched as a class. Two students prepare a defense of the movie, describing why the movie is 

valid, then, two other students, on the other end describe the negative aspects of the movie. At this point a debate ensues which will be moderated by a 
fifth student. To ensure a successful debate, the movie should be controversial and the moderator will be asking questions to the audience (the rest of the 
class) about what the two groups said in favor or in opposition to the movie. 

 
Presentational (Application, Synthesis, Evaluation) 
 Students choose a neorealist movie and from that movie they pick a scene with dialogues. They then report the scene using indirect discourse. 

	(7.1.A.1,	7.1.A.5,	7.1.A.6,	7.1.B1,	7.1.B.1,	7.1.B.5,	7.1.C.1,	7.1.C.2,	7.2.A.3;	7.2.B.1,	7.2.B.2.	7.2.C.1)	
	

	

Performance	Assessment	Task	Sample	

e n t  NOTE:		The	assessment	models	provided	in	this	document	are	suggestions	for	the	teacher.	If	the	teacher	chooses	to	develop	
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his/her	own	model,	it	must	be	of	equal	or	better	quality	and	at	the	same	or	higher	cognitive	levels	(as	noted	in	parentheses).		
 Depending	upon	the	needs	of	the	class,	the	assessment	questions	may	be	answered	in	the	form	of	essays,	quizzes,	mobiles,	

PowerPoint,	oral	reports,	booklets,	or	other	formats	of	measurement	used	by	the	teacher.	
	
Open‐Ended	Assessment:		
 	Students	write	a	review	of	an	Italian	movie	that	they	have	previously	watched.	
	

Open‐Ended	(Formative)	Assessment:		
 Group	and	individual	work	is	assigned	daily,	from	various	sources	(Synthesis,	Analysis,	and	Evaluation).	
 Introductory	and	Closing	Activities	will	be	done	every	day	to	pre‐assess	student	knowledge	and	assess	understanding	of	topics	

(Synthesis,	Analysis,	and	Evaluation).	
Summative Assessment:   
 Assessment questions should be open‐ended and should follow the general format illustrated in the Essential Questions/Sample Conceptual 

Understanding section. (Synthesis, Analysis, Evaluation) 
 Students	will	be	given	quizzes	that	provide	a	brief	review	of	the	concepts	and	skills	in	the	previous	lessons.	
 Scenario:	A	film	producer	from	Cinecitta’,	the	Italian	Hollywood,	in	Rome,	has	just	asked	you	to	present	a	project	for	a	comedy	based	on	

the	stereotypes	that	characterize	Italians	abroad.	In	pairs,	prepare	a	brief	project.	Include	the	stereotypes	that	you	want	to	include,	the	
place	where	you	want	to	shoot	the	movie,	the	actors	that	you	wish	to	utilize	and	some	songs	to	be	used	as	soundtracks.	Explain	each	of	
your	choices	and	then	present	them	to	the	class.		
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Teacher	made	Performance	Assessment	Tasks	(PATs)	
Released	PATs	
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BIG	IDEA	VI:	Beauty	and	aesthetics	/	Bellezza	ed	estetica	
Curriculum	Management	System	

COURSE	NAME:	AP	Italian
OVERARCHING	GOALS	
Goal 6: 	The	student	will	be	able	to	explore	the	richness	of	the	Italian	visual	arts.
	
ESSENTIAL 	QUESTIONS	

 How	are	the	perceptions	of	beauty	and	creativity	established?
 How	do	ideals	of	beauty	and	aesthetics	influence	daily	life?	
 How	do	the	arts	both	challenge	and	reflect	cultural	perspectives?	
 What	are	some	of	the	most	influential	artistic	movements	in	Italian	history?	
 What	constitute	a	work	of	art?	
	

 
SUGGESTED	BLOCKS	FOR	INSTRUCTION:		3	
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KNOW	 UNDERSTAND	 DO	
Students	will	know	that:	 Students	will	understand	that:	 Students	will	be	able	to:	

VI
.6
.1
	 	 - The three most influential periods in Italian art, 

namely Medieval, Renaissance and Baroque, with 
their innovative traits and characteristics became 
leading movements in the international cultural 
landscape. 

- To understand the artistic expression of a country 
is as valuable as to study its history. 

	

6.1. Explore the richness of the Italian 
patrimony of visual arts. 

	

VI
.6
.2
	

	 6.2. Define what constitute a work of art. 
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Learning	Activities	
	

 Textbook 
 Workbook 
 Alternate text resource materials 
 Web sites 
 

Interpretive (Knowledge, Comprehension, Application, Analysis) 
 Working in pairs, students analyze and compare different examples of Italian visual arts from different centuries. For each masterpiece they consider: 

subject, composition, background and historical time.  How are they similar? How are they different? Which one you like the most? Students engage in a 
class debate. 

 .  
Interpersonal (Knowledge, Application, Synthesis, Evaluation) 
 Working in small groups, students summarize and discuss what they have learned about the Italian art. 
 

Presentational (Application, Synthesis, Evaluation) 
 Students choose and research an Italian artist, his life and work. They then, report their findings to the class, using pictures as props. 

.	
(7.1.A.1,	7.1.A.5,	7.1.A.6,	7.1.B1,	7.1.B.1,	7.1.B.5,	7.1.C.1,	7.1.C.2,	7.2.A.3;	7.2.B.1,	7.2.B.2.	7.2.C.1)	
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Performance	Assessment	Task	Sample	
As
se
ss
m
en
t		
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 NOTE:		The	assessment	models	provided	in	this	document	are	suggestions	for	the	teacher.	If	the	teacher	chooses	to	develop	
his/her	own	model,	it	must	be	of	equal	or	better	quality	and	at	the	same	or	higher	cognitive	levels	(as	noted	in	parentheses).		

 Depending	upon	the	needs	of	the	class,	the	assessment	questions	may	be	answered	in	the	form	of	essays,	quizzes,	mobiles,	
PowerPoint,	oral	reports,	booklets,	or	other	formats	of	measurement	used	by	the	teacher.	

	
Open‐Ended	Assessment:		
 	Students	describe	and	compare	the	statues	of	David	by	Michelangelo,	Bernini,	and	Donatello	discussing	how	each	statue	embodies	the	

respective	traits	of	Renaissance	and	baroque.	
 	Student	write	a	journal	entry	according	to	the	following	prompt:	If	you	were	an	artist	in	what	historical	period	would	you	like	to	live?	

What	craft	would	you	like	to	do?	Would	you	work	for	a	prince	or	for	the	Church?	Would	you	like	to	produce	monumental	or	small	
work?	Explain	your	choices	

	
Open‐Ended	(Formative)	Assessment:		
 Group	and	individual	work	is	assigned	daily,	from	various	sources	(Synthesis,	Analysis,	and	Evaluation).	
 Introductory	and	Closing	Activities	will	be	done	every	day	to	pre‐assess	student	knowledge	and	assess	understanding	of	topics	

(Synthesis,	Analysis,	and	Evaluation).	
Summative Assessment:   
 Assessment questions should be open‐ended and should follow the general format illustrated in the Essential Questions/Sample Conceptual 

Understanding section. (Synthesis, Analysis, Evaluation) 
 Students	will	be	given	quizzes	that	provide	a	brief	review	of	the	concepts	and	skills	in	the	previous	lessons.	
 Scenario: You are an artist in a time machine, free to choose a time in history that inspires you: what would you like to paint? What style would 

you adopt? How would you explain the meaning of the painting that you are about to paint? 
	

Ad
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Teacher	made	Performance	Assessment	Tasks	(PATs)	
Released	PATs	
Online	State	resources	
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COURSE	NAME:	AP	ITALIAN	

1. 	The	student	will	be	able	to	analyze	the	characteristics	of	the	Italian	economic	system,	its	ramifications	and	its	challenges.	
2. 	The	student	will	be	able	to	explore	how	food	and	nutrition	are	tied	to	environmental	policies	and	sensibilities.	
3. 	The	student	will	be	able	to	explore	the	interconnections	between	politic,	migration	and	human	rights.	
4. 	The	student	will	be	able	to	evaluate	the	need	for	modern	societies	to	consider	alternative	resources	to	protect	the	environment.	
5. 	The	student	will	be	able	to	discuss	the	ethical	implications	that	new	discoveries	in	health	and	medicine	have	brought	about.	
6. 	The	student	will	be	able	to	evaluate	the	impact	that	technology	has	on	personal	lives	and	society	in	general.	
7. 	The	student	will	be	able	to	appreciate	the	strong	connection	between	the	educational	system	and	the	work	world.	
8. 	The	student	will	be	able	to	analyze	the	historical	and	cultural	dimensions	of	holidays	and	celebrations.	
9. 	The	student	will	be	able	to	discuss	the	characteristics	of	housing	in	Italy	in	relation	to	the	Italian	landscape	and	lifestyles.	
10. 	The	student	will	be	able	to	explore	cultural	traits	of	sports	and	ways	to	spend	leisure	time.	
11. 	The	student	will	be	able	to	explore	the	influence	of	media	on	the	public	discourse.	
12. 	The	student	will	be	able	to	revision	some	enduring	stereotypes	about	the	gender	roles	in	the	Italian	society.	
13. 	The	student	will	be	able	to	explore	the	historical	and	geographical	elements	that	have	shaped	the	Italian	national	identity.	
14. 	The	student	will	be	able	to	explore	the	ever‐changing	identity	and	language	of	Italians	in	Italy	and	in	the	world.	
15. 	The	student	will	be	able	to	assess	how	the	Italian	political	situation	has	changed	in	view	of	new	societal	beliefs	and	personal	values.	
16. 	The	student	will	be	able	to	explore	the	changing	structures	of	family	and	intergenerational	pacts	in	Italy.	
17. 	The	student	will	be	able	to	explore	the	social	significance	of	personal	relationships.	
18. 	The	student	will	be	able	to	explore	the	social	benefits	of	a	fair	balance	between	individualism	and	solidarity.	
19. 	The	student	will	be	able	to	contrast	and	compare	urban,	suburban,	and	rural	life.	
20. 	The	student	will	be	able	to	explore	traits	of	the	youth	culture.	
21. 	The	student	will	be	able	to	explore	the	issues	related	to	conservation	and	preservation	of	the	Italian	unique	architectural	patrimony.	
22. 	The	student	will	be	able	to	investigate	how	a	culture’s	ideal	of	beauty	contributes	to	shape	its	fashion	and	design.	
23. 	The	student	will	be	able	to	explore	the	characteristics	of	some	of	the	Italian	literally	masterpieces.	
24. 	The	student	will	be	able	to	explore	the	complexity	of	the	Italian	musical	landscape.	
25. 	The	student	will	be	able	to	explore	different	aspects	of	the	Italian	cinematography,	both	traditional	and	current.	
26. The	student	will	be	able	to	explore	the	richness	of	the	Italian	visual	arts.	

	


